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Tiivistelmä −Referat 
Tutkielmassa tarkastellaan läheisensä menettäneiden lasten suhdetta menetettyyn suru-

ryhmän kontekstissa. Tutkielman tehtävänä on ymmärtää, miten lasten suhde ja side me-

netettyyn rakkaaseen tulee esiin heidän piirustuksissaan ja kertomuksissaan, ja toisaalta, 

mikä rooli sururyhmällä on lasten surussa.  

Lapsen ja kuolleen läheisen suhdetta tutkielmassa tarkastellaan jatkuvan tunnesiteen pa-

radigmaa soveltaen. Tunnesiteen katsotaan jatkuvan kuoleman jälkeen läheisen menettä-

neen ja kuolleen välillä. Suhde läheisen menettäneen ja kuolleen läheisen välillä kuitenkin 

muuttuu elämän mittaan, sillä surun ajatellaan olevan elämänmittainen kokemus.  

Tutkielman aineisto koostuu neljästä eri materiaalista: visuaalisesta (piirustukset), kirjoite-

tusta (lasten taustatiedot), puhutusta (haastattelut) ja osallistuvasta havainnoinnista suru-

ryhmässä. Tutkimusaihetta lähestytään sekä visuaalis-narrativiisella otteella viiden la-

tenssi-ikäisen (9−11 vuotiaan) lapsen piirustuksien ja kertomusten kautta sekä temaattis-

narratiivisella näkökulmalla sururyhmän ohjaajien haastattelun perusteella. 

Visuaalis-narratiivisen analyysin pohjalta nousee esiin kolme erilaista suhdetta ja sidettä 

menetettyyn: erottamaton side, muuttuva side ja tunnusteleva side. Nämä erilaiset tunnesi-

teet vaikuttavat olevan jatkuvan neuvottelun alla. Ne voivat muuttua ajan mittaan lapsen 

kasvaessa ja kehittyessä, ja ovat sidoksissa elämän sosiaaliseen ja kulttuuriseen konteks-

tiin latenssi-ikäisen lapsen tunnustellessa omaa rooliaan yhteiskunnassa. 

Temaattis-narratiivisesta analyysistä nousevien teemojen perusteella sururyhmässä mene-

tetyt läheiset tulevat muistelun kautta näkyviksi ja muistelun pohjalta rakentuu side mene-

tettyyn, vaikkakaan tuonpuoleisuuden ajatukset eivät ryhmässä nouse esiin. Sururyhmä 

antaa apukeinoja ja voimavaroja erityisesti ryhmän tarjoaman vertaistuen kautta surun 

kohtaamiseen, joka saattaa olla monelle ammattilaiselle haasteellista. Lopulta, surun sa-

noittaminen ja surun kokonaisvaltaisuuden käsittäminen sekä tulevaisuuden näkeminen 

merkityksellisenä tarjoavat surun kanssa eläville lapsille voimavaroja tulevaan. Näin ollen 

tutkielman tulokset osoittavat sururyhmän olevan tarpeellinen surun käsittelyssä. 

Tutkimuksen perusteella vaikuttaa siltä, että jatkotutkimuksena olisi hyödyllistä yhdistää 

kriisikeskusten ja seurakunnan lasten sururyhmätoiminta sekä tehdä pitkittäistutkimusta, 

sillä se mahdollistaisi suhteen ja tunnesiteen tarkastelun pidemmällä aikavälillä. 
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1 Introduction 
 

Small said: “But what about when we’re dead and gone, would you love me then, does love go on?” 

Large held Small snug as they looked out at the night, at the moon in the dark, and the stars shining 

bright. “Small, look at the stars – how they shine and glow, but some of those stars died a long time ago. 

Still they shine in the evening skies. Love, like starlight, never dies.” 1 

 

A little fox called Small asks soul-pressing questions in a book called No Matter What2, giv-

ing voice to matters that puzzle everyone. Death is a great unknown veiled in a mystery that 

both interests and awes as it confronts us all. Yet children often address death more frankly 

than adults do, as they are unprejudiced to the prevailing norms. That is, death has hidden its 

true form in modern Finnish society: through medicalization, most people die in hospitals and 

other types of nursing homes, and death has become something to be avoided until the very 

last minute in life.3 Since adults seem somewhat reluctant and helpless when faced with death, 

it is often challenging to approach the subject of loss with children. 

That is one reason why many children’s stories address death, and thus literature holds 

an essential role in supporting young people to understand the stark reality of death, dying, 

grief, and bereavement. Grief is commonly associated with death and regarded as a natural re-

action to bereavement. Thus, grief is a complex phenomenon that follows losing a loved one. 

Bereavement itself covers a wide range of losses-through-death. Thereby, the best preparation 

for bereavement is death-education as the best foresight for life is to relate death to our ways 

and values of living. The experience of grief in bereavement as such is a simultaneously mul-

tidimensional, deeply personal, painful, real and meaningful occurrence, and thus deserves a 

closer analysis.4  

Understandings of grief and mourning have varied from the nineteenth century to now 

in many ways. Grief has changed from something that lasts a lifetime in which the deceased 

was allowed to be present in the lives of the living to a taboo and a work that had to be con-

cluded. Also, grief has been comprehended as an illness and a process with different stages 

with a clear conclusion. Gradually grief has become an undulating process in which the bond 

                                                 
1 Gliori 1999. 
2 The book is called Kulta Pieni in Finnish. 
3 Vala 2014, 29−30; Jylhänkangas et al. 2014, 354−355; Gudme forthcoming, 1. 
4 Dudley 2011, 69−70; Gross 2016, 2−3; Pulkkinen 2016, 54–59. 
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continues with the deceased, creating a life story that is in the end both a meaningful experi-

ence and a holistic one.5  

Yet the grief of a child is different from an adult’s. Children’s understanding of death 

deepens with age. Children move through developmental stages at different paces depending 

on the nature of their experiences, the amount of adult guidance they receive, and the intrinsic 

ability of each child.6 

Even though there is widespread recognition of the empowering nature of creative 

methods in untangling emotionally sensitive matters such as bereavement and loss, these 

methods have been neglected with children. It is natural for the bereaved child to encounter 

loss and address death using means that are typical for that child. According to previous stud-

ies, drawing seems to be one of those means for grieving children.7 Hence, there is a need for 

visual narrative research8, using a story told through illustration, among bereaved children. 

Moreover, the subject of this study is contemporary and important. As a family 

encounters a loss, the whole family needs support. Grief agency in its different forms comes 

close to families who have experienced the loss of a loved one, offering them support and 

help. This includes children, even though a child’s grief can be difficult to acknowledge and 

truly receive by adults, as important as that would be. Children’s capacity to cope, to be 

creative, and to prevail should be appreciated rather than overlooked, as often parents or the 

surviving parent are seen as the primary mourners in grief after a loss of a loved one.9 Thus, I 

find it necessary to give a voice to the children and their deceased family members.  

Consequently, this research derives from the discovery I made while doing my 

undergraduate thesis on mothers’ experiences of guilt amid the grief of losing a baby. I found 

it important that initially after the loss, mothers often did not have the strength for anything 

other than their own grief, and it was difficult for them to see the needs of their living children 

and, in some cases, also to understand the grief of their children.10 Also, this is a unique 

opportunity for me as a theologian to learn how latency-aged children approach the subject 

and hopefully to utilise the knowledge in further research later on. 

                                                 
5 Poijula 2002, 31–36; Pulkkinen 2016, 116–120. 
6 Seibert, Drolet & Fetro 2003, 29. 
7 Leitch 2008, 48−55; Uittomäki, Mynttinen & Laimio 2011, 23. 
8 See also chapter 3.4. 
9 Silverman & Nickman 1996a, 71−72; Silverman & Nickman 1996b, 233; Dyregrov & Raundalen 1997, 13−14; 

Kinanen 2009, 9. 
10 Väisänen 1997. 
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Hence, this study is interested in the latency-aged11 children’s grief and the relationship 

with the lost loved one. The context of a grief group and the use of drawing and telling with 

the children as well as the narratives of the group leader form an interesting canvas for the 

study. How do the children represent their lost loved ones and the relationship with them? 

What is said and what is drawn? How do the group leaders see the grief group and its function 

and purposes? What are their essential roles? 

In the next chapter, I will introduce previous grief research to provide general under-

standing of grief before looking children’s grief in more detail. I will also introduce the idea 

of transforming bonds between the living and the deceased, which will serve as a framework 

for this study. 

 

                                                 
11 See chapter 2.2. 
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2 Background of the study 

2.1 Grief as a holistic experience 

Everyone encounters losses, and thus grief has many different tones: a tone for the death of a 

child, a tone for a parent’s death, and one’s own little tone for a death of a beloved pet. All the 

different tones form the totality of grief. Grief lasts for a lifetime; it does not have an expira-

tion date.12 The multidimensionality of grief has spurred research into this important matter. 

Prior to World War I, it was universally accepted that death had a lifelong impact on the 

bereaved. A half-century later, in the late 1960s, was developed a five-stage model of grief, 

which describes terminally ill patients’ knowledge of approaching death. This model has been 

used to describe how grief proceeds, and it gave grief a structured form, which implied that 

grief should be resolved somehow. However, nowadays the five-stage model has been discov-

ered to be a problematic way to illustrate grief; it describes what the dying feel and what they 

can teach to those who remain, rather than specifically describing grief itself.13 

By the 1970s medicalisation14 of societies brought an end to a natural death. Disguising 

and distancing death became common, which led to a prevailing idea of embodied grief as a 

process which had to be concluded or solved before moving on in life. Grief has also been 

seen as a complex emotional syndrome in which the social realm starts to play a role and as a 

disease – that is, a medical condition that should be treated.15  

However, the turn of the twenty-first century brought a change in general thinking that 

was more receptive to the idea of continuing bonds through life with deceased loved ones. 

These bonds offered a sense of comfort, continuity, and identification.16 Other noteworthy in-

ternational grief theories include the concept of resilience as well as the importance of cul-

tural, social, and historical aspects in comprehending death and grief.17 

In the Finnish context, grief studies have offered the viewpoint that grief should be en-

countered and addressed openly. Similarly to international studies, Finnish grief research pre-

sents a conception of grief in which the attachment of two close individuals will not be broken 

                                                 
12 Johnson 1999, 97; Kinanen 2009, 12. 
13 Kübler-Ross 1970, 262–268; Packman et al. 2006, 818. 
14 Medicalisation is the process by which human conditions and problems come to be defined and treated as 

medical conditions. 
15 Hockey 1990, 27−28; Averill & Nunley 1993, 77−78, 85−86, 90. 
16 Klass & Silverman 1996, 3; Walter 1999, xvi, 110–114; Valentine 2008, 175–176. 
17 Small 2001; Bonanno 2009. Resilience is the inner capacity to deal with arduous life events. 
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in death and suggests that the function of grief work is not to detach the attachment, but to 

maintain it so it can evolve through images and memories.18 

New grief research, compared to previous studies, suggests that grief should be appreci-

ated more broadly. It can be argued that losing a loved one is a unique, meaningful holistic 

experience. However, the holistic experience of grief or the bereaved cannot be understood 

without the context of the life course and the prevailing cultural-societal framework of death 

culture.19  

Moreover, other Finnish grief research offers insight on grief after losing a loved one. 

Previous studies consider grief after the loss of a child, a spouse, or an elderly parent. Moth-

ers’ grief after losing a child, especially, has been focused on, but some research surveys grief 

from the point of view of a father as well as the recovery of a family. Other studies take a dif-

ferent perspective and tangle with issues such as changes in spirituality after losing a child, 

the agency of women in abortion, and how to cope after losing a loved one to suicide.20  

In this study grief is appreciated as a lifelong holistic experience in which there is no 

need to dissociate from the deceased, but instead to transform the relationship. Furthermore, 

grief as a phenomenon is not bound to time, but to an individual course of life, and the socie-

tal-cultural situation must be considered. 

2.2 Grief of a child 

Grieving is an imperative part of responding to death, and even a very young child can taste 

grief. Children grieve in the context of families, and it is vital that they comprehend that it is 

natural to be sad, mad, happy, and scared. It is also desirable to talk about these feelings. Yet 

a child’s grief is different from an adult’s. It is often bound to a moment, when play and other 

activities cease as it is time to grieve, and then continue what was stopped for a while. Hence, 

a child’s grief moves on pulsating just as child development does in general. Thus, in order to 

understand a child’s grief, basic knowledge of child development is needed. Developmental 

psychology offers an approach to understanding children through psychological changes 

which children undergo with time.21 This study will focus on latency-aged children (aged 

9−11) and their developmental status. 

 

                                                 
18 Poijula 2002, 139–140, 15–16. Poijula has studied also children in crisis. 
19 Pulkkinen 2016, 59, 116–120; Pulkkinen 2017, 262–265. 
20 Väisänen 1997; Erjanti 2000; Laakso 2000; Miettinen 2006; Uusitalo 2006; Telenius 2010; Aho 2010; Tuo-

maala 2011; Koskela 2011; Grönroos 2013. 
21 Singer & Singer 1969, 1; Lehmann, Jimerson & Gaasch 2001, 1; Kinanen 2009, 17. 
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Child development 

There are different stage theories which assume that a previous stage needs to be resolved 

somehow before the next stage is achieved. This can be challenged by arguing whether the 

nature of development really is that sequential and fixed,22 but such theories do form a jump-

ing-off point from which to examine the task at hand. 

The term "latency" refers to a specific potential found in children aged six to twelve in 

personality formation – that is, reshaping the self as a child develops new levels of cognition, 

physical abilities, socialization, and the autonomous use of defences. Social and cultural influ-

ences affect this developmental stage.23 Also within the latency period, children learn how to 

operate outside of their family units within their culture. During this phase children start to 

define how they fit and operate as part of a group but also need reconciliation between their 

ideas of self and the community’s recognition of them.24 

Thus, latency is a developmental period that plays a transitional role between early 

childhood and adolescence that is the beginning of early adulthood. 25 The theory of psycho-

social development offers eight developmental crises in life that a person needs to undergo. 

Latency-aged children can be considered to belong to a stage of industry versus inferiority. In 

this stage society and social relations become important. Also, children are mature enough to 

learn many new skills, and through learning they develop their sense of industry. Contrary to 

this achieved sense of industry is the feeling of inferiority if the attainment of certain skills is 

not possible.26 

The theory of faith development27 in turn is divided into six phases, of which the 

Mythic-Literal phase is considered to occur between ages 7 and 12. In Mythic-Literal faith 

stage, cause and effect relations are clearly understood. Use of symbols is concrete and literal 

as are the ideas of moral judgement. This correlates with the concrete operational stage within 

cognitive development theory28, in which thinking is still bound to concrete matters, but the 

concepts of reversibility and permanence form, and cognitive development marches towards 

logical thinking.29  

 

                                                 
22 Singer & Singer 1969, 17. 
23 Sarnoff 1980, 283; Knight 2014, 221.  
24 Franieck & Günther 2010, 10−12. 
25 Franieck & Günther 2010, 12. 
26 Erikson 1982, 247−248. Erik H. Erikson’s theory of psychosocial development. 
27 Dykstra & Sparks 1986, 28−37. James W. Fowler’s theory of faith development. 
28 Beard 1971, 23−33. Jean Piaget’s theory of cognitive development. 
29 Beard 1971, 23−33; Dykstra & Sparks 1986, 28−37. 
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Understanding death 

According to previous studies, a child’s comprehension of death develops along with the de-

velopment of the cognitive skills. The development pace of cognitive thinking differs some-

what between children, but the procession of development is very similar, which means that 

even though the experience of grief is deeply personal, the child’s age group frames the abili-

ties to understand the loss.30 

Among children between 6 and 9/10 years old, the irreversibility of death becomes a re-

ality. However, the child may not want to admit it or may consider his/her own death impossi-

ble. Around 8−10 years old, children start to comprehend death in relation to human biology, 

and it is when they understand that death is final, inevitable, and personal. As children grow 

and approach the so-called tweens, ages 10−12/13, they become worried that grief might 

make them different, and that none of their friends will understand their feelings. There is also 

a notion of independence, and on the other hand a fear of abandonment. A child can be afraid 

of his/her own death or the death of others.31 

Moreover, previous studies show that in order to understand death fully, a child needs to 

appreciate five different concepts: the universality and the irreversibility of death, inactivity of 

the body, causality, and some form of continuance of life after death. As the consciousness of 

death deepens in latency, questions concerning worldviews and the fate of the soul after death 

surface.32  

This can be seen in recent studies that argue there are certain tasks in typical child grief 

that need to be fulfilled. These tasks can be accomplished in different ways and different time 

frames. They include experiencing deep pain associated with the death of the deceased; ac-

cepting the permanence of death (depending on the child’s developmental phase); reminiscing 

and accepting the totality of the deceased person; converting the relationship from one of in-

teraction to one of memory and incorporating important positive aspects of the deceased into 

the child’s own self-identity; and finally, committing to positive relationships in the present 

and regaining a healthy developmental journey.33  

It is noteworthy that this does not mean the deceased loved one is forgotten but can be 

beside the child forever. Nevertheless, individual’s grief responses vary; there is no “right” or 

“normal” way to grieve, 34 which make every grief unique. 

