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1 Introduction 

In the 21st century, the question regarding the changed status of English as a global 

language has become more and more relevant in English language teaching (ELT). 

There are more non-native speakers (NNSs) than there are native speakers (NSs) of 

English today, and English is widely used as a lingua franca (ELF). ELF is generally 

defined as “a vehicular language used by speakers who do not share a first 

language”, and a growing amount of research has been made about its nature and 

implications within the last few years (Mauranen 2012: 8). This has been seen not 

only in research but also in newspaper articles discussing the changed status of 

English and its effects for both native and non-native speakers (Hazel 2016, 

Morrison 2016). As for ELT, many ELF researchers agree that the representation of 

the global role of English would be important to consider more in teaching since 

students are more likely to use English with other NNSs than they are with NSs. 

Traditionally, ELT materials in Finland as well as in Europe have been very Anglo-

American oriented (Jenkins 2009, Seidlhofer 2003). However, recent decisions made 

in the context of the Finnish school system show signs of an altered approach to the 

status of English. The new national core curriculum (NCC) in both basic and upper 

secondary education now mention the global role of English, and compared to the 

earlier curriculum, the emphasis is significantly greater. Thus, global English and 

ELF are now being officially acknowledged in the Finnish education field, and 

English language teachers are advised to take this into account in their work.  

This master’s thesis examines the role of ELF in a new upper secondary school 

textbook series called On Track by the publishing company Sanoma Pro. The first 

part of the analysis focuses on interviews with the authors. In the interviews, I intend 

to map the authors’ opinions and thoughts on the following matters regarding ELF: 

how important they consider it, how ELF is portrayed in their On Track series, and 

how the new NCC has affected their work as textbook authors. In the second part of 

the analysis, I turn my attention to the audio scripts of the first three courses of On 

Track. My purpose for examining the audio scripts is to see how the number of non-

native accents compares to that of native accents, based on the markings in the 

scripts. To include the authors’ perspective in this section as well, I take a look at the 
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authors’ instructions and requests for the voice actors regarding the strength of the 

accents. 

The research questions for this thesis are the following: 

1. What are the authors’ thoughts on ELF and how have they taken ELF into 

account in the making of the On Track series? 

2. How does the NCC influence the authors’ work and does it have an impact on 

the role of ELF in On Track? 

3. What are the English accents in the audio scripts of the first three courses of 

On Track and how many of them are non-native? 

4. What kind of requests concerning the strength of the accents in the audio 

scripts have the authors made? 

A fair amount of research has already been conducted concerning ELF in English 

textbooks in Finland (e.g., Kilo 2015, Ylönen 2013, Kopperoinen 2011). For 

example, Kopperoinen (2011) found that only 1–3 per cent of all the English accents 

used in the textbook series Culture Café and In Touch were non-native accents. An 

interesting point for this thesis is that, according to Kopperoinen (2011: 78–79), 

some accents may not sound as authentic in the recordings as one might hope due to 

almost all of them being performed by voice actors. However, the perspective that is 

left missing in Kopperoinen’s reasoning is that sometimes the accents may sound, for 

instance, “milder” than what the listener would expect of an authentic speaker 

because that has actually been the request of the textbook authors themselves. Details 

of this type are usually marked in the audio scripts, along the requested accents, by 

the authors as information for the voice actors. Therefore, an examination of the 

scripts can be justified, because it could provide more information on the reasons 

why the recorded accents sound as mild or as strong as they do. 

To the best of my knowledge, no earlier research has been made about the thoughts 

and opinions of English textbook authors in Finland, nor about the audio scripts of 

any other ELT textbooks. Many studies and interviews have been conducted on 

teachers’ and students’ views on ELF (e.g. Nylund 2016, Ylönen 2013, Ranta 2010), 

but as of yet, authors’ voices have not been analyzed. The inspiration for this point of 

view came from my own experiences in the field of textbook publishing. Besides 

hopefully being a future English teacher myself, I have also had the chance to learn 
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about textbook work at Sanoma Pro, where I have assisted with different projects 

related to English learning materials. Having seen how textbooks are created and 

having personally met editors as well as some authors, I was intrigued to learn more 

about the authors’ point of view and thus decided to make this the starting point of 

my thesis. By including the interviews with the authors and the examination of the 

instructions they have written in the audio scripts of the books, I also hope to bring 

something new to the discussion of ELF in Finland together with providing insight 

on textbook authors’ work. 

The following hypotheses were formed for this thesis. I expect that most of the 

authors find ELF an important part of ELT and consequently want to include it in the 

textbooks, for example in the themes of the books and in the variation of accents on 

the recordings. It can also be inferred that the new NCC has influenced the authors to 

increase the concentration on ELF in this series. Consequently, I hypothesize that 

there has been a slight increase in the number of non-native accents compared to 

earlier research on ELT textbooks. This can be assumed to be seen best in the third 

book’s audio script, because the theme of the book is different cultures. However, no 

dramatic changes are to be expected and the dominant accents will still be British 

and American English, with the firstly mentioned having the bigger proportion. In 

addition, I hypothesize the analysis of the instructions concerning accents to prove 

that it does not only come down to the performance of the voice actors for certain 

accents to sound e.g. mild or strong, but can also be a result of the authors’ original 

instructions in the audio scripts.  

In the following sections I first discuss ELF and other relevant theoretical 

background in section 2, then go on to present the material and methods of this thesis 

in section 3, and in section 4 I present the results of my findings. In section 5 I 

discuss my results from a broader perspective and in section 6 I provide a conclusion 

of the discussed results along with some propositions for future research. 
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2 Theoretical background 

Numerous studies have proven that ELF is an important aspect to include in English 

language teaching, and presently a few comments on ELF have even been added in 

the new NCC. In this section I first discuss the current status of English in the world, 

then I go on to clarify the term ELF and discuss some issues related to the teaching 

of ELF. Lastly, the NCC and English textbook work in Finland are discussed. 

2.1 English in the world 

Mauranen (2009: 1) describes that English started spreading from the British Isles in 

the early 17th century, after which it has developed into different forms across the 

globe. The spread has thus happened over a long period of time and, consequently, it 

has allowed new native varieties to emerge (e.g. Australia, North America), and in 

some other cases, to be adopted as a second language (in Africa, for example). Those 

new native varieties like North American English are now seen as part of the “core 

varieties” or “inner circle varieties”, whereas the second language varieties are often 

labelled as “outer circle varieties”, “New Englishes” or “World Englishes”.  

In the beginning of this century, there were about 375 million people who spoke 

English as their first language, and at least the same amount spoke it as a second 

language (Nevalainen 2004: 9). The number of people speaking English as a foreign 

language has grown exponentially as English has become a means of international 

communication. It is thus hard to estimate, but according to some statistics the 

number of speakers of English as a foreign language is around one milliard (Pahta 

2004: 32). As for the amount of English users in total, estimations vary from 750 

million to approximately one billion (e.g. McCrum et al. 2002: 9–10 cited in Graddol 

et al. 2007: 11).  

Regardless of the exact numbers, English is the most widely spread language 

compared to any other language in history, and has consequently become, according 

to McCrum et al. (2002: 9–10, cited in Graddol et al. 2007: 11), “the first truly global 

language”. What is special about its spread is that it is most extensive within the 

group of non-native speakers (Graddol 2007: 14). When looking at the status of 

English from the Finnish context, Nevalainen (2004: 19) remarks that English holds 

the number one place in popularity of foreign languages to study at school in 
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Finland. It is also a beneficial skill even after the school years: two out of three Finns 

state they need English in their working life. 

The traditional way of dividing different Englishes into inner, outer and expanding 

circle accents derives from Kachru (1985). In his work, he describes the differences 

in the spread, acquisition patterns as well as functional domains of English by 

classifying them into three concentric circles. 

 

 

 

 

 

 

 

 

 

Figure 1: The three circles of English (adapted from Kachru 1985) 

By the inner circle Kachru (1985: 12–14) refers to such regions where English is the 

primary language: the UK, the USA, Canada, Australia and New Zealand. The outer 

circle countries have English as an official language, alongside with at least one 

other language. This is often due to colonization, and English is usually an 

institutionalized variety used in legal and educational contexts. The outer circle 

countries include for instance Nigeria, Zambia, Singapore and India. Lastly, the 

expanding circle demonstrates the constant growth of the use of English in countries 

where English is neither the primary nor an official language of the country; for 

example, Finland, China, Indonesia and Russia. However, the outer and the 

expanding circle accents share several similar characteristics, and are thus sometimes 

difficult to differenciate from one another. Also, there’s always the possibility for the 
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status of English changing theoretically in any country, and therefore the countries 

are not fixed permanently into only one circle.  

Already in 1985, Kachru was aware of the rapidly changing status and 

internationalization of English and stated the following: 

 In my view, the global diffusion of English has taken an interesting turn: the native 
speakers of this language seem to have lost the exclusive prerogative to control its 
standardization; in fact, if current statistics are any indication, they have become a 
minority. This sociolinguistic fact must be accepted and its implications recognized. 
What we need now are new paradigms and perspectives for linguistic and 
pedagogical research and for understanding the linguistic creativity in multilingual 
situations across cultures. (Kachru 1985: 30) 

Since Kachru’s model of the three circles, alternative ways on how to describe and 

divide English accents have emerged, as he himself hoped would happen. One 

interesting perspective to this is Graddol’s (2006: 110) model where he does not 

make a distinction between native speakers (NSs) and non-native speakers (NNSs) 

but the division is solely based on English proficiency.  

 

 

Figure 2: Graddol’s (2006) model of English proficiency 

Graddol (2006: 110) prefers to use the term “functional nativeness” to describe his 

way of seeing English proficiency. His inner circle consists of about 500 million 

English speakers, as almost an opposite to the more traditional model by Kachru. The 

reasoning behind this is that due to globalization, it is now seen more beneficial to 

distinguish between different proficiencies of English rather than first, second and 
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foreign language speakers (see also Pahta 2004: 41). According to Graddol, Kachru 

has himself recently stated that even his original inner circle would now be better 

seen as the group of people who are highly proficient in English. Jenkins (2009, 32) 

states that Graddol’s model goes well with ELF (see section 2.2), since it no longer 

bases proficiency on nativeness. She writes that being highly proficient in today’s 

world must mean being able to “communicate well at an international level, not only 

at a local one.”  

Graddol’s model is thus highly justified in terms of English today and is important to 

keep in mind when talking about the status of English in the world. However, 

Kachru’s model of three circles is still widely used in linguistic research (e.g. 

Kopperoinen 2011, Kilo 2015), despite some of its problemacies of categorization as 

well as it being nowadays seen as concentrating too much on the NS–NNS antithesis. 

Therefore, this thesis also refers to Kachru’s model in order to maintain more 

comparability with earlier studies on similar topics, all the while acknowledging the 

general changed perspective towards the categorization based on proficiency rather 

than nativeness. Nevertheless, what can be gathered from history and from both 

Kachru’s and Graddol’s work, is that English is under a constant change. According 

to Pahta (2004: 41), English is being used more and more in various new connections 

in such countries where it is not the first language of the population. Hence, in the 

future the task to tell the difference between different groups of English speakers will 

become increasingly difficult. Pahta points out that this type of classification might 

eventually lose its purpose (see also Chew 2009: 221). Due to the dominance of 

English as a world language, English is more and more being referred to as a lingua 

franca, which also has its implications in English language teaching (ELT). These 

issues are further discussed in the following sections. 

2.2 English as a lingua franca 

English as a lingua franca (ELF) has its roots far back in history, most likely long 

before any surviving written records. However, as a global phenomenon and a term 

of linguistics, ELF is relatively new (Mauranen 2012: 3). Within the last fifteen years 

or so, it seems to have established itself as a more accessible term over others, such 

as English as an international language (EIL) or Global English (Jenkins 2007: 3). 

The following paragraphs intend to firstly define the term ELF via different 
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researchers’ characterizations, after which in section 2.2.1 presents the kind of 

opposing opinions and attitudes that this new way of seeing English has aroused 

within the English-speaking community. 

A lingua franca is generally defined as a shared language of communication between 

people who do not speak the same first language (see for example Nevalainen 2004: 

9, Pahta 2004: 27, Chapelle and Hunston 2012: vii). In the globalizing world, English 

is commonly used as this type of a lingua franca between people of different 

nationalities, and even within nations in which English does not have an official 

status. Consequently, it has become more and more important for NNSs to learn to 

communicate in English with other NNSs and not only with NSs (Jenkins 2007: 3, 

see also MacKenzie 2014: 1). Since English is now used as a tool for wider 

communication and is a vehicular language in itself, there is no particular need to tie 

it to a certain (e.g. British or American) “target culture” (MacKenzie 2014: 1, 

Mauranen 2012: 6). Seidlhofer (2010: 147) formulates this idea of ELF as a language 

that is no longer “the property of its native speakers” but rather a language that is 

appropriated freely by all of its users for purposes of their own. Chapelle and 

Hunston (2012: vii) agree that every speaker of English, regardless if they speak 

English as their first language or only use it occasionally in certain contexts, has a 

right to determine how they use it. This has already been shown as being the reality 

of many ELF contexts (e.g. Louhiala-Salminen, cited in Nevalainen 2004: 19).  

Schneider (2011: 217) has described the reality of many ELF working environments 

of today. The author claims to be doubtful that “our dedicated and bright leaders 

keep communicating impeccably in brightly lit conference centers in immaculate 

English.” Instead, she sees that in those international communication situations, 

different kinds of laws apply: 

Whenever I have a chance I ask friends or acquaintances in business or engineers 
with international contacts – about telephone conferences between Korean, Austrian, 
and American engineers in which a lot of time is spent trying to work out the others’ 
intended meanings; about German technicians working hard to build a plant in 
collaboration with Chinese constructors; of questions and answers repeated and 
rephrased; and sometimes of failure to work out common ground. I hear no 
complaints – all of this is just considered natural, an unavoidable side effect, not the 
main point (which is getting along with one’s business). (Schneider 2011: 217) 
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Besides this cooperative nature of international communication, content is often 

preferred over form in these situations. Louhiala-Salminen’s studies (cited in 

Nevalainen 2004: 19) on the use of English in the Finnish economic life show that 

most people choose to use so called Euro English instead of British or American 

English in their work. The participants of her study also stressed the importance of 

conveying the message and cared less about grammatical correctness.  

Schneider’s description as well as Louhiala-Salminen’s research both portray some 

of the key factors of ELF discourse. The orientation of speakers preferring content 

over form has been proven to be one of the most common features in ELF discourse 

(e.g. Karhukorpi 2006: 154–158, Cogo, Archibald and Jenkins 2011: 2–3). Closely 

linked to this is accommodation and cooperativeness, which can be seen in 

Schneider’s description: willingness of ELF speakers to co-construct meaning and 

work together to attain common goals (Mauranen 2012: 48–52). This type of 

flexibility and understanding of other cultures and accents is an essential part of ELF 

discourse. Hülmbauer (2009: 325) sees this co-operative behavior as a result of the 

typically non-native group of speakers of ELF. Moreover, Mauranen (2012: 7) 

specifies that it is common for all users of ELF to be creative in communication and 

to apply different strategies and methods in order to reach communicative purposes. 

In addition, they seem to negotiate meaning with the person they are speaking with 

and thus co-construct understanding towards each other. This is because, depending 

on other people’s linguistic backgrounds, the solutions in linguistic choices might 

vary greatly, and consequently, the best solutions might not always be the most 

native-like. Seidlhofer (2010: 158) adds that the creativeness also shows in language 

play as well as in banter and trouble-telling. It has also been studied that when 

communicating with other ELF speakers, some “shibboleths” typical only for a 

specific native-speaker community are often avoided (Seidlhofer 2005: 71).  

Definitions as to who is an ELF speaker are somewhat varied. Generally, every 

speaker of English, whether native or non-native, can also be an ELF speaker at least 

in the right context. However, typically most of them are NNSs (e.g. Hülmbauer 

2009: 325), because, as mentioned above, ELF is a vehicular language in settings 

where there is no shared first language. Seidlhofer (2011: 7) adds that NSs are 

globally a minority and thus their English does not constitute the “linguistic 
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reference norm” of ELF. Also, as Klimpfinger (2009: 348) puts it: "ELF, per 

definition, involves typically three languages: the speakers’ first languages and 

English", referring to situations with two NNSs. Because of this, in terms of 

Kachru’s three circles (presented in section 2.1), ELF cannot be seen fitting to any of 

them but rather to “cutting across them”, as Seidlhofer (2009: 49) describes. 

However, Mauranen (2012: 4–5, see also Ranta 2009: 88–89) specifies that this does 

not fully apply to learners of English. She argues that because the classroom is 

always a setting of its own with different social parameters than outside the 

classroom, learners are primarily learners, not users of the language. Their role is not 

fixed, though, but may alternate as soon as they go out of the classroom. This is why 

many researchers (e.g. Jenkins, Chew, Dewey) support the idea of ELF being 

incorporated into ELT, because ELF is the type of language students can be expected 

to encounter outside of the classroom (more about ELF in ELT in section 2.2.1).  

