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1 Introduction 

“I was good at those subjects that interested me... The worst grades can be found 

without exception from the courses of the teachers I did not like” (Alanen, Kajander 

& Nyman, 2013, p.31, translated by the researcher). This is how a future language 

teacher described their school time memories. The reference describes well how our 

attitudes towards school subjects and our teachers may affect our motivation and 

even grades.  

Luckily these attitudes can be affected in various ways. Based on earlier research, for 

instance the usage of prestudy materials can improve students’ language learning 

attitudes (Mirici, 2010).  

This study set out to find out what kinds of attitudes Finnish pupils have towards 

learning English. This was done with a questionnaire designed by the researcher. In 

addition to this, this study also tested if prestudying with a handout can in fact 

improve learners’ attitudes towards learning English.  

This study was conducted as an intervention study with the following research 

questions in mind: 

1. What kinds of attitudes Finnish pupils have towards learning English? 

2. What do the pupils and the teacher think about the usage of prestudy 

materials? 

3. Does the usage of prestudy materials relate to the pupils’ attitudes towards 

learning English, and if so, how? 

My hypothesis for the first question, based on earlier research was that the pupils 

have mainly positive attitudes towards learning English. For the second question I 

expected to find that both the teacher and the pupils would think the prestudy 

materials are beneficial, and for the third question, based on earlier research, I 

expected that the pupils’ attitudes would improve during the intervention period. 

In the next section, I will present the theoretical background of my thesis. After that, 

in section three I will explain the methodology of this study. In section four I will 
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present my results and analyse them. I will discuss my findings more closely and 

compare them with earlier research in section five, after which I will conclude with 

summarising my main results and suggestions of future research in section six. 
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2 Theoretical background 

This section is divided into two important concepts: attitude and prestudy. In each of 

the parts I will explain what these terms mean in regard to my study and present 

some key studies on them.  

2.1 Attitude 

In this part I will define what I mean by attitude and especially how attitude towards 

language learning can be divided into smaller components. I will also present some 

earlier studies on attitude towards English language learning.  

2.1.1 Definition 

Attitude is “a complex mental state involving beliefs and feelings” (Latchanna & 

Dagnew 2009) related to the object of the attitude (Gardner, 1985 cited in Farani & 

Fatemi, 2014, p.2415). According to Oroujlou & Vahedi (2011, p.997), attitudes are 

learned, and therefore they can also be changed or taught. Attitude is very closely 

related to motivation, but the difference between these two is that “attitude is a set of 

beliefs and motivation is a reason for doing something” (p.997). This can sometimes 

be confusing, because for instance if a student thinks that learning English is fun and 

useful, their attitude towards learning it is positive, but this can also make them very 

motivated in learning it. However, it is important to note that attitude is only one 

thing that can influence a student’s motivation. Having a positive attitudes towards a 

language does not necessary mean that the student would also be motivated in 

learning it and vice versa. 

When we talk about language learning attitude, it is often thought that the attitudes 

do not pose a problem, unless they are negative (Oroujlou & Vahedi, 2011, p.997). 

However, even positive language learning attitudes deserve attention, as they are a 

crucial part of building the learners’ motivation. Even though the learner’s attitudes 

would already be positive, there is always room for improvement.  

Oroujlou & Vahedi (2011, p.97) also mention that teachers instantly tend to think 

that only the students’ attitudes are of importance. In regard to this research, this in 

fact is the case, but in everyday school life of course the teacher’s attitudes towards 
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for instance the subject or the students has a huge role in creating the classroom 

atmosphere which can of course affect the students’ attitudes towards the English 

lessons which then again affects their motivation etc. This study will only focus on 

the students’ attitudes towards English language learning. However, it is important to 

note that the teacher participated willingly and even enthusiastically in the study. 

This shows that her attitudes towards English and her job are most likely positive, 

and hence they will not affect the results negatively.  

2.1.2 What can affect an attitude? 

Earlier research has shown that attitudes towards English language learning are 

mainly positive in various different settings (see e.g. Nair et al., 2014; Gömleksiz, 

2010; Genc, Kulusakli and Aydin, 2016; Härmälä, Huhtanen and Puukko, 2014). 

However, the results of these studies also have some significant differences. 

Genc, Kulusakli and Aydin (2016) studied the differences in the attitudes and 

motivation of Turkish undergraduate university students that participated in 

traditional in-class education compared to students of online distance courses. They 

did not find any significant differences between these two methods (p.70) but they 

did find a difference between genders (pp.68-71). They concluded that the male 

participants had a higher score in attitude (better attitudes towards learning English), 

but the female participants were more motivated in learning it (pp.68-71). In contrast 

to this, Gömleksiz (2010, p.915) found the female participants of his study to have 

better attitudes than the male ones, even though also his participants were Turkish 

university students. The only difference between Genc, Kulusakli and Aydin (2016) 

and Gömleksiz’s (2010) participants was that the participants in Gömleksiz’s study 

all came from the faculty of education, whereas Genc, Kulusakli and Aydin’s (2016) 

participants came from nine different faculties.  

In his research, Gömleksiz (2010, p.914) measured the participants’ attitudes towards 

English language learning on four subscales: interest towards the English language, 

the student’s self-confidence in it, the student’s perception of the usefulness of 

English and the student’s attitudes towards the English teacher. The findings showed 

that the female participants had significantly better attitudes than the male ones in all 
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of the scales except for the self-confidence one, where no significant difference was 

found (p.915).  

Another difference between Genc, Kulusakli and Aydin (2016) and Gömleksiz’s 

(2010) results is how the age of the participants affected their results. Genc, 

Kulusakli and Aydin (2016, p.69) did not find any significant correlation between 

age and the attitude score, whereas Gömleksiz (2010, p.915) found that the 

sophomore year university students had better attitudes towards learning English 

than the freshmen in all of the subscales.  

Unlike Gömleksiz (2010) and Genc, Kulusakli and Aydin (2016), Nair et al. (2014) 

did not look at their results in terms of gender or age. In their research they divided 

the attitudes into three subscales: 1) students’ perception of the importance of 

English, 2) students’ attitude towards learning English, and 3) parental 

encouragement and support in the students’ English language learning (p.4). Their 

results showed that there is “a strong positive correlation between the students’ 

perception of the importance of English and their attitude towards learning the 

language” (p.4).  

Students’ attitudes towards language learning seem to be also closely affected by 

their perception of the users of the language (Dörnyei & Csizer, 2005). If the student 

has some positive encounters with the users of a language, they might get more 

motivated to learn it. On the other hand, if the native speakers of the foreign 

language are for instance very rude, the student’s perception of the users of the 

language might drop and affect their motivation of learning the language. Dörnyei & 

Csizer (2005, p.351) found a straightforward linear relationship between intercultural 

contact, and the persons’ self-confidence in the language. This meant that the more 

the person got to use the language, the more confident they were in using it. Also 

other attitudinal L2-spesific variables seemed to have a direct positive relationship 

with the amount of language contact (p.351). However, they also found that the 

language contact improved the attitudes only to a certain point. In the most frequent 

contact categories the attitudes started to fall again (p.352).  
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Similarly also the students’ parents’ attitude towards language learning and the 

support the students receive from them can have both a positive or a negative effect 

on the students’ language learning attitude (Gömleksiz, 2010; Nair et al., 2014).  

As described above, there are many different things that can affect a student’s 

attitude towards learning English. How these things were taken into consideration in 

the design of this study is explained more closely in sections 3.1 and 3.2.  

2.1.3 What a teacher can do to improve his/her students’ attitudes? 

Several studies mention that the language teacher can affect the students’ attitudes 

towards language learning (see e.g. Farani & Fatemi, 2014; Nair et al., 2014; 

Gömleksiz, 2010). A positive attitude towards their own language teacher makes the 

students enjoy the lessons and have a positive attitude towards the language itself. 

Unfortunately, this phenomenon can also work the other way around. Negative 

attitudes towards the teacher can easily worsen the attitudes towards the subject as 

well. Naturally the teacher cannot change their own personality, but luckily studies 

have shown that there in fact are some things they can do to better their students’ 

attitudes (Farani & Fatemi, 2014; Mirici, 2010).  

Farani & Fatemi (2014, p.2419) proved that the teacher’s usage of self-disclosure 

had a positive impact on the students’ attitude towards language learning. By self-

disclosure they mean that the teacher shared “some of her experiences and emotions 

of the period that she herself was a language learner” by using statements like “I 

thought that making mistakes in front of classmates was too annoying and something 

to be avoided, but after a while, I understood that it was a sign of learning and 

improving. So I decided not to get embarrassed of my mistakes rather I tried to 

correct them” or “don’t worry if it takes you a long time to learn some grammatical 

points, sometimes I had the same problem when I was a language learner. To 

overcome this problem I used to study some grammar books and do their exercises, 

and whenever I had a problem I asked my teacher” (p.2418). The qualitative part of 

their study showed that the teacher’s self-disclosure improved not only the attitudes, 

but also the atmosphere in class and encouraged also the students to use self-

disclosure with their peers and the teacher (p.2421). 
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Another way for a teacher to improve their students’ attitudes is through prestudy 

exercises (Mirici, 2010), which are also used in this research. I will present this 

method and Mirici’s study (2010) more in part 2.2. 