                                                 
30 Kokko 2012, 40−41; Eho 2005, 11. 
31 Johnson 1999, 22−28; Uittomäki, Mynttinen & Laimio 2011, 18−19; Kokko 2012, 40−41. 
32 Mallon 2002, 140−141; Poijula 2002, 143; Kinanen 2009, 23; Kokko 2012, 41. 
33 Cohen, Mannarino & Deblinger 2017, 21−22. 
34 Klass & Silverman 1996, 3; Walter 1999, 207; Kinanen 2009, 12. 
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Time and nature of a loss 

Every grieving experience is unique. Children react to loss according to their age, develop-

mental stage, and life experience. Also important are their prior relationship with the de-

ceased, the circumstances surrounding the death, and the way the family copes with the loss.35  

Parents can find it difficult to share the death of a close loved one with small children 

who still think very concretely and show their grief differently from adults. It may seem that 

they do not react at all, or they may ask if they can go play when they hear the tragic news. 

Their grief may be hidden from adults, who themselves are in the presence of grief and possi-

bly unable to share it with anyone. Thus, even after a relatively long time, a child may need to 

discuss the matter as the longing and sadness may surface unexpectedly.36  

Moreover, it is significant to consider the nature of a loss, as experiences can be signifi-

cantly different, whether the loss of a parent, sibling, or grandparent. 37The loss of a parent is 

the most difficult event for a child, as the relationship between child and parent is a relation-

ship of attachment; that is, parents are seen mostly as the foundation of child’s sense of secu-

rity. In the death of a parent, a child confronts an object loss that is complete, final, irreversi-

ble. At that time, everything becomes imbalanced in the bereaved child’s life, and the need for 

loving substitutive parenthood is profound. Over time, through different developmental stages 

and life events, the understanding and meaning of the loss is changed and modified.38 

The loss of a sibling is almost as challenging than the loss of a parent, as they have at-

tributes in common with all interpersonal relationships, but also, they have certain characteris-

tics that indicate the extent of their unique bond. Siblings play a crucial role in identity devel-

opment, by way of personal exchanges through which they define each other, thus the death 

of a sibling means a loss of a playmate, confidant, role model, and friend.39 

However, the reactions to death of a sibling can be milder and less long-lasting than in 

the loss of a parent. Spiritual growth, and continuing attachment label the grief.40 The loss of 

a grandparent is often the first loss that a child encounters. It can have a strong effect if the 

bond between a child and grandparent was strong. Yet the grief is different than in losing a 

                                                 
35 Arthur & Kemme 1964, 40. 
36 Kübler-Ross 1983, 85; Averill & Nunley 1993,170−171; Väisänen 1997; Erkkilä et al. 2003, 20; O’Connor 

2004, 109−110. 
37 Poijula 2002, 146−154; Erkkilä et al. 2003, 17−22; Uittomäki, Mynttinen & Laimio 2011, 23. 
38 Arthur & Kemme 1964, 37; Weiss 1993, 271−275; Poijula 2002, 146−148; Kokko 2012, 40−41. 
39 Packman et al. 2006, 819−820. 
40 Dyregrov 1996, 36−39; Poijula 2002, 151−161. 
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parent or a sibling. Grandparents are old, and thus it is easier to comprehend their death, and 

their death does not challenge the contingency of life.41 

In this study, children’s grief is considered from the perspective of latency-aged chil-

dren (9−11), as that is the age variation in the children participating in the research. Also, it is 

vital to keep in mind the nature of the loss, that is, whom the child has lost, and the time that 

has passed from the loss. Moreover, the fact that cognitive development can vary among chil-

dren is vital, as well as that the developmental stages and the comprehension of death may in-

tertwine. 

2.3 Theoretical frame: (Re)integrating bonds in grief 

A quarter-century ago, there were indications in the field of grief research that people who 

had lost a loved one were keeping hold of the deceased even though the general consensus 

was that grief work was necessary to do so that disengagement from the deceased was possi-

ble.42 

Subsequently, grief studies in the 1990s re-examined the idea that the purpose of grief is 

to sever the bonds with the deceased in order to free the survivor to make new attachments 

and argued that people continue bonds43 with their loved ones after death in various ways, 

claiming that continuing bonds with the deceased are important. Also, interestingly, studies 

suggested that to cope with the grief, a child should adjust the relationship with the lost loved 

one from one of reciprocal action to one of memory, incorporating important positive aspects 

of the deceased into the his/her own self-identity.44 

 Previous and recent studies argue that continuing bonds may not always be the case, 

and that discontinued or otherwise altered bonds exist as well. In other words, in grief the idea 

is not to detach bonds, but to establish a changed tie with the deceased, and relocation of the 

lost loved one is an individual task.45 Transforming bonds theory derives from rites of pas-

sage, a ritual theory developed by Dutch anthropologist Arnold van Gennep.46  

                                                 
41 Dyregrov 1996, 39−40; Erkkilä et al. 2003, 153−154. 
42 Silverman & Worden 1993, 309−316. 
43 Stroebe & Schut 2005, 447. Continuing bonds is generally understood in the scientific community as standing 

for the presence of an ongoing inner relationship with the deceased person by the bereaved individual. 
44 Klass & Silverman 1996, 3; Walter 1999, xvi, 110–114; Valentine 2008, 175–176; Mathijssen 2018, 215; Co-

hen, Mannarino & Deblinger 2017, 21−22. 
45 Stroebe & Schut 2005, 483, 489−490; Mathjissen 2018, 215−216. 
46 The rites of passage was originally written in French and Les Rites de Passage was first published in 1909, and 

translated into English in 1960. 
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Gennep’s main thesis was that all transition ceremonies (e.g. birth, initiation, marriage, 

death, etc.) follow the same basic pattern of three phases. That is, life becomes a series of pas-

sages, a succession of stages with similar beginnings and ends, if you like. In the first phase of 

the rites of passage, separation (separation) takes place. That is when a person’s old identity 

ceases to exist. In the second, liminal (marge), stage, the person going through the transition 

is standing on a threshold of uncertainty without identity. In the last stage of incorporation 

(agrégation), a new social status is reached.47  

Even though rites of passage theory is widely used to describe how the bereaved per-

ceive the condition of the deceased, incorporation rites have not been used to examine the dy-

namics of continuing bonds. Separation, transition and incorporation can be understood as an 

ongoing process in post-funeral era, where the bereaved transform his/her bond with the de-

ceased as he/she renegotiates the relationship with the deceased and links it to the social 

sphere of life.48 

In this study, it is understood that separations, transitions, and incorporation of the de-

ceased in the lives of the bereaved is an ongoing process of negotiation and that even children 

are not only capable but practise the process over time as they mature. That is, the construc-

tion of the lost person is an ongoing cognitive process during which the deceased’s absence-

presence is under (re)negotiation.49 

                                                 
47 Gennep 1960, 2−3, 10−11, 190−191; Gennep 1969, 13−15; Honko 1964, 141; Davies 2002, 18–19. 
48 Mathijssen 2018, 226−228. 
49 Mathijssen 2018, 228. See also Silverman & Nickman 1996c, 73−74. 
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3 Implementation of the study 

3.1 Research task 

The aim of this study is to understand how children’s relationships with lost loved ones 

emerge through a visual-narrative approach, as well as the significance of their participation 

in a children’s grief group through a thematic narrative analysis of the grief group leaders’ 

interview. Hence, against this background, the central questions that motivate this research 

are: 

1) How do children’s relationships with lost loved ones emerge through their drawings and 

oral narratives? 

2) What is the role of the grief group in children’s grief?  

I will reflect upon the presentation of lost loved ones and the meanings children give to their 

drawings as well as the aspiration of the grief group and the resources it offers in the presence 

of grief. This will include how the children see themselves in relation to their lost loved ones 

and also what the participation in the grief group offers them and their grief from the point of 

view of the group leaders. Finally, I am hoping to come to an understanding of what kind of 

relationship between the narrator and deceased is conveyed from the narratives as well as to 

appreciate the purport of the grief group. 

To achieve the objective of this study I participated in a children’s grief group meeting 

that was arranged in the Crisis Centre by the Finnish Association of Mental Health in southern 

Finland. I interviewed the grief group leaders before the children arrived, and then 

participated in the meeting. I carried out a drawing session for the children as well as 

observed and took part in the other activities in the session. Therefore, I consider this research 

as qualitative action research as even though it consists of versatile data, it eventually forms a 

manifold entity. The data collection process will be explained in more detail in chapter 3.3 

Pre-research and data collection. 

3.2 Ethical viewpoints of the study and researcher’s position 

This study is qualitative by nature as personal experience is at the core of qualitative research. 

Losing a loved one is this type of experience. Therefore, the function of the study lies in un-

derstanding and describing the narratives and rapport between myself and the children rather 

than in any formal evaluation of the drawings and the story attached to them.50 

                                                 
50 Jolley 2010, 6−9. 
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The topic of this research is sensitive, and good qualitative research requires self-aware-

ness, sensitivity and reflexivity. The role of researcher has a quantity of responsibilities, as the 

footing of the study in qualitative research lies within the open subjectivity of the researcher. 

Whilst the primary task is to describe the studied encounter, the researcher inevitably be-

comes a co-creator of the situation, and in relation to that it is necessary to ponder the extent 

to which the data collection, interview, and drawing may change the bereavement experience. 

Thus, the main research tool is the researcher, and hence the whole study process is under 

evaluation.51  

There is also a concern about power relations between the researcher and researched 

related to images and interviews, and how this debate can be camouflaged as a debate of eth-

ics. However, the data collection situation is a two-way occasion; there is an emotional impact 

on both the participant and the researcher.52 Hence, I am aware that my interpretations of the 

data play an important role, therefore I have tried to express myself as explicitly as possible 

when interpreting or assuming anything. 

This study is especially challenging as it involves bereaved children. Thus, it is espe-

cially important to comply with good scientific practice. Human dignity and self-determina-

tion are capital matters. The researcher holds a great moral responsibility to solve ethical is-

sues within the study. Thus, close attention needs to be paid to possible consequences the 

study may cause to the participant, especially when asking people to share experiences for 

which they need to recall subjects that may cause them distress both during and after the data 

collection.53  

Therefore, before conducting the data collection I asked for permission from the Crisis 

Centre coordinator as well as from each parent whose child participated in the children’s grief 

group. The parents were informed that the narratives would be used in this study and possibly 

in other publications.54 Participation was fully voluntary, and the participants’ anonymity was 

guaranteed by using pseudonyms, which the children chose themselves. Also, all the aspects 

of the pictures, such as names, that could give away the identity of the drawer, were hidden. 

The data collection was carried out in cooperation with the grief group leaders, and the col-

lected data was preserved confidentially.55 

                                                 
51 Eskola & Suoranta 1998, 211−212; Swinton & Mowat 2006, 61−62; Valentine 2007, 164; Elliot et al. 2015, 

180. 
52 Valentine 2007, 163; Rose 2016, 16. 
53 Saaranen-Kauppinen & Puusniekka 2006; Valentine 2007, 172. 
54 See Appendix I&II. 
55 Hyvä tieteellinen käytäntö ja sen loukkausepäilyjen käsitteleminen Suomessa 2012. 
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Finally, translating citations from the data from Finnish to English brought its own 

challenges. I aspired to translate everything in detail. However, translating humour seems to 

be especially challenging as languages function differently. Nevertheless, I chose to write this 

study in English as I postulate that it will enable wider circulation and possibly promote inter-

est in studying the topic further. 

As noted earlier, I found the impetus for this study in my undergraduate thesis, which 

discussed mothers’ experiences of guilt in the grief of losing a baby. After having encoun-

tered the loss, mothers often did not have the strength for anything other than their own grief. 

It was challenging for them to meet the needs of their living children and, in some cases, also 

to fully perceive the grief of their children.56 

The idea of using a visual narrative method arose whilst dealing some troublesome is-

sues with my eldest daughter. I recognised early on that talking about difficult situations was 

somewhat challenging for her. Sometimes when she got upset, she ran to her room, shut the 

door, and after a while, a drawing appeared from under the door. She drew the upsetting issue, 

and then we talked about it with the aid of the drawing. This left me intrigued. 

 However, I have not lost a close family member as a child myself, so I look on the 

subject as an outsider. I attempt to acknowledge my own attitudes, beliefs, and action so that 

they should not affect the study too much.57 Yet my eldest daughter is coeval with the chil-

dren participating to the study. I see that more as an advantage than an unfavourable issue for 

my study, as I have firsthand knowledge of a latency-aged child in my everyday life.  

3.3 Pre-research and data collection 

I started to outline my study as early as March 2017, after submitting my undergraduate 

thesis. I quite quickly made the discovery that it was going to be rather challenging to 

implement the study. I tried to find a children’s grief group from the Helsinki metropolitan 

area but did not come across anything. According to previous studies there is no systematic 

organised support agency for grieving children in Finland, and support group operation is 

sporadically arranged.58 

In April 2017, I attended a grief conference in Tampere, making a contact with one 

organisation, and started to develop with them an idea of how to implement my research. At 

first it seemed a promising avenue for the study. I had already tentatively agreed on the 

                                                 
56 Väisänen 1997. 
57 Saaranen-Kauppinen & Puusniekka 2006. 
58 Peltola & Vilppola 2009, 4. 
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timetable for the data collection with the group leader of the organisation, but in late May, she 

informed me that the parents of the children were hesitant, and she was worried that not 

enough children were to participate.  

I had to think of alternative ways to conduct my study. I tried to find another group 

from within that same organisation and from other organisations but had no luck until finally, 

the coordinator of the other Crisis Centre organisation accepted my idea in August 2017. She 

first asked the opinion of the grief group leaders. They were supportive, and in cooperation 

with them, I made a permission form for the parents of the children who participated in the 

grief group. The group leaders introduced the idea of data collection to the parents. All parents 

gave their consent, and eventually I was able to participate in the grief group’s last of seven 

meetings in October 2017 and carry out data collection for the study. I also kept a research 

diary throughout the data collection process. 59 

As pre-research, I carried out two pilot drawing sessions in order to test my data col-

lection method. Pilot studies involved my own then nearly 9-year-old daughter and her same-

aged friends. In the first pilot, I instructed them to draw me a picture of what matters to them 

most as neither of the participants had experienced a loss. The second pilot involved a child 

who has had a quite recent loss of a loved one, and I therefore directed the task as if it was the 

actual data collection. These pilot tests helped me to adjust in implementing the data collec-

tion.60  

Furthermore, I conducted a phone interview with the coordinator to achieve a general 

view of how the Crisis Centre operates. I also acquired background information via email 

from children’s parents before the data collection. I was interested to know the ages of the 

children, whom the child has lost, and when. I also asked whether they had siblings and in 

which form of religious studies they participate in school.61 

The material for this study consists of interviews of children’s grief group leaders, chil-

dren’s visual and spoken narratives, and background information. Thus, there are different 

data collection and analysis methods for this study, but as they merge together, they form one 

salient totality for this action research. 

                                                 
59 Research diary. 
60 Research diary. 
61 Background information of the children; Interview of the Crisis Centre co-ordinator. 
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I will limit this study on latency-aged children as their cognitive skills and comprehen-

sion of loss and death can be sufficiently alike.62 Moreover, no certain type of religious affili-

ation is required, and the lost family member is not specified more than to be a parent, sibling, 

or grandparent. The time passed from the loss is important, and participation in the group was 

possible only after the funeral.  

The curriculum for the children’s grief group is designed so that the group activities are 

developmentally appropriate,63 and affords the participants an opportunity to meet peers who 

have also endured the loss of a loved one. Thus, largely comprehended, peer support signifies 

all human interaction in which individuals share and discuss their life situations. The aim of 

the group is to give support and tools for living with the grief in bereavement.64 

The data collection took place at a children’s grief group meeting in Crisis Centre, 

southern Finland. This Crisis Centre has arranged grief groups for children for five years. The 

children’s grief group is for children who are approximately same age and have lost a close 

relative: parent, sibling, or grandparent. This group met seven times during September and 

October 2017. There were five children, two girls and three boys aged between 9 and 11 par-

ticipating in the group. All of them had lost a close family member inside a timeframe of ap-

proximately two years.65 

I was invited to participate in the last grief group meeting, which lasted an hour and a 

half. Before the meeting started, I met the group leaders at the Crisis Centre. There were two 

group leaders, who were volunteers and trained for this position, and they also received pro-

fessional guidance during and after the grief group operated.66 I constructed aliases for them 

and will call them Helen and Paula in order to protect their privacy.  