When looking at ELF speakers in general and examining what makes ELF discourse 

special, Mauranen (2012: 29) describes that “ELF groups consist of speakers with 

hybrid repertoires where each individual may represent a different hybrid.” Also, the 

environments of ELF communication are various, which enhances the linguistic 

complexity (Mauranen 2012: 29–30). Every speaker comes with their own linguistic 

resources and uses adaptive strategies to communicate with other speakers of other 

linguistic backgrounds. Mauranen (2012: 56–57) sums that “ELF communication, 

like any other communication, seeks to be effective as well as efficient.” Because of 

their various linguistic backgrounds, ELF speakers can be expected to use different 

kinds of adaptive strategies. These strategies include, for instance, allowing more 

processing time for the hearer, picking up phrases and words of the interlocutor and 

“echoing” them, using simple grammar, being explicit in discourse, etc. 

Consequently, MacKenzie (2014: 1) states that users of English should learn about 

ways of speaking which “aid mutual intelligibility and successful communication”. 

Mauranen (2009: 1–2) states that ELF has become “the fastest-growing and at the 

same time the least recognized function of English in the world” and therefore, it 

would be crucial to understand and study the consequences of this phenomenon to 

the development of English as well as for ELT. To date, much of this research has 

been carried within Applied Linguistics and ELT, by researchers like Mauranen 
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herself as well as e.g. Jenkins, Seidlhofer and Widdowson. Mauranen describes the 

field of study around ELF today as being vibrant and large-scaled, and mentions as 

examples the two million-word corpora of spoken ELF: the ELFA corpus in Helsinki 

(2008) and the VOICE corpus in Vienna (2009).  

2.2.1 Incorporating ELF into ELT – contradicting voices and justifications 

Since ELF is used widely around the world and it has become the new “norm” of 

English language communication, questions concerning ELT have been taken into 

re-examination. More and more researchers support the opinion that ELF should be 

included in teaching, because ELF is what the students will most probably encounter 

in real life communication situations after their graduation. However, according to 

many researchers, there also seems to be strong, even hostile attitudes towards ELF 

and incorporating it into ELT (see for example Mauranen 2009: 1–2, Jenkins 2009: 

10–14, Pahta 2004: 38, Hülmbauer 2009: 323). For instance, Mauranen (2009: 1–2), 

describes ELF as “one of the symbols of our time” which has been widely welcomed 

for example in the world of business and science as a vehicle of efficiency. However, 

at the same time, especially in discussions of ELT, ELF has been seen as a threat to 

the English language by many. Consequently, strong resistance towards it has 

occurred. Mauranen sums up these attitudes as fairly recent and much linked with the 

phenomenon of globalization. Jenkins (2009: 10, see also 2007: 105) points out the 

same controversy: on the one hand, there is a widespread acceptance of ELF and on 

the other hand, there is almost equal resistance to ELF’s forms. 

Many of these opposing attitudes are strongly associated with accent. Jenkins (2009: 

10–12, see also Chew 2009: 224 and Jenkins 2007: 32–37) remarks that although it 

might seem clear from globalization’s point of view to step back from the native 

variety focus and to take into account all other instances and communities in which 

English is being used, two native speaker accents still have an almost exclusive 

status in the English-speaking world: Received Pronunciation (RP) and General 

American (GA). This is the case especially with RP English, which is the dominating 

accent in learning materials in Europe as well as in parts of Asia and Latin America. 

Jenkins underlines that, in fact, “it is often the only accent presented as a model for 

production”. Jenkins mentions as an example Trudgill’s (2002: 172, cited in Jenkins 

2009) statement where he wonders why there is still so much effort put into teaching 
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RP accent to NNSs when in fact, it is “so very much a minority accent”. She also 

adds Macaulay’s (1988: 115, cited in Jenkins 2009) appeal for linguists, phoneticians 

and teachers to overcome this seemingly unjustified fascination of “the accent of an 

elite minority” (RP) and start concentrating more on how English is spoken by the 

majority of the population. Jenkins concludes that this actually is an issue beyond of 

what is seen as appropriate: empirically, both RP and GA have been found to be less 

intelligible accents to NNSs compared to other NNS accents (see e.g. Smith 1992, 

cited in Jenkins 2009). 

In her studies, Jenkins (2009: 14–15) has noticed that the arguments supporting the 

native accent variant often claim it to be “real”, “authentic” or “original” English. 

She argues this to be a matter of “deep-seated attitudes towards issues such as ‘good’ 

or ‘bad’ English”, where people tend to innately think that NNS English accents 

aren’t equal to NS English accents. NS accents seem to have special rights and an 

ownership of the language even in international contexts. Jenkins (2009: 19–20) 

concludes this to be largely an “attitudes issue rather than a linguistic one” and 

linked with the stigmatizing of certain accents and ways of speaking English. In 

addition, according to Jenkins (2009: 13–14), another important factor behind these 

resisting attitudes seems to be that ELF is often misunderstood1. For instance, ELF is 

often viewed as a single accent variety, when in fact, there is no particular ELF 

accent variety but rather the accents are as multiple as the number of ELF speaker 

groups in the world. It is also often misunderstood that, as a result of a more ELF-

centered teaching, this so-called ELF variety would be imposed to all learners. 

However, the purpose of ELF researchers is to give space for every learner to freely 

choose the type of English they want and to make them aware of the sociolinguistic 

factors behind the spread of English (see also Chew 2009: 223–224). There should 

also be a wider acceptance to allow ELF speakers in non-core areas to speak freely 

with their own first language accent in English without it being seen as errors in 

pronunciation. 

Mimatsu (2011: 264–265) adds that it is a completely different thing to understand 

the concept of ELF than it is to apply it in teaching practice. Even though teachers 

                                                
1 In this context, besides ELF Jenkins also writes about the lingua franca core (LFC) – the features 
that have been scientifically determined as central characteristics of ELF speech. The following 
mentions in the text on the misunderstandings about ELF also concern the LFC. 
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usually support the idea of teaching English for international communication, in class 

the purpose of communication tends to stick between NSs and NNSs. There seems to 

be a fear of confusing the students with multiple English varieties, despite the overall 

consensus that listening of various accents is what should be done in class. 

Moreover, teachers often think that teaching different varieties would mean teaching 

both production and reception, when it is only the reception that needs to be 

involved. 

Similar results have been found in the Finnish school context. Ranta (2010: 161–167, 

174–175) conducted a study on the knowledge and attitudes of upper secondary 

school teachers and students towards ELF. The results showed that the concept of 

ELF is generally quite welcomed by teachers and students alike, although it does not 

always show very clearly in class. In the students’ minds there seemed to be a 

division between “school English”, which usually has British or American English as 

its model of pronunciation, and “English in the real world”, which for the students is 

mostly communication with other NNSs. In fact, 62% of the instances in which the 

students used English were ELF situations. When asked about their future the 

students, almost unanimously, agreed that English would mostly be an instrumental 

tool for traveling and for working life, rather than a means of communicating with 

NSs. The same duality of “school English” and “real-world English” seemed to exist 

for teachers as well, even though they were generally well aware of the importance 

of the role of ELF for their students. It seemed that the matriculation examinations 

and the skills required in the exams created pressure for teachers to only use certain 

contents and methods in their teaching.  

However, the general consensus seemed to be that changes should be made in the 

NCC in order to encourage teachers to move their teaching towards a more ELF-

centered perspective (Ranta 2010: 175–176). On the international scale, the same has 

been stated by e.g. Jenkins (see for example 2006: 42, 49, 2009: 34), Murray (2003: 

162) and Dewey (2011: 224) who all underline the fact that educational authorities 

should reconsider the approach to ELT in order to change the viewpoint from NS-

centered English teaching to a more ELF-focused approach. Dewey (2011: 224), in 

particular, questions what actually counts as English in teachers’ and teacher 

educators’ point of view and consequently states that “This therefore requires a 
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substantial and far-reaching rethinking of the way in which language is dealt with in 

the curriculum in current language teacher education.” 

Jenkins (2009: 34) makes a point about publishing work and argues that textbook 

publishers should realize that Britain is no longer “the home of English language 

teaching and the centre of innovative product and materials development” and thus 

publishers should re-examine their approach to ELT and produce materials that 

would be more appropriate for the international market. Seidlhofer (2003: 13) writes 

about this same issue of the focus on Anglo-American culture(s) in textbooks, 

curricula and reference materials. She adds that other cultures and accents are often 

treated as “exotic optional extras”, as a spice to the “real” and “authentic” standard 

British and American English norms. However, Jenkins (2009: 34) seems hopeful 

about future progress and states that “I believe that the more this situation is 

researched and discussed, and the more these attitudes are challenged, the more 

likely things are to change.”  

Kirkpatrick (2007: 193–197) also gives justifications as to why ELF should be 

considered more in teaching practice. He uses the term lingua franca approach to 

describe the sort of teaching where the focus is switched from the traditional NS 

model to learning about linguistic features, various communicative strategies and 

cultural information, all of which would facilitate communication purposes. He states 

(2007: 197) that since English is no longer “the property of its native speakers”, also 

the models and goals of teaching it should be reconsidered and adopted to respond to 

the needs of the learners. Chew (2009: 224) adds that there should be special 

attention put on the portrayal of various accents in textbooks, for example in the form 

of presenting dialogues between second-language speakers. She states that it would 

not only give all-important models of communication for different kinds of speakers 

of English, but it would also validate the status of nonnative teachers as equals with 

native teachers. Kirkpatrick (2007: 196–197) also makes a point about how adopting 

a lingua franca approach would benefit not only the learners but also the teachers, 

who would no longer need to aim for a model that does not benefit them. He even 

states that in many ELT contexts, multilingual non-native teachers may give a more 

appropriate model compared to native teachers: “Well-trained, multilingual and 

culturally sensitive and sophisticated teachers can best teach today’s learners of 
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English, the overwhelming majority of whom are bilingual and who are learning in 

culturally diverse contexts for an extraordinarily complex range of needs, stretching 

from local to international.”  

Chew (2009: 221) explains that teaching English as a lingua franca should differ 

from the teaching and learning of other languages simply because of its special 

nature. The author lists four main assumptions which should be present in ELF 

learning situations: 

(a) a careful use of terminology; (b) the recognition of a world core curriculum; (c) 
the promotion of multiculturality and intercultural competence; and (d) the 
acceptance of diverse pronunciation and methodology in language learning and 
teaching. (Chew 2009: 221) 

Chew especially insists that terminology which reflects the global world order and 

equality of all speakers of English should be taken into use, and consequently, terms 

that create inequality should hence be abandoned. As such terms Chew sees all terms 

which have a binary “them–us” division, thus including NS, NNS, Inner Circle, 

Outer Circle, etc. However, she does not give suggestions about any substitutive 

terms but rather seems to leave that open for future discussion. 

In Finland, it now appears that some changes are being made on the national level of 

education. Mentions about ELF and ELF-related aspects have been added to the new 

NCC for basic education as well as for the updated NCC for upper secondary 

schools. These additions in the NCCs are discussed in more detail in section 2.2.  

2.2.2 ELF in the Finnish National Core Curriculum 

In Finland, there are two main authorities for ELT: The Common European 

Framework of Reference for Languages (CEFR) and the national core curriculum 

(NCC). CEFR functions as an overall common basis for all European language 

teaching and offers shared criteria of language proficiency for all European countries 

(CEFR 2001: 1). Its main purpose is not to be prescriptive but rather to provide 

common ground for discussion and development in education. CEFR also works as a 

base for the Finnish NCC, drawn up by the Finnish National Board of Education2. 

                                                
2 http://oph.fi/english/curricula_and_qualifications/general_upper_secondary_education 
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Quite similarly to the CEFR, the Finnish NCC functions as a general guidance of 

aims and core contents of teaching at Finnish national level.  

CEFR provides a six level-scale for assessment from (A1) Breakthough level to (C2) 

Mastery Level (CEFR 2001: 23), and these are applied to a certain extent in upper 

secondary school education (Opetushallitus 2015: 169). In the Finnish context, 

studies of foreign languages are divided into three levels, A, B and C, depending on 

the length of the studies. However, these should not be confused with the assessment 

levels of CEFR. In Finland, an A-language means the most studies in terms of length, 

usually starting in the third grade of basic education. English is the most popular A-

level option for students: in 2015, for example, almost 100% of students who 

graduated from upper secondary school had studied English as an A-language 

(Tilastokeskus 2015). The language level determined by CEFR that is expected from 

students of A English after finishing their studies in upper secondary school is B 2.1 

(Opetushallitus 2015: 168). 

The Finnish National Board of Education has curricula for both basic and upper 

secondary education. Recently, there have been updates to both NCCs, which have 

been implemented from fall 2016 onwards. The update for the basic education was 

written in 2014 and the update for the upper secondary education in 2015. In both 

NCCs’ takes on EFL studies, the general direction seems to have progressed towards 

a more global, lingua franca type of English: both NCCs underline the importance of 

English as a global language in ESL teaching.  

In fact, the NCC for basic education (Opetushallitus 2014: 347–348) mentions 

explicitly the term “lingua franca” in its description of the most essential contents of 

A-level ESL teaching in grades 7–9. Its first “content goal” is called “growth to 

cultural diversity and linguistic consciousness”3, and there it states that the goal of 

teaching is to build understanding of the world’s multilingualism and plurilingualism 

as well as linguistic rights, in addition to research the development of English as a 

global lingua franca. The NCC also advises to find out about the types of cultures 

and ways of living in which English is the most commonly used language in the 

society, as well as to find information on some varieties of the English language. The 

statement of learning about English in the societies where it is most commonly used 
                                                
3 All of the translations in this section from the Finnish NCCs are my own. 
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would seem to refer to a more traditional way of ESL teaching where the focus is 

kept only in those countries and accents where English is used as the official 

language (e.g. the UK and the US), whereas the formulation “some varieties of the 

English language” leaves more space for interpretation, and could thus include ELF 

as well. 

The NCC of the upper secondary education does not refer to ELF as explicitly as the 

NCC of the basic education. However, throughout the descriptions of the goals and 

contents of foreign languages and English in particular, there is a clear emphasis on 

English as a global and international language (Opetushallitus 2015: 151). The 

general description for foreign language teaching is that students should be directed 

to expand their multilingual competence and to strengthen their willingness as well 

as their skills to work in such contexts and environments that are culturally and 

linguistically diverse. Teaching should also facilitate students’ willingness to play an 

active role in the globalizing world and to profound their “world citizen skills”. 

Linguistic competence should also be seen as a working life skill.  

As for the A-level English in upper secondary school, three out of six main learning 

goals listed for students touch upon some of the most fundamental aspects of ELF 

(Opetushallitus 2015: 154–165). They include mentions such as using English in 

multicultural and global communities, understanding the meaning and role of English 

as a language of international communication as well as seeing English studies as a 

useful tool in terms of future working life prospects and internationalization – all of 

which are in the core of ELF. The NCC then goes on to list some course-specific 

goals and descriptions and, again, in most course contents, ELF-related themes are 

visibly emphasized on. For example, course 1, called “English language and my 

world” (ENA1), specifies amongst other things on “the world’s linguistic diversity 

and English language as a global phenomenon” as well as using linguistic skills in 

order to raise cultural awareness. Courses 2, 3, 5 and 6 continue much within the 

same type of themes with mentions such as “international contexts”, “cultural 

phenomena”, “English (language) medias”, “standpoint of English as an international 

language of science and technology”, “working in international contexts”, etc. And 

much like the A-level descriptions, the B2 and B3-levels also mention the same 
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importance for the student to develop as a user of English in a culturally diverse 

world – in national, European as well as in global communities.  

In her comparison of the new NCC of basic education (2014) with the older NCC 

(2004), Aimonaho (2016: 52) remarks a difference in the two: whereas the older 

curriculum concentrates more on the target culture, the new one broadens the view to 

global English. She also states (2016: 24) that comparison between textbooks of the 

new and the old curricula would be valuable in order to examine possible differences 

in this aspect. As this overview in the previous paragraphs shows, similar ideas seem 

to be present also in the NCC of upper secondary school. What this thesis focuses on 

is how these changes along with the general shift of perspective from NS centered 

teaching to a more ELF focused approach have affected textbook authors’ work. One 

interesting aspect is to compare if there is a difference between the results of this 

thesis examining an upper secondary school textbook series written in accordance 

with the new NCC, with earlier results by e.g. Kopperoinen (2011) on the textbooks 

written in accordance to the former NCC of 2004. The following section takes a 

closer look at the role of ELT textbooks and their importance in ELF research. 

2.2.3 ELT textbooks and their role in ELF research 

According to Pitkänen-Huhta (2003: 259–260, see also Pietilä et al. 2009: 211), 

textbooks have a central role in EFL classes in Finland. The textbook is seen as the 

authority of correct answers as well as of the content of the class. Lessons are often 

constructed around the texts of the book and the vocabulary taught stays in line with 

it. However, if needed, textbook users are always free to make the decision to deviate 

from the book’s suggested program. The textbook functions as the frame of the class, 

which the teacher as well as the students can adapt to their own purposes. This 

important role of textbooks as definers of lesson contents consequently makes them 

valuable objects of research. According to Lähdesmäki (2004, 272–273), it is 

commonly seen that what is chosen as contents of teaching and learning materials 

implicitly reflects the prevailing cultural structures and attitudes. Thus, whether via a 

conscious effort or not, teaching and the materials used in it always transmit 

attitudes. English textbooks are commercial products which commodifie the cultural 

and linguistic aspects of the English language, along with the idea of the kind of 

studying practices that should be used.  
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Lähdesmäki (2004: 272–277) explains that since textbooks still play an important 

role in teaching (as also stated by Pitkänen-Huhta 2003), they have the power to 

define the general frames of what kind of English the students are taught and how. 