2.1.4 Finnish pupils’ attitudes towards learning English in earlier research 

In the spring of 2013, the Finnish National Agency for Education (Opetushallitus) 

conducted a huge study of how well the pupils finishing their secondary school met 

the target levels set in the National Curriculum in their language skills. The study 

was conducted in several parts, and the part concerning A-level English was done by 

Härmälä, Huhtanen and Puukko (2014). A-level English means that the pupils have 

started to learn English already in primary school, starting usually in the third grade 

or even in the first grade. Besides looking at how well the goals had been reached, 

the study dealt with the pupils’ opinions related to learning English (p.149).  

The results showed that 57% of the pupils thought they were good in English 

(Härmälä, Huhtanen and Puukko, 2014, p.150) and 90% of the pupils thought that 

English is useful (p.151). 66% of the pupils said they were happy to learn English, 

57% said they enjoyed English lessons, and 41% said English was one of their 

favourite subjects (pp.151-152). On average all of the scores were positive (p.152).  

The results also showed correlations between the opinions (Härmälä, Huhtanen and 

Puukko 2014, p.152). The pupils who enjoyed learning English thought it was useful 

and they had a positive perception of their own competence in it (p.152).  

Just like in Gömleksiz’s study (2010) the female participants had a bit higher scores 

than the male once in the other categories, except for the perception of own 

competence (Härmälä, Huhtanen and Puukko, 2014, p.153). Also, only 12% of the 

girl participants thought their grade in English was too low, whereas for the boys, the 

number was 25% (p.154).  

Pupils whose parents had graduated from at least high school had more positive 

perceptions of their own competence and the usefulness of English (Härmälä, 

Huhtanen and Puukko, 2014, p.155). Also the education plans of the pupils affected 

their opinions (p.155). Pupils applying to high school thought English was more 
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useful than the ones applying for vocational school and they were more positive 

about their own competence (p.155). 

Härmälä, Huhtanen and Puukko (2014, p.156) also found that the pupils’ opinions of 

English correlated positively with their grades in it. There were very minor regional 

variations (p.158).  

I will compare the results of my study to the results of Härmälä, Huhtanen and 

Puukko (2014) in section 5.1.1. 

2.2 Prestudy 

In this part I will first introduce Mirici’s study (2010), to which the study at hand is 

strongly connected. After that I will present the Flipped classroom method, and 

explain its relation to the usage of prestudy materials. 

2.2.1 Mirici’s study 

In his study, Mirici (2010) compared two different types of prestudy methods, and 

how they affected students’ attitudes towards English and their activity in the 

classroom. One of the study groups got an extensive prestudy material as a handout 

and the other group used dictionaries to read through the unit before class (p.188). 

The handouts consisted of “topic-related activities to develop certain reading skills – 

especially figuring out the meaning of unknown words – finding the main idea of the 

text, making inferences, and drawing conclusions from a particular part of the text” 

(p.188). The participants were Turkish upper-intermediate level English students 

with an average age of 20 (p.189).  

According to Mirici (2010), the idea behind prestudying is that students feel more 

comfortable in participating in the classroom activities if they are familiar with the 

subject and feel secure (p.188). Prestudying also saves the limited time in the 

classroom, and can help the students to develop better learning strategies (p.188).  

Mirici’s results show that the handouts were a better way for prestudying than the 

dictionaries. The group that used the handouts were more active in class (p.191) and 

their attitudes towards English improved during the study period (p.193). Both the 
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students and the teacher had positive experiences of the usage of the prestudy 

handouts (p.193).  

This study will test if similar prestudy handouts will work with younger learners in 

the Finnish school setting. How this is done, is explained more closely later in 

section 3. The next section will describe a more substantial method of prestudy, 

called “flipped classroom”. 

2.2.2 Flipped classroom 

With the rapid development and spread of technology in the modern society, teachers 

have felt the pressure to use technology more and more in their teaching (Basal, 

2015, p.28). One answer for this pressure is the “Flipped classroom” method. 

The methodology of “Flipped classroom” was created by Jonathan Bergmann and 

Aron Sams in 2000 (Bergmann and Sams, 2012). According to them, in the flipped 

classroom  setting that “which is traditionally done in class is now done at home, and 

that which is traditionally done as homework is now completed in class” (p.13). This 

means that the students study the subjects beforehand and come to class prepared, 

which is also the main idea of prestudying. 

The idea that students come to class already prepared is not a new one (Hao, 2016, 

p.295). However, the flipped classroom is perceived as a new idea, as the main idea 

in it is that the prestudying happens by watching video lectures before class (Hao, 

2016, p.296; Basal, 2015, p.29; Chuang, Weng and Chen, 2018, p.57; Evseeva and 

Solozhenko, 2015, p.206; Hsieh, Wu and Marek, 2017, p.1). However, many 

researchers also point out that only the video lectures are not enough, but that also 

the other parts of the course, such as online and in-class exercises should be well 

planned and integrated with the video materials to make the flipped approach 

successful (Basal, 2015, p.33; Evseeva and Solozhenko, 2015, p.207).  

Using the flipped classroom method with university students has had some promising 

results (e.g. Basal, 2015; Evseeva and Solozhenko, 2015; Hsieh, Wu and Marek, 

2017). The studies report that the flipped classroom method has amongst other things 

increased the students’ motivation (Basal, 2015; Hsieh, Wu and Marek, 2017) and 
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enhanced their learning results (Evseeva and Solozhenko, 2015; Hsieh, Wu and 

Marek, 2017).  

One of the most important benefits of flipping the classroom is the student-

centredness of this method (Basal, 2015, p.34;  Evseeva and Solozhenko, 2015, 

p.206). When the students come to class prepared, the role of the teacher changes 

into a facilitator rather than the source of knowledge. Another important benefit of 

this method is that the students are able to learn at their own pace as they can pause 

and rewind the videos anytime (Basal, 2015, p.27; Hsieh, Wu and Marek 2017, p.2). 

This makes the approach very personalized and fitting for individualization.  

However, the problem with the flipped classroom method is that some students do 

not like to replace the live communication with their teacher and peers with the 

online videos and activities (Evseeva and Solozhenko 2015, p.208) or they dislike 

the fact that they cannot ask questions instantly when the information is presented 

(Chuang, Weng and Chen, 2018, p.58). Another problem is that students who are not 

able to regulate themselves and their learning might not watch the videos (Chuang, 

Weng and Chen, 2018, p.58). The latter problem has been realized and addressed in 

many different ways. The teacher can for instance embed secret words into the 

videos that the students then have to provide in class (Basal, 2015, p.31) or prepare 

quizzes at the beginning of each lesson (Chuang, Weng and Chen, 2018, p.58) to 

check that the students have in fact viewed the materials. One other challenge of this 

approach is that the creation of the online materials requires a huge amount of work 

from the teacher (Evseeva and Solozhenko, 2015, p.208). 

As mentioned above, the flipped classroom method has shown many benefits (e.g. 

Basal, 2015; Evseeva and Solozhenko, 2015; Hsieh, Wu and Marek, 2017). 

However, not all students benefit from it equally (Chuang, Weng and Chen, 2018). 

Chuang, Weng and Chen (2018) proved that students with instrumental motivation 

benefitted from the flipped approach most. In fact, they were the only group that 

seemed to benefit from it. Having an instrumental motivation in learning English 

means that the students believe that by learning English they can for instance get a 

better job in the future (p.59). In their study Chuang, Weng and Chen used an in-

class quiz at the beginning of each lesson to see how well the students had learned 

the subject of the prestudy videos. They state that the students with highest 



11 

 

 

instrumental motivation did well in the quiz, which means that they learned from the 

videos best (p.63). The students with high instrumental motivation also did better in 

the exam that was held after the study period (p.63). 

Interestingly there was also another group of students that did well in the post-study 

exam (Chuang, Weng and Chen, 2018, p.63). These were students with high 

language beliefs (p.63). In this case by “language beliefs” the researchers meant 

“constructs such as difficulty of language learning, foreign-language aptitude, the 

nature of language learning, learning and communication strategies, motivation and 

expectations” (p.61). The results showed a direct correlation with the students’ 

beliefs and the increase in their scores between pre- and post-study exams (p.64). 

However, the students with the high beliefs did not succeed in the in-class quizzes 

held during the course (p.65). The researchers suggest that the students with the high 

language beliefs did not follow the prestudy videos as carefully as the students with 

high instrumental motivation, but that they participated and followed the instruction 

more actively in class (p.65). Another possible explanation might be that the students 

with high beliefs are able to learn English, no matter the approach (p.65).  

The flipped classroom approach has been studied widely on university students (e.g. 