Helen is a special education teacher and has substantial experience in grief group coun-

selling. Paula is a kindergarten teacher and has been a widow for six years. She is a first-timer 

in leading a children’s grief group but has led adult grief groups previously.67 

Joint interview is one form of group interview. The purpose of a group interview is to 

discuss issues related to the research topic together so that the interviewee speaks to multiple 

people at once, but also asks questions individually. I argue that this is suitable method for my 

                                                 
62 Dyregrov 1996, 15−17. 
63 See chapter 2.2 for further information. 
64 Lehmann, Jimerson & Gaasch 2001, vii; Rissanen & Puumalainen 2016, 4. 
65 Background information of the children; Interview of the Crisis Centre co-ordinator. 
66 Helen & Paula. 
67 Helen & Paula. 
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study as the grief group leaders share the same experience, and they can supply something 

significant to each other’s answers.68 

Thus, I conducted a joint semi-structured theme interview that lasted approximately 40 

minutes. This was done to gain better understanding of the grief group leaders’ views of how 

the children’s grief group operates and what the objectives and goals for the group were. The 

themes of the interview arose from the themes of each meeting. At their seven meetings, the 

group addressed the following themes: 1) Getting acquainted with each other and narratives 

of losses, 2) My path and change in it, 3) Qualities of the lost loved one and funerals, 4) 

Memories through emotion mime, 5) Emotions, 6) Coping and my future, and 7) Last meeting 

fest.69 

After the interview, I helped the group leaders to prepare for the meeting. I met the chil-

dren as they arrived with their parents. As it was the closing session, the children’s parents 

were invited to join halfway through the session. The session started with a greeting circle in 

which the group leaders introduced me (I was sitting in the circle with everybody else) and 

reminded the children of the session’s program and made sure they felt safe to start.70 

Next, I carried out the drawing session for the children in another room. First, I told 

them about my research and showed them my phone and a small voice recorder and let them 

know what I was about to do. After that they picked their pseudonyms for the study.71  

I initiated the drawing session by reading a short fable called No Matter What by Debi 

Gliori. It is illustrated with two foxes, Large and Small.72 Stories and fables are imaginary ta-

les to which children listen according to their developmental stage. They take in and leave out 

what is necessary at the specific moment and mould the story appropriately for themselves. I 

chose the fable as it is a story of everlasting love, and I felt it was a fitting option to steer the 

children to think about their lost loved ones. Moreover, it has a happy ending with the thought 

that we can love each other even if we cannot physically be together anymore.73 

After finishing the fable, I gave the children a short instruction to think of their lost 

loved one and draw a picture of the thought. They could sit on the floor or in the chairs. Eve-

ryone picked a chair. Then I provided blank white paper, felt-tip pens, crayons, and coloured 

pencils.74 

                                                 
68 Saaranen-Kauppinen & Puusniekka 2006. 
69 See Appendix III. 
70 Research diary. 
71 Research diary. 
72 See also chapter 1. 
73 Gliori 1999; Erkkilä et al. 2003, 144−145; Kinanen 2011; 86−88. 
74 Research diary. 
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After they finished drawing, I asked them individually to tell me about their drawings. I 

started with encouraging them to tell about the drawing and then asked more detailed ques-

tions about the features in the picture, such as figures, objects, and the use of colours.75 

 The session lasted approximately half an hour. Lastly, I photographed the drawings, so 

that the children were able to keep the originals themselves and add the pictures to the grief 

boxes they had been working on during the grief group meetings. I recorded the joint inter-

view as well as the whole drawing session.76 

Participant observation allows the researcher to study and learn about the activities of 

the researched in a natural environment through observing and participating in the different 

activities.77 In my study participant observation meant observing from afar and also taking 

part after the drawing session as the parents were invited for a coffee whilst the children 

showed their grief boxes to them. I introduced myself and thanked the parents for allowing 

their children to participate in my research.78  

Then the group leaders carried out a performance in which I was the torch holder. It was 

a story of a caterpillar, whose life was not so easy, but after some time it transformed itself 

into a beautiful butterfly, which symbolised the core idea of the group: even after facing diffi-

cult times in life, there is still much to look forward to. Before closing the meeting, there was 

a chair game in which I participated, and finally, children and leaders placed their hands on 

top of each other’s and everyone told what they liked most about the group meeting.79 

Before going home, the families filled out a feedback form, and the group leaders asked 

if I wanted to see the forms and discuss them along with the general feeling of the whole data 

collection. Thus, the data collection was a holistic experience in which I was able to gain in-

formation multiple ways.80 

3.4 Methods − thematic narrative analysis and visual narrative 
analysis 

This study belongs to the rich and diverse field of practical theology, and within it to pastoral 

theology, as the nature of the research is narrative-based, and it locates itself within 

                                                 
75 Research diary. 
76 Research diary. 
77 Kawulich 2005, 1−2. 
78 Research diary. 
79 Research diary. 
80 Research diary. 
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understanding human experience.81 Therefore, the methods for data analysis are convergent 

with that. 

This study consists of four different kinds of data – visual (drawings), written 

(background information from the parents), spoken (group leaders’ and children’s narratives), 

and observational (participated observation within the grief group). Narrative analysis offers a 

tool to make transitions over the different types of data as they all can be treated as narratives.  

In the narrative approach, story is appreciated as the key piece that shapes thinking and 

structures life. It is a form of meaning-making. Narratives can vary from life stories to a 

bounded segment of a single incident. Thus, telling personal stories, short or long and de-

tailed, is at the core of narrative – that is, when the narrative lives beyond the moment.82 

In this study, the focus is on short accounts that are told within the grief group context, 

so that the entire story is taken into consideration and the focus is in the content of each story 

along with the assessment and meaning-making of the described events.  

However, narratives and storytelling derive from a distinctly different research tradition 

than that which has explored the use of children’s artwork and drawings. Even though chil-

dren’s drawings have been used in clinical research in the field of psychology, there are few 

studies that have used drawings as an innovative and alternative way to appreciate children’s 

knowledge and experience, and even fewer in which children are the narrators of their own 

images. Yet, the use of drawing has been acknowledged to have an important communicative 

function and is a useful way to relate to delicate research topics.83 

Narrative definitions can sometimes be elusive, as narrative can be the story constructed 

by the researcher from data (including images), or the storyline suggested in a set of images, 

and/or narrative fragments from accompanying spoken or written texts. Visual analysis, then, 

pushes the boundaries of narrative and narrative analysis.84 

Hence the method of this research is narrative in which the concepts of story, relation, 

and narrative are used as tools of understanding.85 The aim of the data analysis is to connect 

children’s narratives (spoken and drawn) with the narrative of the group leaders as well as 

with the observation and background information, as the different narratives form a 

                                                 
81 Swinton & Mowat 2006, 3−4. 
82 Polkinghorne 1988, 36; Lieblich, Tuval-Mashiach & Zilber 1998, 14−15; Riessman 2008, 63, 74−75, 67; 

Pruuki 2013, 270−273. 
83 Leitch 2008, 37; Wright 2014, 614−615; Saarelainen 2016, 255. 
84 Riessman 2008, 145. 
85 Pruuki 2013, 270. 
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meaningful entirety of the grief group’s purpose as well as defining relationships between the 

children and their deceased loved ones. 

Thematic narrative analysis 

I use a thematic narrative analysis as an analysis method for the joint interview. It can 

be argued that all narrative inquiry is concerned with what is said, written, or visually shown, 

but thematic analysis especially focuses on the content. As the focus is on more than one per-

son’s view of the task at hand, it is necessary to pay attention to categorizing the data. Hence, 

the approach of this study is in the categorical-content reading of the data.86 

The analysis of this study began with my listening to the joint interview several times, 

which gave me the general idea of the content and storyline. Then I produced a summarizing 

transcription of the joint interview, which is when an interview is transcribed in an approxi-

mate way by writing down some parts of the spoken material.87  

In general, the levels of presentation in the narrative research process consist of attend-

ing, telling, transcribing, analysing, and reading. Attending, telling, and transcribing is gather-

ing data and sorting it out for analysing and reading. Analysing and reading means that the 

collected data is thematised specifically from the point of view of narratives.88  

This means that, as themes are found, the aim of thematic narrative analysis is to create 

some sort of meta-story by telling what the interview narratives signify. Similarities and dif-

ferences between the stories can be compared, and commonly with qualitative data, the devel-

oped themes are presented in citations in results to help rationalise the interpretation of the re-

searcher. Hence, themes assist in lightening the research problem and help to interpret the 

meaning and function of stories embedded in interviews.89 Thus here, to develop knowledge 

of the role of the grief group in children’s grief. 

I did this to get an overview of the data first. As I started conducting an exact transcrip-

tion of the data, I realised that it was going to take a while, as an exact transcription encom-

passes all words including expletives, unfinished sentences, repeated words, pauses, expres-

sion of emotions, and background noises. Noteworthy is that all data was collected in Finnish 

and then the necessary parts were translated to English. 

Next, I looked the content of the interview in even more detail and categorised the data, 

finding the supporting themes, and I looked at the role of the grief group in children’s grief as 

                                                 
86 Lieblich, Tuval-Mashiach & Zilber 1998, 14−15; Riessman 2008, 53; Pruuki 2013, 273. 
87 Kvalitatiivisen datatiedoston käsittely 2017. 
88 Eskola & Suoranta 1998, 23. 
89 Riessmann 1993, 8−17: Eskola & Suoranta 1998, 175−176; Riessman 2008, 60−61, 68.  
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the unit of analysis. Thus, the narrative analysis built up after these two stages. Even though 

the themes of the interview arose from the themes of each meeting, it seems that the most sig-

nificant theme in the data categorization is grief group as a resource provider. Other im-

portant (support) themes are: understanding grief as a continuing holistic phenomenon, mean-

ingful life after a loss, giving words to grief, remembrance, paramount peer support, and the 

inability (of professionals) to encounter grief. Also, interestingly a theme that did not come 

forth was afterlife.90 The feeling of peer support and finding words for the loss were loose ob-

jectives that Helen and Paula set for the course. 

I display brief interview excerpts to illustrate data in the results. Also, the formulated 

themes will be combined with the visual narrative analysis results and discussed further in the 

chapters 4 and 5. 

Visual narrative analysis 

In the visual narrative inquiry, the participant and researcher examine the meaning of 

the experience together. The inquiry provides a framework through which can be examined 

the ways human experience in the world are reflected through their stories. The aim is to tell a 

story about images that themselves tell a story. Noteworthy is that interpreting images is only 

interpretation, not a discovery of their truth.91  

In this study, children’s representational forms are seen as an outcome of a dialogue 

among the hand, the eye, and the desire to symbolise reality. Also, this means discussing the 

constructed drawing and its meaning with the one who drew it. The idea is to focus on each of 

the children as experts of their own experience and relationship with the dead and focus on 

their meaning-making.92 To do this, both spoken and drawn narratives need to be analysed 

through visual narrative analysis.  

Firstly, with visual narrative data, it is noteworthy that these drawings represent the im-

ages of a deceased loved one in a unique context and within a specific moment – that is, the 

last meeting of the grief group. Moreover, attention needs to be paid to the production of the 

image itself and how it is read by different audiences. I understand children’s drawings as nar-

rative representations of their relationships with lost loved one(s). 

Secondly, images can be treated as research data. The photo-elicitation method offers 

viewpoints for analysing drawings. The researcher conducts an interview in which is the 

                                                 
90 Helen & Paula; compare to Riessman 2008, 74−75; also see appendix IV. 
91Webster & Mertova 2007, 3; Riessman 2008, 49, 179; Wright 2010, 17; Saarelainen 2015, 69; Rose 2016, xxii. 
92 Leitch 2008, 51−55. 
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drawing is discussed in detail. Later the researcher will use a coding system of some sort to 

array the drawings.93 

Mixing different methods allows to explore more fully the range of meanings of an im-

age is possible. Using more than one method allows a richly detailed picture of images to be 

developed. The compositional interpretation of an image focus on image’s compositionality, 

that is image’s content, colour, spatial organisation, light, and expressive content. These can 

steer the coding process.94  

Furthermore, in a visual narrative analysis method, which endorses both the photo-elici-

tation and the compositional interpretation methods, the analysis is carried out by transcribing 

the textual material, analysing textual material, thematising drawings, paying attention to 

what was said, but not drawn, and vice versa, looking for metaphors as the need for meta-

phoric cover may be present whilst dealing with the most painful subjects, and may be em-

phasised in group situations.95  

The visual narrative analysis of this study complies with above-mentioned endorsed vis-

ual narrative method of analysis.96 Immediately after the data collection I listened to the draw-

ing session twice and made notes in my research diary. I wanted to make sure the recording 

was clear enough, and it was easier to complete notes when everything was still in fresh in my 

mind. After listening to the audio material several times, I transcribed the spoken material 

again, first in summarizing style to get an overview of the data and then in a more detailed 

way similar to the thematic interview.  

Next, I examined each of the children’s narratives separately and together by dividing 

them based on whom they had lost. I analysed the textual material and thematised the draw-

ings by looking at of colours, figures, size, symbols, and layout of the picture. I made notes 

about the pictures in my research diary and sketched similarities and differences comparing 

what was drawn and what was said. Lastly, I looked for metaphoric representations.97  

The construction of the lost loved one through remembrance, children’s narratives and 

the purport of the grief group in constructing the lost loved one are presented in chapter 4, and 

the formation of bereavement bonds and more detailed theoretical reflection is presented in 

chapter 5. 

                                                 
93 Rose 2016, 314, 321, 325. 
94 Rose 2016, 55, 62−76, 84, 377. 
95 Saarelainen 2015, 79. See also Rose 2016, 84; Vilja-Mantere 2016, 83. 
96 See Saarelainen 2015 (79−85) for similar analysis path. 
97 Wright 2010 64−75; Saarelainen 2015, 79−85; Rose 2016, 62−76; How to Interpret Kids' Drawings no date. 

Also see appendix V. 
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4 Narratives of loss in the children’s grief group context 

4.1 Constructing the lost loved one through remembrance 

The lost loved ones were constructed through remembrance. All the children drew a scene, 

either a memory or an imaginary setting, and all chose to draw an outdoor venue. All except 

one included themselves in the drawing. Three of them drew themselves only with the lost 

loved ones, and two included other family members and/or close adults. Two of the children 

drew an actual memory in which time was a bit twisted, while two of the children drew a real 

place with an imaginary setting, and one drew a completely imagined setting.98 

Noteworthy is that none of the children chose the theme or characters of the fable I read 

before the drawing session to illustrate their drawings as happened in the pilot study. They all 

drew a setting that was unique and important for them and represented their lost loved one in 

a meaningful way. That is, they all chose a setting that meant something for them, in which 

they constructed their lost loved one through remembrance.99 

The children positioned the drawn figures differently. In two drawings, the lost loved 

one was positioned in the centre of the picture, and in all others on sides of the image. One 

image showing the deceased in the middle of the picture emphasised the lost loved one, as de-

ceased is drawn much bigger in size than other family members. Interestingly, in one draw-

ing, the artist situated himself in the centre of the image. Also, the other child who positioned 

the lost loved one in the middle drew only the gravestone, while all the other images represent 

the deceased as an actual person.100 

Colours were used surprisingly little. One drawing was completely coloured, whilst two 

were completely black-and-white drawings, and two had certain features coloured. However, 

the ones that had little colour were drawn that way by choice or lack of time. Pencil was the 

most wanted tool for drawing. I postulate it was due to the possibility to erase and draw again, 

as two of the children started drawing, but were dissatisfied and turned the paper upside-

down.101 

Moreover, I paid attention to what was said but not drawn and vice versa. In general, all 

the children talked about the things they drew, supplying additional information about the 

drawn things and also matters that weren’t drawn. One child avoided talking about the lost 

                                                 
98 Research diary. 
99 Research diary. 
100 Isabella, Alex, Pekka, Saara & Mursu. 
101 Isabella & Alex. 
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loved one and concentrated on other matters, and another did not explicitly tell about the de-

ceased, but concentrated on surroundings of the matter, that is other family members and 

pets.102 

Also, general objects or symbols in the drawings such as flowers and sun were drawn 

but not talked about or given any specific meaning. On the other hand, there were objects that 

were acknowledged in the conversation, but left me wondering if there was an underlying or 

unrecognised meaning for them.103 

Finally, I looked for metaphorical representations as the need for metaphoric cover may 

be present whilst dealing with the most painful subjects and may be emphasised in group situ-

ation. 104 Metaphors create links between two concepts. These links are not accidental as they 

are guided by individual experiences of the physical and social world. In the essence of meta-

phor can be seen understanding and experiencing one question or issue in terms of another.105 

There was no presentiment that the drawings should have metaphorical representations, 

but after analysing the narratives, I found different metaphorical representation in each draw-

ing. Also, there seemed to be one particular unifying metaphorical representation in the chil-

dren’s drawings: a metaphor of association. It was found in all but one of the narratives.106 

All in all, the lost loved one appeared either in an imaginary setting or within a memory 

mixed with present time, and closeness with the lost loved one was tangible.  