Consequently, what has been critically viewed by many (also in ELF research by for 

example Jenkins 2009) is the often stereotypical fashion of portraying the language 

and the target culture. Such portrayals are problematic because they do not reflect the 

reality of the language and the culture in its whole, and can thus transmit unequal 

mindsets. And when it comes to English, as many ELF-researchers also emphasize 

(see sections 2.2 and 2.2.1), the question of “target culture” is not at all 

unambiguous, because the language is used more in lingua franca communication 

situations between NNSs than it is used between NSs. Besides, it is important to note 

that English is also the language of various other multinational and multicultural 

contexts, such as science, economics, technology, etc. By presenting the Anglo-

American culture as a norm, textbooks give NSs the privileged status of the norm 

maker. This, however, is generally seen unjustified because the global character and 

distribution of English makes it everyone’s property. ELF-research has introduced 

the idea to see lingua franca English as an equal to NS English. At least fragments of 

this perspective can also be seen in the new Finnish NCCs (see section 2.2.2). 

Many researchers and thesis writers in Finland have examined English textbooks’ 

representations of ELF, either from the perspective of accents or of the representation 

of different cultures. As stated in the introduction, Kopperoinen (2011: 80–88) 

studied the recorded accents in two upper secondary school textbook series, Culture 

Café and In Touch, and discovered that only 1–3 per cent of all the English accents in 

the recordings were non-native (expanding circle) accents. Moreover, the recordings 

of the non-native accents tended to be shorter compared to the recordings of native 

accents. In addition, most of the non-native accents were European. Besides 

Kopperoinen, also Ylönen (2013: 36–40) has studied Culture Café and In Touch 

alongside a third upper secondary textbook series called Action. She also concluded 

that most accents of all of the three series belonged to inner circle and the spelling in 

the texts usually followed the British tradition. 

Mäkelä (2012: 63–64) made similar observations of the secondary school textbook 

series Smart Moves: most of the speakers in the series were British or American. 
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However, in comparison to previously mentioned Culture Café and In Touch, in 

Smart Moves there seemed to be a clearer attempt to also include non-native accents: 

in total, Mäkelä counted seven native accents and eleven non-native accents in the 

series. However, in Saavalainen’s study (2012: 16) it appeared that despite the 

seemingly big number of non-native accents included in Smart Moves, the inner 

circle countries dominated nearly half of the texts and were a part of most of the 

interaction in them, with only 1% of the texts presenting contacts between NNS 

countries.  

A more recent study by Kilo (2015: 27–50) compared the Finnish upper secondary 

ELT textbooks Open Road and Profiles to the Estonian upper secondary textbooks 

With Flying Colours and All the World’s a Puzzle. The study revealed that, much like 

other previously studied ELT textbooks, also these series are very inner circle 

orientated and concentrate greatly on native English accents, with only 7% of non-

native accents in all of the data gathered. In the Finnish textbooks the distributions 

were 8% for Open Road and 3% for Profiles, with the latter having over double the 

amount of audio material compared to the other. Both textbooks introduced in total 

10 non-native accents. Interestingly, the biggest percentage of the non-native accents 

in Kilo’s data were Finnish and Estonian, with a very small amount of accents from 

other countries. However, compared to the Estonian textbooks, the Finnish series did 

have a wider distribution of non-native accents in total.  

Also recently, Aimonaho (2016: 54) examined the representations of global English 

in two secondary textbook series, Top and Spotlight. She concluded that in both 

series, most of the presented cultures belonged to the inner circle. When comparing 

outer and expanding circle cultures the expanding circle was more dominant, 

however mostly consisting of references to Finnish culture. She also noted that the 

expanding circle countries seemed to always be presented in comparison to some 

other country and hence their representations differed greatly from those of the inner 

circle countries. In addition, the representation of lingua franca situations in both of 

the series was limited, with a NS usually present in most of the contacts between 

different cultures. For future research, Aimonaho (2016: 59) suggested that textbook 

authors’ choices and interpretations concerning the new NCC and its representations 
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of English as a global language should be examined. This is one of the questions this 

thesis aims to answer.  

Based on previous research, Finnish ELT textbooks are generally very inner circle 

orientated and tend to hold British and American accents as models for 

pronunciation. The amount of non-native accents has been small in all of the 

textbooks studied, and the Finnish accent (or the accent of the home country) has 

been shown to dominate over other NNS accents. However, this phenomenon is not 

limited to the Finnish context but is prevalent in other countries as well. For instance, 

a study by Vettorel and Lopriore (2013) on ten Italian ELT textbooks from the 

previous six years showed no significant improvement in including ELF more in the 

teaching materials. In Finland, thus far it seems that only Kilo’s (2015) research has 

shown a small growth in the distribution of non-native accents (8% in Open Road 

textbooks) compared to Kopperoinen’s (2011) results (1–3% in both Culture Café 

and In Touch). Continuous studies on this topic are necessary in order to follow 

possible changes in the contents of textbooks and to examine the direction they are 

going to. 
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3 Material and Methods 

The analysis of this thesis is conducted using a mixed method that has both 

qualitative and quantitative features. The data consists of interviews with the authors 

as well as of accent information gathered from the audio scripts of the On Track 

textbooks. I firstly introduce the On Track series briefly in 3.1 and then go on to 

present the interviews and the audio scripts – the qualitative and the quantitative 

parts of this study – in sections 3.2 and 3.3. 

3.1 On Track series 

On Track is a textbook series for upper secondary A-level English, which in the 

Finnish education context refers to students who have studied English as their first 

foreign language, starting usually from third grade of elementary school. On the 

webpage of the series4 On Track is described as responding to “modern language 

teaching’s demands”, which might indicate that authors have taken the NCC 

standards into consideration during the writing process. 

In addition, it is mentioned that “the student is given a wide range of perspectives 

into different cultures where English is spoken”5, which could be interpreted as 

suggesting that ELF and different non-native accents are included in the series. 

Spoken language in particular seems to be also taken into account – models for 

different types of communication situations are said to have been utilized for certain 

oral exercises and activities in the books. 

3.2 Interviews 

The qualitative part of this thesis consists of an interview of the authors of On Track. 

Prior to the interviews, the authors were sent a few questions (see appendix) by email 

to get general information about their backgrounds. Most of that information is 

presented in this section to introduce the authors, but the responses concerning the 

new NCC were added to the interview analysis. 

                                                
4 https://sanomapro.fi/ontrack  
5 both quotes of this section are my own translations 
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The author team consists of six team members, who in this thesis are referred to as 

A, B, C, D, E and F to protect their privacy. Partly for the same reason, and also 

because gender is not a significant factor in this thesis, the pronoun they is used to 

refer to all of the authors, regardless of their supposed gender.  

All of the authors are quite experienced in both textbook writing and language 

teaching. Two of the authors are native English speakers and four speak Finnish as 

their native language. D and F are the only authors with no previous experience in 

textbook work and all the others have taken part at least in one previous project, most 

in several projects. For all, teaching has been a big part of their life – 10 years being 

the lowest number of years of teaching experience in the group. Their teaching 

experience is also vast in the sense that it is from various levels and from different 

parts of Finland as well as from abroad. 

The authors’ individual tasks in the textbook writing process vary to a certain degree 

between members, but as C put it, “everybody is sort of involved in everything”. The 

English native speakers are mostly responsible of writing the texts as well as the 

audio scripts. The native speakers also have the biggest responsibility in the selection 

of different accents for the recordings, whereas the Finnish authors mostly work on 

exercises, grammar and vocabulary. However, the tasks are also overlapping and 

everyone is free to suggest ideas for any part of the book. The textbook is a mutual 

effort and needs everyone’s input.  

The authors were interviewed separately (in Finnish/English depending on the 

interviewee’s native language) to get each author’s individual perspective. This was 

to enable the comparison of their answers and to see if major differences occurred in 

their opinions. There was 15 minutes of time reserved for each author, but most of 

the interviews required about 10 minutes to get all the answers needed. The 

interviews were conducted on two different dates at Sanoma Pro, and they were 

recorded using a program called “Simple Recorder” on MacBook. 

The questions of the interviews can be seen in the appendix. The questions were not 

always asked in the exact manner as they are written in the list, but they rather 

worked as guidelines of the overall themes to ask the authors about. Questions 1, 8, 9 

and 10 were intended to map out the opinions and thoughts of the authors on ELF, 
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questions 2, 3, 4, 5 and 6 were about the role and visibility of ELF in On Track and 

question 7 was about the influence of the new NCC, to the analysis of which the 

answers from the pre-interview questions concerning the curriculum were added. 

These three themes are also the base of my research questions. 

Later, all of the interviews were transcribed and the Finnish transcriptions were 

translated into English6. As the purpose of this study is to mostly focus on the 

content of the authors' answers and not so much on the way how they formulated the 

answers, the transcribed data examples in the analysis are slightly modified so that 

all unnecessary information for this thesis, such as some hesitations (including 

excessive repetitions of small words such as “and”, “like”), coughs etc., have been 

left out. However, certain aspects such as laughter and a strong emphasis on a word 

have in some cases been marked in the transcriptions if they seemed relevant to 

convey the meaning of the author’s answer. 

The following list presents the explanations of the transcription markings used in the 

data examples of the interview analysis: 

• laughter   @ 
• comment by interviewer   <IR> comment </IR>  
• pause   (.) 
• emphasis on word   CAPITAL LETTERS 
• part of transcription omitted   […] 

From the transcriptions, answers related to the research questions were searched and 

gathered under different headings. The analysis was written based on these themes 

and findings.  

3.3 Audio scripts  

The quantitative part of this thesis consists of an analysis of the accents marked in 

the audio scripts of the first three courses of the On Track series. The audio scripts 

are scripts of all the audio material of the series with short instructions concerning 

the accents of the texts. These are sent to the recording studio (in London), where the 

voice actors read and pronounce the texts according to the marked accents of the 

                                                
6 The Finnish versions of the translated data examples can be found in the appendix at the end of this 
thesis. 
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audio scripts. All information concerning the scripts and how to read them was 

introduced to me by Hanna Laitvirta, editor of the series. 

The audio scripts include all the tracks of the CDs as well as almost all of the extra 

audios of the digital material7. The digital audio material consists of both of these: 

the CD tracks and the extra recordings that aren’t on the CDs. According to the 

editor, there are two reasons for this policy. Firstly, CD production is very expensive 

and for each course there are two CDs budgeted. Secondly, the team has wanted to 

offer additional advantages (in this case extra audio) for those schools that buy the 

license for the digital material. To quote the editor: “In foreign language studies there 

is never too much of audio and for example gap-fill exercises are typically ones 

where it is pedagogically useful to check the answers with sound. Many students 

never read the context but only quickly fill the gaps hoping for the best. Checking the 

answers with sound at least makes them to listen the whole story.”8 

The instructions marked in the scripts usually contain the name of the accent and, in 

many cases, also a mention about how “strong” the accent in question should be. In 

this study I will look at the instructions for courses 1–3 (no more courses were not 

yet published at the start of the analysis). The audio scripts are not available for 

public use, but the editor was willing to offer them for research purposes. The themes 

of the courses vary which may have an effect on the number of accents used – 

presumably the authors choose the accents in correspondence with the themes of the 

texts and exercises. The theme of the first book is everyday life and the third book is 

said to discuss culture in all its forms. The theme of the second book is not clearly 

mentioned on the publisher’s webpage, but it is said to contain different types of 

texts. 

There are two main purposes for this part of the thesis: 1) to count the accents 

marked in the audio scripts and to examine how many of them are non-native and 2) 

to examine the possible precisions concerning the requested accents (e.g. strength) 

that the authors might have made. The categorization of different accents follows 

Kopperoinen’s (2011) example, and the accents are divided into inner, outer and 

expanding circle (Kachru 1985, see section 2.1) by the same principles. Also 
                                                
7 Some minor additions might have been recorded later, but according to the editor they have been 
minimal. The audio scripts contain at least 90–95% of all extra audio material of the courses. 
8 Quote translated from Finnish. 
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similarly to Kopperoinen’s study, the word “non-native” is used to refer to both outer 

and expanding circle accents in the analysis, even though there are also native 

speakers in the outer circle.  

The counting was made track by track to see if some accents occur more often than 

others, which hopefully gives an overall idea of the proportion and dominance of the 

accents used. In the scripts, there is always a marking where a new track begins. If an 

accent occurs more than once within the same track, it only counts as one. 

The following image presents an example from the introduction text (the theme of 

which aptly being global English) of the audio script of On Track 1: 

 

Figure 3: Audio script example 1  
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In this example, there are two tracks separated by the red marking “[track]”9. The first 

track is read in received pronunciation (RP), and as it can be noted, there is no 

specific accent marked for the following track. In cases where there is no marking 

about the accent, it is always read in standard British English which is the accent 

norm in this series unless another accent is specifically requested for.  

In the example above there is only one accent per track, but if, for example, the 

second one was read so that the beginning was in British English, the middle part in 

American English and the rest in British English, there would only be two accents 

counted for this track. The reason behind this approach is that often if an accent is 

marked twice in one track, it is because there is a dialogue and the same speaker has 

several lines to read or that there are several speakers of the same accent.  

Example of having several speakers of the same accent below: 

 

Figure 4: Audio script example 2 

In this example, there are two accents marked for the track: Scandinavian and 

Chinese. Even though there are several instances where the Scandinavian accent is 

spoken on this track, it only counts as one occurrence. In this specific instance it is 

                                                
9 Some tracks were also marked as “[mp3]”, which usually implies that the track in question is only 
used for the digital material and isn't included on the CD. However, the system is not very strict and 
some small changes in the location of the tracks can be made in the finalizing state of the publishing 
process. 
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also interesting to note that that the speakers are marked as Finnish and their accent 

is marked as Scandinavian. It could be assumed that, considering the nationality of 

the speakers, the accent would in fact be Finnish. Therefore, in the analysis these two 

accents were combined into one category: Finnish/Scandinavian. Another point 

considering the audio scripts is that it seems that the terms RP English and standard / 

neutral English have been used alternately in similar contexts, which would imply 

RP English being used as meaning the same as standard or neutral in On Track. 

Consequently, in the analysis these accent markings were gathered into one category. 

In the two audio script examples, the authors’ requests and precisions about the 

accents can be seen written in red, inside brackets. Of these markings only the accent 

and the possible strength of the accent in question were included in the data 

collection, so that all other guidelines for the voice actors (e.g. gender, tone of 

speaking, atmosphere) were left out. From the second example above, for instance, 

the information needed for this thesis was: Scandinavian, Chinese and South African 

accents, of which all are mild. 

Another matter that was ignored in the data collection was all the headings and short 

instructions that might occur before the actual content of the track. For instance, in 

the first audio script example there are headings such as “Course 1”, “Getting 

started” and instructions: “Listen to the following quiz […]”. The policy of this 

series, according to the editor, is that all of those are read in standard British English. 

Since they are not the main content of the tracks studied, they were left out – 

although it is possible to point out that this norm of having them all read in British 

English could be questioned as well. However, in this case it seemed more 

reasonable not to count them because it might falsify the results to a degree. The 

main content, after all, is the actual text/exercise of the track and the accent in which 

it is read. However, longer introductory texts in the tracks were counted in as it 

seemed that in some cases they were not automatically read in British English. The 

same was with word lists, which were mostly read in BE but in some cases in other 

accents as well. 

Using the counting technique presented above, occurrences of accents were counted 

for each audio script. The occurrences were then divided into groups by the name of 

the accent and tables were formed to demonstrate the difference in the number of 
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occurrences between different accent groups. The accent groups were also divided 

into inner, outer and expanding circles to see the correlation between native and non-

native accents in the series. 

3.4 Limitations of the study 

There are some limitations to this study. The interview is purely qualitative and 

represents only the opinions and thoughts of the authors of this textbook series in 

question at the moment of the interview. Therefore, no strong allusions can be made 

about the opinions of other authors of other textbook series in Finland or elsewhere. 

In addition, the results of the quantitative part are not in direct correlation to 

Kopperoinen’s (2011) or other previous researchers’ results because of the different 

data source (audio scripts) and method used for counting the accents. The method 

might not also be as accurate compared to Kopperoinen, who measured the exact 

time per accent on the audio tracks of her study. However, the advantage of the 

method of this thesis is the possibility to examine the actual requests that the authors 

have made concerning the accents.  

Similarly, counting the non-native accents represents only one part of the realization 

of ELF in this textbook series. There are other ways to take ELF into consideration 

as well, for instance in the themes of the texts or in the activities of the books. 

Additionally, only the accents in the first three books of the series are investigated, 

which makes it questionable to make strong assumptions about the rest of the series: 

the contents of the courses may vary and therefore also the different accents used. 

Nevertheless, it can be assumed that the third course would contain several non-

native accents because of its theme of different cultures. 
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4 Results 

This section presents first the results of the interviews (4.1), followed by the results 

of the accent analysis of the audio scripts (4.2). 