Basal, 2015; Evseeva and Solozhenko, 2015; Hsieh, Wu and Marek, 2017), but is it 

applicable with younger learners? Yungwei Hao (2016) studied the readiness of 

Taiwanese seventh graders (approximately 13 years old) to participate in flipped 

classroom learning. She found that many things such as “language beliefs, student 

perceptions of teacher characteristics, the availability of outside-school support and 

resources, learning performance, study time and net-surfing time” had an effect on 

the pupils’ readiness to participate in flipped classroom learning (p.295). Hao (2016, 

p.295) divided the readiness for flipped learning into five dimensions: learner control 

and self-directed learning, technology self-efficacy, motivation for learning, in-class 

communication self-efficacy, and doing previews. She found that the readiness level 

of the seventh graders ranged only from slightly above neutral to below neutral in all 

of these dimensions (p.299). This seems to imply that such young children are not 

ready for flipped learning. The highest level of readiness was reached in the 

dimension of technology self-efficacy, which is not surprising for the 21st century 

digital natives (p.299). The lowest readiness level (below neutral) was found in the 
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pupils readiness to do previews (p.300). The pupils assessed their own readiness to 

do previews by answering statements like “I am willing to do previews by watching 

online videos” (p.298). The fact that the pupils had a below neutral readiness level in 

this dimension implies that they do not feel they are ready for extensive prestudy 

through online materials.  

In this research, the participants are of similar age as in Hao’s study (2016). As 

Hao’s results imply, the participants are not yet ready to participate in full-on flipped 

classroom learning. That is why in this research, only small steps towards that 

direction are taken with the use of prestudy handouts similarly to Mirici’s study 

(2010).  
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3 Methodology 

This study was conducted as an intervention study. In this part, I will explain the 

methodology of this study and the data collection process.  

The main steps of the data collection process were as follows:  

- 1A Pre-intervention interview with the teacher 

- 1B Pre-intervention questionnaire for the pupils 

- 2 The intervention period when prestudy materials were used in both of the 

classrooms 

- 3A Post-intervention questionnaire for the pupils  

- 3B Post-intervention interview with the teacher 

 

In addition to these steps, the teacher and the researcher exchanged emails 

throughout the study period.  

As presented above, the learner’s attitudes were measured with a questionnaire 

before and after the intervention. During the intervention, the participants were given 

prestudy materials provided by the researcher.  

In addition to the questionnaires with the pupils, the teacher was interviewed before 

and after the study.  

In the upcoming sections, I will explain these steps more closely and provide 

examples of the materials. In the next section, 3.1, I will present my research group. 

After that in section 3.2 I will describe how attitude is divided into subcategories in 

this research and how this division was applied to the questionnaires that were used 

to measure attitudes and collect experiences of the participants. Section 3.3 talks 

about the prestudy materials and sections 3.4 and 3.5 describe the interviews and 

email interaction with the teacher. 

3.1 The participants 

The participants of this study came from a small school in Eastern Finland. The 

school includes all the grades of primary and secondary school, so the pupils are 
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aged between 7-16. The whole school includes about 140 pupils. This school was 

chosen, because the English teacher of the school was willing to participate in my 

research. There is only one English teacher in the school, and she teaches nearly all 

of the classes.  

One class from primary school and another one from secondary school were chosen 

for the study. It was determined with the teacher that the participating classes were 

the fifth and eighth, because they had more English lessons per week, so the data 

collection could be done in a shorter period of time. In addition, both these classes 

had the same number of pupils in them, which is 15. The fifth and eighth grade 

means that the participants are aged between 11-12 and 14-15 years.  

Before the study, the necessary applications were made to get the agreement of the 

municipality and the school for the study. After this, written consent was collected 

from the guardians of the pupils. Out of the 15 pupils on the fifth grade, one pupil did 

not get the consent from her guardians and could not participate in the study. In 

addition, one pupil from the eighth grade was absent during the first questionnaire 

and the few first weeks of the study, so she was excluded from the other 

questionnaire as well, as she did not receive all the prestudy materials. Hence the 

total number of pupils participating in the study was 14 on both of the grades as 

shown below in Table 1.  

The table below also shows the gender division of the participants.  

Table 1, Gender division of the participants 

Grade Female Male Total 

5th  10 4 14 

8th  10 4 14 

Total 20 8 28 

 

As can be seen from the table, the gender division of the participating grades is 

exactly the same. Earlier studies show very contradicting results on whether or not 

gender variation is a significant factor in relation to learners’ attitudes towards 

English (see 2.1.2). In this study, gender variation is not measured because the 

sample size is so small that any statistical tests would not be reliable. However, it is 
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important to note that because the gender division of the participating grades is the 

same, the gender of the participants cannot affect the results when comparing the 

scores of the two grades.   

 

3.2 The pre- and post-intervention questionnaires 

In this section I will first describe how attitude is divided into subcategories in this 

study. After that, I will explain the structure of the pre- and post-intervention 

questionnaires that were used to measure the pupils’ attitudes towards learning 

English. 

3.2.1 The sub categorisation of attitude 

As was mentioned in section 2.1.2, different researchers divide attitude differently 

into subcategories. In his research Gömlekszis (2010, p.914) divided the students’ 

attitudes into four subscales: 1) interest towards the English language, 2) self-

confidence in it, 3) perception of the usefulness of English and 4) attitudes towards 

the English teacher. On the other hand Nair et al. (2014, p.4) used three subscales: 1) 

perception of the importance of English, 2) attitude towards learning English, and 3) 

parental encouragement and support in the students’ English language learning. 

In this research I have combined these two divisions into my own five subscales: 

1. Interest towards English 

2. Self-confidence in English 

3. Perception of the usefulness of English 

4. Attitudes towards the English lessons 

5. Parental support/encouragement 

 

I used Gömleksiz’s (2010) division as the base for my categories, because it seems to 

be more concrete than Nair et al.’s (2014). However, I widened the fourth category to 

be about the English lessons as a whole, and not just the teacher, because I believe 

there are other things as well that can affect how well the pupils enjoy their time at 

school, such as the classroom or the exercises done in class. I also added the category 

of Parental encouragement that Nair et al. (2014) use, because I believe it can be an 

important factor in the formulation of especially young kids’ attitudes. I believe these 

subscales take widely into account the various things that can affect the formulation 
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of a student’s attitude towards English. How these subscales were applied is 

explained more closely in the following section. 

3.2.2 The structure of the pre- and post-intervention questionnaires 

As described above, the learners’ attitudes towards English were measured before 

and after the intervention with a questionnaire. In this section I will describe the 

questionnaires more closely. 

In this research, attitude towards learning English was divided into five categories: 1) 

Interest towards English, 2) Self-confidence in English, 3) The Perception of the 

usefulness of English, 4) Attitude towards the English lessons and 5) Parental 

support. The questionnaire that was used to determine the learners’ attitudes included 

15 statements that were answered on a five point rating scale (see appendix 1). On 

the five point rating scale, the highest possible score is five, and the lowest is one. 

The score three is the centre on the scale, and scores above that are considered to be 

positive, and below three, negative. The questionnaire was in Finnish as it is the 

mother tongue of all of the participants. Each of my five categories corresponded 

with three statements in the questionnaire; two positives and one negative. For 

instance one of the statements for the perception of the usefulness of English was “I 

will need English in the future” and the five alternatives for each statement were: 

completely agree, partly agree, not agree or disagree, partly disagree, and completely 

disagree. When processing the data, points from 5-1 were given for each of the 

alternatives, and for the negative statements, the points were flipped around, so that 

the “completely disagree” alternative was worth the highest, five points, etc. The 

questionnaire was piloted on teachers and co-students, and small alterations were 

made based on their feedback.  

The attitude scores for individual pupils were calculated based on all of their 

answers. Also the scores for each of the categories were calculated for each of the 

participants individually. In addition to this, mean scores for the whole grades were 

calculated in the different categories and as a whole.  

After the intervention, the same questionnaire was used to measure the attitudes 

again. However, some questions were added to ask about the experiences of the 
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participants during the intervention. These included four more statements to be 

answered on the five-point scale, and two open ended questions (see appendix 2).  

In order to optimize the circumstances, both grades did the second questionnaire at 

the same time of the day and same day of the week as the first ones. For instance, as 

the eighth graders did the first questionnaire on a Monday morning, they did the 

second questionnaire on a Monday morning as well. The study period was limited so 

that both of the grades went through three units in their course books. The fifth 

graders were faster to go through the three chapters, so their study period lasted for 

nine weeks, whereas the eighth graders spent 16 weeks going through the three units. 

The limitation based on the number of units rather than time was chosen, because 

this way the results are much more comparable, as both of the classes used the 

prestudy materials three times. If the period was limited with the number of weeks, it 

might have ended up so that the fifth grade would have used the materials four times 

whereas the eighth grade only twice, which would have made their experiences very 

different. The reason why the difference in the length of the study period is so 

significant is that according to the teacher, the eighth grades “lost” a lot of English 

lessons during the spring due to a work experience week, theme days, etc. Also the 

textbook materials are much harder on upper grades and include more things to go 

through. 

After the second questionnaire, the attitude scores for each of the pupils, and mean 

scores for the whole grades were calculated in each of the five categories and as a 

whole, once again. After this, Wilcoxon Signed Rank Test for Paired Samples was 

applied to see if there were any significant changes before and after the intervention 

in either of the participating grades. Wilcoxon test was chosen, as my data consists of 

paired samples and I have a small sample size. The choice of method was done 

consulting the statistics blog of senior lecturer Aki Taanila (2016). Also Mirici 

(2010) used this test to analyse his results. 