After thematising and coding and interpreting the data, contours of relationships with 

the lost loved ones emerged.107 Three different types of bereavement bonds began to come 

into focus: an inseparable bond, a transforming bond, and a tentative bond. Only one of the 

children seemed to form a very tight continuing bond with her lost loved one. Two of the 

children described a continuing bond, but one that was transforming. The third type of bond 

that two children represented was somewhat hesitant, thus I decided to call it a tentative 

bond.108 

 In the next sub-chapters I present the children’s narratives in more detail and according 

whom the children have lost by combining the thematic narrative analysis outcome with the 

visual narrative analysis. I also postulate what kind of role grief group holds for the children 

who are in the presence of grief.  

                                                 
102 Saara & Mursu; Research diary. 
103 Isabella, Alex, Pekka, Saara & Mursu; Research diary. 
104 Vilja-Mantere 2016, 83. 
105 Lakoff & Johnson 1980, 5. 
106 Research diary. 
107 Research diary; compare to Saarelainen 2015 & Rose 2016. 
108 Isabella, Alex, Pekka, Saara & Mursu. 
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Finally, within the results in respect of the research process, it is vital to ponder the 

interactive, ongoing dynamic that follows once image-making is incorporated into the 

research relationship. That is, I investigate the three-way dynamic engagement between 

researcher, participant and image.109 Hopefully with all this I am able to present what this 

study can offer to the prevailing theory of continuing bonds and of grief in general. 

4.2 Narratives of parental loss  

Three of the children had lost their parent, and this sub-chapter describes their narratives of 

parental loss. One of the children in the group expressed a very close relationship with her 

lost loved one. Her oral narrative and drawn narrative second each other making her narrative 

sound and considered even though it is not based on a memory. Next, I tell her story and after 

that, assess the inseparable bond between the child in question and her deceased loved one in 

more detail in chapter 5. 

Moreover, two of the children described a somewhat indefinite bond with their lost 

loved one, but in very different ways. Their narratives did not derive from memories as such, 

as one was an imagined occasion within a familiar setting, and the other was an imaginary 

picture of a situation which the narrator did not attend. To start with, I present their individual 

narratives, and in the next chapter, I reason why their distinct stories ultimately form similar 

transforming relationships with the deceased. 

Isabella’s narrative 

Isabella is an 11-year-old girl, and thus the oldest child in the grief group. She lost her father 

approximately two years ago. Thereby she was coeval at the time of the loss to the other 

children participating the group. Isabella is an only child. Her whole family was extremely 

tight, and they did everything together. Her father had a long-term illness for 20 years. 

Isabella stayed close to her father until the end. He died at home. Isabella even took part 

witnessing her father’s cremation with her mother, and afterwards they scattered his ashes to 

the sea.110 

Isabella ended up with a detailed and colourful drawing even though she had some 

difficulties starting the drawing. She first started drawing and then decided to turn the paper 

upside down and start again. She sat next to Alex and had a lively conversation with him as 

they were drawing. Interestingly Alex also started drawing but turned the paper and started 

again. Isabella continued drawing the subject she originally intended, but Alex changed his 

                                                 
109 Leitch 2008, 53−54. 
110 Isabella’s background information. 
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approach. Isabella drew for approximately 18 minutes and was second to last to finish the 

drawing task111 

Isabella and Alex even joked while completing the task. The group leaders said that 

the general atmosphere of the group was joyful and light and that the children often left the 

group session laughing. However, this did not mean that difficult emotions were not shown or 

talked about.112 

After the drawing was complete, Isabella sat cater-corner to me, and I asked her to tell 

me about the drawing. She came across as a bit shy, but articulate and calm. She waited for 

me to ask questions and gave rather short but specific answers that were related to the 

picture.113  

The group leaders told me that that Isabella was extremely shy when the group started, 

but during the group meetings she opened up significantly. Thus, the grief group helped her to 

find the courage to speak and words for difficult matters.114 The group leaders explained that 

they asked the children after the first group session what was the most important part of the 

meeting.  

After the first session when we asked the children, what was the best thing this evening. They said that 

now we were able talk about “this” (death). (Helen and Paula) 

The group leaders discussed, reflecting on their own work, that the children seemed relieved 

at being finally able to talk about the unspoken matter and give words to the difficult subject. 

The children had been discussing the loss at different levels at home. Previous research claims 

that in families where children were not allowed to openly express their feelings or talk about 

the deceased, the surviving children often felt overlooked and consequently alone in their 

grief.115 

  In Isabella’s case the death of her father was an open issue, which she and her mother 

addressed, as well as the idea of rebirth.116 Hence, she has been able to talk about her father’s 

death and it has been a touchable matter for her as she has been included in everything. Yet 

she found the peer support that she has been lacking from the group. 

Her family’s religious views are Buddhist, and Isabella attended ethics class at school 

for three and half years as she is not a member of the Lutheran church of Finland, but now she 

has been participating in religious education at school.117  

                                                 
111 Isabella & Alex. 
112 Research diary; Helen & Paula. 
113 Research diary. 
114 Helen & Paula; Research diary. 
115 Helen & Paula; Research diary; compare to Packman et al. 2006, 826−827. 
116 Isabella’s background information; Research diary. 
117 Background information of Isabella; Research diary. 
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It is worth noting that a person’s ideas determine the relationship with death, and here 

cultural differences can be significant. Not everywhere are death, life, and humanity 

considered in similar ways to western Christianity.118 However, Isabella did not directly 

express any thoughts, concerns, or implications of anything transcendental or an afterlife. 

Also, quite surprisingly, the topic did not come up at all during the grief group sessions; it 

may have been expected to come up since supernatural issues and wondering about afterlife 

tickles the mind of latency-aged children, especially after having encountered a loss of a loved 

one.119  

Since the 1970s, death has been institutionalised in Finland, and thus packed away from 

everyday life. Along with alienation, religiosity has changed over the last three decades. 

Secularization120 has been considerable during the last twenty or so years; still, it has not been 

as straightforward as it was understood before, as there are other trends available. Now it 

seems that religiosity not only decreases but transforms. At present Western religiosity is 

characterised by individualism and loose commitment to religious communities. People can 

gain content for their personal worldviews from the vaster spectrum of traditions than 

before.121  

Questions of what happens post-mortem has been acknowledged as natural in religious 

traditions and thus to be linked to religiosity and worldviews. Also, children have quite often 

been described to have an inadequate comprehension of death – that is, how they understand 

death and related issues compared to adults. This emphasises the different notion of children’s 

grief as they comprehend it according to their developmental stage. It is different from adults, 

and this may affect the way hereafter is considered and how it is addressed. Previous studies 

indicate that considering what happens, and where, to the lost loved one is important.122  

Yet Isabella’s description of her relationship with her deceased father is a spiritual bond 

of a kind. Therefore, it can be proposed that the bond resembles attachment to God as it is not 

physical connection, and the sense of presence at a later point after death, in which the lost 

loved one is experienced as always there (as it is in Isabella’s case), is similar to the 

experience of God as omnipresent. Therefore, it can be argued that the continuing bond seems 

to represent a transition from a corporeal attachment to a spiritual one.123 

                                                 
118 Hakola, Kivistö & Mäkinen 2014, 17. 
119 Isabella; Helen & Paula; compare to Kinanen 2009, 23. 
120 Secularization is the transformation of a society so that religious values and institutions withdraw, and nonre-

ligious values and secular institutions replace them. 
121 Hakola, Kivistö & Mäkinen 2014, 14−15; Illman et al., 2017, 8. 
122 Väisänen 1997; Laakso 2000,102; Koskela 2011, 194; Pulkkinen 2016, 211−212, 254−255. 
123 Isabella; compare to Field, Gao & Paderna 2005, 294−295. 
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Isabella drew two figures. She included herself and her father but did not include her 

mother. In the picture, she and her father are standing by a sea at sunset. It is a scene Isabella 

imagined as she drew it. She narrates as asked who are in the picture and where they are: 

…Me and dad…it’s a sunset…just thought of the place now as I drew it…(Isabella) 

The picture appears serene and the figures and whole setting are peaceful. The figures are not 

quite positioned to the centre of the paper, but slightly to the left. They stand very close to 

each other holding hands. A symbolically interesting fact is that Isabella drew her father 

standing even though the group leaders told me that Isabella’s dad was bound to a wheelchair, 

due his illness, for a long time.124  

Thus, I carefully postulate that the drawing could be seen as a metaphor of happiness 

and health, and also as continuance and closeness between Isabella and her father as she drew 

a setting in which she and her father are together, happy and healthy, at peace, holding hands 

tight. It is symbolically unifying and somewhat representational of something eternal. 

In Isabella’s drawing, nature and vitality are strongly present. Isabella included four 

flowers that do not signify anything specific; at least Isabella did not include them in her oral 

narrative. I asked whether they stood by a lake or a sea, and she identified it as a sea. It looked 

calm and serene. Isabella did not give any specific meanings for the colours she used but did 

say that her father used to have a dark blue shirt like the one in the drawing.125 Thus, it could 

be interpreted that there was a sense of familiarity and remembrance in the imagined scene. 

Moreover, Isabella shared when asked that she was standing on a wooden object but did 

not give any other meaning or purpose to it.126 It looks like the piece of wood increases her 

height so that she is almost at eye level with her father. This hints that she comprehends the 

time passed and how she has grown during his absence. 

At the end of the narration I inquired if there was something special in the picture that 

she would like to tell. She thought for a while before narrating: 

…That we are together all the time…that he (dad) did not disappear anywhere. (Isabella) 

I postulate that Isabella’s last remarks of the picture describe a tight bond between her and her 

father. She sees her father next to her and feels his presence in the imaginary place where 

everything is peaceful. Also noteworthy is that I asked every child at the end of the narration 

whether there was anything else they would like to tell me, and Isabella was the only one who 

provided an answer to the last question.127 

                                                 
124 Research diary; Isabella. 
125 Isabella. 
126 Isabella. 
127 Research diary. 
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Image 1. Isabella’s drawing. 

Saara’s narrative 

Saara is a nine-year-old girl who has lost her mother through an arduous illness in the spring 

of 2016. Saara is a middle child with two brothers. One is two years older than Saara and has 

participated in children’s grief group previously. Saara’s other brother is a year younger than 

she, and Saara’s father would like him to attend a grief group later.128 

Saara met with her school social worker, but they were unable to reach the topic of 

Saara’s mother’s death in their discussions. Also, at home she did not talk about her mother.129 

The group leaders pointed out how important it is to voice the issues related to grief and how, 

based on their personal experience, many professionals cannot address grief properly.130 

…adults often don’t find the words for discussing grief, and I think it is horrible…it cannot be so…and I 

mean professionals…health care workers do not understand the bereaved and that is appalling…they need 

to perceive and recognize better the bereaved... (Paula) 
There is general agreement that the death of a parent for a school-aged child is a very trying 

experience, and yet in modern societies people, do not how to voice death. The consciousness 

                                                 
128 Background information of Saara. 
129 Helen & Paula; background information of Saara. 
130 Helen & Paula. 
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of death has been hidden, and the dying relegated to different institutions, and the culture 

signals that grieving or addressing death, or even saying that someone died instead of passed 

away, is not appropriate.131 

Saara is a lively girl who smiles a lot. She drew for 10 minutes and was second to finish 

the image. Saara drew a picture within a familiar setting. Her drawing is black and white and 

drawn with a pencil. She was the first one to ask for a pencil as I had not originally provided 

pencils for drawing.132 I postulate that it was important for her to get the image (especially her 

mother’s) just right as she exclaimed a few times while drawing that it did not look right. 

 Moreover, when she came to talk to me she had her pencil in her hand and added some 

finishing touches to it before we started talking. She explained with a quiet voice that her 

drawing was not so good, but as I prompt her to tell me about the picture she starts quite 

happily:133 

…Dad, me, mom and my brothers…oh and kitty (now she draws two cats at the bottom of the page) 

(Saara) 

In her image, she presents her whole family on their home yard. The only indication that they 

are actually outside is the sun in the left-hand corner. She does not bring it up anyway, but 

only explains that they are outside and that they have a large yard.134 The picture is not a 

memory as such – it is more an imagined setting – and I get the feeling that this is how Saara 

hopes things could be, that they all could still be together. 

Saara talks a lot. She provides the longest narrative of all the children but does not 

explicitly tell about her lost loved one. She seems happy and maybe a little nervous, and she 

even laughs couple of time while narrating.135 The general atmosphere within the group was 

open, safe, and somewhat joyous, and the group leaders explained that the children and their 

parents were truly committed to the group. Children participated willingly, and no one missed 

a single meeting.136 

However, she is quite reluctant to talk about her deceased mother as such and leads the 

conversation to her family pets each time I try to ask something about her mother. Saara is 

also the only child who talks about family pets, even though at least one other child expressed 

having pets while drawing.137 

                                                 
131 Silverman & Worden 1993, 300; Salmela 2014, 47; Grimes 2014, 124−125. 
132 Saara. 
133 Saara; Research diary. 
134 Saara. 
135 Saara; Research diary. 
136 Helen & Paula; Research diary. 
137 Saara; Research diary. 
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 Even though she does not talk about her mother while she talks about her picture, her 

mother is the central figure of the drawing as she is represented in the middle and bigger in 

size than anyone else.138  

It is also noteworthy that she positions herself between her mother and father, while her 

brothers stand on the other side of their mom. They all look happy and serene. Saara’s mom is 

turned to Saara and in fact all the family members are looking at her as if making her feel 

important. The resemblance between Saara and her is uncanny; even the way they are dressed 

and how they stand is similar, they reflect back to each other.139  

Thus, her visual art points out that relationships are created through spatial features, 

such as in front/behind, close/distant, above/below, similarity, proximity and surroundings.140 

As I try to steer the conversation towards her lost loved one and point out the way she 

positions her mom in the drawing, she draws a heart next to the caption “Mom.” Then she 

turns the discussion to pets again She narrates:141 

…daddy, mommy, me and my brothers…and the cats (explains their names) and then the sheep (explains 

the names of the sheep)… (Saara) 

Then Saara comments that she does not have anything more to add, but she picks up the 

pencil again and comments: 

…yet mum’s sleeve needs to be fixed… (and draws a line of the sleeve). (Saara) 

She tells me that they used to have four cats, but two of them died and now only two are left. 

Interestingly she draws the two alive cats, but also includes her mother. She also tells how one 

of the deceased cats ran off to look for her mother and did not return.142 At this point I ponder 

whether she is thinking about her own mom. 

Thus, Saara’s narrative stands out perhaps to be more complex than the others. There 

are a lot of matters that are drawn, but not said. Her mother is very much on her mind, but she 

does not verbalise the thoughts. Saara’s image evokes unity and importance, togetherness and 

recognition.143 

One of the group leaders told me later that when Saara was finished with the 

conversation with me and returned to the group meeting room from the drawing room, she 

went straight to her grief box and opened it. Then she stroked her mother’s picture that was 

attached inside the grief box’s lid and sighed: “Oh my mother”, which indicates that she was 

                                                 
138 Saara; Research diary. 
139 Saara; Research diary. 
140 Wright 2010, 75. 
141 Saara; Research diary. 
142 Saara. 
143 Research diary. See also Saarelainen 2015, 83−84. 
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very much thinking of her even though she did not voice it much.144 Thus, here remembrance 

brought the lost loved one alive even though tacitly. 

Moreover, quite interestingly, the group leaders point out that even though the afterlife 

was not discussed as such, the idea of the deceased being present was vivid.145 

…some sort of presence and being next to…the grief boxes are probably good examples as the memories 

are gathered within them, then they (lost loved ones) become immensely present... (Helen & Paula) 

Thus, Saara’s mum has the central place in her visual narrative, but not in her oral story of the 

image. Clearly there is a bond between Saara and her mother, but her narrative comes across 

as somewhat unsure. It seems that Saara has not figured out where in her life her mother fits; 

she needs to incorporate her to the present situation. That is after initial separation, transition 

and incorporation the relationship between Saara and her mother seems to be tentative even 

though her narrative implies that Saara’s mother lives in her in many ways. 146 

 

                                                 
144 Saara; Research diary. 
145 Helen & Paula. 
146 Research diary; compare to Gennep 1960, 10−11; Mathjissen 2018, 216, 228; Sjöqvist 2006, 129−133. 
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Image 2: Saara’s drawing.147 

Mursu’s narrative 

Mursu is a nine-year-old boy who has lost his father suddenly in winter 2017, which makes 

Mursu’s loss the most recent one within the grief group. He lives with his mother. He has a 

four-year-old half-sister from his dad’s side who again lives with her mother. Mursu and his 

half-sister see each other every once in a while. Mursu’s dad had an addiction problem, but 

still had a tight and important relationship with Mursu.148  

Approximately two years prior to Mursu’s dad’s death, the boy spent every other 

weekend with his dad until his father’s life became more and more imbalanced due to the 

addiction problem. During the last year of his life, Mursu’s father was no longer able to offer 

                                                 
147 Names of Saara’s brothers and pets has been concealed for privacy reasons. 
148 Background information of Mursu. 
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him a safe environment to stay in his home, and therefore Mursu met his father only 

sporadically.149 

 Mursu was aware of his father’s addiction background, but even so it was hard for him 

to forgo the regular relationship he had savoured with his father. The addiction problem 

escalated, and Mursu’s father attempted to take his own life in February 2017. He survived 

the attempt but died in the hospital after a while. This way Mursu lost his dad twice; first 

when he was hospitalised and again when he physically deceased.150 Consequently, the loss of 

a parent in childhood through suicide is extremely challenging. Empirical studies have 

associated childhood suicide bereavement with elevated levels of psychological morbidity.151 

Mursu sat next to one of the group leaders and talked with her while drawing. Mursu 

explained to the group leader that he had not taken part in his father’s funeral but only 

attended the entombment of the urn. He needed some assistance to start the drawing task but 

then outlined it quickly and was the first to finish the task, in six minutes.152  

Mursu seems like an energetic boy but he has some uncertainties. He starts by saying 

that he cannot draw, that he is not good at drawing. After some reassurance, I ask him to tell 

me about his picture, and he narrates about the people he drew:153 

My dad’s two friends…at least the other one was a really good friend …the other one was crazy strong. 