4.1 Interviews 

The following section presents the analysis and results of the interviews with the 

authors of On Track. In the data examples, the speaker (A, B, C, D, E, F) is always 

marked after the number of the example. The section is constructed as follows: 4.1.1 

Importance of ELF in textbooks, 4.1.2 Role of ELF in On Track, 4.1.3 

Communication vs. grammar, 4.1.4 Audio material and accents, 4.1.5 ELF in On 

Track excluding audio material, 4.1.6 ELF in textbooks – past and present, 4.1.7 

Influence of the new NCC on authors’ work and 4.1.8 General satisfaction with ELF 

in On Track.  

4.1.1 Importance of ELF in ELT textbooks 

The first question of the interview with all of the authors was if they thought ELF 

should be included in English textbooks, and the answer was a unanimous yes. Even 

their arguments concerning why it is important were quite similar to each other. 

Many of them explained that ELF had been a topic of discussion from the very 

beginning of the project and that the whole team thought it was something important 

to take into account in the process. Several of the authors mentioned particularly that 

lingua franca English is what students will be hearing and using after upper 

secondary school. The following data examples show the reactions of A, B and D:  

(1) A: the students the target group in our case the upper secondary school students 

understand to what kind of an English-speaking world they will enter and that is a 

particularly important aspect in my opinion especially because we have the sort of 

English they will be listening to then (.) after (.) not well spoken or pretty or thought 

through or well pronounced but very different variants of that language 

(2) B: well in my opinion it can’t be neglected because when the students go on to 

graduate studies and working life they will anyway probably have to communicate 

with people who use different English accents or don’t speak English as their mother 

tongue  
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(3) D: well because it’s what young people face there in the world so we’re not studying 

only for matriculation examination but for life as well so like that kind of 

globalization and this lingua franca 

In general, this same idea could be interpreted from all of the other answers, too. 

Especially E and F underlined the global aspect of English because of which ELF 

should not be neglected in teaching. In F’s response, laughter can be noted as a sign 

of them being a bit perplexed about the interviewer’s request for them to justify why 

ELF is so important: the amusement seemed to be due to F thinking it was obvious 

without having to explain it. 

(4) E: it’s how English is being used more and more these days and that’s why it’s 

essential (.) most English usage I guess around the world is done as a lingua franca if 

we’re talking about business if we’re talking about science all those areas are going 

to require English to be used as a lingua franca 

(5) F: yes I do think it’s important (.) because English is @ a global @ language @ it 

can’t be left alone in the isle of England or think that it’s only England or America 

when the world is full of accents and countries where English is being used in 

addition to native language of course most people use it as a second language and of 

course then it should be shown 

However, later on in the interview F also defended the Anglo-American culture as 

the basis and the target culture in ELT textbooks: 

(6) F: when teaching English many teachers of course have the background that they 

have wanted to become an English teacher because they like the Anglo-American 

culture […] they have wanted it the same way that Spanish teachers have wanted to 

learn Spanish or German teachers German so that way I think it’s also a valid point 

that of course it’s tied to the context but we really have considered quite a lot that 

exactly there are different people from different countries 

Based on these answers it can be stated that, in general, all the authors found ELF an 

important topic. The global aspect of English seemed to be clear to all of them and 

very natural to include in the textbooks, although how each of them understood the 

concept of ELF was left a bit ambiguous. For instance, some controversy could be 

noticed especially in F’s answers where on the one hand they spoke about ELF being 
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extremely important and a natural part of ELT, and on the other hand defended the 

traditional "target culture" aspect as the basis of ELT. 

4.1.2 Role of ELF in On Track 

When asked about how ELF is represented in the On Track series, the arguments 

were various. E and F mentioned that it can be seen in the number of accents: the 

more variation of English accents, the better. E and F were also the two persons who 

talked about the importance of “practicing the ear”: 

(7) E: yes I think one way is of course you need a variety of accents the more accents 

you’ve got the more students ears can tune in to different kinds of English […] a big 

range of accents means that the ear is more TOLERANT to different kinds of 

English and therefore it makes it easy to understand 

(8) F: we have in this series as well tried to bring as much of different accents as 

possible (.) probably our kids in the future will in their working life be 

communicating with people whose mother tongue isn’t English but it’s the lingua 

franca English and then you have to have a bit of sort of an ear to accepting different 

looking and sounding English and accents and practice then that as well  

A and B highlighted that ELF is something the team has consciously (words 

underlined in the data examples below) thought about from the very beginning, and 

D also mentioned that it has been a topic of discussion from early on in the group. 

(9) A: in On Track it can be seen in the way that we have consciously thought for 

example when we have some text we have thought about what kind of a speaker it is  

(10) B: well it can be seen so that we have consciously taken people from different 

countries that we introduce or then the texts refer to some societal constructions in 

different English speaking countries (.) a conscious decision that it is a global 

language in question 

Somewhat contradictorily, C highlighted that ELF comes up naturally without 

forcing it, even if it was not consciously thought about. 

(11) C: even if we were not cognitively considering that it should be in the book I think it 

will happen automatically  
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C justified their answer by stating that everyone in the group travels a lot and gets 

very enthusiastic about what they have seen and done on their travels. Another aspect 

they mentioned was the mixed classrooms the team members have in their teaching 

work, which would also make ELF a natural thing to think about. 

In addition, some of the authors mentioned having Finnish people speaking English 

in the series as an example of the variety of accents. Besides that, in A’s answer the 

expanded role of today’s textbooks also as digital versions came up, along with the 

possibilities it offers for audio material production (more on this topic in section 

4.1.6): 

(12) A: we’ve also made like videos where there are Finns […] and now we are planning 

to film a video about some themes of the fourth course and there we have chosen 

students with different backgrounds so there is someone from India and there’s 

someone from Somalia (.) they speak English well but with their own accents and 

like they bring their own background also into the way of communication  

A concluded that when it comes to accents, they are “going towards a more tolerant 

direction” and that the team has been especially conscious to have English spoken by 

Finns, along with other NNSs. A also pointed out that in writing there’s a difference: 

no translations are used in texts but only original versions. In addition, A said that in 

orthography the authors have opted for using British English. When asked about the 

reasons behind this choice, A said it derives from tradition and nothing else. The 

tendency to favor British English has been discussed by e.g. Jenkins 2009 (see 

section 2.2.1). 

(13) A: but when it comes to writing we still follow quite strictly only one style and well 

<IR> which one do you use </IR> British <IR> is there some specific reason to that 

</IR> it is very in Finland there’s a very long tradition (.) no other reason (.) but 

when the texts come from a certain country then we keep that orthography 

To sum up, most authors were of the opinion that ELF has an important role in the 

On Track series and that it is something that has been taken into consideration from 

the beginning of their work. As an example of this, the variety of accents (the Finnish 

accent included) was brought up by several of the authors. However, there also 

seemed to be the opinion that ELF is always included in English textbooks without 

any extra effort, because the global nature of the language makes it an automatic 



37 
 

 

choice for the authors. 

4.1.3 Communication vs. grammar 

One aspect of discussion in the interviews was the importance of practicing 

communicative skills versus grammatical correctness in ELF contexts. All of the 

authors agreed that the communicative aspect is the most important of the two. For 

example, E strongly emphasized the role of communicative abilities for students and 

pointed out, a bit laughingly, that people often worry too much about making 

mistakes: 

(14) E: I think it’s a really important message for students to understand because quite 

often they worry about making mistakes and actually the point of language 

communication @ and therefore if you are thinking about how it’s used so often in 

the world it is about communicating as clearly as you possibly can and you’re not 

going to be communicating if you’re sitting silent wondering if it’s an irregular verb 

or what type of irregular verb or what’s the word order here  

F’s answer was the only one to differ slightly from the other respondents’. F did 

seem to agree with E’s main idea about communication being the key, but clearly did 

not want to minimize the value of grammar either. In fact, they stated a bit 

contradictorily to E, who emphasized the importance of not worrying too much about 

grammar in communication, that poor grammar may in fact give a bad impression to 

a NS of English. It must be noted, however, that this statement was said in a light-

hearted manner with laughter. Nevertheless, F’s response gives a certain image that 

they might think the target of ELT is mainly the communication with NSs, or at least 

that it is important what NSs think about NNSs’ language. 

(15) F: when it comes to grammatical correctness well it doesn’t matter if it doesn’t 

prevent the COMMUNICATION so when it starts to bother then it IS a problem that 

and especially if there’s possibly someone speaking English as their mother tongue 

so what kind of an impression do you then give of yourself to them because you 

don’t want to be like well it doesn’t matter at all how I put these @ words like @ 

this and forget like butcher the whole language 

C and D also mentioned that originally the team had planned to have much less 

grammar in the series and more concentration on communication and fluency. 
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However, due to feedback from teachers and the “field” they had to increase the 

amount of grammar in the books. 

(16) C: we try to go for fluency but of course the sad truth is that teachers just don’t like 

it […] there was another grammar book Grammar to go which is really very good so 

we thought in our textbook we will have to be very light on the grammar go more for 

the fluency […] but the teachers baulked at it (.) the feedback that we got (.) where’s 

the grammar not enough grammar and so on (.) so we were actually forced to include 

the grammar  

C concluded that even though the group is “very aware of communicative things” the 

reality is that the market requires the grammar as well. Besides this feedback from 

the field, D also pointed out the matriculation examinations as a guiding factor of the 

authors’ work: 

(17) D: and then about grammar originally we had this idea to have the grammar as very 

short and pitchy there but now we have got this feedback from the field that we want 

more grammar more exercises and that was like a little setback for us […] so yes 

they still want this kind of precision in the field and of course the matriculation 

examination determines (.) yes 

As examples of exercises where these communicative skills are practiced, several 

authors mentioned having role plays as well as other speaking activities in the books. 

For example, B stated the following: 

(18) B: in speaking exercises communicative skills have a natural emphasis over 

grammatical correctness (.) in the book we have put lots of role plays where students 

get to improvise in some role 

Role plays were mentioned and emphasized by E as well. They also elaborated on 

the nature of role plays which creates spontaneous communication. They also stated 

that, although important, grammar should not be the main focus and that confidence 

is key in both learning and speaking a language.  

(19) E: what a role play forces the students to do is on the spare of the moment how 

they’re going to phrase things while the situation is on going and unfolding […] a 

very very strong way of persuading students to use language flexibly [...] of course 

there’s grammar too but it’s only one aspect of learning the language and using it (.) 
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I think confidence in the language is just as what you said knowing you will be able 

to communicate what you wish to say in one way or another 

Besides role plays, other examples of exercises were given. F explained that the book 

has both traditional, directed exercises such as “A/B” partner exercises where a 

certain structure is practiced, as well as other exercises where the student should not 

worry too much about grammar. According to F, the team thinks that students should 

be encouraged to use the existing language skills they already possess. As an 

example of practicing those skills, both D and F mentioned On Track’s “Storyline” 

exercises which encourage students to reformulate the content of the text in their own 

words.  

(20) D: in my opinion we have quite a lot of oral exercises where it is specifically 

mentioned not to worry too much about the grammar and myself I have now been 

doing these Storyline exercises […] what is practiced there is that you sum up the 

text again like in your own words and don’t be too nervous about it don’t look from 

the book but like produce your own  

F added that these kinds of exercises usually have some type of a supporting 

vocabulary or some phrases as an example to help the students get started with the 

speaking activity. 

A also pointed out that certain communicative situations – for example meeting 

people from different countries and how to adjust one’s speech so that they 

understand – are difficult to make students practice via a textbook. However, what 

textbook writers can do is to give “chunks” and “construction pieces” for language 

production in order to help guide students to cope in different situations. In addition, 

many speaking activities do not need any specific direction because there 

communication is practiced in a natural way. 

All in all, the authors found communicative skills to be really important to practice in 

ELT textbooks, and quite surprisingly, had originally even planned to have less 

grammar in the books compared to its current form. There is a lot of pressure for 

grammar teaching especially in upper secondary school, because the matriculation 

examinations test students on it. Thus, the authors of On Track have tried to find a 

balance with these two. For communicative purposes, they have included a lot of role 
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play activities in the textbooks to encourage spontaneous interaction between 

students. 

4.1.4 Audio material and accents 

Another topic of discussion with the authors was how the accents are chosen for the 

audio material and by what criteria it is done. On the basis of all of the answers, it 

seems that the writer of the text decides the accent best suitable for it. For instance, if 

the text is located in a certain country, it is natural to have a speaker of that 

nationality or of that accent reading the text. In the discussions, it was also brought 

up that usually it is the native English speakers of the group in charge of the texts (as 

also stated in section 3.2). D also mentioned that one source of inspiration for the 

texts are the NS authors’ backgrounds.  

The general process of choosing the accents usually derives from the themes and the 

characters of the textual content, as explained by C: 

(21) C: sometimes it happens naturally for example if the text is about three young 

people talking about social media then and the three young people are from different 

parts of the world bringing their different cultures into the talk (.) then we 

automatically request an Indian accent a Kiwi accent and so on 

In case of more “neutral” texts, the accent is decided by the author: 

(22) C: sometimes you have a blank or how to put it now you have a fairly neutral you 

have somebody giving a speech on social media and then you will have another text 

later in the book about the teaching of English (.) then we sit these blank texts then 

we sit and make sure we have a spread (.) okay we have an Australian female doing 

this text hmm let’s have a Kiwi male doing this one (.) so then it is literally a 

question of balancing it out 

The accent requests are marked in the audio scripts by the authors and the scripts are 

then sent to the studio in London, from where the authors get the final verification if 

the accent requests are possible to be realized. C estimated that about 95% of the 

time the authors get the accents they have requested, but sometimes there are cases 

where there is a lack of suitable voice actors and changes have to be made to the 

original plan. This was also brought up by B, who stated that the authors can only 
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make requests for the studio but they can’t really influence much on what the end 

result of the voice actor’s reading will sound like. 

However, as F explained, in their requests for the studio, the authors try to cover all 

of their wishes from the strength of the accent to the gender and age of the speaker, 

etc.  

(23) F: yes we constantly keep in mind that there should be people of different age and 

gender and from like different kinds of backgrounds  

E made a point that, not only do the authors try to cover accents of different 

countries, but different accents within a country as well. The main focus seems to be 

on the more “common” accents, probably referring to the traditional native accents 

such as British, American and Irish, and other varieties serve as an addition to that 

basic setting.  

(24) E: I guess the main thing is you try to do the very common ones so at LEAST 

students have a chance to hear those accents <IR> get used to hearing them and 

</IR> yeah (.) so it’s not only the American the Australian for example or the Indian 

or New Zealand (.) also the varieties so that in America there will be different 

accents that are used same in the UK so you’re going to hear Irish of course you’re 

going to hear Manchester from the north or Scottish  

What E also emphasized was the age range, and like F, wanted to remind about the 

vast amount of different factors (besides the accent) that the authors have to think 

about: 

(25) E: and of course you have to hear the different AGE ranges I think that’s often NOT 

thought about young people don’t speak the same way as old people @ therefore I 

think it’s really important and they don’t sound the same way either and I think the 

ear has to get used to that too so it has to be a full range of ages too <IR> lot’s of 

aspects to consider </IR> yeah which makes the writing the textbooks a very rich 

experience you’ve got all those options  

D and A both brought up that On Track also features Finnish people speaking 

English in their own, authentic accent. Unlike what has been done before, these 

tracks are recorded in Finland to avoid a British voice actor “mimicking” a Finnish 

accent. 
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(26) D: what I think hasn’t been done before is that also Finnish kids speak English in 

our book (.) so yeah that’s also included now  

(27) A: so the speakers would be thought first of all so that Finns would not be British 

trying to do a Finnish accent but there would be a Finnish reader reading in English 

(.) and that’s why we have done like probably something what hasn’t been done 

before that we go into a studio here in Helsinki to make those recordings […] so we 

have aimed to as it is said to consciously aim for authenticity and then to like show 

the role of English as a lingua franca 

A also noted, whilst speaking and coming to think of it, that in the first On Track 

textbooks they are missing speakers from Asia: 

(28) A: now that I think of it we clearly have like a lack of some readers I’d say we are 

missing oriental readers from Asian countries and then we are clearly missing people 

from India (.) yes so we do still have some shortages but we still have four books to 

come  

To conclude, accents are one of the aspects along others such as gender and age that 

the authors (mainly the English NSs) consider in their requests for the London 

studio. Usually the decision-making happens naturally and stems from the themes 

and topics of the texts. Also, the main line of action seems to be firstly to cover the 

most common accents and secondly to try to remember to show some variation 

within them. Non-native accents still seem to function as an extra to that. However, 

in the On Track series, special attention seems to have been put into having 

representations of the Finnish accent on the recordings. 

4.1.5 ELF in On Track excluding audio material 

The authors were also asked about how ELF is represented in the textbooks apart 

from the audio material. Most of the authors mentioned first the intercultural texts 

and themes of the textbooks, as well as the related way of writing and the attached 

vocabulary. E said that the events of the texts are often located in different countries 

alongside with the text sources. C added that if a text is intercultural, so are the 

related exercises and activities. What the authors also try to highlight is the Finnish 

context and how it compares to other countries and cultures. 
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(29) C: so we’d have this intercultural text and then we would say okay in some cultures 

it is ok to lie for your friend in other cultures it is not ok to lie for your friend (.) and 

an exercise is about this (.) and then at the end how is it in Finland (.) like that (.) so 

we try to bring not always cause we don’t like to force-feed it now there are students 

who won’t even like it but where it’s appropriate we try to bring that in as well (.) so 

they compare 

F mentioned jokingly that, when it comes to speaking activities, different accents 

aren’t practiced but students are encouraged to use their own accent: 

(30) F: maybe on the level of speaking activities well no because we have our Finnish 

accent and that sort of let’s play Indian English is just @ horrible in my opinion  

D pointed out the various research projects and writing activities offer students the 

opportunity to find out more about the culture in question: 

(31) D: we have consciously thought that when we are talking about this topic we will 

also sort of go on an expedition to that place […] and then in these writing tasks and 

projects they (the students) have that sort of information search from different 

corners and places of the world 

In their answer, B focused on the differences between British and American English, 

the two versions of which are often given in the vocabulary, as well as having 

information boxes presenting key differences between the two accents. This, 

however, can’t be really seen as a part of ELF but more of an example of the 

traditional NS focused textbook practices. 