The Wilcoxon test requires that the scores of the first and second questionnaires for 

the same participants are put next to each other so that they can be compared. As the 

questionnaires were answered anonymously, I could not follow the development of 

the attitudes of individual pupils. Instead, I decided to put the answers in order from 

the highest to the lowest ones. This way, instead of the development of the attitudes 
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of the individual pupils, the test measured the development of the attitudes of the 

whole class, which was my intention all along.  

For the eighth grade, some more adjustments had to be made before the data was 

ready to be analysed. This was due to the fact that two pupils were absent during the 

second questionnaire. In order to run the Wilcoxon test, the sample size had to be the 

same for both of the questionnaires. Because I could not exclude the first answers of 

the two absent pupils since I did not know which ones they were, I decided to 

exclude the highest and the lowest score of the first questionnaire, so that the data 

would remain as balanced as possible. After this I checked to see how much the 

results changed and noticed that the mean score of the eighth grade changed only by 

0.01 points after I excluded the two pupils. This implies that the results should not 

change significantly due to this exclusion.  

The answers to the open ended questions of the second questionnaire were analysed 

through close reading.  

3.3 During the intervention: the prestudy materials 

During the intervention, both of the participating grades used prestudy materials 

provided by the researcher. These were given as homework by the teacher before 

starting a new textbook unit in class. The prestudy materials were designed to 

familiarise the pupils with the theme and vocabulary of the upcoming unit, so that 

they could follow it more easily in class. Both grades went through three units during 

the intervention, so prestudy materials were prepared and used for three themes for 

both grades. 

The eight grade used the book Spotlight 8 (Haapala et al., 2012), and they went 

through units 3-5 during the study.  The fifth grade used the book Let’s go 5 

(Eidenbach, Kanervo and Törmä, 2013) and they studied chapters 7-9 during the 

intervention. 

In his study, Mirici (2010) used prestudy handouts that used “texts based on a similar 

topic to the target unit, with topic-related activities to develop certain reading skills” 

(p.188). However, the participants in this study were significantly younger than those 

in Mirici’s and their level of English was much lower, which is why the level of the 
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materials had to be adjusted accordingly. A decision was made that the prestudy 

materials for the fifth graders would not include reading comprehension, because it 

would be too hard for them. Very long texts were also avoided when preparing the 

prestudy materials for the eighth graders. 

For the eighth grade, two of the prestudy handouts focused mainly on reading 

comprehension. For instance, in unit 4 of Spotlight 8 (Haapala et al., 2012), a dance 

group travels across America to participate in a dance contest, and the vocabulary 

focuses around travelling, so the prestudy handout was designed as a reading 

comprehension of a text about travelling (see appendix 3).  

For the fifth grade, reading comprehension tasks would have been too difficult, so 

the materials focused more around the vocabulary. Different sorts of vocabulary 

tasks were designed so that the pupils could try to infer the meaning of the words, or 

look them up from the vocabulary if they were too hard. See appendix 4 for an 

example of the handouts for the fifth grade.  A similar type of vocabulary focused 

handout was also used for the last unit of the eighth grade, as the theme of the unit 

was deemed too hard to grasp to prepare reading comprehension tasks. 

3.4 The pre- and post-intervention interviews with the teacher 

The teacher was interviewed both before and after the intervention. The goal of the 

first interview was to determine whether or not the teacher already uses some sorts of 

prestudy materials in her teaching and what is her hypothesis on the results of the 

study. Also some background information about the two participating grades was 

collected with this interview and the practicalities of conducting the data collection 

were discussed. 

The second interview was conducted as a semi-structured interview. Many of the 

prepared questions were based on the questionnaire results, but the teacher was also 

encouraged to reflect on her experiences during the study. The aim of the second 

interview was to find out about the teacher’s experiences and observations during the 

study. Also, at this point the results of the study for the fifth graders had already been 

discovered, and the interview with the teacher aimed at finding possible explanations 

for the results. The main point of the second interview was to find out if anything 

that the researcher should know of had happened during the study period.  
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Both interviews were recorded on an audio recorder, and the relevant parts were 

transcribed to ease the analysis. The language of the interviews was Finnish.  

3.5 Email communication with the teacher 

In addition to the interviews, emails were exchanged between the teacher and the 

researcher, where interesting facts also occurred. After each of the prestudy 

materials, the teacher asked the pupils to give feedback of the exercises. This 

feedback along with the information about how many of the pupils had done the 

materials was sent by the teacher to the researcher via email. Also some practicalities 

were agreed via email.  

The pupils’ feedback on the prestudy exercises was viewed before preparing the next 

exercises in order to adjust the level of the exercises. For instance the eighth graders 

said in their feedback that the first prestudy exercises felt too difficult, so the next 

exercises were made a bit easier.  

The number of pupils who completed the prestudy exercises was being tracked to see 

if the exercises were actually used by the whole class or at least most of them. No 

reliable results could be given if less than half of the pupils would have actually done 

the exercises. The number of pupils who did the exercises is presented later in 

section 4.2. 
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4 Results and analysis 

In this section I will present my findings. I will first focus on the pupils’ attitudes and 

the differences between the pre- and post-intervention attitudes. After this in section 

4.2 I will look at the pupils’ experiences of the usage of prestudy materials. Section 

4.3 focuses on the teacher’s experiences during the study. 

4.1 The attitudes 

In this part I will look at the pupils’ attitudes towards learning English before the 

study. After this I will look at the differences between the pre- and post-intervention 

attitudes. 

4.1.1 The starting attitudes 

Figure 1 below shows the results of the first questionnaire. It includes the mean 

scores of the two grades divided into the different categories of attitude, and also the 

whole scores. As mentioned before, on a five-point rating scale, score three is 

neutral. Anything above it is considered positive, and below it, negative.  

 

Figure 1, The mean scores of the two grades in the first questionnaire. 
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As can be seen from the graph, pupils in both of the grades have positive attitudes in 

all of the categories. When we compare the grades to each other, we see that the fifth 

graders have a higher score in all the categories. However, the difference is very 

small in all of the categories, except for the attitude towards English classes.  

The fact that the fifth graders had higher scores can to a large extent be due to the 

participants’ ages. The eighth graders are going through puberty, which often causes 

negative attitudes towards authorities, such as the teacher or the school system 

(Hägglund, 1971, pp.1008-1009). Also the teacher mentioned in both of the 

interviews that the eight graders are “in a challenging age”, which can possibly affect 

the results.  

Both grades had highest scores in the category “perception of the 

usefulness/importance of English”, which is not surprising, as nowadays English is 

needed in everyday-life. However, it is a bit surprising at least in my opinion that the 

younger students had a higher score in this category as well. I would have expected 

that the eight graders, who will soon have to know what to do after secondary school, 

would have a better perception of the extent to which English is needed in reality. 

What is even more interesting is that in the first interview, the teacher mentioned that 

the eight graders’ attitudes towards English vary a lot, and that there are those that 

“already know they will not need English in the future”. This might explain why the 

eighth grade got a lower score in this category as well, but when we look at the 

distribution of the answers more closely, none of the pupils used the negative 

alternatives in this category, as can be seen below in table 2.  

Table 2, Distribution of the 8th graders answers on statements related to the importance of English. 

 5 4 3 2 1 

It is important to be able to use 

English 

9 3 2   

I will need English in the future 8 4 2   

English is completely useless 

(negative) 

9 1 4   

Total 26 8 8     

This contradicts the teacher’s view that some of the pupils would already have 

decided that they will not need English in the future.  It is positive to note that overall 
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the pupils’ perception of the usefulness of English is very high, even though they 

would say otherwise to the teacher.  

The following graph turns the focus to the scores of individual pupils. 

 

Figure 2, Attitude scores of individual pupils. 

As can be seen from the graph, all of the pupils in the fifth grade have a positive 

attitude towards English language learning, and their scores vary from 3.4 to an 

amazing 4.87 with the median being 4.2. Two of the students in the eight grade have 

a slightly negative attitude towards learning English, and a third student had the 

score of exactly 3, which can be considered neutral. The score of the eight graders 

vary from 2.8 to 4.73, and the median of their scores is 3.77. As can be seen from the 

graph, the highest six scores of both grades are quite close to each other, but after 

that, the scores of the eight graders drop faster.  

Regarding this research, it seems that the fifth graders already have so positive 

attitudes towards learning English that there is not very much room for improvement 

after the intervention. On the other hand, the eight graders have for now a bit lower 

scores, but they might be easily raised by improving their scores in the category 
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“attitudes towards the English lessons”. However, the relationship between the 

teacher and the eighth graders seems to be a bit difficult, according to the first 

interview with the teacher.  

4.1.2 The changes in the attitudes 

In this section I will describe the differences between the pre- and post-intervention 

attitudes of the pupils. I will first look at the attitudes of the fifth graders. 

4.1.2.1 The changes in the attitudes of the fifth graders 

The following table presents the mean scores for each category for the whole grade 

in the first and second questionnaire and the difference between them. 

Table 3, Mean attitude scores of the fifth grade in both of the questionnaires. 