(Mursu)  
Mursu explains that one of them was a good friend of his dad’s and physically very strong, so 

strong that he was able to lift Mursu’s dad with one hand. The other one he does not 

remember that well, but he postulated that they were at the funeral. He does not give any 

reason why he did not attend the funeral, but when I bring up the sun he drew, the fact 

becomes evident.154 He explains: 

…I don’t know (whether it was sunny or not)… I wasn’t at the funeral…and haven’t been there (at the 

cemetery), because he was buried just few months back. (Mursu) 

His drawing represents what he thought took place at the funeral, thus it is an imagined 

version of a real event. Mursu was the only one who did not explicitly draw the lost loved 

one, even though it can be argued that the deceased is present in the picture – that is, in the 

tombstone. It is possible that if a child has recently experienced a loss, he/she might draw a 

deep hole.155 Mursu’s image resembles somewhat that kind of situation. 

                                                 
149 Mursu. 
150 Background information of Mursu. 
151 Wood et al. 2012, 874. 
152 Mursu; Research diary. 
153 Mursu. 
154 Mursu. 
155 Research diary. See also How to Interpret Children’s drawings no date. 
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Mursu’s picture is quite straightforward. It is drawn with pencil and a felt-tip pen. As I 

inquired about the use of colours, he replied: 

…no (preference to colours), but I like black…and red…and white. (Mursu) 

The image shows two figures standing at the grave of Mursu’s dad.156 They are positioned at 

the foot of the paper slightly aligned to the left. Their expressions are distressed, and their 

arms are emphasised. Also, the strong friend has visible muscles in his upper arms like 

Popeye. Figures that are in the bottom of the page can be postulated to represent insecurity or 

feelings of inadequacy.157 Here the image seems to fence a general confusion over death. 

Interestingly, while doing the drawing task, most of the children were engaged in 

discussion of how deep the hole was in which the casket was lowered and compared their 

experiences but did not engage in discussion of what happens after death.158 

Mursu’s picture is the only one of the images that conveys the emotion of grief and 

sadness, even a bit of anger. However, Mursu does not talk about his father at all. Also, it is 

the only image that is drawn within the context of death, that is the cemetery. All the other 

images represent a somewhat light-hearted and sanguine tone.159 I postulate that the image 

reflects Mursu’s own emotion and thoughts. 

Interestingly Mursu has not included himself or any other family members to the 

picture. When I ask about it he reminds me that he was not there at the funeral, so he did not 

include himself, but rather the people who were.160 

Hence, Mursu’s picture indicates being unseen and invisible; the death of his father is 

veiled from him and thus somewhat unfathomable for him. The is no concrete image to which 

to attach it. Suicide bereavement literature proposes that three themes often surface in grief: 

increased feelings of guilt; blame and responsibility; and increased feelings of rejection or 

abandonment and anger.161 None of those issues came forth; death merely seemed somewhat 

nonplussed and confused in Mursu’s case. 

It can be argued that repetitive death rites create security and reflect shared values. 

Hence, they are means for society to control death and secure its own continuance. Rituals are 

not just certain practices, such as customary funeral proceedings, but they also embody 

attitudes towards death itself. Also, it is typical for modern societies that death is packed away 

                                                 
156 There was the name of deceased written on the gravestone, but it is hidden for privacy reasons. 
157 Research diary. See also How to Interpret Children’s drawings no date. 
158 Mursu; Research diary. 
159 Research diary. 
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161 Wood et al. 2012, 875. 
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to hospitals and institutions, to somewhere faraway, even though death is still present as 

eventually everybody dies. 162 

 Thus, the feel of the death was still quite a confusing matter for Mursu. He had 

acknowledged that his father died, but there seemed to be a lot of “I don’t knows.” For 

example, the fact that he did not participate in the funeral seemed to confuse him somewhat. 

The group leaders recount that he has benefitted significantly from the group as he has 

acquired the means to approach the death and his grief. They also point out the significance of 

one’s own memories of the lost loved one over memories that are constructed through other’s 

recitation of the deceased. Thus, in my opinion the importance of voluntary work, educated 

group leaders, and peer support becomes evident here.163 The group leaders narrate: 

…was difficult to think about the matter…the death…because the parent has been farther away, but this 

group has given tools to address the matter and the dealing with the loss has begun… (Helen & Paula) 

The fact that Mursu’s father was not involved in his everyday life— they only saw each other 

once in a while and even less towards the end of his life—makes his grief somewhat different. 

He is mourning over losing a noncustodial parent, whose death was especially difficult to 

comprehend.164 

 Previous studies of suicide bereavement in childhood point out that suicide-bereaved 

young people made efforts to remember the deceased and pursued control over both the good 

and the difficult in the loss by using stimuli that made them remember the deceased, such as 

visiting the grave and having objects they associated with the deceased, for instance. How-

ever, avoidance of thinking about the deceased after suicide bereavement is possible, due to 

difficult thoughts the remembrance may bring forth.165 Mursu did not explicitly express such 

ideas. Yet I postulate that these are issues that need to be considered whilst working with sui-

cide-bereaved children. 

The fact that Mursu did not attend his father’s funeral is significant and worth consider-

ing, as practically all human societies possess some form of formalised funerary ritual. It sug-

gests that such rites possess their own social and personal functions and the funeral, as a more 

formal, public, ritualised, and socially acceptable practice provides a wider platform for locat-

ing and sustaining the deceased person’s social presence.166 Mursu lacks this experience and 

                                                 
162 Hakola, Kivistö & Mäkinen 2014, 17; Vala 2014, 29−30. 
163 Helen & Paula; Research diary. See also Rissanen & Puumalainen 2016, 2−4. 
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seems to be still transitioning from what was to what is, in liminal stage167, but with the aid of 

the grief group, the process of incorporating his father’s death has begun. 

 

 

Image 3. Mursu’s drawing.168 

4.3 Narratives of sibling and grandparental loss  

This sub-chapter examines sibling and grandparental loss narratives as one of the children had 

lost a sibling and another one a sibling and a grandparent. Their narratives represented the 

presence of the lost loved one through a memory. They became alive through a real event that 

the children had experienced with the person. First, I examine their narratives and 

relationships with their lost loved ones individually. Then in the next chapter I explain the 

how they form similar transforming bonds with their loved ones, even though their losses are 

quite different. 

 

 

Pekka’s narrative 

                                                 
167 Gennep 1960, 146−147. 
168 Mursu’s father’s name has been concealed from the picture for privacy reasons. 
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Pekka is a 9-year-old-boy who has experienced two bereavements in his family, the only one 

of the children with two such losses. He lost his baby brother and his grandmother in less than 

a year. Pekka has mom, dad, and a little sister one year younger, so he is the firstborn in his 

family.169 

Pekka’s baby brother was born in summer 2016, but he had a severe chromosome 

mutation170 and lived for only six days. According to Pekka’s mother, the loss of his baby 

brother was a very difficult experience for Pekka. 

Then, only approximately nine months after the loss of his baby brother, Pekka’s 

beloved grandmother died after a short severe illness. Pekka’s grandmother was present in 

Pekka’s and his sister’s everyday life and was Pekka’s rock and pillar in life. Losing her so 

shortly after the loss of his baby brother made life burdensome for Pekka.171 If an infant 

sibling dies perinatally (during pregnancy, at birth, or within one year after birth), siblings in 

the family are also affected and experience grief and loss.172 Noteworthy is that Pekka also 

lost another loved one shortly after his baby brother’s death. 

In the drawing task Pekka started almost immediately after I gave the initiation. Pekka 

sat with Saara when they drew and had a discussion with her while drawing. Pekka started 

with a felt-tip pen, but when Saara requested a pencil, Pekka wanted one as well. It seemed 

that Pekka knew quickly what to draw. He spent 16 minutes to the drawing and was the third 

to finish.173 

Pekka’s drawing is a black-and-white image. The boy drew himself, his grandmother, 

and his baby brother in the picture. He left out the rest of the family. Pekka explains: 

…here is my grandma, me and …(brother), who died as a baby…(Pekka) 

He interestingly positions himself in the centre of the image and draws his grandmother on 

the right and his baby brother to the left so that granny is level with him, but baby brother is 

above them. He and his grandmother look at each other and they both seem positively joyful. 

Pekka’s baby brother is in the picture, but the baby brother is not part of the memory as he 

was not even born at the time.174 

                                                 
169 Pekka. 
170 Trisomia 18. 
171 Pekka 2017; Background information of Pekka. 
172 Jonas-Simpson et al. 2015, 242. 
173 Research diary. 
174 Research diary. 
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In my opinion Pekka is the most eager to tell about his drawing, and I get the feeling 

that he truly cherishes his memory. He is joyful, talks openly, and is a very detailed artist.175 

Pekka narrates when I ask about the location he drew: 

…from when I was in the first grade and grandma walked me to school…my school route, yay! (Pekka) 

This is a memory of his grandmother accompanying him to school. It is something that was a 

regular event when Pekka was a first-grader. Pekka and his grandmother had a special 

location to which grandma would escort him before school started and then they would meet 

there again after school.176 

 Thus, the locus of the picture is important and significant. It resonates with the crafts 

the children produced. They made a caterpillar with nine buttons in the group meetings. It 

represented nine special moments or memories, which help the children to remember their 

lost loved ones.177  

 Pekka has included many details in his picture but does not address them particularly. 

Pekka mentions the bench that it is the meeting point but does not tell more than that. Later he 

says that sometimes he gets a lift to school and passes this place, which makes make me think 

it is by a motor road.178 

He sounds very happy when he talks about the event in the image; his tone of voice is 

eager and high. When I ask where the baby brother is, Pekka says that he is nowhere, even 

though he is in the middle of the street in the drawing. I clarify if he means that the baby 

brother is in Pekka’s mind, and he agrees to that.179  

As mentioned earlier, neither Pekka nor any of the other children bring forth the idea 

of afterlife or any transcendental issues even though they all participate in religious education 

at school. The group leaders clarify this:180 

…we have not asked that (afterlife issues) as within this group there are so many different views…and 

it has not come up in the group work…(Helen & Paula) 
In the interviews conducted when recruiting the children for the grief group, coordinators 

asked about the matter, and many of the answers were that the lost loved one follows the child 

somehow, that they are close, but somehow out of reach at the same time.181  

Pekka continues his narrative: 

…here is our kind of a meeting bench here…every time she (granny) walks me to school she leaves me 

here…and then when she comes to meet me after school we meet here… (Pekka) 

                                                 
175 Research diary. 
176 Pekka. 
177 Helen & Paula. 
178 Research diary. 
179 Pekka; Research diary. 
180 Research diary. 
181 Helen & Paula. 
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As noted before, this place is significant to Pekka. He still goes to school that way; either he 

walks by himself or with his mother. In this place, he can commemorate his grandmother and 

baby brother too. Interestingly he uses present tense while narrating the occasion.182 

According to previous studies, people have meaningful spaces and places for their 

loved ones, such as where they store their personal belongings or ash-objects, and through 

memory or current practice these places can become sacred to the bereaved.183 

It seems that Pekka wanted to include his baby brother in the picture but was not sure 

how he fitted in the setting and positioned him left in the middle of the paper. However, he did 

start the drawing with his baby brother as he first drew with a felt-tip pen and changed then to 

pencil.184 Thus, it seems that he was very much in Pekka’s mind. 

Even though Pekka’s baby brother lived only a short while, he was already called by 

name. Previous research indicates that if the baby lives with the family for some time, it soon 

becomes personified with personal features that include a name.185 

Pekka seems full of life even though he has experienced a lot of sorrow. The group 

leaders describe how child’s grief is different from that of adults. It is more momentary: in 

one moment, children are sad and in the next they want to play. Also, the group leaders tell 

how the children have been able to compare and discuss their losses and how their realization 

of death has been broadened as they appreciate now that people of all ages can die – old, 

adults, children, and even babies.186 

In early latency children understand that death is final 187, inevitable, and personal as 

have the children within this study. The sharing of different losses has broadened the chil-

dren’s idea of death being only personal, but that it can touch anyone at any time in life. Pre-

vious studies support the idea of grief nature within children. That is, the grief is often bound 

to a moment.188 

Pekka’s drawing is situated in a mundane location, but it still communicates trust, 

love, and importance very loudly. Also, in my point of view the appreciation of self is present. 

Pekka mirrors himself from his grandmother’s loving and approving gaze. The group leaders 

tell how the children described their lost loved ones only with positive qualities.189 

                                                 
182 Pekka; Research diary. 
183 Mathijssen 2018, 218. 
184 Research diary. 
185 Väisänen 1997. 
186 Helen & Paula. 
187 Johnson 1999, 22−28; Uittomäki, Mynttinen & Laimio 2011, 18−19. 
188 Lehmann, Jimerson & Gaasch 2001, 1; Kinanen 2009, 17. 
189 Research diary. 
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…yes the word kind seemed to pop up many times…friendly, hardworking, someone, who helped 

out…(Helen & Paula) 

Even though it is said that a grandparent’s death is often the first close loved one’s death that a 

child encounters, the loss is different if the grandparent has been close as it was in Pekka’s 

case. Pekka’s relationship with his deceased grandmother is continuing and transforming as 

he is trying to include both lost loved ones in his remembrance. Finally, Pekka’s mother is 

pregnant again, and thus Pekka and his sister are expecting to have a new sibling quite 

soon.190 I ponder that the birth of a new family member may start the (re)integration of 

relationships again or at least sift them somehow. 

 

Image 4: Pekka’s drawing.191  

Alex’s narrative 

Alex is a 9-year-old boy who lost his little brother through severe illness in summer 2016. 

Alex is the firstborn in their family, and Alex’s brother was two years younger than he and 

thus six years old when he died.192 Alex’s mother told him that after Alex’s little brother 

                                                 
190 Background information of Pekka. 
191 The baby brother’s name has been concealed from the drawing for privacy reasons. 
192 Alex. 
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passed away, they got a new family member; thus Alex has a baby brother who is seven 

months old as  Alex’s mom got pregnant near the time Alex’s brother died.193 

Alex draws for 20 minutes and was last to finish the drawing. It was quite difficult for 

him to start drawing, and I thought at one point that he might not draw anything. He talked 

with one of the group leaders and Isabella while drawing. Alex drew first a quad bike (buggy) 

but turned the paper at quite a late stage and started with a different topic.194  

Then for a while he did not draw at all, but eventually he managed to continue drawing. 

Alex did say that he was not quite able finish the drawing as the time was up for the drawing 

session and the part where parents were invited to join the group was about to start. One of 

the group leaders told Alex that he could finish the drawing at home. It would have been 

interesting to know whether he continued it or not.195 

Alex drew a memory in which he and his deceased little brother are playing in their 

yard. Alex reminisces: 

…at the yard…playing…I haven’t thought that so closely, because I just finished this (the 

drawing)…(Alex) 

The memory seemed very real and he paid a lot of attention to the surroundings of the 

memory rather than to what was actually happening. He could not say what they were doing 

or playing, because he just drew the picture. Here the memory intermingles with 

imagination.196 

While explaining Alex’s background information, Alex’s mother gave a clear indication 

that Alex’s deceased little brother is in heaven. However, Alex does not speak about where his 

little brother went when he died.197 This could be for multiple reasons. Firstly, neither did any 

of the other children. The subject of afterlife was not discussed within the group198 as the idea 

was to make the lost loved one visible through remembering and discuss death and grief 

through that. Secondly, Alex’s drawing was based on an actual memory in which both Alex 

and his deceased brother were present, and there were no transcendental elements present per 

se. 

In the picture, what was and what is get tangled interestingly as Alex tells me that the 

picture is an actual memory, but then I point out that in the drawing, Alex and his brother have 

similar hair that resembles Alex’s haircut currently.199 He narrates: 

                                                 
193 Background information of Alex. 
194 Research diary. 
195 Alex; Research diary. 
196 Alex; Research diary. 
197 Alex; Background information of Alex. 
198 See chapter 4.2. 
199 Alex. 
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…well, but back then I didn’t have similar hair…my hair was this long (shows his jawline with his hand) 

(Alex). 