(32) B: yeah (.) so we have like systematically for example about the differences between 

British and American English there so not so much in the activities but in those 

kinds of info boxes so that students wouldn’t be confused about why there are two 

types of orthography in the texts  

As examples of ELF in the texts and exercises, many of the authors mentioned the 

often intercultural character of the texts. Also, if a foreign country – or some aspect 

of it – is presented in the textbooks, it is usually at some point compared to Finland 

to increase students’ understanding on cultural differences. The textbooks also 

provide research projects and writing tasks on these topics for students to engage 

themselves more in other cultures. 
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4.1.6 ELF in textbooks – past and present  

Most of the authors (A, B, D and F) thought that some changes have happened in 

terms of ELF in ELT textbooks. A seemed to be the most certain about their opinion 

that today ELF can be seen better in the textbooks, whereas B, D and F seemed to be 

more hesitant, but nevertheless hopeful that there has been a slight change towards a 

more ELF-centered direction.  

According to A, a lot of discussion and thought has been put into what accents 

should be included in the series. A felt that there has been progress in the inclusion of 

ELF in textbooks, it being more prominent than before in the current (On Track) 

project. 

(33) A: and we have discussed quite a lot about it both along the previous project as well 

as along this project and I think the situation has changed towards a more tolerant 

direction like in a way English as a lingua franca is in my opinion for all the authors 

it is now clear somehow without question that like THIS (.) and in the previous 

(book) we still lived in the sort of time where we discussed it quite a lot if it should 

be always native or if it should be distinctively from some of the English-speaking 

countries these models and examples and the linguistic model especially  

A (as well as F, see data example 37) mentioned that the change has happened 

somewhere along the 21st century, although it can be noted that A said this first with 

a laughter (“@ within @ the past ten years”) which might indicate them not being 

quite sure about the answer. However, A confirmed later more clearly that the 

change has happened “after 2000” (more about the authors’ general answering styles 

in section 5.1): 

(34) A: well they the changes happen little by little and in this case as some time has 

passed from the previous textbook series so it happens gradually and probably will 

liberate still from here and of course we also want there to be very kind of like let’s 

say neutral accent from these different English-speaking countries but also that 

richness what there is in English because it’s used around the world (.) but when the 

change has occurred (.) I’d say @ within @ the past ten years so little by little […] 

after 2000 
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In A’s response a certain contradiction can be noticed: on the one hand they say it’s 

clear that ELF should be in the books but on the other hand they also state that they 

want to have “neutral” accent in the books, with additions of the “richness” of 

accents from different countries.  

Compared to A’s answer, B’s, D’s and F’s responses are a bit more hesitant. All of 

them formed their opinions by using words and expressions such as “maybe”, 

“probably”, “I hope” and “I think” which gives an impression of a certain insecurity 

on the topic, or that they didn’t want to overemphasize ELF in their work although 

they did feel some change had happened. In D’s answer the laughter after saying “I 

hope so” can also be interpreted as a sign of wanting to underline that they hope that 

change has happened but they are not really sure about it.  

(35) B: I think it has been in English before but maybe we have even more of those other 

countries here so we have like tried to remind about it more often that hey India and 

New Zealand and South Africa […] there might not be a big unit on a certain 

country but there can be one exercise related to the theme where we try to remind 

that hey in this country there’s this kind of legislation for example so maybe that’s 

the difference between the earlier ones that a bit more and even as small reminders  

(36) D: we want to pay more attention to English being spoken in many different ways 

<IR> so do you think about this more nowadays </IR> well I hope so @ it feels that 

way and I would hope so but these kinds of changes well they can’t be like really 

radical […] so this is probably little by little (.) changing 

(37) F: probably in the 90s if I remember what books were used then maybe it was even 

more so that the English-speaking countries were like the focus then especially 

England having the big part but then I think already in the 2000s we have been 

elsewhere as well 

What can be stated from these answers is that the general point of view of most of 

the group members was that change had happened at least to some degree. Yet the 

examples of different countries (India, New Zealand, South Africa) represented in 

the books given by B still stayed close to the NS standard. The same contradiction 

was also shown in C’s answer. In addition, C’s opinion was less in line with the 

others as they argued that the international aspect of English had always been in ELT 

textbooks. However, C’s justification on the matter was centered around countries 
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where English is spoken widely as a native language or an official language and, like 

B, did not mention expanding circle English accents in their answer at all. 

(38) C: it’s the same thing (.) in the previous book series what we’ve done with English 

United is book 1 for example was I can’t remember now how it was divided but 

book 1 was for example England and Scotland and Ireland and book 2 the America 

and Canada book 3 was South Africa Australia and New Zealand book 5 was India 

so you can see (.) the global aspect was there even in the year 2000 already (.) pre 

NCC10 decisions  

E seemed to associate ELF strongly with the communicational aspect of English 

teaching, which, according to E, had always been clear to teachers. In E’s opinion, 

the main change had been the students. E seemed to also be a bit amused or, 

alternatively, somewhat surprised by the question, and commented with laughter that 

the question was “interesting”. E also laughed when they said ELF is “normal” for 

today’s students. This could be because of the same reason as in data example 5 – the 

question might have seemed funny because for E the answer was so clear. However, 

E used expressions such as “I guess” and “maybe” and in that sense the laughter 

could also tell about them being a bit insecure about the answer. 

(39) E: oh that’s a very interesting one @ I guess the main difference is the students are 

different now the students are online they’re talking to their friends their playing 

computer games with people in Germany or people in Portugal so lingua franca is 

something that students are very comfortable with these days they know they’re not 

just doing <IR> so it’s normal </IR> that’s right @ it’s normal for them @ and in 

that sense that’s maybe what the big change is (.) the nature of the students  

When asked again about the possible changes in the books, E didn’t really specify 

their answer but stated only that the books change according to the curriculum. In E’s 

answer, however, the examples of different nationalities and accents they give 

(Germany and Portugal) are from the expanding circle. This could mean that E also 

sees expanding circle accents (and not only inner and outer circle accents) as an 

important part of ELF. 

                                                
10 All of the authors (both native and non-native) referred to the NCC as "OPS" (the equivalent 
Finnish abbreviation), but for clarity, all of these mentions of OPS have been replaced with the 
English NCC in the data examples. 
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However, later on in the interview, E also brought up the digitalization of ELT 

textbooks. E mentioned it being “quite a big change” that students are able to listen 

to the audio material at home as well:  

(40) E: one point about the book is that since there’s a digital book the students are able 

to hear all the text read and that is a quite a big change […] they can have access to 

those texts being read in any stage and I think that IS something they are very lucky 

to have […] the ears will tune in if you’re interested in lingua franca they are having 

regular experience of tuning into different types of accent 

When asked more information about how much the tracks are actually listened by 

students at home, E did not know yet as it is still a fairly new thing for students to 

have access to online material: 

(41) E: <IR> do you think the students listen to them a lot at home or do they </IR> it’s a 

new book so I don’t know I don’t know yet we WILL know at least in a couple of 

years but at the moment we don’t really know who is using digital books because it’s 

only just been launched and who’s choosing to do the use of paper versions so I 

guess that knowledge we don’t have yet 

E was not the only one to point out the influence of digitalization. A highlighted that, 

compared to earlier textbook series which have only existed as printed versions, 

today’s digital books have a much bigger quantity of audio material. In addition, 

while talking A noted that the choice of accent could be more thought about also in 

the case of recorded exercises: 

(42) A: the amount of audio material is huge compared to earlier series so all this like 

digitalization well the digital book plus all the materials that the teachers get have 

made it possible to have a lot of audio there […] before it was never thought that an 

exercise could be like listened to but we have those recorded as well but that in itself 

doesn’t really have a lot to do with like the lingua franca or English but maybe there 

as well we should pay attention to the accent 

Another aspect of change in textbooks that came up during the interviews was that in 

On Track, there has been more effort put to include the Finnish accent in the audio 

material. This, however, has already been mentioned in data examples 24 and 25. 
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Compared to sections 4.2.1 and 4.2.2 where most of the authors were very supportive 

of ELF and felt that they had taken it into consideration in their work, in this question 

their arguments were more varied. As the authors were asked to reflect if the 

representation of ELF had increased in ELT textbooks in the past years, they 

simultaneously transmitted more information about their personal views on ELF. 

Whereas some, although rather hesitantly, hoped ELF had been more and more 

represented in textbooks today, others argued it had been a core part of ELT 

textbooks for a long time already, or, as in E’s answer, a somewhat roundabout 

approach was taken to the actual question at hand. The digitalization has also been a 

big change in recent years and has had an impact on the amount of audio material. 

4.1.7 Influence of the NCC on authors’ work 

When asked about the influence of the new NCC and its increased emphasis on ELF, 

most of the authors did not see it having had a particularly big impact on their work 

in that aspect. B explained that the general contents and style of the books were 

already agreed on before the new NCC came out. However, it luckily suited well 

with the authors’ already agreed line of the series. 

(43) B: well we had already kind of agreed on the style of the book series before the new 

NCC and there we specifically had this idea about global English (.) so the new NCC 

went well with our idea  

A also pointed out that the process of writing the new NCC is long and in this case it 

was over 10 years since the previous reformation. Thus, the updates of the new NCC 

had already been a topic of discussion for a long time and had been quite well 

acknowledged even before the publishing of the new NCC. A felt this had also been 

the case with ELF: it was already a commonly accepted phenomenon with no 

specific need to have a new discussion about.  

F also found it amusing that there would be something “new” in the global 

perspective of English and was – laughingly and maybe a bit jokingly – wondering 

why it has been necessary to specifically mention it in the current NCC: 

(44) F: English has always been a global language and I really don’t know why it has 

been needed to @ like separately mention that a-ha something NEW @ so @ at least 
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in my @ opinion textbook series @ from the 90s probably @ or even before that 

have had a pretty GLOBAL point of view  

C seemed to be of the same opinion, as they already stated in data example 35. They 

felt strongly that ELF would have been acknowledged and included in the series even 

without any updates on the NCC: 

(45) C: English as a global language of course for us is not new […] so the fact that the 

NCC is now suddenly with the global we’re like yeah yeah we know this we’ve 

anyway been doing this and I think this is probably true of all the English textbook 

writers it is the communicative thing […] English is everywhere you cannot write a 

text on economy in the world and not include China and India […] so I think with 

English because of the way the world is it is almost inevitable that you have this 

global aspect NCC or no NCC 

Here, C seems to connect ELF with the communicative aspect. Also, when 

elaborating on their thoughts, C also mentioned that it is “exactly the same thing” 

that has been done in earlier series such as In Touch or English United. When asked 

again if C was positive there had been no changes in terms of ELF due to the new 

NCC, the answer was a clear no: 

(46) C: <IR> I was just wondering if this mention in the NCC has somehow increased or 

had on impact on your work (.) no </IR> to be honest if this is not one of those 

answers where if you say no if you count your numbers it looks odd (.) the answer is 

now no but it is because we have anyway included it  

As can be seen, in many of the responses concerning ELF and the new NCC, it 

seemed that the NCC had not had any special impact on the authors’ work in that 

particular aspect.  

On a more general note, D and E commented that the NCC does influence the 

authors’ work and is the starting point of everything they do. However, D added that 

in addition to the information of the NCC, all of the authors have a lot of experience 

and knowledge on working with the English language anyway: 

(47) D: well of course we have had the NCC all the time there as a starting point and 

looking at the descriptions of course because we don’t really have anything else but 

then again we have all of course taught English and been working with the English 
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language for such a long time so everyone also naturally has some perspective into 

this already  

E was the one out of the whole group to underline the influence of the NCC the most:  

(48) E: it has to it has to because every single course we begin with the NCC we don’t 

even start writing the course without the NCC […] the course is built on the NCC 

and it would be pointless bringing out a new textbook if you’re not gonna build it on 

@ the new curriculum so that’s how we start and as a result whatever is in the NCC 

has to be taken into account in the course 

Thus, it seemed that the opinions were slightly divided concerning the new NCC and 

its influence for the textbook authors’ work. As for the increased emphasis in the 

NCC concerning English as a global language, none of the authors thought it had 

influenced their work and felt that they would have treated ELF in the same way in 

any case. Some, however, commented on a more general level that of course the 

NCC guides the authors’ work. Also, a certain controversy could be noticed in the 

way how each author emphasized the matter: for example, A and B were more of the 

opinion that the main lines for the books were already decided before the new NCC, 

whereas E strictly stated that no work is done without first looking into the NCC. 

4.1.8 General satisfaction with ELF in On Track  

In general, all of the authors were more or less happy with the final result of how 

ELF is represented in the On Track series and did not see any urgent need for 

changes in their line of action. E even said that it never occurred to them that there 

would be any “issue” with it, but felt ELF was something that is included naturally. E 

also added that it is a big help that the texts come from various sources, and that the 

recording studios are flexible about the accent needs.  

F was perhaps the most satisfied with the end result and explained laughingly that 

ELF had been taken into account in the series from the very beginning: 

(49) F: well yes I think from On Track one @ we start with the first like a pre-activity 

@ which has a world map @ and a listening on @ global English @ about different 

accents so that’s what we like start off with and the next text is young people from 

all over the world telling what makes them happy (.) so yes I personally feel we have 

accomplished in this  
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Similarly to F, B was also happy with the result. B added that in English classes, the 

teachers as well as the students can enrich the learning with their different 

backgrounds and experiences of living in various countries, concluding that the 

classes have “the whole world at their fingertips”. A was very content as well, and 

even argued that having more non-native readers on the tracks could cause resistance 

from the clients. However, A was also somewhat contradictory in their statement – 

on the one hand arguing that the current balance of accents is very good with the 

non-native accents adding “spice” to it, and on the other hand stating at the end that 

there is still more to do around this topic to gain more hearing for different accents. 

(50) A: if we would go more towards having like more variation and more non-natives as 

readers I think that could provoke a kind of a backlash (.) that it’s too much (.) but 

we have it there as a nice spice bringing that balance […] what is probably still not 

taken into account is the importance of those groups that are very important to 

understand and know about so like an adolescent from our culture hasn’t necessarily 

heard that much of Indian or let’s say Chinese people speaking English and that isn’t 

necessarily always easy and therefore it would be good to get used to all accents (.) 

so in that sense I think textbooks or us authors still have some way to go in this 

A also added that it will be interesting to see after the interviews if the authors have 

similar opinions on the topic. A thought that ELF will probably be more thoroughly 

discussed within the team afterwards. For D, the interview also seemed to incite them 

to pay more attention to ELF, also in their work as a teacher. D mentioned that in the 

future, they would keep the aspect of ELF in mind more when planning courses for 

students. D said they would try to incorporate ELF naturally in all of the courses, be 

it a science themed course or something else. 

C formulated their answer in reference to the Finnish context, within which they 

were content in regards to ELF. However, C also pointed out that on the international 

spectrum, Finnish ELT textbooks are very different due to having a lot of Finnish in 

them, even on upper secondary level. In other countries, textbooks are usually 

written completely in English. C thought that the “monoculturality” of the Finnish 

population might be one reason behind this, because most of the students speak 

Finnish as a native language. As for the future, C was unsure about the functionality 

of the current line of action: 
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(51) C: how this is going to pan out in the future I don’t know (.) because already you 

have classes where you might have Russian-speaking students who are excellent in 

English but they can’t pass because they can’t speak Finnish (.) in the English 

classroom 

C added that the Finnish system is also special because of the fact that textbook 

authors are usually teachers “doing this in their spare time”. This is quite rare in the 

international context where most authors concentrate on the textbook writing as their 

main employment even if they have done teacher training as well. Consequently, C 

felt that the Finnish system has its pros and cons:  

(52) C: and I think this system […] in Finland where full time authors full time teachers 

become authors is excellent because it means that you are on the ground in the class 

(.) but it is also very bad because it means that your argument is always based on 

your class […] it is very difficult to think what students are in other schools if you 

haven’t actually taught them (.) so in this respect it is of course a good thing  

As the most negative aspect of the Finnish system, C mentioned the lack of time: 

(53) C: maybe the most negative thing to relate to this is time (.) nobody has any time (.) 

because you’re constantly on the run trying to balance a very very busy schedule at 

the school with a very very busy schedule as a writer (.) that I think causes things 

that could have been smoother or more thought-through because time is always a 

problem 

However, C concluded that the advantages of the Finnish system probably outweigh 

its disadvantages. 