 

1st Questionnaire 2nd Questionnaire Difference 

Interest 4.14 3.71 - 0.43 

Self-confidence 3.62 3.55 - 0.07 

Usefulness of English 4.59 4.48 - 0.11 

English lessons 3.98 3.62 - 0.36 

Parental support 4.43 4.45 + 0.02 

Total 4.15 3.96 - 0.19 

At first glance, it seems that the attitudes of the whole grade have in fact dropped 

instead of rising during the intervention. However, some of these differences are 

explained when we look at the scores of individual students in Figure 3.  
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Figure 3, Attitude scores of the fifth graders in the two questionnaires. 

As can be seen from Figure 3, the distribution of the scores of the individual students 

in the two questionnaires is quite similar except for the very lowest scores. In the 

second questionnaire the scores of the fifth graders vary from 2.13 to 4.87, with the 

median being 3.93, whereas in the first questionnaire the scores varied from 3.4 to 

4.87 and the median was 4.2. From these numbers and from graph 3 we can see that 

the lowest score of the class has dropped dramatically from 3.4 to 2.13, which affects 

the results of the whole class a lot, as the sample is so small (n=14). Table 4 below 

shows the mean scores of the class if the answers of the pupil who had the lowest 

score are excluded from the second questionnaire.  

Table 4, Mean attitude scores of the 5th grade with the lowest score excluded. 

  1st Questionnaire 
(n=14) 

2nd Questionnaire 
(n=13) 

Difference 

Interest 4.14 3.92 - 0.22 

Self-confidence 3.62 3.67 + 0.05 

Usefulness of English 4.59 4.56 - 0.03 

English lessons 3.98 3.79 - 0.19 

Parental support 4.43 4.56 + 0.13 

Total 4.15 4.10 - 0.05 
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As can be seen from table 4, if we exclude the answers of the one student whose 

score dropped dramatically, the differences between the scores of the two different 

questionnaires become much smaller. However, it still seems that the scores have 

dropped in most of the categories.  

To see whether or not the changes in the scores where significant, Wilcoxon Signed 

Rank Test for Paired Samples was applied. The results of the test are presented in 

table 5.  

Table 5, Wilcoxon test results for the 5th grade. 

  Wilcoxon Signed Rank Test results 
5th grade 

Including all the 
scores (n=14) 

Without the lowest 
score (n=13) 

Interest Significant  
(z = -2.692 p = 0.007) 

Significant  
(z = -2.555 p = 0.011) 

Self-confidence Not significant  
(z = -1.406 p = 0.160) 

Not significant  
(z = -1.190 p = 0.234) 

Usefulness of English Significant  
(z = -2.070 p = 0.038) 

Not significant  
(z = -1.857 p = 0.063) 

English lessons Significant  
(z = -2.536 p = 0.011) 

Significant  
(z = -2.388 p = 0.017) 

Parental support Not significant  
(z = 0.00 p = 1.000) 

Not significant  
(z = 0.378 p = 0.705) 

Total Significant 
(z = -2.595 p = 0.009) 

Significant 
(z = -2.408 p = 0.016) 

When we look at the total scores of the class, the drop in the attitude scores is 

significant whether we exclude the lowest score (z = -2.408 p < 0.05) or not (z = -

2.595, p < 0.05). Also the scores in two or three out of the five categories have 

suffered a significant drop, depending on whether or not we exclude the lowest score.  

According to these numbers, it seems that the prestudy materials did not have a 

positive effect on the pupils’ attitudes towards learning English. On the contrary, the 

attitudes as a whole and in some categories have dropped significantly.  

Next I will look at the change in the attitudes of the eighth graders. 
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4.1.2.2 The changes in the attitudes of the eighth graders 

The following table represents the change in the eighth graders attitudes as a whole 

class.  

Table 6, Mean attitude scores of the 8th graders 

  

1st 
questionnaire 

2nd 
questionnaire Difference 

Interest 3.86 3.81 -0.05 

Self-confidence 3.52 3.47 -0.05 

Usefulness of English 4.43 4.4 -0.03 

English lessons 3.33 3 -0.33 

Parental support 4.1 4.42 +0.32 

Total 3.85 3.82 -0.03 

As can be seen from the table, the attitudes of the eighth graders do not seem to have 

changed a lot. However, there are some changes in the categories of “English 

lessons” and “Parental support”. Wilcoxon Signed Rank Test for Paired Samples was 

again applied to see if these changes were significant. The results of the test can be 

seen in the following table. 

Table 7, Wilcoxon test results for the 8th grade 

 Wilcoxon Signed Rank Test results 
8th Grade (n=12) 

Interest Not significant  
(z = -1.511 p = 0.131) 

Self-confidence Not significant  
(z = -1.344 p = 0.179) 

Usefulness of English Not significant  
(z = -1.228 p = 0.219) 

English lessons Significant  
(z = -2.488 p = 0.013) 

Parental support Not significant  
(z = 1.772 p = 0.076) 

Total Not Significant 
(z = -0.761 p = 0.447) 



28 

 

 

As can be seen from the table, only the change in the category of “English lessons” is 

significant. This change however, is negative, so it seems that the usage of the 

prestudy materials did not have a positive effect on the pupils’ attitudes. 

In the next sections I will analyse the interviews with the teacher and the added 

questions in the second questionnaire to see what the teacher and the participants 

thought about the prestudy materials and try to find reasons behind the somewhat 

negative change in the attitudes. 

4.2 What did the pupils think about the prestudy materials? 

Even though the participating grades have the same number of pupils in them, the 

number of pupils who actually did the prestudy materials varied a lot between the 

two grades, as can be seen in table 8. 

Table 8, How many of the pupils did the prestudy materials. 

  
5th 
Grade 

8th 
Grade 

1st Material 

How many pupils 
recieved the material 

14 12 

How many did it 10 9 

2nd Material 

How many pupils 
recieved the material 

14 12 

How many did it 10 5 

3rd Material 

How many pupils 
recieved the material 

14 13 

How many did it 9 12 

Table 8 shows that approximately two thirds of the fifth grade did the prestudy 

materials. As for the eighth graders less than half of them did the second material, 

but all of them did the last one (one pupil who received the material was absent 

during the next lesson when they checked it).  

These interesting changes in the activity of the eighth graders can be explained when 

we look more closely at the prestudy materials and the pupils’ feedback on them. As 

described before (3.4), the first two prestudy materials for the eighth graders were 

reading comprehension tasks. For the first material, half of the pupils who had done 
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the exercises felt that they were hard according to the feedback received from the 

teacher by email. This might be the reason why more than half of the pupils did not 

even try to do the second material which was also a reading comprehension task. 

However, the teacher stated that the ones who did not do the second material claimed 

that they forgot the handout home. She continued that it seems to be a wider problem 

in the secondary school that the pupils do not care about separate handouts and often 

lose them. However, all of the pupils who participated in class had done the last 

handout, and none of them had lost it. The last handout was significantly easier than 

the reading comprehension tasks, as it had a similar crossword puzzle as the fifth 

graders’ example material in appendix 4. Only one of the pupils thought this material 

was hard.  

Interestingly also around half of the fifth graders thought that their first prestudy 

material was difficult, but this did not have an effect on their activity in doing the rest 

of the exercises.  

Next we turn the focus to look at whether or not the pupils thought the prestudy 

materials were useful.  

 For the second questionnaire, four statements were added to gather background 

information about how the pupils feel about the textbook units and homework etc. 

Table 9 below shows the distribution of the answers of the pupils to these statements 

and the mean scores of the two grades.  
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Table 9, Distribution of the answers to the statements about prestudying 

Statement Grade Number of 
pupils who 
completely 

agree (5) 

Number 
of pupils 

who 
partly 

agree (4) 

Number 
of pupils 
who do 

not agree 
or 

disagree 
(3) 

Number 
of pupils 

who 
partly 

disagree 
(2) 

Number of 
pupils who 
completely 

disagree (1) 

Mean score 
of the 

whole class 

The texts in the 
English textbook are 
hard 

5th 
grade 

3 3 4 3 1 3.29 

8th 
grade 

1 
 

6 4 1 2.67 

It’s easier to follow 
the text if I know 
something about the 
subject beforehand 

5th 
grade 

1 9 3 
 

1 3.64 

8th 
grade 

2 5 3 1 1 3.50 

Homework before a 
text is useful 

5th 
grade 

3 3 7 1 
 

3.57 

8th 
grade   

10 2 
 

2.83 

I dare to raise my 
hand in class more 
often if I know the 
subject 

5th 
grade 

6 1 5 2 
 

3.79 

8th 
grade 

4 4 3 1 
 

3.92 

 

As can be seen from table 9, the pupils’ answers on whether or not they feel the texts 

in the English textbooks are hard vary a lot. The answers of the fifth graders are 

slightly more in the side of agreeing with the statement, which means that they feel 

the texts are a bit hard. As for the eighth graders, their answers are more in the 

middle and slightly to the side of not agreeing, which means they do not feel the texts 

are that hard.  

Most of the students think that it is a bit easier to follow the texts if they know 

something about the subject beforehand, and that they dare to participate in class 

more if they are familiar with the subject.  