What is more, the group leaders tell that the physical resemblance between Alex and his little 

brother was uncanny, and Alex wondered about the fact that a boy so similar to himself died 

while he lived.200 Previous studies show that siblings’ identities are intricately connected 

because they share similar histories, so that when one sibling dies, the survivors essentially 

lose part of themselves. What is more, sometimes the surviving siblings may feel so-called 

“survivor guilt”, that is, when they feel that they should be the ones who died, rather than the 

sibling.201 However, Alex does not bring up anything of the sort. 

 Hence, children are affected in many ways by a sibling’s death. The issues related to 

sibling’s death are important, but similarly relevant is the nature of the pre-death relationship 

between the siblings. The loss of a sibling leaves an empty space to the lives of the surviving 

sibling(s), especially so if they were very close.202 It seems that Alex and his brother were. 

Alex positions himself and his brother in the right-hand side of the paper. They are close 

in physical size even though Alex’s brother is two years younger. Alex uses colours in his 

picture. He draws a red shirt for his brother and tells me that his brother indeed quite often 

wore a red shirt.203  

Nevertheless, in my opinion, in Alex’s picture the sky is in the main role. As I point out 

the sky he says they are clouds, not just sky. To my eye the clouds are hanging low and even 

though there is sun, the clouds cover it so that it cannot shine through. This brings out a 

symbolic and metaphorical meaning, a feeling of uncertainty and worry, even though there is 

also the feeling of being and doing things together; Alex does explain this was somehow a 

particularly nice event.204 There is something that is hesitant or seems unfinished, but that 

could just be the fact that Alex did not have quite enough time to finish his drawing in the first 

place.205 

 I ask whether he remembers the weather on that occasion he drew, and he affirms that 

he does. The playing in the yard with his brother was an especially fun event. Alex speaks 

with a quiet voice and has his face turned away from me so that his cheek is resting in his 

hand. He gives me short answers or just a nod. 206 

                                                 
200 Research diary. 
201 Dyregrov 1996, 38; Packman et al. 2006, 820. 
202 Gross 2016, 124. 
203 Alex. 
204 Research diary. See also Wright 2010, 14−15; How to Interpret Kids’ Drawings no date. 
205 Research diary. 
206 Alex; Research diary. 
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Then I sense that it is rather difficult for him to talk. After a while it feels to me that he 

may be in the verge of tears, and even though I would like to ask something more, I stop 

talking about the picture and inquire about his hobbies. I have learnt from the group leaders 

that Alex is a passionate soccer player and wants to become a professional.207 Only then Alex 

turns and faces me and talks about his hobby, and there is a hint of smile in his voice: 

yes, I have played (soccer)…for six years…games are on Saturday…(Alex) 

Alex has been playing soccer since he was three years old. I postulate that is the thing that 

defines him and makes him strive as it presents stability continuance even though his life 

changed dramatically when his brother passed away. Overall, Alex’s relationship with his 

deceased little brother shows continuance and that it is transforming over time. 

 

 

 

Image 5. Alex’s drawing.208 

                                                 
207 Helen & Paula; Research diary. 
208 The name of the author and his brother has been concealed from the picture for privacy reasons. 



 

45 

 

4.4 From memory to relationship – meaningful grief group 

This study shows that the bereavement bonds can be breaking, continuing, and 

transforming within the social realm in which we live. Interestingly, it seems that bonds do 

not simply continue, but change as they continue.209 Moreover, personalised incorporation 

practices are thus inevitably linked to the social sphere and the norms and values of the social 

environment, and also to the ability of parents to respond to children in grief, the availability 

of social support (such as a grief group), and subsequent life circumstances (such as parental 

remarriage or birth of a new sibling).210 

Whilst considering the social support, the most significant theme within the group lead-

ers narrative was grief group as a resource provider. Other important (support) themes were: 

understanding grief as a continuing holistic phenomenon, giving words to grief, remem-

brance, paramount peer support, meaningful life after a loss and the inability (of profession-

als) to encounter grief. Also, interestingly, a theme that did not come forth was afterlife.211  

The group leaders considered grief as a continuing holistic phenomenon. They both re-

ported that they see that grief accompanies a person always, in a way, but also fluctuates and 

its shape changes. They also feel that the grief of an adult is different from a child’s. The new-

est grief research supports these insights.212 It seems that the holistic nature of grief offers an 

unhurried ethos within the group, which helps make the lost loved ones visible again; they are 

invited to come forth through reminiscence and to stay as long as the children decide. 

Moreover, cultural and social context is important as every social group is organised 

and held together by some specific psychological tendency.213 This is also relevant within the 

context of a grief group. Grief groups are based on peer support, and their initial function is to 

provide reciprocity, equality, and sharing.214 Thus, they form the generic baseline for how to 

interpret action in this world – that is, how different life events are understood and reflected.  

Furthermore, the grief group context gives the children new resources to live with their 

grief. The fact that the children were quite coeval in age was important. They were able to 

benefit from the group as much as possible as they all are between childhood and adolescence 

and share common developmental challenges. Hence, I postulate it is likely over time that the 

bonds will develop and transform, as previous studies have shown that construction of the 

                                                 
209 Mathijssen 2018, 224. 
210 Silverman & Worden 1993, 300; Mathijssen 2018, 228. 
211 Helen & Paula. See also Riessman 2008, 74−75 & Appendix IV. 
212 Helen & Paula; compare to Pulkkinen 2016, 59. 
213 Barlett 1967, 255. 
214 Helen & Paula. See also Kinanen 2011, 70−71. 
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deceased is connected to a child’s developmental level. And while the deceased does not 

change, the child’s ability to understand death and the qualities of the lost loved one changes 

as the child matures.215 

In other words, whilst the deceased does not alter, the child’s ability to understand 

different hues of the lost loved one will change through time. Thus, it can be argued that the 

bereaved child needs to establish a set of memories, feelings, and actions having to do with 

the deceased in order to construct and form a relationship with the lost loved one.216 

Interestingly, this is what the grief group provided, in my opinion. 

What is more, the group leaders’ priorities for the group were offering peer support and 

encouraging children to talk about the loss with each other; to realise it is all right to speak 

about death, loss, and grief; and also to notice that they were not alone in bereavement. 

However, the leaders pointed out that the grief group was arranged within seven weeks, 

making the schedule to be a brief introduction to grief. That is, it was not possible to dive very 

deep into the grief; the group is a first stop along the path of grief. This means that it gives the 

often-needed initiation to grief and referral to additional services if needed.217  

Literature gives similar objectives to children’s grief group agency as it introduces grief 

work, sharing grief with peers and family members, empowerment and coping skills, finding 

resources to cope with future hardships, and adjusting the foundations of life. As the grief 

group is designed to provide support, not therapy, occasionally additional services may be 

needed.218 

Also important is that beside the grief group, the important adults in a bereaved child’s 

life need to facilitate the connection and give the needed information to vitalise the memory 

of the lost loved one as memorializing, remembering, and knowing who died are active 

processes that may continue throughout the child’s entire life.219 

The group leaders also expressed the unfortunate fact that professionals are not very 

understanding when they face grief. What supports the need of children’s grief groups is an 

environment in which the children are truly met with and acknowledged.220 Previous studies 

second this realization. That is, bereaved adults were affronted by clinical coldness and with 

                                                 
215 Silverman & Nickman 1996c, 74. 
216 Silverman & Nickman 1996c, 74, 85. 
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inadequate information.221 If bereaved adults are not encountered accordingly, a weak 

platform for conversing about grief with bereaved children is formed unintentionally. 

Neither did the children nor the group leaders bring up the question of what happens 

post-mortem. The group leaders explained that it was not the purpose of the group to discuss 

the matter of afterlife, and the children did not bring the subject up either. However, in 

children’s advance information, with every child the notion became apparent that the lost 

loved one somehow was watching or somehow close the child, even though out of reach.222  

Ultimately, the children’s grief group addressed and acknowledged grief in an age-

appropriate manner to facilitate a healthy way to live with the grief.223 Thus, attending a grief 

group can be helpful, as in such groups, children learn that they are not alone in experiencing 

grief. Through sharing in the group, they learn what others do to manage the situation and 

master how to share their own thoughts, feelings, and plans for the future.224 

It seems appropriate to begin the discussion of methodologies here as the different 

methodologies offered diverse insight to the study. With only one type of data, something 

essential would not have come to light. For example, the lack of discussion of afterlife would 

have been unnoticed if there had been only the data gathered from children. On the other 

hand, mere drawn data or solely oral narratives would have made the interpretation concise 

and it would chiefly have rested on my shoulders. Therefore, I propose that the different 

methodologies gave deeper insight to the task at hand.  

However, the different methodologies also represent challenges, and a critical view is 

necessary. The children drew the pictures in the context of the grief group and for me, but also 

for themselves, and for their families to view them, as they were able to keep the drawings. 

Moreover, the group leaders were present while they drew and assisted if needed. The 

children were able to view each other’s images and discuss them while working. As 

methodology studies suggest, three different angles should be considered. Firstly, the site of 

production, then the image itself and finally its audiencing, without forgetting the three-way 

dynamic engagement among researcher, participant, and image.225  

In my opinion it is difficult to assess which way and how much the situation and context 

influenced the drawings, but it is vital to keep in mind how the data is acquired. Also, the 

interaction between the researcher and the participant influences the image. The purpose was 

                                                 
221 Väisänen 1997; Laakso 2000, 95−96; Pulkkinen 2016, 243−249. 
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not to steer the children into drawing something specific, and that is why the children’s fable 

was used as initiation for the drawing.226 All in all, using different methodologies in a 

sensitive environment with sensitive individuals is challenging but necessary. Having said 

that, using different methodologies makes it more complex to weigh the data, and bringing the 

data together, when it is gathered with different methodologies, is challenging task. 

All in all, the importance of grief group participation was evident. It offered peer 

support and a safe environment to discuss loss and death, made the lost loved one alive again 

through remembrance, gave grief words, and most importantly shed hope and positive light 

for the future. The importance of the group was addressed also in the feedback forms filled by 

the bereaved children’s parents at the end of the last group meeting.227 This is vital, as 

previous research indicate that bereaved children often feel different from their peers and can 

also feel lost at home due to changed dynamics there, all of which may contribute to the 

feeling of not belonging.228 The support of the group and acknowledgement of their parents 

eases the bereavement and the feeling of being somehow lost. 

In the next chapter I present the three different bereavement bonds that were constructed 

as well as reflect results of this study to previous studies so that conceptualising relationships 

is achievable along with understanding of what kind of dynamic relationships between the 

narrator and deceased is conveyed from the narratives. 

 

                                                 
226 See chapter 3.3. 
227 Research diary. See also chapter 3.3 & Appendix IV. 
228 Packman et al. 2006, 830. 
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5 Contours of bereavement bonds 

5.1 Together forever – inseparable bond 

People continue to have bonds with the deceased in various tangible ways. Isabella’s drawing 

communicates a strong sense of her father being with her even after passing away a little over 

two years ago. The group leader’s experience was that it did not make a difference whether 

the loved one was lost six months or two years ago. In Isabella’s case, the time passed from 

the loss was the longest in the group.229 

What is more, as Fowler notes in his theory of faith development, the use of symbols is 

concrete and literal as are the ideas of moral judgement. This correlates with the concrete op-

erational stage within Piaget’s theory of cognitive development, in which thinking is still 

bound to concrete matters, but the concepts of reversibility and permanence form, and cogni-

tive development marches towards logical thinking.230 As I see it, Isabella is reaching out 

from the latency stage to adolescence and is able to create a scene beyond concrete matters – 

memories, that is. 

The only issue that the group leaders pointed out was remembrance of the lost loved one 

in which the children needed an adult’s aid to evoke the memories if the time passed was 

relatively long. The group leaders emphasised the importance of the child’s own memories, 

because over time the memories get intermingled with the memories created from other 

people’s stories. The leaders felt that it was vital to store the memories when they were still 

reachable.231 

She created images of her father in her mind while she was drawing through 

remembrance, but simultaneously she was under the influence of the grief group context in 

which shared memories are transmitted and restored through shared activities and reciprocal 

interaction. That is, social context influences the relationship with the deceased. Here, it has 

to be taken into consideration particularly since it was the last grief group session when the 

narratives were made.232 

 

                                                 
229 Helen & Paula; Isabella; compare to Mathijssen 2018, 215. 
230 Beard 1971, 23−33; Dykstra & Sparks 1986, 28−37. 
231 Helen & Paula; Background information of Isabella. 
232 Isabella; compare to Barlett 1967, 254−255; Mathijssen 2018, 227. 
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It can be argued that only seldom does memory retrieve the original information 

invariably; that is, individuals construct the information again based on their experiences, 

beliefs, and values. Thus, every individual’s memory is socially structured and is transmitted 

through social relationships, even though they ultimately are always an individually 

experienced reality. Social context also influences the most personal and private memories as 

an individual’s social reality largely defines the way the memories are interpreted. It can be 

postulated that memories are formed over and over again during remembrance.233 

If looking at the idea of social memory in the context of altering the relationship with 

the deceased, ponderable issues stand out.234 It can be argued that the bond between deceased 

and living is negotiated and reintegrated again during each remembrance. Memories or mental 

representations can be retrieved by a bereaved person for comfort, or perhaps even for 

discomfort, and as a result, bonds can continue, break, or transform. Transforming the 

relationship with the deceased involves on one hand deconstruction of certain images and on 

the other hand maintaining and developing others. 235 

Isabella has developed a mature understanding of death as most children who have 

reached the age of 10.236 In Isabella’s case, especially substantive is the fact that she has been 

included in every step related to death, so she was able to experience separation, transition, 

and incorporation when the loss was recent. However, it is noteworthy that separation, 

transition, and incorporation practices also occur in the post-funeral period.237 

However, in Isabella’s case time has passed from the loss, and the initial incorporation 

has happened a while ago; nevertheless, it seems that Isabella’s father’s absence-presence 

exemplifies a tight continuing bond.238  

Isabella’s drawing represented life, vitality, health, and belonging. Thus, grief can also 

be a recourse after some time. Even though death was not an unaddressed issue for Isabella, it 

was the peer feeling that made her come to out of her shell and to identify with others who 

had experienced the loss of a loved one. Isabella, as well as others, experienced peer support 

that made her more open and confident around the subject.239 It can be reflected that if 

memories are constructed again in remembrance and are susceptible to the social realm, then 

bonds between bereaved and deceased are similarly renegotiated in each remembrance. If so, 
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then Isabella’s continuing inseparable bond is reintegrated not linearly, but as a representation 

of an ongoing process of negotiation despite of its solidity.240 

5.2 In memoriam, but still here – transforming bond 

Both Pekka and Alex described a memory mixed with present time or later occurring facts. 

Pekka’s drawing is more a certain memory, and Alex’s is more tremulous one. In both images 

the relationships between the loved ones continues through a transformed memory that brings 

them to present day.  

Thus, children’s art making is an active, meaning-making experience.241 In Pekka’s and 

Alex’s cases, their narratives indicated a continuity of presence, and they seemed to locate the 

lost loved ones to a certain place, renegotiating the experienced absence-presence and thus 

creating a meaningful place for themselves and the deceased.242 Moreover, an ongoing 

attachment with the deceased sibling can be interpreted to provide energy that assists in the 

transformation of bereaved siblings into resilient survivors.243 

In Pekka’s image, he and his grandmother are meeting at the special location to which 

baby brother is invited, at least partly. Alex, on the other hand, commemorates his brother 

through a memory and continues to bring both boys to the present day by giving them both 

the haircut he currently has.244 Thus, Pekka and Alex are incorporating their lost loved ones 

again through their images. 

As grief is both an individual and a family experience, a child’s death disrupts the way 

family functions and alters the way parents and surviving siblings relate to each other as well 

as the expectations family members have for themselves and for the family as a unit. It can 

create a feeling that the bereaved child not only loses his/her sibling, but a part of his/her 

parents.245 

Also, previous studies show that an evolving sibling relationship takes place over the 

years. Changes in the relationship between the children and their deceased baby sibling were 

evidenced by how they connected with and integrated the baby into their lives over the years 

following the death.246 
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Moreover, through a loss it is possible to embody the limitations of one’s being and to 

appreciate the fact that one can survive even suffering and, with loving relationships, find 

meaning and joy in living.247 The group leaders highlight the importance of giving the chil-

dren the sense of seeing the future promising and full of hope as well as offering ways to cope 

with possible future hardships.248 

Narratives of rediscovery can be grasped in unexpected ways in which presence of a 

lost loved one could be evoked. Presence and contact can be experienced and located 

mentally, emotionally, and within imaginative activity. Such experience is negotiated through 

beliefs about life and death. Presence and contact can be brought to life with more external 

stimuli, that is, through social and cultural activity.249 In this study the grief group context 

represents this. 