All in all, the authors were all quite satisfied with how they have treated ELF in On 

Track textbooks. For most, it seemed to have been a very natural part of their work 

and something that was taken into account from the very beginning. However, 

having had to think about the topic more thoroughly for the interview did seem to 

incite positive comments from a part of the authors, hoping to pay more attention 

into it in the future both in their work as a teacher and as a textbook author. In 

addition, the Finnish way of writing textbooks and its pros and cons were brought up 

in the discussion as being rather special compared to other countries and thus 

somewhat hard to compare. 
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4.2 Audio Scripts 

The analysis of the audio scripts is presented course by course, each having their 

separate section. The sections proceed in chronological order from On Track 1 

(section 4.2.1) to On Track 2 (section 4.2.2) to On Track 3 (4.2.3).  

4.2.1 On Track 1 

Altogether, there were 138 occurrences of accents counted in the audio script of On 

Track 1 (OT1). As expected, most of them were British and American. What was 

relatively surprising, though, was the proportion of British accents to American 

accents which outnumbered the latter by over a fourth (88 to 19). Of these, 75 out of 

88 British accents were mainstream British English (defined as either “standard”, 

“neutral” or “RP”) and of the American accents 18 out of 19 were mainstream 

(“standard” or “neutral”). Another notable fact was that, although the general amount 

of other accents was very small compared to the dominating British and American 

accents (only one mention of Canadian, New Zealand, Japanese, Indian, Jamaican, 

and Irish accents, two Chinese accents and five Australian accents), there were eight 

Finnish/Scandinavian accents and as much as 10 South African accents mentioned. 

The big proportions of Finnish/Scandinavian and South African accents are further 

discussed in section 5.2. 

Below, there is a table of the accents of the audio script of OT1, arranged under the 

three circles of Kachru. The name of the accent is marked on the left-hand column 

and the number of its occurrences on the right. In addition, some of the occurrences 

had precisions considering the strength of the requested accent and these have been 

added after each accent in parentheses.  
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INNER CIRCLE ACCENTS (125) 

British mainstream (standard/neutral/RP) 74 

British regional  
• 1 Northern English  
• 2 London (“mild”) 
• 7 Scottish (of which 6 “mild”) 
• 1 Liverpudlian (“mild”) 
• 2 Welsh 

13 

American mainstream (standard/neutral) 18 

American regional  
• 1 Austin, Texas 1 

Canadian 1 

Irish (“not too strong”) 1 

Australian  
• 1 “mild” 5 

New Zealand 1 

South African  
• 1 “mild” 
• 1 Durban 

11 

OUTER CIRCLE ACCENTS (2) 

Jamaican (“very light”) 1 

Indian (“mild”) 1 

EXPANDING CIRCLE ACCENTS (11) 

Finnish/Scandinavian  
• 6 Finnish 
• 2 Scandinavian (“mild”) 

8 

Japanese 1 

Chinese (“mild”) 2 

Table 1: The number of accents in the audio script of On Track 1 and their descriptions 
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From the table, it can be seen that there were altogether 14 groups of accents in the 

first audio script: British mainstream, British regional, American mainstream, 

American regional, Canadian, Irish, Australian, New Zealand, South African, 

Jamaican, Indian, Finnish/Scandinavian, Japanese and Chinese. Some of them have 

precisions concerning the authors’ request of how strong the accent should be, and 

from these precisions it can be seen that often the "non-standard" accents are wanted 

to be “mild”, “very light” or “not too strong” but never the other opposite (strong).  

The Finnish and Scandinavian accents are listed as one group of accents in the table, 

because when looking at the audio script, the two characters with the “Scandinavian 

accent” were clearly marked as Finnish. This can be seen in section 3.3 in the second 

audio script sample, where it is stated that “Sami and Kasperi (male) are Finns, 

Scandinavian accents”. Why the accent in this case is marked as Scandinavian and 

not Finnish is, however, unclear.  

When examining the accents from the point of view of Kachru’s three circles, the 

following can be noted. Assumingly, most of the accents belong to the inner circle 

(UK, America, Australia, Canada, New Zealand, Ireland, South Africa), two belong 

to the outer circle (Jamaica, India) and three to the expanding circle 

(Finland/Scandinavia, China, Japan). The inner circle dominates with a prominent 

125 occurrences, whereas the outer circle only has two and the expanding circle 11 

occurrences. The figure below demonstrates these statistics: 

 

Figure 5: Inner, outer and expanding circle accents in the audio script of On Track 1 
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As can be seen, the inner circle makes out over 90% of the whole range of accents, 

which is a remarkably big proportion. What is also rather surprising is that the 

proportion of expanding circle accents is almost six times bigger than the proportion 

of outer circle accents. However, this is explained by the vast amount of occurrences 

of the Finnish accent. It is possible to question if Finnish should even be taken into 

account in this particular case where Finnish is the native language of presumably 

most of the target group and therefore already is a familiar accent to them (further 

discussion in section 5.2). When leaving Finnish out of the calculations, the 

expanding circle would be as small as the outer circle. 

4.2.2 On Track 2 

In On Track 2 (OT2), there were altogether 98 occurrences of accents counted. Of 

these, 94 were inner circle accents, with 52 British accents and 18 American accents, 

and only 4 accents representing the outer and expanding circle accents. However, 

compared to On Track 1, the distribution between British mainstream and British 

regional accents was more balanced, with only 6 more mainstream accents than 

regional. Also, there was a noticeably greater variety of British regional accents (23 

in total) compared to OT1 (13 in total). However, it can be pointed out that 9 out of 

the 23 British regional accents in OT2 were London accents, which often in the 

recordings tend to sound rather similar to standard British accents (especially if they 

are requested to be read as “mild”). 

Otherwise, the general distribution of accents was fairly similar to OT1: British 

accents dominated the American accents by a third and there were only a few outer 

and expanding circle accents – even less than in OT1. A big difference is that there 

were a lot of Irish accents in OT2, whereas in OT1 there was only one.  

The below table demonstrates the distribution of accents in the audio script of OT2: 
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INNER CIRCLE ACCENTS (94) 

British mainstream (standard/neutral/RP) 29 

British regional  
• 1 Northern English  
• 9 London (of which 3 “mild”) 
• 3 Scottish (of which 1 “mild”) 
• 1 Liverpudlian (“mild”) 
• 1 Brighton 
• 1 Brighton/Essex (“mild”) 
• 3 Midlands accents (“mild”) 
• 1 Leeds/Manchester 
• 2 Estuary (“mild”) 
• 1 Plummy 

23 

American mainstream (standard/neutral) 17 

American regional  
• 1 Pittsburgh 1 

Canadian 6 

Irish  12 

Australian  3 

New Zealand 3 

South African  1 

OUTER CIRCLE ACCENTS (1) 

Indian (“very slight”) 1 

EXPANDING CIRCLE ACCENTS (3) 

Finnish 1 

Chinese (“mild”) 1 

French (“should not be too heavy”) 1 

Table 2: The number of accents in the audio script of On Track 2 and their descriptions 
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The table also shows the requested strengths of the accents marked by the author, in 

parentheses next to the accent. Again, it can be noted that many of the “non-

standard” accents are marked as either “mild”, “not too heavy”, or even “very 

slight”, as in the case of the Indian accent. However, a notable difference compared 

to OT1 is that in OT2, none of the Irish accents are marked as any milder than 

normal. 

When examining the distribution of the accents into the three circles, there are even 

less accents in the outer and expanding circle compared to OT1. The figure below 

demonstrates the distribution percentages of the three circles in OT2: 

 

Figure 6: Inner, outer and expanding circle accents in the audio script of On Track 2 

The inner circle accents cover almost 96% of the whole audio material. The outer 

circle is the smallest section with only 1% of accents, and the expanding circle with 

only 3% of the accents. Compared to OT1, the percentages of outer and expanding 

circle accents are closer to each other. Both OT1 and OT2 had the same amount of 

accent groups (3) in the expanding circle, but OT1’s expanding circle percentage was 

higher due to its bigger proportion of the Finnish/Scandinavian accent. 
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4.2.3 On Track 3 

There were 149 occurrences of accents in total in On Track 3 (OT3). Very 

surprisingly, all of these were inner circle accents, unlike it was hypothesized in the 

introduction of this thesis. The theme of On Track 3 is different cultures which is 

why it would have seemed logical to have a bigger variety of accents in the audio 

script. In contrast, the amount of different accents in OT3 was the smallest in all of 

the three audio scripts examined. 

In addition, in OT3 the number of “standard” accents (British and American standard 

accents combined) was the highest in all of the three books with a distribution of 106 

occurrences of accents in total, which is over two thirds of all the accents counted in 

the script (149). 

Nevertheless, there were a lot less precisions overall concerning the strength of the 

accents, with only two accent groups as an exception. Firstly, the one occurrence of 

American regional accent was formulated as “if possible, with slight Southern 

Accent”. Secondly, in this course specifically, the South African accent seemed to be 

especially requested not to be read as “too heavy”. Two out of four South African 

accents had these requests marked in the track as shown in the table 3 below. 

However, there was also a listing given at the beginning of the audio script with all 

of the general needs for readers of different accents. The list mentions that for South 

African English, there should be two readers (male and female) and the general 

request for both of them was written specifically as “not African accent, educated SA 

English”. This would suggest that all occurrences of South African English in OT3 

were read in a similar “educated” type of accent. Quite possibly it could also be that 

this alignment concerning the South African accent would concern all the recordings 

of the whole series as a general choice of the publisher, even though this was not 

explicitly mentioned in the two other scripts examined. The original list of these 

OT3’s accent needs can be seen in the appendix. 

The table below presents the distribution of all accents in OT3: 
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INNER CIRCLE ACCENTS (149) 

British mainstream (standard/neutral/RP) 64 

British regional  
• 4 Manchester 
• 1 London (“if possible, with London accent, but not 

essential”) 
• 4 Scottish 

23 

American mainstream (standard/neutral) 42 

American regional  
• 1 Southern (“if possible, with slight Southern Accent”) 1 

Canadian 1 

Irish  11 

Australian  3 

“Aussie/NZ/Canadian” 1 

South African  
• 1 “NOT heavy African accent please” 
• 1 “NOT an African accent please, but that kind of educated 

SA English accent” 

4 

Table 3: The number of accents in the audio script of On Track 3 and their descriptions 

As already stated, the accents of the audio script of OT3 consisted of only inner 

circle accents. This makes them to cover a 100% of all three circles, as figure 5 

demonstrates: 
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Figure 7: Inner, outer and expanding circle accents in the audio script of On Track 3 

When comparing the figures of audio scripts of OT1, OT2 and OT3, it is clear that 

the number of non-native accents (outer and expanding circle accents combined) is 

generally very small in all of the three scripts, and diminishes in order from OT1’s 

9,4% to OT2’s 4% to OT3’s 0%.  

4.2.4 Number of accents in all three audio scripts 

When combining all of the results of the three courses, the following results are 

obtained: 

There were altogether 368 inner circle accents (125 in OT1, 94 in OT2, 149 in OT3), 

3 outer circle accents (2 in OT1, 1 in OT2) and 15 expanding circle accents (11 in 

OT1, 3 in OT2) in the three audio scripts. This makes a total of 386 accents, out of 

which an overwhelming majority of 368 were native accents and only 18 were non-

native accents. Out of the 18 non-native accents, half were marked as either Finnish 

or Scandinavian. 

This makes the following percentages: 
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Figure 8: Inner, outer and expanding circle accents in the audio scripts of On Track 1, 2 and 3 

As can be seen, a little bit over 95% of all accents in the three audio scripts belonged 

to the inner circle, thus leaving the non-native accents in the clear minority with 

3,9% of expanding circle accents and only 0,8% of outer circle accents. If the Finnish 

(/Scandinavian) accent was to be left out of the calculations, it would make the 

following percentages: 97,6% of inner circle accents, 0,8% of outer circle accents 

and 2,4% of expanding circle accents. 
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5 Discussion  

The following section discusses the results of this thesis, first the qualitative and 

quantitative parts separately and then in comparison with each other. 

5.1 Author interviews 

My research questions for the author interviews were the following:  

(1.) What are the authors’ thoughts on ELF and how have they taken ELF into 

account in the making of the On Track series? 

(2.) How does the NCC influence the authors’ work and does it have an impact 

on the role of ELF in On Track? 

For the most part, all of the authors seemed to find ELF a very important aspect to 

take into account in textbook writing, as was hypothesized at the beginning of this 

thesis. They also seemed mostly content with the way they have treated ELF in the 

On Track series. In many answers, what came up was that the authors considered 

ELF a very natural part of the English language, and that it would have been 

included in the series even without the NCC’s current emphasis on it. Thus, this did 

not confirm my original hypothesis of the new NCC having had an influence on the 

authors’ concentration on ELF. However, on a more general note the authors seemed 

to agree that the NCC works as the base for textbook authors’ work. 

As examples of how ELF has been included in the On Track audio material, the 

authors mentioned the variety of accents, with a couple of them placing emphasis on 

the inclusion of the Finnish accent as well. The choice of accents seemed to often 

come naturally and stem from the texts and themes of the books. As for examples of 

other ELF-related exercises and activities, the authors commented on the 

intercultural nature of the texts and exercises, along with research projects and 

writing assignments on various cultures. Communicativeness was also an aspect 

brought up by many and it appeared there had been some balancing with 

communication versus grammar in the books, as in the authors’ original plans there 

was much less focus on grammar compared to the final result. Role plays were 

mentioned as an excellent activity to enhance students’ spontaneous communication 

skills.  
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When comparing the representation of ELF with earlier book series, opinions were 

divided: some stated that ELF had always been a core part of ELT textbooks and 

others being more hopeful that its presence had increased in the books along the 21st 

century. Digitalization was also brought up as one modern aspect facilitating the 

authors’ work to include more audio material as well as the students being able to 

easily access it from home. There was also some variation in responses regarding the 

new NCC, as some were more of the opinion that the same decisions concerning the 

books would have been made even without it, and others highlighted more the 

importance of the NCC as the basis for all educational work. However, none of the 

authors mentioned it having especially influenced their views on ELF, which they 

assured having already been familiar to them. As for the general satisfaction of the 

authors on ELF in the On Track series, all seemed to be quite content. Nevertheless, 

some also felt that after the interviews there would be further discussion and 

concentration on the topic among the team. 

One aspect that was quite difficult to read directly from the answers was what ELF as 

a term actually meant for each of the authors. Quite probably the term in itself had 

not been discussed in detail in the group and it might have different meanings 

depending on the author and the question at hand. Thus, in retrospect, asking the 

authors directly about how they define ELF could have been beneficial for the 

analysis. Nevertheless, some assumptions can be made based on the authors’ 

answers. For example, one matter that came up in several occasions was that NNS 

accents seemed to often be treated as something “extra” to the more traditional 

accent choices. For instance, in data example 31, A talked about NNS accents as 

“richness” bringing balance to the general spread of accents, and later on even said 

that having more variation could result as negative feedback from the field. This 

perspective of seeing NNS accents as “spices” enriching the general accent 

distribution resembles very much of what the situation has been before in ELT. As 

discussed in section 2.2.1, Seidlhofer (2003: 13) also refers to this problem and talks 

about “exotic optional extras”. However, A wasn’t the only one with this opinion, 

but also several others, e.g. F in data example 6, referred to the NS accents as the 

desired norm. Also, it must be said that A’s take on this issue can’t be very clearly 

determined just based on this answer.  
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In general, all of the authors emphasized the global aspect of English and valued its 

presence in textbooks. As for the variation of accents, many were of the opinion that 

the more variation, the better (e.g. data examples 7 and 8). However, at the same 

time it was unclear as to what accents the authors consider important to present in the 

textbooks. In section 4.1.6, in data example 35, it seemed that C might not regard 

non-native (or expanding circle) accents as important as native accents in teaching. 

On the opposite, E did seem to include NNS accents into ELF in data example 36 

where they mentioned communication with German and Portuguese people as real-

life examples of students using ELF.  

However, when mentioning countries as examples of variation of cultures and 

accents in the books, some were brought up more often than others. In the data 

examples of this analysis, India, New Zealand, Australia, South Africa and China got 

the most mentions from the authors. India was mentioned on various occasions by A 

(data examples 12, 26, 45), C (data examples 21, 35, 41), E (data example 23), and B 

(data example 32). New Zealand was brought up by C (data examples 21, 22 and 35), 

E (data example 23) and B (data example 32). Australia was mentioned by C (data 

examples 22 and 35) and E (data example 23), South Africa by B (data example 32) 

and C (data example 35), and China by C (data example 41) and A (data example 

45). Also, the Finnish accent was talked about as having more attention put into it in 

On Track compared to earlier textbooks (data examples 24 and 25). 

Out of these examples, only two countries represent the expanding circle accents 

(China and Finland) and one the outer circle accents (India). The other three 

(Australia, New Zealand and South Africa) are all countries where English is spoken 

as a native language. All of these are countries and accents that are often represented 

in English textbooks (seen for example in Mäkelä’s study 2012) and based on these 

comments, no radical change in thinking outside of this norm can be seen. However, 

no strict conclusions can be made about the authors’ personal views on ELF only 

based on these data examples. Out of all the authors, C (data example 35) was the 

only one to explicitly say that “it’s the same thing”, implying that the variation of 

English has been shown as well in earlier ELT textbooks as it is now. At least for C, 

adding more non-native countries to the list did not seem to be very important. F also 

defended the Anglo-American culture as the basis and the target culture of ELT 
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textbooks in data example 6, and in data example 15 F gave an impression that in 

their opinion, it is important what the NSs think about the language of NNSs. In data 

example 23, E insisted on having more inner variation of the more traditional target 

culture countries’ accents, for example having more various British accents in the 

recordings. 