Almost all of the eighth graders and half of the fifth graders did not agree or disagree 

on the matter of whether or not homework before a text is useful. However, almost 

half of the fifth graders thought that it is, whereas two of the eight graders partly 

disagreed.  
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Half of the fifth graders and two thirds of the eighth grade agreed that they dare to 

raise their hands more often in class if they know the subject.  

The pupils’ answers seem to support the claim that the usage of prestudy materials is 

beneficial. However, this is clearer in the answers of the fifth graders than the older 

participants. The fifth graders think that the texts in the textbooks are hard and agree 

that the texts are easier to follow if they know something about the subject 

beforehand. They also agree that homework before a text is useful, which directly 

supports the usage of prestudy materials. These results align perfectly with the 

answers that the fifth graders gave to the open ended questions at the end of the 

second questionnaire. 

In the open ended questions 9 out of 14 pupils in the fifth grade answered that they 

felt that the usage of the prestudy materials during the intervention was beneficial. 

They thought it was easier to translate the texts, or that they participated more in 

class due to the prestudy materials. In addition to this, two pupils answered that the 

materials “maybe” had an effect, and three answered with “I don’t know”. None of 

the students wrote that the materials would not have had any effect at all or that the 

effect would have been negative as the results presented in 4.1.2 imply. Possible 

explanations for these contradicting results are given later in the next section 4.3 and 

in the Discussion.  

The eighth graders’ answers to the open ended questions were very different than the 

fifth graders’. 11 out of 12 pupils on the eighth grade answered that the prestudy 

materials did not have any effect on their learning. Only one pupil said that the 

materials helped in learning new words and that it was easier to use these new words. 

In the statements presented above in table 9, the eighth graders agree that if they 

know something about the subject beforehand, it is easier to follow the texts and they 

dare to participate more in class. However, this did not show in their answers to the 

open ended questions.  This might be due to the fact that the eighth graders do not 

think that the texts are very hard in the first place (see table 9). They also disagreed 

with the statement that homework before a text would be useful, which supports the 

claim that they did not feel that the prestudy materials were useful either.  
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The eighth graders’ experiences during the study seem to align with the change in 

their attitudes. As presented earlier in section 4.1.2.2, the eighth graders’ attitudes did 

not change much during the intervention. It seems that the prestudy materials had 

neither positive nor negative effects on their attitudes.  

In the next section I will describe the teacher’s experiences during the study and try 

to find possible explanations for the contradicting results regarding the fifth graders.  

4.3 The teacher’s experiences during the study 

As mentioned before, the teacher was interviewed both before and after the study. In 

the first interview the teacher hypothesized that the prestudy materials would have an 

effect on the pupils’ attitudes. After the study she said that she had noticed some 

changes during the intervention. She said that it is easier for the pupils to translate 

the textbook units if they have already gone through some of the words.  

When the teacher was told the attitudes of the fifth grade hadn’t improved, but rather 

dropped, she was surprised. However, a possible explanation for this drop came up 

later in the interview. The teacher has not taught this class in the previous years, and 

she only held the first exam for them right before the first questionnaire. This means 

that the pupils got to know their exam scores in the middle of the intervention period. 

The teacher said that some of the pupils were very disappointed with their grades and 

suspected that this might be the reason behind the drop in the attitudes. She stated 

that the fifth graders are still so young that they take the numbers very seriously, and 

might start to hate a subject just because they got a bad grade in it.  

Also the eighth graders had an exam in the middle of the study period. However, 

according to the teacher, the eighth graders’ results in the exam were very similar 

with the grades they had gotten before, so none of the pupils were very disappointed 

in their grade as was the case with the fifth graders.  

The teacher said she thought especially the reading comprehension prestudy 

materials were very interesting. However, she noted that because the prestudy 

materials were separate handouts, many of the pupils, especially in the eighth grade 

lost them or did not remember to do them. She felt like this is a common problem 

with all handouts in the secondary school level. 
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5 Discussion 

This research studied the usage of prestudy materials in an EFL classroom, and its 

relation to the learners’ attitudes towards learning English. As hypothesised, the 

pupils had mainly positive attitudes towards learning English. However, the effect of 

the prestudy materials on the pupils’ attitudes was not as expected. 

For the participants on the eighth grade, it seems that the study had very little effect 

on their attitudes. The only significant difference in their attitudes was the decrease 

in the category of “attitudes towards the English lessons”. This fall might be 

explained by the fact that according to the teacher the eighth graders do not like 

exercises on separate handouts, which they got during the study period. The pupils in 

the eighth grade also thought that the first prestudy material was too hard, which 

might also affect their attitude towards the lessons. In the second questionnaire the 

eighth graders agreed that knowing something about the subject beforehand makes it 

easier to follow the texts in their textbooks and that they participate more in class if 

they know the subject. However, they disagreed with the statement that homework 

before a text is useful.  

In the textbooks that the eighth graders use (Spotlight 8), there are at least two pages 

of exercises about the theme before each unit. These exercises are mainly listening 

comprehension, and according to the teacher, they go through these exercises in class 

before entering the text. The results of this study imply that these exercises are a 

sufficient prestudy method for the eight graders, as they did not feel like they 

benefited from the extra prestudy handouts done at home.  

In the fifth grade the pupils had positive experiences of the usage of the prestudy 

materials. Two thirds of the class said the materials helped them and encouraged 

them to be more active in class (see 4.2). However, against the hypothesis, the 

attitudes of the fifth graders did not improve during the intervention, but dropped. 

The drop in the attitudes was significant in the categories of “interest towards 

English”, “perception of the usefulness of English” and “attitudes towards the 

English lessons”.  
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The interviews with the teacher gave a likely explanation for this drop in the attitudes 

of the fifth graders: the pupils got their tests back in the middle of the study period 

and many of them were very disappointed with their grades. Especially the lowest 

score of the class dropped dramatically from 3.4 to 2.13. This drop in the attitudes 

shows how important grades are for young pupils. It is a shame that one test can 

affect the attitudes of the whole class so much. What is interesting is that the pupils’ 

results in the category of “self-confidence in English” did not drop due to the bad test 

scores. On the contrary, the results dropped in the categories of “interest towards 

English”, “perception of the usefulness of English” and “attitudes towards the 

English lessons”. It seems that the pupils directed their frustration towards the school 

system (attitudes towards the lessons) and the language itself (interest towards 

English & perception of the usefulness of English) rather than their own abilities 

(self-confidence in English).  

5.1 Comparison with earlier research 

In this part I will compare my results to some earlier studies. First I will look at the 

study Härmälä, Huhtanen and Puukko (2014) conducted on Finnish ninth graders. 

After that, I will look at Mirici’s (2010) results in a similar intervention study than 

this one but in a different setting. Lastly I will compare my results with earlier 

studies on the flipped classroom method. 

5.1.1 Härmälä, Huhtanen and Puukko (2014) 

My research found that the pupils’ attitudes towards learning English were mainly 

positive. This is in line with the results of Härmälä, Huhtanen and Puukko (2014) 

who studied the attitudes of Finnish ninth graders a few years earlier. In their results, 

over half of the pupils (57 %) thought they were good in English (p.149). In my 

research 61% of the pupils had a positive score (>3.33) in the category of “self-

confidence in English” before the intervention, and 29% had a neutral score (2.67-

3.33). After the intervention 54% of the pupils had a positive score in this category, 

and 35% had a neutral score. Both before and after the intervention, only three pupils 

had a negative score (<2.67) in this category. However, during the intervention the 

number of pupils with a neutral score rose a bit. 
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Härmälä, Huhtanen and Puukko (2014, p.149) also found that over half of the pupils 

(57%) enjoyed the English lessons. In my research 50% of the pupils had a positive 

score in the category of “Attitudes towards the English lessons” before the 

intervention and 38% after the intervention.  Before the intervention only three pupils 

on the eighth grade had a negative score in this category, but after the intervention 

there were three pupils on both grades with a negative score in this category. This 

negative change on the fifth graders is most likely due to the fact that many of the 

pupils were disappointed in their exam results that they got in the middle of the study 

period. This was the first exam this teacher held for the class, so it is natural that the 

pupils reflect their poor performance on the new teacher. They did not think their 

own performance dropped (see 4.1.2.1), but probably see it so that the teacher is 

more strict and gives worse grades than the earlier one. Keeping this in mind, the fall 

of the scores in this category is not surprising.  

Härmälä, Huhtanen and Puukko (2014, p.151) also state that 90% of the pupils 

thought English was useful. Their results showed that the average score was 4.18 in 

this category (p.149). Naturally my scores are not entirely comparable with Härmälä, 

Huhtanen and Puukko as we used a different questionnaire with a different number 

of statements. However, my results are very similar to theirs in this category as well, 

as the score of the fifth graders was 4.59 in the category of “Importance of English” 

before the intervention, and 4.48 after it. The score of the eighth graders, who are 

only a year younger than Härmälä et al’s research group, was 4.43 before the 

intervention and 4.40 after it.  

Overall my results align quite well with Härmälä, Huhtanen and Puukko (2014). This 

supports the claim that my questionnaire was reliable, as the results are similar to the 

results of a wider study on similar participants. 