In the absence of their loved ones’ physical presence, it can be significant for bereaved 

people to find places the deceased can occupy250 and in this case come to life. The group 

leaders point out that different tasks, such as working on the grief box, are the channels to 

evoke the lost loved one in the present moment. Then the negotiation between absence-

presence takes place and (re)integration with the lost loved one is possible.251  

In Pekka’s narrative he seems to have found a locus for his grandmother, but his baby 

brother is still without a certain place, thus he is transforming the bond with him. Alex, on the 

other hand, has found or (re)negotiated his brother’s presence somewhere between now and 

what used to be. Consequently, the lost loved ones are present and immanent even though 

there is a veil of transcendence that separates the bereaved and deceased. 

5.3 Between a good-bye and a new hello – tentative bond 

Saara’s and Mursu’s narratives bring forth similar relationships with their lost loved ones even 

though their experiences are very different. Saara lost her mother through illness, and Mursu 

lost his estranged father through a troubled situation in life that led to his death.252 

In their narratives, they don’t tell much about the lost loved one. In Saara’s image the 

lost loved one is present as a person, but Mursu’s drawing offers an implication as to where 

the lost loved one is.253 
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At death, identity and social status undergo major changes as throughout life, the rela-

tionships that grow between individual men, women, and children, as members of families 

and society, help foster their sense of who they are and of their purpose in the world.254 Both 

Saara and Mursu have lost an important member of a family and a person with whom they 

had a close relationship. Thus, the death of a parent requires the bereaved child to rediscover 

meaning by formulating new representations of the self, the surviving others, and the de-

ceased.255  

Hence, they are forced to form a different kind of relationship with their lost loved ones. 

A study of young people who have experienced suicide bereavement in childhood highlights 

that suicide-bereaved children can experience continuing bonds in similar ways to those 

whose loss was not inflicted through suicide, even though different questions, such as the 

deceased’s choice to die and images of the suicide, may hinder the expression of the bond.256 

Moreover, there is a certain liminality or transition in Saara and Mursu’s narratives. 

They have been forced to forgo their old identities through the losses they’ve experienced, but 

they have not quite (re)integrated to the new status.257  

If considering the tasks that a child needs to undergo to fully understand death,258 

Saara’s narrative implies that she has converted the relationship from one of interaction to one 

of memory and incorporated important positive aspects of the deceased into her own self-

identity, even though she is reserved when it comes to discussing her mother. Mursu’s story 

speaks more about still accepting the permanence of death and reminiscing and accepting the 

totality of the deceased person.259 

Thus, they both appear to be in a kind of liminal stage, wherein the person going 

through the transition is standing on a threshold of uncertainty without identity.260 Saara’s and 

Mursu’s relationships with the lost loved one indicate that they have not incorporated and 

(re)integrated their lost loved ones and themselves explicitly to the present, thus, their bond 

with the lost loved one comes across as hesitant and unsure. Previous studies show that one 

way for children to engage in the process of trying to make sense of the experience of losing a 

parent is to carry the deceased parent with them.261 
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Therefore, after finding their new social locus, committing to positive relationships in 

the present and regaining a healthy developmental journey is easier. In tentative bond this has 

not fully occurred, but still there is connection and relationship with the lost loved one. Worth 

noting is that this does not mean the person is forgotten, but that the deceased loved one can 

be beside the individual forever, and bereavement can be understood as an ongoing process of 

accommodation through which people seek a sense of meaning in the face of losing a loved 

one.262 

5.4 Conceptualising relationships − dynamic bereavement bonds 

Narratives of loss in the children’s grief group context formed different types of contours of 

bereavement. The children’s ways and means to express the bond was largely affiliated with 

their personality, practice, and the social environment in which they conversed about the 

relationship with the deceased. Also, the fact that they were in a developmental period that 

plays a transitional role between early childhood and adolescence is worth noting.263 

 

Image 6. Formation of children’s bereavement bonds. 
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Image 6 represents the construction of children’s bereavement bonds. The dark blue 

ellipse represents a latency-aged child and the cross with arrows points to different 

bereavement bonds. The dark blue arrows between the bonds illustrate that different 

bereavement bonds intertwine with each other. That is, a tentative bond may be transformed 

and alter to an inseparable one. 

Moreover, the left-hand arrow pointing towards the child forms the frame for the 

bereavement bonds to be looked at. Within the dark blue circle (i.e. the latency-aged child) the 

basic elements of rites of passage are shown. This is to demonstrate that separation, transition, 

and incorporation practices emerge in the post-funeral period in which the presumption at the 

outset is the idea of transforming bonds.264 

In other words, the image represents three different bereavement bonds that are 

generated within this study. They are in an ongoing process of negotiation in which the social 

and cultural sphere plays an important role as it forms a frame from which children construe 

their thoughts and act in relation to the loss, within the time and place where they are. Also, at 

this developmental stage the children are reaching out to the world and applying themselves 

to a larger part of society.265  

Also, it has to be remembered that at the core of the rites of passage the social transi-

tions in human life. These transitions can be looked at them from the perspective of an indi-

vidual and from the point of view of society and argued that these transitions are regulated 

and controlled by channelling them according to traditional rite-patterns.266 Hence, the rites of 

passage include ceremonies, which accompany the transition from one situation to another 

and from one cosmic or social sphere to another.267 

Whilst rites of passage and terms related to it are useful when interpreting death rites, it 

is vital to clarify in which context they are used. For example, the focus for the bereaved rela-

tive may well be the separation from the dead, while for the deceased, the ritual importance 

may be the reincorporation into the society of the ancestors.268  

Thus, separations, transitions, and integrations of the lost loved ones in the lives of the 

bereaved children cannot be understood as a linear process with one desirable outcome in the 

long run. Rather they represent an ongoing process of negotiation as they themselves are 

                                                 
264 Gennep 1960, 2−3, 10−11, 190−191; Gennep 1969, 13−15; Honko 1964, 141; Davies 2002, 18–19; Mathijs-

sen 2018, 215−216. 
265 Valentine 2008, 171−172; Franieck & Günther 2010, 12; Pulkkinen 2016, 113−114; Mathijssen 2018, 228. 
266 Honko 1964, 141. 
267 Gennep 1960, 10−13; Schjødt 2008, 24−25. 
268 Davies 2002, 18. 



 

56 

 

within a developmental period that plays a transitional role between early childhood and 

adolescence. Previous studies on bereaved children second this perception as relationships 

were not only sustained over time, but also evolved and changed in both form and content.269 

It is interesting that similar types of losses seem to form similar bonds. The losses 

within this study can be divided into two types: the loss of a parent, which is regarded as loss 

of a primary attachment and caregiving relationship, and the loss of a sibling or a grandparent, 

a major loss, but with a slightly different impact since the bereaved child’s primal sense of 

security is not threatened as such. Instead, the threat is to the sense of self in the context of 

personal exchange through which siblings define each other.270 That is, an inseparable bond is 

formed between a daughter and her deceased father, that is, with the opposite sex parent. On 

the other hand, a transforming bond is shown in the loss of a sibling and a grandparent, and 

finally, a tentative bond is constructed between a child and same sex parent. 

On one hand, conceptualisation of the relationships expresses and personifies the 

characteristic way and the uniqueness of each bond, but on the other hand, their 

interrelatedness. That is, all the children expressed in their advance information the idea that 

the lost loved ones somehow were still beside them or were watching them.271 The sense of 

contiguity with the deceased interestingly conforms with previous studies of children who 

have lost a parent. They describe similar feelings, that their parents were watching them. 

Quite surprisingly some children found this frightening or felt uneasy for different reasons.272 

In this study, no sense of fear or uneasiness surfaced when discussing the lost loved one. 

In light of the subject of the study, quite unexpectedly the subject of afterlife did not 

arise within the grief group and it is not present in the images explicitly either. Also there was 

no intention on the group leaders’ part to bring the subject up.273 Yet two of the children did 

touch on the subject lightly.274  

Two issues arise from this notion. Studies concerning Finnish religiosity point out that 

religiosity both decreases and transforms.275 Thus, it can be argued to influence thoughts 

concerning transcendent. Also, the short span and soft approach of the group suggested that 

afterlife issues were too challenging to approach.276 Having said that, literature does point out 
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the soothing and solacing nature of hope that the Christian’s belief brings regarding 

resurrection, eternal life, and meeting with the lost loved ones once in heaven.277 

Moreover, previous studies point out that in relation to “sensing presence”, narratives 

revealed how sharing such experiences with another, that is, in grief group context, could 

evoke competing discourses of rationality and supernaturalism. Also, previous studies show 

that in order to understand death fully a child needs to appreciate different concepts, and one 

of them is some form of continuance of life after death.278  

While emphasising continuing bonds with the dead, the other kind of bonds are not 

taken into consideration – that is, those bonds that are absent, invisible, or which feature a 

sense of discontinuity. Recent studies highlight transforming bonds, but previous studies have 

also shown that renegotiation of the relationship with the lost loved one can be constant 

through life.279  

Also, the cultural and religious worldviews on death and the existence of the soul may 

have an effect on the likelihood of continuing to keep the bond with the deceased visible.280 In 

this study the children represented a continuing relationship with their lost loved one, but 

invisibility and some form of uncertainty did play a role. 

Hence, in this study all the relationships seemed to continue some way, even if they 

were in transition. However, it has to be borne in mind that children themselves are changing 

and developing all the time and that influences the relationship with the deceased.281 

It can also be argued that the prevailing cultural and societal ethos on death favours 

continuance over breaking bonds, which was the prevailing norm few decades back. At that 

time, it was thought that children who were included in death and mourning within the family 

were to let go of the lost loved one.282 

The postmodern society in which we live accepts the idea that containing feelings works 

for some people, while expressing feelings for others, and understands that forgetting or 

remembering the deceased is a personal choice and one way is not healthier than another.283 

The represented bereavement bonds within this study second the idea as it seems that the 

bonds not only change, but they intertwine with each other. That is, the changes that people 
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make in the relationship with their lost loved ones are influenced by the norms and values of 

the social context and are made visible with respect to that social surrounding.284 

What is more, the undercurrent of this study arises from the idea of the holistic nature of 

grief and how it is part of a person through life, accompanied by the realisation that the 

bereaved can continue bonds with lost loved ones after death and initial incorporation to the 

changed situation. Moreover, transformation and (re)integrations of the relationship are 

possible over time.285 

All in all, the children communicated through their narratives different kinds of 

bereavement bonds with their lost loved ones. Even though the experienced losses were very 

distinct, and their narratives corresponded to that uniqueness, there were similarities in how 

they conversed with the deceased. It opened the possibility to look for different bereavement 

bonds, keeping in mind the context in which the data was collected and what the context had 

offered for the participating children.  

That said, previous studies claim that the way bereaved children’s parents use 

continuing bonds expressions and their tolerance towards fostering continuing bonds 

expressions in their children have an effect how children cope with death and grief.286 

Consequently, children have exceptional capacity to process even extremely difficult issues 

and are very resilient if they are offered support. They make the best interpretations they can, 

given what they know at the time. Often children define themselves in terms of the loss and 

taking new roles in the changing family. In case they are left alone to deal with arduous 

issues, their minds easily lead them to aberrations, which creates more fears. Thus, the aid of 

adults is important in verbalizing and putting things into perspective.287 

Hence, visual narratives can be a discourse that liberates children to utter what through 

words alone cannot be said, and that is why art is a fundamental medium for bringing out 

meaning-making and creativity in children.288 In this study the relationships became apparent 

and alive through images and they communicated in ways words could not. 

 I also argue that the time passed from the loss plays a role, because within this study 

the tightest bond correlates with the time passed. The more time has gone, the stronger the 

bond seems and vice versa; the less time from the loss, the more undefined bond. Even though 
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time is only one factor that seems to have an effect, there is significance to the point in life 

when loss occurs, as it affects the way the loss is experienced.289 

Previous studies both second this notion and stand against the idea of an intensifying 

bond over time. On one hand, it can be argued that as time passes the relationship with the 

deceased becomes more internalised as the pain of grieving has subsided somewhat. Thus, the 

child carries more than just mere memories of the deceased, but an awareness of the 

deceased’s values, beliefs, and personality. She/he can connect with the lost loved one through 

these notions and maintain the deceased’s presence now as well as in the future. On the other 

hand, time can have the opposite effect, as with time memories fade, and it is harder to 

remember and thus maintain the bond with the lost loved one.290 

This seem to contradict the prevailing continuing bonds theory in a sense that it 

postulates that bonds may well be broken over time.291 Furthermore, the material of this study 

seems to second the newest grief theory in which grief is seen as a holistic, meaningful, and 

lifelong experience.292  

However, the formed bonds suggest that children need time to form the bond with the 

lost loved one, and different bonds can serve for different purposes. That is, the bond may be 

based on memories or imagination, and it could be a way to keep hold or to remember the 

good times while the lost loved one was alive, or it can be a silent wish of how one would 

wish things to be, or it can be a way to comprehend what has happened.  

On balance, the loss of a loved one is arduous business, but the lost loved one can stay 

and comfort and guide the bereaved. The realizations of this study supplement the theoretical 

framework. That is, the sense of association and need to belong is visible in each narrative. 

Through distinct individual bonds with the deceased, the “lost” loved one is never entirely 

lost. The transformation of the bond from one type to another may indicate something of the 

quality of the bereaved child’s adaptation in the face of loss, that is, the child’s transition to 

life without the loved one as a living individual, but as an inner representation. Finally, there 

will be easier days and things to accomplish and to look forward to for the children; one day 

the divergent caterpillar has transformed to a beautiful butterfly.293 
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6 Conclusion and future directions 
The purpose of this study was to understand how latency-aged children’s relationships with 

lost loved ones emerge through a visual narrative approach as well as the significance of their 

participation in a children’s grief group through a thematic narrative analysis of the grief 

group leaders’ interviews. 

The relationship between the children and their lost loved ones was looked at within the 

paradigm of continuing bonds, more precisely so that grief itself is seen as a holistic lifelong 

experience during which it is possible to not detach the bonds, but to transform the tie with 

the deceased. That is, in bereavement the bond with the lost loved one continues, but also 

transforms as the life of the bereaved moves forward. 

Three different contours of bereavement bonds emerged through the visual narrative 

analysis. I decided to call them inseparable bond, transforming bond and tentative bond. The 

children shed light through their narratives on their different kinds of bereavement bonds with 

their lost loved ones. The sense of association and need to belong is visible in each narrative. 

The inseparable bond seems to be strong and present and is reintegrated not linearly, but 

as a representation of an ongoing process of negotiation. Also, in the transforming bond, the 

lost loved one is present even though there is a veil of transcendence that separates the 

bereaved and deceased, and the locus of the deceased is under negotiation. The tentative bond, 

on the other hand, describes a somewhat indefinite and debatable bond without proper 

incorporation into the prevalent social realm with the lost loved one. All in all, the three 

different bereavement bonds that are generated within this study are in an ongoing process of 

negotiation into which the social realm reflects. 

Thus, social context affects how the memories are interpreted; thereby memories are 

reconstructed in each remembrance. In a similar way, I argue that the bond between bereaved 

and the lost loved one is renegotiated through reminiscence. The contours of bereavement 

bonds and the relationships with the lost loved one come to life in the narratives of the 

children. The grief group gives their grief a voice and shape, and thus enables the 

bereavement bonds to form. It provides the children peer support and the means to live with 

the grief. It is the striving point towards pursuing future dreams and hopes whilst 

incorporating in different ways the lost loved one to one’s life. 

Therefore, I claim that the grief group context formed a mounting point first for the 

construction of the lost loved one, which then made it possible to re(integrate) – that is, form 
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a bond – with the deceased. What is more, the constructed bonds seem to correlate with the 

type of loss. It is argued that the loss of a parent is the most difficult event for a child as the 

relationship between a child and parent is a relationship of attachment; parents are seen as the 

foundation of a child’s sense of security. While the loss of a sibling can be almost as 

challenging as the loss of a parent, the loss is of attachment but not the loss of caregiver. 

The reactions to death of a sibling can be milder and less long-lasting than in the loss of 

a parent. However, in the loss of a sibling, the bereaved child may lose a fraction of the living 

parents too if they get tangled with their own grief. Then, the loss of a grandparent is often the 

first loss that a child encounters, and it can have a strong effect if the bond between a child 

and grandparent was strong and special. 

Having said that, the inseparable bond was constructed between a child and her opposite 

sex parent, whilst the transforming bond was formed between child and his sibling and among 

a child and his sibling and grandmother. Lastly, the tentative bond was contoured between a 

child and same sex parent. Further research on the matter could reveal whether there is sound 

foundation to argue that the type of loss affects the type of bond that is constructed between 

the bereaved and the deceased, and whether the bond is often kindred. 

Narratives of loss in the children’s grief group context showed the diverse, personal, and 

open way children expressed their thoughts. Through visual narrative analysis children were 

able to express matters that are beyond words. That is why art can be a fundamental medium 

for bringing out meaning-making and creativity in children. Also, it would be relevant to 

inform the caregivers of the children about the way children mourn; then caregivers can 

support their children in the holistic and lifelong experience of bereavement.  