Another interesting aspect about ELF that was mentioned especially by C (e.g. data 

example 41) and E (section 4.1.6) was that they both saw ELF as a “communicative 

thing”. Communication is indeed a key aspect of ELF, but it could have been 

interesting to ask C and E more about what they actually meant by that.  

One more aspect to consider when reading the authors’ responses is their individual 

ways of communication and different response styles. Overall, A’s answers were 

usually the longest and the most confident. This does not directly mean that A would 

be the one with the most knowledge on the topic – it should also be taken into 

account that A’s personality seemed to be very outgoing and A was more relaxed and 

talkative in the interview compared to some of the other authors. In addition, prior to 

the interviews, the authors were told to preferably give shorter answers because of 

the limited time frame. This may have induced different interpretations as to how 

short the answers should be, and this might have also made some of them more 

nervous about the situation. This again might have caused some to hesitate more and 

to be more insecure in their answers, which is important to bear in mind when 

reading the authors’ responses – for example, laughter can in some cases be a means 

of coping with the stress of the situation. However, it seems to be clear that in A’s 

long and quite confident answers a certain level of ease can be seen in regards to 

talking about ELF – it seems that A is familiarized with the topic.  

C and E were also usually very clear in their opinions and did not seem to hesitate in 

their speaking as much as others, which could also indicate a certainness on the 

subject. Another thing to consider when talking about the amount of hesitation and 

insecurity in the answers is the general state of mind and health of the authors in that 

moment: for instance, D mentioned having had a migraine the whole day and having 

been unsure if they could even come to do the interview. In the interview, D seemed 

to be quite tired and therefore maybe not as sharp and precise in their answers as they 

would have otherwise been. 
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5.2 Accents  

The research questions concerning the variation of accents in On Track were the 

following: 

(3.) What are the English accents in the audio scripts of the first three courses of 

On Track and how many of them are non-native?  

(4.) What kind of requests concerning the strength of the accents in the audio 

scripts have the authors made? 

The English accents in the three audio scripts were counted as follows: 

On Track 1 had 125 inner circle accents (74 British mainstream, 13 British regional, 

18 American mainstream, 1 American regional, 1 Canadian, 1 Irish, 5 Australian, 1 

New Zealand, 11 South African), 2 outer circle accents (1 Jamaican, 1 Indian) and 11 

expanding circle accents (8 Finnish/Scandinavian, 1 Japanese, 2 Chinese).  

On Track 2 had 94 inner circle accents (29 British mainstream, 23 British regional, 

17 American mainstream, 1 American regional, 6 Canadian, 12 Irish, 3 Australian, 3 

New Zealand, 1 South African), 1 outer circle accent (1 Indian) and 3 expanding 

circle accents (1 Finnish, 1 Chinese, 1 French).  

On Track 3 consisted only of inner circle accents, with 149 in total (64 British 

mainstream, 23 British regional, 42 American mainstream, 1 American regional, 1 

Canadian, 11 Irish, 3 Australian, 1 “Aussie/NZ/Canadian”, 4 South African). 

This makes a total of 386 instances of accents in all the three audio scripts, of which 

368 were native and only 18 non-native (outer and expanding circle accents 

combined). The percentage of non-native accents was very low in each of the audio 

scripts, diminishing in order from 9,4% (OT1) to 4% (OT2) to 0% (OT3). Also, in 

OT3 the number of “standard” accents (British and American standard accents 

combined) was the highest in all of the three books. OT3 also had the most 

occurrences of the American accent compared to the other books. 

As for the requests concerning the strength of the accents, a lot of them concerned 

the “non-standard” accents. The requests consisted of such wordings as “mild”, “very 
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light”, “not too strong”, “not too heavy” and “very slight”. Also, the South African 

accent in OT3 was requested to sound “educated”, “not African”. The accents were 

never requested to sound strong or heavy, but there were clear intentions to have 

them sound milder than usual. This confirms my hypothesis that the authors’ requests 

might sometimes contribute to why a certain accent may sound unauthentic or 

potentially so mild that it is almost unidentifiable, which has been a problem in some 

of the earlier research (e.g. Kopperoinen 2011). Based on these results, it seems to be 

a common habit in textbook recordings to have less familiar, “non-standard” accents 

to sound milder. 

When looking at the other hypotheses of this thesis, the following can be stated. No 

clear increase in the number of non-native accents in comparison with earlier 

research can be shown based on these numbers. Although the method of counting the 

accents differs from previous research (e.g. Kopperoinen 2011, Kilo 2015) and thus 

is not in direct correlation to them, it can still be stated that non-native accents have 

not gained more space among native accents, despite the new NCC’s emphasis on 

English as a global language. In addition, the hypothesis concerning the increase in 

non-native accents being shown best in OT3’s audio script was proved wrong. In 

fact, the audio script of OT3 had no non-native accents at all, which was the least out 

of all of the three audio scripts examined. In addition, it had the biggest proportion of 

“standard” English accents. However, it was proved correct that British and 

American English accents were dominant compared to other accents in all of the 

audio scripts. In addition, British English accents formed the biggest proportion, 

which was assumed due to Finnish and European traditions of favoring the British 

accent (Jenkins 2009, discussed in section 2.2.1). 

Similarly to Kopperoinen’s (2011) study, in OT1 there was a notably big proportion 

of occurrences of the Finnish (/Scandinavian) accent. This can be explained by the 

Finnish learning context. What the authors have probably wanted to do is to 

represent the Finnish accent as an equally significant alternative compared to any 

other accent, which might then encourage the students to take pride in their own way 

of speaking English and prevent any potential self-consciousness related to having 

distinct Finnish features in their English accent.  
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However, as Kopperoinen (2011, 89) contemplated, the usefulness of having several 

occurrences of the Finnish accent in the audio material can be questioned. Firstly, 

one of the most important aspects of having a great variety of accents in the audio 

material is that the students could get accustomed to hearing different ways of 

speaking English (discussed by e.g. MacKenzie 2014, Chew 2009, Jenkins 2009, see 

section 2), and since the target group of this particular textbook series is Finnish 

upper secondary school students, it can be assumed that they are already familiar 

with the Finnish accent and hear it in the classroom all the time. Secondly, choosing 

the Finnish accent means not choosing some other, perhaps a less familiar, accent for 

the students to hear. The time for the recordings is limited and therefore the aspect of 

how many minutes per accent to have should be considered thoroughly. Yet, in this 

case where the British and American accents are clearly dominant, it might be 

reasonable to make cuts first and foremost from them rather than eliminating the 

Finnish accent altogether. 

In OT1 there was also a rather big number of South African accents. This is 

interesting, because the South African accent had many more occurrences compared 

to the other “non-standard” English accents. However, this might be explained by 

some of the themes of the book that are related to South Africa. Also, the authors’ 

own personal interests and backgrounds might have inspired them to cover South 

Africa in the book. For instance, one of the authors has lived a big part of their life 

there. As for OT2, there was a significantly higher number of Irish accents compared 

to OT1. Unlike in OT1’s case of the South African accent, the reason behind the high 

number of Irish accents cannot be seen very clearly in the themes of the book nor in 

the backgrounds of the authors.  

What is also important to note is that, according to the editor and the authors of the 

series, there is always the possibility of some of the “non-standard” and non-native 

accents to be left out of the recordings, for example in cases of lack of suitable voice 

actors or other last minute productional decisions. Therefore, the actual number of 

non-native accents could be even smaller than it has been shown to be in these audio 

scripts. In this thesis it was unfortunately not possible to listen through all of the 

accents of the three courses and check if the authors’ markings actually matched the 

realized outcome of the recordings.  
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However, some listenings were made along the process purely out of interest, and in 

some cases there seemed to be slight differences to the audio script markings. For 

example, in the case of the Welsh accent in OT1, it was close to impossible to 

distinguish any Welsh influence in the voice actor’s speech which seemed to be 

closer to a pure UK standard accent. Thus, it is good to keep in mind that the accents 

counted for this thesis are only the requests of the authors marked in the audio scripts 

and not the final result heard on the tracks. The great majority of the authors’ 

requests has very probably been able to be realized by the recording studio, but some 

unfulfilled requests may also be assumed to have occurred along the process. Most of 

the accents sound the way they do on the recordings due to the authors’ requests, but 

in some cases alterations have been made by the recording studio.  

5.3 Comparison of results of interviews and accent analysis 

The final aspect to consider in the discussion of the results of this thesis is how they 

compare with each other. Do the authors’ views concerning the different accents 

correspond with the results of the accent analysis? 

In the interviews, all the authors highly emphasized the importance of having a vast 

variety of accents in the audio material. Many arguments were given on why ELF is 

important and also why, consequently, a great variation of accents for students to 

listen to would be crucial. For instance, in data examples 7 and 8, E and F referred to 

the importance of “practicing the ear” for the students, as there is a high probability 

in future working life for them to use English as a lingua franca. In addition, it was 

mentioned several times that ELF had been consciously thought about from the very 

beginning of the team’s work, and that there had been discussions about having 

people from different countries and cultures represented in the series. Most of the 

authors also thought that the attitudes concerning the inclusion of ELF in ELT 

textbooks had become more “tolerant” and were hopeful that it could also be seen in 

the On Track series. For example, in data example 35, B stated that they hoped to 

have more of “those other countries” included in On Track compared to previous 

textbooks. 

A clear controversy can be noted between the authors’ statements and the results of 

the accent analysis. Out of the 386 accents counted in the three audio scripts, only 18 
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were non-native accents. Besides the dominant British and American English 

accents, the variation was mostly between native accents such as Irish, South-

African, Australian and New Zealand. When comparing these accents with the 

authors’ comments, the countries that were mentioned the most often in their own 

examples of accent variation were India, New Zealand, Australia, South Africa and 

China. These were all included in the audio scripts, but India and China only had a 

few occurrences whereas the native accents were much more widely represented. 

Thus, it can be stated that the authors’ thoughts concerning the accent variation do 

not fully match the final result of the accent spread in the audio scripts. 

However, there were also some common points between the authors’ comments and 

the accents analysis. For example, in data example 24, E mentioned the importance 

of having accent variation within a country, and as for British English, this seems to 

have been executed fairly well. In fact, the audio scripts had several regional accents 

of British English such as Manchester, London and Scottish accents, although it 

should be noted that they often came with an additional instruction to have them read 

as “mild”. In the case of other accents, the authors seem to have mostly contended 

with the standard variant – and many of these accents were also asked to be read as, 

for instance, “mild” or “not too heavy”. 

The authors also commented that, differing from previous textbook series, in On 

Track the Finnish accent has been consciously given a special emphasis (e.g. data 

examples 26 and 27 in section 4.1.4). This was also seen in the results of the accent 

analysis: in the audio script of OT1, 8 out of 11 expanding circle accents were 

Finnish (/Scandinavian). However, OT1 was the only audio script where this 

emphasis was clearly seen, with OT2 having only one Finnish accent and OT3 none. 

All in all, a half of the 18 non-native accents in all three audio scripts were Finnish 

(/Scandinavian). 

Naturally, accent variation is not the only aspect of ELF and the results of the accent 

analysis do not give a full picture of the authors’ input on the matter. In the 

interviews, several exercise types were mentioned, e.g. “Storyline” and role play, 

where students get to practice spontaneous communicative skills. Moreover, many 

mentioned the intercultural themes of the texts, as well as related exercises and 
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activities. Many of these aspects of ELF might not be possible to be observed in the 

audio form, but in other parts of the textbooks. 

These results show that, despite the authors’ general supportiveness of ELF, the 

recordings for ELT are still very much “target culture” oriented, as they have been 

shown to be in earlier research by e.g. Kopperoinen 2011 and Kilo 2015. The 

phenomenon also seems rather similar to what has been noted about teachers’ having 

positive attitudes towards ELF and yet lacking to transmit them in teaching (e.g. 

Ranta 2010). On the one hand, it could be assumed that there is a controversy 

between ideology and traditional norms: the authors’ might be inclined towards 

following traditions in textbook work and not make bold changes to the earlier line 

of work. Even though the authors emphasized the importance of ELF very strongly, 

in many instances (e.g. data example 6) they still referred to the traditional norm of 

Anglo-American “target culture” as well as mentioned worrying about NSs’ opinion 

in case of poor grammatical correctness in communication (data example 15). On the 

other hand, there might also be controversy between the authors’ personal beliefs and 

their beliefs of the customers’ expectations. Moreover, it should be remembered that 

a textbook is always a commercial product and designed to make profit. Sanoma Pro 

is the biggest learning material publishing company in Finland and might not want to 

make radical changes in ELT materials in order to preserve continuous profit and 

customer relations. 

However, in terms of ELF it would be desirable to have more accent variation in the 

audio material in order to have English represented as the global language that it is. 

The current approach seems to be as E said in data example 24, that the authors try to 

include at least the very “common ones”. The problem with this is that these 

“common” – and often native – accents are mostly already familiar for the students. 

Instead of favoring the traditional choices, English textbook authors and publishers 

could be more courageous in adding more less familiar, non-native accents, from 

different parts of the globe and subsequently diminish the dominance of “target 

culture” accents. Moreover, these accents could be read more often as authentic 

versions instead of having them read as milder versions of the real-life equivalent.  

In terms of the recordings of On Track, there seemed to be a tradition of doing 

certain parts of text usually in British English without really questioning the choice. 
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In the case of the recorded exercises, for example, A mentioned in data example 42 

that “maybe there as well we should pay attention to the accent”. In several answers 

the authors mentioned having found the interviews a good possibility to think about 

these questions more thoroughly. What was also mentioned was the digitalization 

and the possibilities it offers for audio material production. In the future, the online 

audio materials will hopefully be a way to include more and more accent variation to 

ELT.  
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6 Conclusion 

How we see the world has completely changed in just a couple of decades. Due to 

increased traveling and the Internet, the opportunities for everyone to act 

internationally have become achievable, and also for many, a reality. The switch in 

the use of English has likewise been equally rapid, with an exponential growth in 

English speakers, and consequently, a change of perspective in the ownership of 

English. Whereas before the model for English was solely taken from its native 

speakers, today’s Englishes are as various as its speakers, with everyone having an 

equal right to their own way of speaking the language. English has become 

everyone’s property and a common means of communication, and therefore also a 

common responsibility. Teachers, educational authorities, textbook publishers and 

authors have a big role in transmitting these values by representing ELF in their 

work. 

In this thesis, the role of ELF in the On Track textbook series was examined from 

two angles: firstly, from the point of view of the authors, and secondly, by counting 

and analyzing the variety of accents in the audio scripts of the first three courses. The 

results showed that the authors find ELF a very important point to consider in 

textbook writing and feel that they have mostly succeeded in its representation in the 

On Track series. However, the quantitative analysis showed that the number of non-

native accents is very low and has not really increased in comparison to previous 

research on ELT textbooks.  

This thesis also showed that textbook authors have a, maybe surprisingly, big role in 

determining how the audio materials are read on tape. Besides making accent 

requests, they instruct voice actors about the strength of the accent. In addition, they 

comment on the desired age group and gender of the speaker. In some cases, they 

also give rather detailed descriptions concerning the type of voice and tone of the 

reader, the general atmosphere and milieu of the events, etc. These are aspects that 

were not examined in this thesis and might be of interest for future research in order 

to shed more light on the textbook authors’ work. For example, in the audio scripts of 

On Track there were sometimes very detailed descriptions given, such as “Father-

figure voice. Calm, story-telling tone. Deep tone of voice.”. 
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Moreover, the digitalized form of textbooks offers a great variety for extra audio 

material production. This was partly taken into account in this thesis as some of the 

recordings were later put as extra tracks for the textbook’s website. However, in the 

digital material there are endless possibilities for the team to add audio and video 

material, and the amount of these will probably only increase in the future. Thus, in 

future research, examining these online materials could bring more information on 

the increase of audio material and its effects on the variety of accents. Examination 

of videos, for instance, could be very interesting for ELF research. Besides the audio, 

videos also entail the visual context, which may constitute of diverse cultural 

representations, as well as of various communicational situations. 
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Glossary  

EFL English as a foreign language 

EIL English as an international language 

ELF English as a lingua franca 

ELT English language teaching 

GA General American 

NCC National core curriculum 

NNS Non-native speaker 

NS Native speaker 

OT1 On Track 1 

OT2 On Track 2 

OT3 On Track 3 

RP Reveived Pronunciation 
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Appendix 

Pre-interview questions 

• Work history in terms of textbook work and/or teaching:  

à Have you previously participated in textbook work, and if yes, which 

book(s) have you authored before?  

à Have you worked as a teacher? For how many years and on which school 

levels? 

• What was your main area of responsibility in the making of On Track  

1–3? 

• How much would you say the national core curriculum (OPS) guides 

textbook author’s work? 

Interview questions 

In Finnish  

• Pidätkö tärkeänä, että englannin oppikirjoissa näkyisi englannin kielen rooli 

lingua francana? Jos kyllä, minkä takia? 

• Näkyykö englannin rooli lingua francana On Trackissa? Jos kyllä, niin millä 

tavalla se on otettu huomioon?  

• Kuuluuko On Track -kirjojen tekstien tai harjoitusten ääninauhoilla, että 

englanti on globaali maailmankieli? Millä tavalla?  