5.1.2 Mirici (2010) 

Mirici (2010) studied two different types of methods of prestudying and found that 

prestudy through topic-related handouts was more effective than prestudy with 

dictionaries. Just like the fifth graders in my study, the teacher and students of 

Mirici’s study said that the prestudy materials were beneficial and the students were 

more active in class (p.187). However, Mirici also found that the attitudes of the 
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students who used the prestudy handouts improved during the intervention (p.193), 

whereas in my research they did not.  

In Mirici’s study (2010, p.192) over 90% of the students said they have difficulty 

understanding the texts in a unit. In my research 43% of the pupils on the fifth grade 

thought the texts were hard, 29% did not agree or disagree and another 29% thought 

the texts are easy. However, on the eighth grade only one pupil agreed with this 

statement, 42% disagreed, and 50% chose the neutral answer.  

Interestingly the groups that thought the textbook units were hard to understand 

(Mirici’s participants and my fifth graders) both reported that they felt the prestudy 

materials were useful. On the other hand, the eighth graders who participated in my 

study did not think that the texts in their textbooks are hard and they did not think 

that the prestudy materials had any affect on their learning. This seems to imply that 

prestudying is more useful if the subject is hard.  

The average age of the participants in Mirici’s study was 20 (p.189), which makes 

the participants significantly older than mine. Also Mirici’s students study English at 

upper-intermediate level (p.189).  

One reason why prestudying through a handout was found so helpful in Mirici’s 

study (2010, p.188, and p.194) was because the pace of the courses was very high 

and they had very limited time in class to go through the units. However, the 

participants of my study were in a much lower level, in which the pace is not nearly 

as fast as in Mirici’s study. This might be one of the explanations why I did not find 

a similar improvement in the attitudes of the pupils as Mirici did. If over 90% of 

Mirici’s student felt like the texts were hard and in addition to this, the pace in class 

was very fast, it seems only logical that they would benefit from extensive prestudy 

at home. However, not nearly as many of the participants in my study felt like the 

texts of the units are hard and the pace in basic education is very slow, compared to 

upper-intermediate level preparatory classes. 

Another thing that might separate the circumstances of my study compared to 

Mirici’s (2010) are the textbooks. I am not familiar with the books that the 

participants of Mirici’s study were using, but both of the books in my study already 
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provide materials that familiarize the pupils to the subject and vocabulary before 

entering the text. However, these exercises are often done in class.  

5.1.3 Earlier research on the flipped classroom method 

As presented earlier in section 2.2.2, Hao (2016) studied the readiness of Taiwanese 

seventh graders to participate in the flipped classroom learning. Her results implied 

that so young children (approximately 13 years old) were not ready to participate in 

this method. Interestingly, my results show that the fifth graders (11-12 years old) 

felt like they benefitted from the usage of prestudy materials, whereas the eighth 

graders (14-15 years old) did not (see 4.2). This seems to imply that the usage of 

prestudy materials works on younger children than the full-on flipped classroom 

method. However, it seems that other factors, such as how hard the studied texts are 

(see 5.1.2), effect the benefit from the usage of the prestudy materials more than the 

age of the participants. 

Chuang, Weng and Chen (2018) proved that students with instrumental motivation 

benefitted from the flipped approach the most. Having an instrumental motivation in 

learning English means that the students believe that by learning English they can for 

instance get a better job in the future (p.59) which is comparable with my category of 

“perception of the usefulness of English”. In my study, both of the grades had very 

high scores (4.59-4.4) in this category both before and after the intervention. 

However, only the fifth graders said they benefitted from the usage of prestudy 

materials.  

Both my results and Härmälä, Huhtanen and Puukko’s (2014, p.151) show that 

Finnish pupils seem to have high instrumental motivation. Combined with the results 

of Chuang, Weng and Chen (2018), this seems to imply that Finnish pupils would 

benefit from the flipped classroom method. However, further study is needed to 

prove this claim.  
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6 Conclusion 

This study tested the usage of prestudy materials in primary and secondary school 

EFL classrooms. In addition to this, the learners’ attitudes towards learning English 

were measured to see if there is any relation between them and the usage of prestudy 

materials.  

6.1 Main findings 

As was hypothesised, the pupils have mainly positive attitudes towards learning 

English. The attitude scores align with the national study conducted on ninth graders 

in 2013 (Härmälä, Huhtanen and Puukko, 2014). The attitudes of the fifth graders 

were a bit higher than the eighth graders. 

The teacher reported positive experiences during the study, but the experiences of the 

pupils on the two participating grades varied a lot. The pupils on the fifth grade said 

that they were more active in class and that the units were easier to understand after 

prestudying. The eighth graders did not notice any benefit from the prestudy 

materials. The results of both my and Mirici’s study (2010) show that learners who 

think that the studied texts are hard also report that they benefitted from the usage of 

prestudy materials.  

Against the expectations, the pupils’ attitudes did not improve during the study 

period, but they actually dropped. In the fifth grade, the negative change was 

significant both when we look at the whole attitude towards English and in three 

categories (interest towards English, perception of the usefulness of English, and 

attitudes towards the English lessons). One possible explanation for the drop in these 

attitudes might be the fact that in the middle of the study period the pupils got their 

exams back and many of them were disappointed with their grades. 

In the results on the eighth graders, only the category of “Attitudes towards the 

English lessons” dropped significantly. This might be explained by the fact that the 

eighth graders seem to have very poor attitudes towards separate handouts as they 

feel like they are extra work and hard to take care of and all the prestudy materials 

were handouts.  
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Another possible explanation for why the attitudes did not improve like they did in 

Mirici’s study (2010) could be the fact that in basic education there is more time to 

go through each unit and they are not as hard as on upper levels. Also the Finnish 

textbooks already include materials that introduce the pupils into the subject and 

vocabulary before entering the text itself. However, these exercises are often done in 

class as many of them include listening comprehension or speaking with a partner. 

Especially the eighth graders seem to support the usage of these materials in class as 

they agreed that it is easier to follow the texts in the textbooks if they know 

something about the subject beforehand, and that they dare to raise their hands in 

class more often if they know the subject (see 4.2). However, they did not agree that 

homework before a text would be useful, which seems to imply that they think that 

the prestudy exercises done in class are sufficient.  

One problem with the prestudy materials was that as they were on separate handouts, 

many of the pupils lost them. This is why I think it would be beneficial if the 

textbooks would include prestudy exercises to be done already as homework before 

each unit in addition to the once done in class. One other possible solution would be 

to create online prestudy materials. This might even inspire the pupils to do them 

more actively. However, then it should be made sure that the pupils do not lose the 

link to the materials or their passwords and that all of them have access to the 

internet on a suitable device etc. 

6.2 Future research 

Unfortunately the results of this study were possibly affected negatively by the fact 

that many of the pupils on the fifth grade were disappointed with the grades they got 

from a test in the middle of the study period. On the other hand, it is a finding in 

itself that the attitudes of the pupils dropped because of the fact that they got a bad 

grade. However, further proof is needed to prove this phenomenon. I also believe 

more research should be done to find ways to prevent this unfortunate phenomenon 

from happening.  

This study worked as a pilot study that showed that the teacher and the younger 

pupils thought the usage of prestudy materials was beneficial. However, Because the 

study setting was so complex, the sample size was quite limited. Wider studies 
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should be conducted on various levels and even different subjects. Not only language 

teachers, but other teachers as well might benefit from the usage of this method in 

their teaching.  

My and Mirici’s (2010) results imply that learners feel like they benefit from the 

prestudy method if the subject is hard. However, Mirici showed that also the 

learners’ attitudes towards learning English improved during the intervention when 

prestudy materials were used, whereas in my study they did not. Further studies 

should be conducted on other possible benefits of the usage of prestudy materials, 

such as classroom activity and improved learning scores and to find out in which 

settings the usage of prestudy materials actually improves the learners’ attitudes. 

I will also recommend that future textbook series would include more extensive 

prestudy exercises that could be done already as homework. This way the time in 

class could be used to engage in more interactive exercises or to take up the harder 

questions together. In addition to this, I think that the pupils would benefit from 

familiarising with the theme already once at home, as the more repetition they get, 

the more easily they remember the new words and constructions.  
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© Marjut Kontinen 

Appendix 1 The pre-intervention questionnaire 

Kysely englannin kielen opiskelusta 

Mieti omaa englannin kielen opiskeluasi ja vastaa seuraaviin väittämiin mahdollisimman todenmukaisesti. 

Kyselyyn vastataan nimettömästi. Kyselyn tarkoituksena on kerätä aineistoa pro gradu –tutkielmaa varten, 

ja aineistoa käsittelee vain tutkija, Marjut Kontinen. Aineiston keruussa auttaa opettaja Matleena Salo. 

 Täysin samaa 
mieltä 

Osittain samaa 
mieltä 

Ei samaa eikä eri 
mieltä 

Osittain eri 
mieltä 

Täysin eri 
mieltä 

 1. Englanti on mielenkiintoista      

 2. Olen hyvä englannissa      

3. Englannin osaaminen on tärkeää      

4. Viihdyn englannin tunneilla      

5. Vanhempani kannustavat minua opiskelemaan 
englantia 

     

6. Olen kiinnostunut englannista      

7. Opin englantia helposti      

8. Tarvitsen englantia tulevaisuudessa      

9. Englannin oppitunnit ovat mielenkiintoisia      

10. Saan vanhemmiltani apua englannin opiskeluun      

11. Englanti ei ole mielestäni kiinnostavaa       

12. En osaa englantia       

13. Englanti on täysin turhaa       

14. Englannin tunnit ovat tylsiä       

15. Vanhempieni mielestä englannista ei ole hyötyä       
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Translation of the pre-intervention questionnaire: 

Questionnaire about studying English 

Think about your experiences studying English and answer the following statements as truthfully as possible. 