The purposes of the grief group were to make the lost loved ones buoyant and help them 

become visible again through remembrance, and also to provide a safe environment and 

different praxes to live with the grief and develop a sense and hope for a bright future ahead 

within the bereavement.  

The main issue that surfaced through the thematic narrative analysis was the group can 

be seen first and foremost as a resource provider. On the other hand, it offered peer support 

for the children in a safe environment and gave grief and death shape and words. 

Remembrance opened an avenue for the children to keep hold and continue the bond with 

their lost loved ones but did not require it. Each child was able to decide how to relate with 

the deceased. Each meeting with the group accumulated the means to discuss and to live with 

and within grief. 
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In other words, the participation to the grief group was significant for the bereaved 

children. They were able to experience peer support and wonder and ponder over different 

losses and learn ways to talk about their losses and acquire a feeling that they are not alone 

with the loss, that there are others that have experienced similar hardships in their lives. 

Moreover, the feeling of social cohesion within the group is also significant when 

considering the psychological development of these children. As they all are within the 

latency period, when they are exploring their place outside their family structure it is vital that 

they find a social sphere in which they fit. 

It is noteworthy to point out the importance of voluntary work, and the children’s grief 

group agency in general, as bereaved children may encounter adults and professionals who do 

not have the means to confront child’s grief. In this action research, the trained group leaders, 

who were volunteers, were in key roles and established a safe and open environment for the 

bereaved children to ponder their losses, and through remembrance, to make the deceased 

visible. 

Also, an interesting finding is the lack of discussion of what happens after death within 

the children’s grief group as it is somewhat typical within the children’s age stage to reflect 

life issues. It may be due to the change in general religiosity of the Finnish society as well as 

the fact that the purpose of the grief group was to offer a soft touch, an initiation to grief, if 

you like, and not to probe any deeper. Thus, it would be beneficial to discuss the matter at 

some level, as losing a loved one is an aching and confusing experience for latency-aged 

children and often parents are somewhat at loss for what to do or how to approach the grief of 

a child.  

Therefore, parents’ concurrent participation in an adult’s grief group would give them 

more resources to encounter the grief of their child, and they could mourn together. Follow-up 

for the children after the grief group ended could be beneficial for the children and their 

families.  

Moreover, grief agency in its different forms is reaching out to families who have 

encountered a loss of a loved one and being close to them, offering them support and help. 

Thus, there is a need for children’s grief groups. Collaboration between secular operators such 

as Crisis Centres, and the Evangelical Lutheran Church of Finland could be fruitful.  

It would provide a low-threshold service for people to take part, but at the same time it 

would harness the know-how and resources of both parties. That would combine crisis 

management and pastoral care, which would give even more depth to explore the matter and 

offer resources for the important work that is often done on a voluntary basis. 
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That is why proper introduction and professional guidance is vital. Also, as a researcher, 

I require more in-depth knowledge of children’s creativity and how to do visual research with 

children and young people. In this study the dynamics between researcher, researched, and 

images were diverse. Also, the visual narrative method that was used is not widely used in this 

branch of science, theology. However, visual methods with children are shown to be sound 

and effective tools to approach sensitive matter such as death, and therefore should be used 

more often. 

I postulate that using different methodologies for this study produced holistic data and 

more widespread analysis as the children both drew and narrated about their drawing. Further, 

the group leaders offered insight to the grief group dynamics. If the data had consisted of only 

the visual data or only the narrative data, then the data would have been less transparent, in 

my opinion. That is, lacking the narrative the images would have been analysed based on 

what is visible.  

On the other hand, narrating about the lost loved one can be challenging for children, 

and hence drawing eases the situation as children can reflect on the matter through the 

drawing. What is more, the context in which the children created the images mattered as 

social conditions shape our actions and remembrance. Consequently, it was valuable to survey 

the group leaders’ thought about the matter. 

Furthermore, the disposition of this study is especially delicate as the participants are 

children who have lost a loved one. Hence, I as the researcher of this study have a great moral 

responsibility to ethical points of view in this research. Even though the focus is to give as 

objective view of the studied phenomenon, children’s narratives, that is, the interpretation of 

the narratives is mine.  

Thus, I have a role in shaping the data as well as having had a certain impact whilst 

collecting the data. During the study and in the presentation of the results, I have tried to be as 

self-reflective as possible and explicitly separate my arguments from the children’s and 

sincerely hope that I have given the narratives the voice they deserve to have. 

Moreover, it has to be remembered that this study is a small take of a larger 

phenomenon, and the results are not to be generalised as such. However, it gives important 

insight to a matter that has not been studied vastly in the Finnish context and collaborates with 

previous knowledge of the importance of giving voice and attention to children’s grief. 

All in all, this study serves as a window to understanding that the contours of 

bereavement bonds within the children’s grief group context are formed through 

remembrance, that social and cultural context form the fabric for the narrative, that memory is 
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socially structured and is transmitted through social relationships. That is in this study the 

context of a grief group with coeval latency-aged children.  

Furthermore, I am interested in doing further research related to children’s grief and 

voicing their needs. For further studies, it would be interesting to be able to participate in the 

children’s grief group at every step in the way and afterwards conduct a longitudinal study of 

the children and see how the relationships with the lost loved ones have been (re)negotiated as 

the children mature. It would be interesting to examine, for example, whether transforming 

the bond from one type to another indicates something of the quality of the bereaved child’s 

adaptation in the face of loss. 

Hence, I postulate it is likely that over time the bonds will develop and transform, as 

previous studies have shown that construction of the deceased is connected to a child’s 

developmental level – that is, while the deceased do not change, the child’s ability to 

understand death and the qualities of the lost loved one changes as the child matures. 

All things considered, as the contours of bereavement are drawn, a pencil seems to be 

the best ancillary, as the contours may change as the relationships are (re)negotiated over 

time, and thus the contours of bereavement bonds may need redrawing at times. 

As children mature, their understanding of death as well as their comprehension of 

person who has died evolves. Thus, the bonds that they have with the lost loved ones 

transforms along with the development and the course of life. Death may inevitably stay as a 

veiled mystery, but that does not have to mean that it should get the upper hand. Death is an 

inseparable part of life, but by acknowledging and accepting it, it is possible to live more 

fully. 

Finally, it is impossible to say how life will turn out, and what kind of journey is ahead 

and what happens along the way, but even after facing difficult times in life, there is still 

much to look forward to in life – that is, even though losing a loved one is a holistic and 

lifelong experience, the resources of the grief group enable a sound fundament for each little 

caterpillar to go through the necessary metamorphosis and find a meaningful and unique path 

in the future ahead. Spread your wings, beautiful butterfly, and fly! 
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Appendix I: Child’s permission form 

 
Hei,     Espoossa 14.9.2017 

Saat tämän saatekirjeen, koska lapsesi osallistuu (sanoja poistettu yksityisyyden suojaamiseksi) järjes-

tämään lasten sururyhmään. Olen keräämässä aineistoa pro gradu- tutkielmaani varten lapsen surusta. 

Osallistun sururyhmän viimeiselle kerralle maanantaina 16.10.2017 ja pidän lapsille piirustushetken, 

jos lapsia osallistuu aineiston keruuseen vähintään kolme. Toivoisin, että mahdollisimman moni osal-

listuisi. 

Palauttamalla tämän saatekirjeen alaosan hyväksyt sen, että lapsesi kuvallista tuotosta ja siitä kerrottua 

tarinaa voidaan käyttää pro gradu -tutkielman aineistona sekä muissa julkaisuissa, kuitenkin niin, että 

piirtäjän henkilöllisyys ei ole tunnistettavissa. Valokuvaan piirustukset, joten lapsesi saa pitää itse te-

kemänsä piirustuksen. Nauhoitan piirustushetken, jotta minun ei tarvitse tehdä samalla muistiinpanoja, 

vaan voin keskittyä lasten kuviin ja kertomuksiin kokonaisvaltaisesti. Nauhoituksen säilytän luotta-

muksellisesti. 

Toivoisin, että palauttaisit tämän saatekirjeen alaosan lapsesi sururyhmän ohjaajille 25.9.2017 men-

nessä. Lähetän tarkempia tietoja sähköpostilla ennen tutkimuksen toteuttamista, ja jos tutkimuksesta 

tai sen toteuttamisesta herää kysymyksiä jo aiemmin vastaan niihin mielelläni. Voit olla yhteydessä 

minuun tai pro gradu-tutkielman ohjaajaani sähköpostitse tai puhelimitse (040 8281329 / milla.korka-

lainen@helsinki.fi). Pro gradun ohjaajana toimii Helsingin yliopiston professori Auli Vähäkangas 

(02941 23865 / auli.vahakangas@helsinki.fi). 

Hyvää syksyn alkua toivottaen, 

Milla Korkalainen 

------------------------------------------------------------------------------------------------------------------------ 

Suostumuslomake lapsen osallistumiselle tutkimukseen 

Lapsen nimi ________________________________________________ 

Annan luvan lapseni osallistua pro gradu- tutkielman aineiston keruuseen. 

Aika ja paikka _______________________________ 

Vanhemman allekirjoitus__________________________________ 

Vanhemman sähköpostiosoite ________________________________ 
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Appendix II: Permission for conducting the study 

 
Lupa pro gradu-tutkielman aineistonkeruuseen  Espoossa 27.9.2017 

Helsingin yliopiston opiskelija Milla Korkalainen kerää käytännöllisen teologian alaan liittyvään pro 

gradu-tutkielmaan aineistoa osallistumalla (sanoja poistettu yksityisyyden suojaamiseksi) järjestämään 

lasten sururyhmään 16.10.2017. Hän haastattelee sururyhmän vetäjiä ennen ryhmän alkua ja pitää lap-

sille piirustushetken sururyhmän kokoontuessa. Korkalainen kuvaa piirustukset ja nauhoittaa ohjaajien 

haastattelut sekä lasten kertomukset kuvista. Sururyhmään osallistuvien lasten vanhemmilta on pyy-

detty lupa aineistonkeruuseen etukäteen. 

Kerättyä aineistoa voidaan käyttää pro gradu-tutkielman aineistona sekä muissa julkaisuissa, kuitenkin 

niin, että aineistonkeruuseen osallistuvien henkilöllisyys ei ole tunnistettavissa. Kaikki aineisto säilyte-

tään luottamuksellisesti. Pro gradun ohjaajana toimii Helsingin yliopiston käytännöllisen teologian 

professori Auli Vähäkangas (02941 23865 / auli.vahakangas@helsinki.fi). 

 

(sanoja poistettu yksityisyyden suojaamiseksi) puolesta annan luvan Milla Korkalaisen pro gradu- tut-

kielman aineistonkeruun toteuttamiseen 

 

Aika ja paikka _______________________________ 

Allekirjoitus__________________________________ 

Nimenselvennys________________________________ 

 

 

 

mailto:auli.vahakangas@helsinki.fi
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Appendix III: Outline for thematic interview 

 

 

Kuvio 1. Teemahaastattelurunko. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lasten surukurssin 

pitäminen 

Sururyhmän vetäminen 

(perustiedot) 

1. Tutustuminen, mitä tapahtui? 

2. Minun polkuni ja muutos siinä 

3. Ominaisuudet (millainen hän oli ja hautajaiset) 

4. Muistot (mm. tunnepantomiimina) 

5. Tunteet 

 

6.  Selviytyminen eteenpäin, oma tulevaisuus 

7. Lopetusjuhla, puolessa välissä perheet mukaan 

 

 

 

 

Koulutus? Miten hakeuduit juuri Turun kriis ikeskukseen? Miten kauan olet pitänyt 

lasten surukursseja? Käsitykset surusta? Mikä tärkeintä? Muutokset ajan kuluessa? 

Tavoitteet? S elviytyminen surussa? Merkitys ohjaajille ja lapsille? Mikä tärkeintä? Mikä 

haastavinta (erilaiset menetykset? Miten lasten ikä vaikutti? Entä aika menetyksestä 

(0,5-2,5 v?)  

 

Kurssin alku. Miten kurssi lähti sujumaan? Minkälaista tutustuminen oli (vaikeaa? 

tutustuivat helposti?) Leikkejä? Miten kertoivat menetyksestä? Kaikki yhtä 

halukkaita kertomaan? Miten suhtautuivat toisiinsa? Milloin sururasiaa ryhdyttiin 

tekemään? Miten omaa polkua ja muutosta tarkasteltiin? Polut ja muutokset 

erilaisia? 

Mitä ominaisuuksia korostivat? Miten kertoivat? Miten kokivat hautajaiset? Helpotti? 

Ahdisti? Osallistuivatko? Katsoivat vainajaa? Arkkuun jotain? Muita rituaaleja? Mitä 

muistoja toivat esiin? Hyviä, miten huonot? Uskalsivatko surra /saivatko surra (esim. 

kotona)? Miten tunnepantomiimi toteutettiin? Mitä tunteita? S uru, viha, häpeä, 

syyllisyys, katkeruus, ilo, helpotus? Miten tunnistivat tunteita? Miten käsittelitte 

tunteita? 

Miten näkevät tulevaisuuden? Mitä keinoja surussa selviytymiseen? Onko surulla aikaa vai 

ollaanko sen läsnä ollessa/edessä aina jollain tavalla? Kulkeeko kuollut läheinen mukana? 

Mitä ajattelevat tuonpuoleisesta? (tuliko esiin?) Miten elämäntilanne ja ikä vaikuttivat 

surun ja sen käsittelemiseen? Miten vanhemmat suhtautuneet sururyhmään? Seuranta? 

Palaute? S ururasia, sisältö ja merkitys? 
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Appendix IV: Outline of the thematic narrative analysis. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

the role 

of the 

grief 

group in 

children’s 

grief 

Leading grief group 

1. getting acquainted with each other     

and narratives of losses 

2. one’s path and change in it 

3.qualities of the lost loved one and funerals 

4. memories through emotion mime 

5. emotions 

 

6.  coping and future 

7. last meeting fest 

 

 

 

 

goals for the group, defining grief, 

different understandings of managing 

life in grief, sharing grief important, 

but difficult in general 

 

death-talk allowed, some had troubles 

expressing their thoughts on the loss, 

parents concerned, reflection of death: 

everyone dies, different losses 

Remembrance, crafting grief box, grief 

expressed through play, eager participation 

and sharing, light mood in the group, strong 

sense of belonging, recognising feelings 

Map for the future, responsible group leaders, 

presence of the lost loved one, addressing 

death important, adults (professionals) have 

no words for it 

 

 

 

 

 

 

 

 

understanding 

grief as a 

continuing 

holistic 

phenomenon 

giving words 

to grief 

remembrance 

paramount 

peer support 

meaningful life 

after a loss 

inability (of 

professionals) 

to encounter 

grief 

 
Grief 

group as 

resource 

provider 
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Appendix V: Outlines of children’s narrative analysis. 

Themes Isabella Pekka Alex Saara Mursu 

Scene imaginary memory memory 

(mixed with 

present day) 

imaginary imaginary 

(based on real 

event) 

            

Positions 

(figures, items) 

two figures 

close together 

three 

figures, 

narrator in 

the middle 

two figures 

in the right-

hand corner 

whole family 

including pets. 

Lost loved one 

positioned in the 

centre of the 

picture 

does not draw 

the lost loved 

one as such 

(tombstone), no 

self 

            

Size paper used 

evenly, 

horizontal 

different 

layers, 

vertical 

figures at 

the bottom, 

clouds draw 

attention, 

horizontal 

everyone is 

circled around the 

lost loved one, 

vertical 

bottom of the 

page, tombstone 

central, 

horizontal 

            

Colours a lot of 

colours, 

colour pencils 

black and 

white, felt-

tip pen and 

pencil 

colourful, 

colour 

pencils and 

pencil 

Black and white, 

pencil 

some colours, 

felt-tip pen 

            

Said/ 

drawn/ 

written 

dad, me, 

sunset, sea 

self, 

grandma, 

baby 

brother, 

meeting 

point 

home, yard, 

red shirt, me 

and my 

brother, 

clouds 

family drawn, talk 

about family pets 

funeral, 

description of 

lost loved one's 

friends 

            

Main issue by the sea 

together 

school 

route, 

important 

meeting 

point 

At home 

yard, 

together 

playing 

at home yard 

together, pets 

important 

dad’s friends at 

the funeral/ 

graveyard 

            

Symbols/ 

Methaphors 

life, vitality, 

belonging, 

togetherness 

self, 

together-

ness, love, 

trust, safety 

uncertainty, 

worry, 

together-

ness, 

unfinished 

togetherness, self, 

details, 

appreciation 

sadness, 

uncertainly, 

invisibility, 

need of 

belonging 

            

Other remarks gives 

meaning to 

the image: 

dad did not 

go anywhere 

Happy 

image, very 

important 

memory 

more time 

needed with 

the drawing 

does not address 

the lost loved 

explicitly  

does not address 

the lost loved 

explicitly, did 

not attend the 

drawn event 

 