• Millä perusteella olette valinneet aksentit tekstien ja harjoitusten 

ääninauhoille?  

• Miten muuten kuin ääninauhalla erilaiset englannin aksentit on huomioitu 

kirjassa? Onko kirjassa esimerkiksi tehtäviä, joissa oppilaat saisivat 

käsityksen eri englannin aksenttien eroista tai teemalukuja tms eri 

aksenteille? 

• Englannin käytössä lingua francana on usein oleellista, että kielioppi ei ole 

tärkein vaan ymmärretyksi tuleminen. Harjoitellaanko On Trackissa asioiden 

toisin ilmaisua, kiertämistä tai muuta vastaavaa? 
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• Uudessa OPSissa mainitaan englannin rooli globaalina maailmankielenä. 

Onko tämä lisäys vaikuttanut ELFin näkyvyyteen kirjasarjassanne? Jos kyllä, 

niin miten?  

• Jos olet tehnyt aiemmin muita englannin kirjasarjoja, niin koetko että 

kirjoissa on tapahtunut muutosta siinä, miten ELF on otettu huomioon?  

• Oletko tyytyväinen ELFin näkyvyyteen On Track -sarjassa?  

• Tuleeko sinulla mieleen muita huomioita/kommentteja, mitä haluaisit vielä 

lisätä aiheeseen liittyen? 

In English 

• Do you think it is important that the role of English as a lingua franca can 

also be seen in English textbooks? If yes, why? 

• Have you taken the role of ELF into account in On Track? In what way? 

• Is it possible to hear from the audio material of the texts and activities (of On 

Track) that English is a global “world language”? In what way? 

• How did you choose the different accents for the audio material? 

• Apart from the audio material, how have you taken different English accents 

into account in the books? For instance, are there activities or exercises that 

help students understand the differences between different accents or are 

there reading chapters about accents, etc? 

• It has been said that when using English as a lingua franca, getting your 

message through and being understood is more important than grammatical 

correctness. Are there any exercices or activities in On Track where students 

could practice e.g. rephrasing or reformulating things in their own words? 

• In the new OPS/national core curriculum there is a mention about the role of 

English as a global “world language”. Has this had an effect on how you’ve 

treated ELF in the books? If yes, how? 

• You have worked on some other English textbooks before. Have you noticed 

any changes in how ELF has been treated in the books (if you compare older 

and newer books)? 

• Are you happy with how the aspect of ELF is presented in On Track series? 

• Do you have any other comments you would like to add to this interview (or 

something you forgot to mention earlier)? 
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Original Finnish data examples 
 

(1) oppilaat kohderyhmä meijän tapaukses lukiolaiset ymmärtää minkälaiseen 
englanninkieliseen maailmaan ne tulee sukeltamaan ja se on niinku erityisen tärkee syy 
mun mielestä nimenomaan siinä että meillä on sellasta englantia mitä ne tulee sit 
kuuntelemaan (.) jatkossa (.) ei huoliteltua eikä kaunista eikä loppuun asti mietittyä ja 
äännettyä vaan hyvinki erilaisia variantteja siit kielestä 

(2) no mun mielestä sitä ei voi jättää huomiotta koska sitte ku oppilaat lähtee jatko-
opintoihin ja työelämään niin ne joutuu kuitenki kommunikoimaan todennäköisesti 
ihmisten kanssa jotka käyttää eri aksentteja englannista tai ei puhu englantia 
äidinkielenään 

(3) noku se on sitä mitä ne nuoret ihmiset kohtaa tuolla maailmassa että ei pelkästään 
ylioppilaskirjotuksia varten vaan myös elämää varten ollaan opiskelemassa niin 
semmonen globaalisuus ja juuri tämä lingua franca @ 

(5) kyllä pidän tärkeänä (.) koska englanti on @ globaali @ kieli @ ei sitä voida vain 
englannin saarelle yksinään ajatella että se nyt vain on se englanti tai edes amerikka kun 
maailma on täynnä aksentteja ja maita joissa englantia käytetään äidinkielen lisäks 
tietenki suurin osa ihmisistähän sitä käyttää toisena kielenä ja kyllähän se pitää näkyä 

(6) kun opetetaan englantia niin monella opettajalla on tietenki se tausta siinä että on, on 
niinku halunnukki englanninopettajaksi koska tykkää angloamerikkalaisesta kulttuurista 
[...] ja on halunnu sitä ihan niinku espanjanopettajat espanjaa tai saksanopettajat saksaa 
että sillälailla seki on musta ihan validi pointti että tokihan se sitoutuu niinku siihen 
kontekstiin mut että kyl meillä aika paljon on nyt sitte otettu juuri sitä huomioon että on 
erilaisia ihmisiä eri maista tulevia 

(8) ollaan tässäki sarjassa mahdollisimman paljon niinku eri aksentteja tuomaan (.) 
todennäköisesti meidän nuoret tulevaisuudessa on työelämässä tekemisissä ihmisten 
kanssa joiden äidinkieli ei ole englanti vaan se on se lingua franca englanti ja sillon pitää 
olla pikkasen jo semmosta korvaa että hyväksyy erinäköstä erikuulosta englantia ja 
aksenttia ja harjotella siis sitäki 

(9) On Trackissa näkyy niin että et me ollaan tietoisesti mietitty esimerkiks ku meillä on 
joku teksti niin ollaan mietitty et minkälainen se puhuja on 

(10) no se näkyy sillain että me ollaan ihan tietosesti otettu erimaalaisia henkilöitä joita 
me esitellään tai sitte ne tekstit viittaa johonkin yhteiskunnallisiin järjestelmiin eri 
englanninkielisissä maissa (.) tietonen ratkasu että globaali kieli on kyseessä 

(12) me ollaan tehty niinku myös videoita mis on suomalaisia […] nyt on suunnitteilla 
semmonen video mis puhutaan teemoista jotka liittyy neloskurssiin ja siin on valittu 
oppilaita joilla on erilaisia taustoja et siellä on intialaistaustainen siel on somaliasta (.) 
hyvin puhuvat englantia mut niil omilla taustoillaan ja tuo sitä omaa taustaa siihen 
myöski niinku kommunikaatiotapaan 

(13) mut ku tulee kirjotukseen niin edelleenki me noudatetaan niinku sit aika tarkasti 
yhtä kirjotustyyliä ja tota <IR> mikä teillä on </IR> britti <IR> onks siinä joku tietty syy 
</IR> se on hirvee Suomessa on hirveen pitkä tradition (.) ei sen kummempaa syytä (.) 
mut sit ku tekstit tulee tietystä maasta niin sit me pidetään se ortografia 
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(15) mitä niinku kieliopin oikeellisuuteen niin eihän sekään siinä haittaa jos se ei estä 
sitä KOMMUNIKAATIOTA et sillon kun se alkaa haitata niin sittehän se ON ongelma 
että ja varsinki jos sitten mahdollisesti on äidinkielenään englantia puhuva niin millasen 
kuvan sitten antaa itsestään että eihän sitä nyt ehkä kuitenkaan kannata lähteä siitä että ei 
oo mitään väliä että kuhan mä täs nyt laitan nää @ sanat näin @ ja unohdetaan niinku 
teurastaa koko kieli 

(17) ja sitte tuosta kieliopistaki niin meillä oli alunperin semmonen tarkotus etttä me 
otetaan se kielioppi hyvin semmosena ytimekkäänä ja lyhyenä tossa mutta nyt on sitten 
kentältä kuulunu sitä ääntä että me halutaan lisää kielioppia enemmän tehtäviä et se oli 
niinku meille semmonen pieni takaisku […] et kyllä kuitenkin kentällä vielä halutaan 
sellasta tarkkuutta ja se yliopilaskoe ohjaa (.) niin 

(18) puheharjoituksissa luonnollisesti painottuu kommunikatiivisuus oikeakielisyyden 
edelle (.) kirjaan on otettu paljon roolileikkejä missä oppilaat pääsevät improvisoimaan 
jossain roolissa 

(20) meillä on siellä minun mielestä ihan paljon suullisia tehtäviä missä nimenomaan 
ohjeistuksessa on että nyt ei tarvii niin välittää siitä kieliopista ja ite oon tehny nyt tehny 
sellasia semmonen tehtävä ku Storyline […] siinä harjotellaan sellasta että sie tiivistät 
sen uuestaan ihan niinkun omin sanoin ja älä jännitä niin sitä älä kato kirjasta vaan 
niinkun tuota sitä omaa 

(23) kyllä sitä sillä lailla pietään koko ajan mielessä et on eri ikäisiä eri sukupuolta 
olevia ja sitte niinku erinäkösistä taustoista tulevia  

(26) se mikä mitä minun mielestä aikasemmin ei oo ollu että myös suomalaiset nuoret 
puhuu meijän kirjassa englantia (.) niin semmonenki on otettu nyt mukaan joo 

(27) mut et niinku puhujat olis mietitty ensinnäki sitä että suomalaiset ei olis brittejä 
jotka yrittää tehdä suomen aksenttia vaan et ne ois suomalainen lukija lukee englanniksi 
(.) ja sen takii me ollaan tehty niinku varmaan sellast mitä ennen ei olla tehty et 
mennäänki studioon täällä Helsingissä ja tehdään niitä äänityksiä [...] et me ollaan 
pyritty niinku sanotaan se että tietoisesti pyritty autenttisuuteen ja sitte näyttämään se 
englannin niinku rooli lingua francana 

(28) nyt ku mä mietin tätä niin meillä on kyl selkeesti niinku puutteita sanotaan et meil 
puuttuu orientaalilukijoita Aasian maista tulevia ja sit meil puuttuu selvästi intialaisia (.) 
joo et puutteitaki viel on mut meil on vielä neljä kirjaa tulossa 

(30) että ehkä niinku puheharjotuksen tasolla niin ei koska meillä on taas sitte 
suomalainen aksentti ja että semmoset et leikitään intian englantia on musta ihan @ 
kauheita 

(31) tietosestikki ajateltu sitä että kun puhutaan tästä niin lähetään myös sinne sitten 
niinkun tutkimusmatkalle sinne kolkkaan […] ja sit näissä meijän kirjotustehtävissä ja 
projekteissa niin sitten heillä on sitä tiedonhakua eri niinkun maailmankolkista ja eri 
paikoista 

(32) joo (.) eli meillä on ihan systemaattisesti niinku esimerkiks britti- ja 
amerikanenglannin eroista siellä eli lähinnä ne ei oo niinku tehtävissä vaan ne on 
semmosissa tietopaketeissa ettei oppilaat ihmettelis sitä et minkä takia sit teksteissä on 
kahta eri kirjotusasua 
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(33) ja me ollaan aika paljon siit keskusteltu sekä edellisen projektin aikana ja nyt tämän 
projektin aikana ja mun mielestä tilanne on muuttunu semmoseen suvaitsevampaan 
suuntaan niinku tavallaan englanti sellasena lingua francana on mun mielestä nyt meille 
kaikille tekijöille jotenki ilman muuta selvää että NÄIN (.) ja edellisessä se oli viel 
niinku elettiin sellasta aikaa että keskusteltiin siit aika paljon että pitääks se aina olla 
natiivi ja pitääks se olla distinctively jostakin niistä englantia puhuvista maista nää mallit 
ja esimerkit ja kielen malli erityisesti 

(34) tota ne tapahtuu ne muutokset niinku pikkuhiljaa ja tässäki ku edellisestäki 
oppikirjasarjasta jonki aikaa nii asteittain ja varmaan niinku vapautuu vieläki täst 
eteenpäin ja toki niinku halutaan sinne myöski hyvin niinku sellasta sanotaan sellasta 
neutraalia aksenttia näist eri englantia puhuvista maista mutta myöski sit sitä rikkautta 
mitä englannissa on sitte sen johdosta että sitä ympäri maailmaa käytetään (.) mut et 
missä se vaihdos on tullu (.) sanosin viimesen kymmenen vuoden @ aikana @ et 
pikkuhiljaa […] kakstuhatta jälkeen 

(35) kyl sitä mun mielestä on ollu englannissa ennenkin mut ehkä meillä on vielä 
enemmän niitä muita maita siinä mukana että ollaan yritetty niinku useemmin muistuttaa 
ehkä siitä että hei Intia ja Uusi-Seelanti ja Etelä-Afrikka […] ei välttämättä oo isoo 
kokonaisuutta sieltä tietystä maasta vaan voi olla yks tehtävä aihepiiriin liittyen sit missä 
muistutetaan taas et hei tässä maassa onki tämmönen lainsäädäntö vaikka et se on ehkä 
ero sitte niihin aikasempiin että vielä enemmän ja pieninäki muistutuksina. 

(36) halutaan kiinnittää huomiota siihen että englantia voidaan puhua hyvin eri tavoin 
<IR> eli mietitäänkö nykyään enemmän </IR> no toivosin näin @ tuntuu ja sitte 
toivosin näin mutta tämmöset muutokset niin eihän ne niinkun hirmu radikaalia […] että 
tää on varmaan pikkuhiljaa (.) kääntymässä 

(37) jossain varmaan 90-luvullaki jos muistan mitä kirjoja sillon oli käytössä niin ehkä 
se oli vielä enemmän sellasta et ne englantia puhuvat maat oli niinku se fokus sitte etenki 
englannilla se suuri osuus mutta sitte mun mielestä jo 2000-luvulla niin ollaan jo oltu 
muuallakin 

(42) se audiomateriaalin määrä on valtava verrattuna aikasempiin sarjoihin et tää kaikki 
niinku sähköistäminen ja digitaalinen kirja plus niinku nää materiaalit mitä opettajat saa 
niin se on mahdollistanu sen et siellä on tosi paljon audiota [...] ennen ei oo koskaan 
ajateltu et se harjotus vois olla niinku puhuttu mutta meillä on ne harjotuksetki puhuttu 
mut sillä ei oo sen niinku lingua francan kanssa tai englannin kanssa niinku sinänsä 
tekemistä mutta niissäki ehkä olis huomioitava se että otettais niihinki huomioitais se 
aksentti 

(43) no me oltiin oikeestaan linjattu se kirjasarjan tyyli jo ennen sitä uutta OPSia ja siinä 
oli nimenomaan just ideana se globaali englanti (.) sopi hyvin tää OPSi tähän meijän 
ideaan 

(44) englantihan nyt on ollu aina globaali kieli emmä nyt tiedä minkä takia se on sinne 
erikseen pitäny nyt @ niinku erikseen laittaa että ahaa jotain UUTTA @ että @ on kyl 
@ mun mielestä jo kirjasarjat @ 90-luvulta varmaan @ aikasemminki on ollu aika 
GLOBAALI näkökulma 

(47) no tietysti meillä koko ajan on ollu tuo opetussuunnitelma et siitä on lähetty 
liikenteeseen aina ja katellaan niitä kuvauksia tietenkii koska sehän eihän meillä muuta 
sillä tavalla oo mut sitte kaikki ollaan tietysti kukin opetettu englantia ja oltu englannin 
kanssa tekemisissä niin pitkään niinniin kaikilla on tietysti semmonen jo näkökulmaki 
tähän 
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(49) kyllä mun mielestä me jo lähetään ensimmäisessä On Track ykkösessä @ 
ensimmäinen niinku pre-tehtävä @ on maailmankartas @ global English @ kuuntelu eri 
aksenteista että tota sillä niinkun lähdetään liikkeelle ja sitte seuraava teksti on on sitte 
nuoria eri puolelta maailmaa kertovat mikä tekee heistä onnellisia (.) niin kyllä mä itse 
koen että olemme tässä ainaki onnistuttu 

(50) jos mentäis ehkä vielä enemmän sellaseen niinku siihen et meil ois niinku 
variaatiota ja lukijoina ei-natiiveja viel enemmän niin mä luulen et se vois aiheuttaa 
sellasta vastareaktiota (.) et sit se on liikaa (.) mut sitä on hyvänä mausteena tuomassa 
sitä balanssia sinne […] se et mitä on vielä huomioimatta et se tärkeetä et myös ne eri 
ryhmät joiden ymmärtäminen on ihan ensisijaisen niinku tärkeää et meidän kulttuurista 
tuleva ei oo välttämättä nuori ei oo välttämättä kuullu niin paljoo esimerkiks intialaisten 
tai sanotaan kiinalaisten puhuvan englantia ja se ei välttämät oo aina helppoo et siihen 
täytys totuttautua niinku kaikkiin aksentteihin (.) et siinä mielessä mun mielest sil 
oppikirjal on niinku vielä meil on viel tekemistä 
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OT3’s accent list: 

Audio accent needs for On Track 3 
 
Accents for general use all over the script: 
• standard UK English: 
 adult male 
 adult female 
 teen girl (age about 15–20 yrs) 
 teen boy (age about 15–20 yrs) 
 
• American 
 adult male 
 adult female (so that both the man and woman can act a bit with 
southern accent, too) 
 teen girl (age about 15–20 yrs) 
 teen boy (age about 15–20 yrs) 
 
 
Other needs: 
• Scottish female and male adult 
• Irish female and male adult 
• South-African male adult, not African accent, educated SA English 
• South-African female adult, not African accent, educated SA English 
• Young adult Manchester male 
• Young adult Manchester female 
• One Canadian adult (doesn’t matter which sex) 
• One Australian/NZ adult (male if the Canadian is female and vice versa) 