The questionnaire is filled anonymously. The purpose of the questionnaire is to collect data for a master’s 

thesis and the data is processed only by the researcher Marjut Kontinen. Teacher X X will help in the data 

collection process. 

 Completely 
agree 

Partly agree Not agree or 
disagree 

Partly 
disagree 

Completely 
disagree 

 1. English is interesting  
    

 2. I am good in English  
    

3. It is important to understand English/to be able to 
speak English 

 
    

4. I enjoy the English lessons  
    

5. My parents encourage my to study English  
    

6. I am interested in English  
    

7. I learn English easily  
    

8. I will need English in the future  
    

9. English lessons are interesting  
    

10. My parents help my study English  
    

11. I do not think English is interesting   
    

12. I do not understand/I cannot speak English  
    

13. English is a complete waste of time  
    

14. English lessons are boring   
    

15. My parents think that English is not useful   
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Appendix 2 The questions added to the post-intervention questionnaire 

 

16. Englannin tekstikirjan kappaleet ovat mielestäni 
vaikeita 

     

17. Kappaletta on helpompi seurata jos tiedän jo aiheesta 
jotain 

     

18. Kotitehtävät ennen kappaletta ovat hyödyllisiä      

19. Uskallan viitata tunnilla enemmän kun osaan aiheen      

 

Tämän tutkimuksen aikana on käytetty kappaleisiin valmistavia ennakkomateriaaleja 

kotiläksyinä (sanastoon liittyvät kotitehtävämonisteet (fifth grade)) (luetunymmärtäminen 

Pohjois-Irlannin kapinasta, luetunymmärtäminen matkustamisesta, sanastosuunnistus 

kappaleen 5 sanoista (eighth grade)). 

 

20. Vaikuttiko ennakkomateriaalien käyttö tuntityöskentelyysi? (Oliko kappaletta helpompi seurata, 

viittasitko enemmän, vai eikö materiaaleilla ollut mitään vaikutusta, jne.) 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

____________________________ 

21. Mitä pidit materiaaleista? (Olivatko ne helppoja, vaikeita, mielenkiintoisia, haastavia jne.) 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

_____________________ 
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Translation of the questions added to the post-intervention questionnaire: 

16. The texts in the English textbook are hard      

17. It’s easier to follow the text if I know something about 
the subject beforehand 

     

18. Homework before a text is useful      

19. I dare to raise my hand in class more often if I know 
the subject 

     

 

During this research, prestudy materials were used to prepare before a unit (homework 

handouts with exercises dealing with the vocabulary (fifth grade)) (reading comprehension 

about the rebellion in North-Ireland, reading comprehension about travelling, 

vocabularyhunt of the vocabulary in unit 5 (eighth grade)). 

 

20. Did the usage of prestudy materials affect your behaviour in class? (Was it easier to understand 

the unit, did you raise your hand more often, or did the usage of the materials have no effect at all, 

etc.) 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

____________________________ 

21. What did you think of the materials? (Were they easy, difficult, interesting, challenging, etc.) 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

_____________________ 
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Appendix 3 Example of the prestudy materials for the eighth grade 

 

1. Lue alla oleva wikipedian (https://en.wikipedia.org/wiki/Travel) määritelmä matkustamiselle, ja vastaa 
kysymyksiin sen pohjalta 

Travel is the movement of people between relatively distant geographical locations, and can involve travel 

by foot, bicycle, automobile, train, boat, bus, airplane, or other means, with or without luggage, and can be 

one way or round trip. Travel can also include relatively short stays between successive movements. 

Reasons for travelling include recreation, tourism or vacationing, research travel the gathering of 

information, visiting people, volunteer travel for charity, migration to begin life somewhere else, religious 

pilgrimages and mission trips, business travel, trade, commuting, and other reasons, such as to obtain 

health care or waging or fleeing war or for the enjoyment of travelling. Travellers may use human-powered 

transport such as walking or bicycling; or vehicles, such as public transport, automobiles, trains and 

airplanes. 

Travel may be local, regional, national (domestic) or international. In some countries, non-local internal 

travel may require an internal passport, while international travel typically requires a passport and visa. A 

trip may also be part of a round-trip, which is a particular type of travel whereby a person moves from one 

location to another and returns. 

 

1. Voiko matkustaminen tekstin mukaan sisältää pysähtymisiä? ___________________________ 

2. Mainitse vähintään 4 syytä matkustamiselle: ________________________________________________  

_______________________________________________________________________________________ 

3. Mitä kansainvälinen matkustaja yleensä tarvitsee? ____________________________________________ 

4. Mikä on ”round-trip”? ___________________________________________________________________ 

 _______________________________________________________________________________________ 

 

2. Mitä kulkuvälineitä tiedät jo? Kirjoita englanniksi viivoille

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_______________________ 
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Translation of the Example of the prestudy materials for the eighth grade 

1. Read below how Wikipedia (https://en.wikipedia.org/wiki/Travel) defines travelling and answer the 
questions based on it  

Travel is the movement of people between relatively distant geographical locations, and can involve travel 

by foot, bicycle, automobile, train, boat, bus, airplane, or other means, with or without luggage, and can be 

one way or round trip. Travel can also include relatively short stays between successive movements. 

Reasons for travelling include recreation, tourism or vacationing, research travel the gathering of 

information, visiting people, volunteer travel for charity, migration to begin life somewhere else, religious 

pilgrimages and mission trips, business travel, trade, commuting, and other reasons, such as to obtain 

health care or waging or fleeing war or for the enjoyment of travelling. Travellers may use human-powered 

transport such as walking or bicycling; or vehicles, such as public transport, automobiles, trains and 

airplanes. 

Travel may be local, regional, national (domestic) or international. In some countries, non-local internal 

travel may require an internal passport, while international travel typically requires a passport and visa. A 

trip may also be part of a round-trip, which is a particular type of travel whereby a person moves from one 

location to another and returns. 

 

1. According to the text, can travelling include stops? ___________________________ 

2. Mention at least 4 reasons for travelling: ________________________________________________  

_______________________________________________________________________________________ 

3. What does an international traveller usually need? ____________________________________________ 

4. What is a ”round-trip”? __________________________________________________________________ 

 _______________________________________________________________________________________ 

 

2. Which means of travel do you already know? Write below in English

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_______________________
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Appendix 4 Example of the prestudy materials for the fifth grade  

1. Etsi reitti taulukon läpi seuraamalla suomenkielisiä vihjesanoja. Taulukossa voi liikkua 

pysty- tai vaakasuoraan, sekä kulmittain.  

Käytä apuna tekstikirjan sanastoa s.57 

 

 

finally adventurous especially a postcard a stop New Mexico sand 

a yucca 

plant 
rodeo luckily a bull such close hear 

grunt fly bright a light fancy a hot dog say 

a forest drive flew a squirrel everywhere almost look like 

crazy a dollar sunshine west travel east a few 

a place a trip same an age see heard drove 

saw a wish list find during found said 
on her way 

back 

 

lopulta -> seikkailullinen -> onneksi -> kirkas -> lensi -> ajaa -> hullu -> matka -> löytää -> 

aikana -> nähdä -> itä -> ajoi -> matkallaan takaisin 

Start here 

FINISH 
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2. Etsi oppikirjan sanastosta (s.57) kymmenen itsellesi uutta sanaa ja kirjoita ne 

viivoille. 

 

Englanniksi:  

1.______________________________

2.______________________________

3.______________________________

4.______________________________

5.______________________________

6.______________________________

7.______________________________

8.______________________________

9.______________________________

10._____________________________ 

 

 

Suomeksi:  

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 
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Translation of the Example of the prestudy materials for the fifth grade 

1. Search a route through the mace by following the hint words in Finnish. You can move 

horizontally, diagonally or vertically in the mace.  

You can find help in the vocabulary on page 57 in your textbook 

 

 

finally adventurous especially a postcard a stop New Mexico sand 

a yucca 

plant 
rodeo luckily a bull such close hear 

grunt fly bright a light fancy a hot dog say 

a forest drive flew a squirrel everywhere almost look like 

crazy a dollar sunshine west travel east a few 

a place a trip same an age see heard drove 

saw a wish list find during found said 
on her way 

back 

 

finally -> adventurous -> luckily -> bright -> flew-> drive -> crazy -> a trip -> find -> during -

> see -> east -> drove -> on her way back 

 

Start here 

FINISH 
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2. Search ten words that are new for you in the textbook vocabulary (p.57) and 

write them on the lines below. 

 

In English:  

1.______________________________

2.______________________________

3.______________________________

4.______________________________

5.______________________________

6.______________________________

7.______________________________

8.______________________________

9.______________________________

10._____________________________ 

 

 

In Finnish:  

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

 

 

 


