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1 Introduction 

In 2017 nearly 98% of the Finnish upper secondary school graduates had studied 

English as their compulsory A-language (Official Statistics of Finland, 2017). In 

Finland English is the most popular choice for an A-language, that is the first foreign 

language learners take up, usually in year three of comprehensive school. Thus, by 

the time they reach upper secondary school they have already, in most cases, studied 

English for at least seven years. Simultaneously they have been affected by the 

representations in their textbooks.  

Nowadays learners are increasingly exposed to the English language and various 

cultures outside the classroom, but the choices made by textbook authors and 

publishers, that is, the representation of English in the materials used in classrooms 

across the country may have an impact on the learners themselves and their attitudes 

(Matsuda, 2002). The choices also affect the workload of teachers, since inclusive 

books offer teachers the necessary tools to provide learners with accurate 

representation of English used in different situations and locations. Vice versa, very 

one-sided materials mean that learners would be even more dependent on their 

teacher in terms of receiving a comprehensive picture of English as a language of 

intercultural communication. 

Due to its global nature (see e.g. Jenkins, 2012), English happens all around us on a 

daily basis. This has also shifted the focus of English language teaching (ELT) from 

the highly Anglo-American oriented teaching materials (Seidlhofer, 2003) to national 

curricula that recognise the global importance of English. The development has 

resulted in English being less geographically tied than ever before with non-native 

speakers of English (NNSs) outnumbering native speakers (NSs) (Seidlhofer, 2003). 

Therefore, English is not only learnt in order to converse with NSs anymore (Gray, 

2010; Matsuda, 2002; Yuen, 2011), which leads to the need of versatile cultural 

content in ELT textbooks that does not focus solely on the cultures of Inner Circle 

countries (Xu, 2013; Yuen, 2011). 

The inspiration for this study comes from the new Finnish national core curricula 

(NCC) for both secondary and general upper secondary education, but also from the 

global role and nature of the English language. One of the aims of the study is to find 
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out where English happens in ELT textbooks, and whether or not the language is 

geographically tied in the reading texts. 

Culture, language and geographical settings are intertwined, making it important to 

study them together. As defining culture is rather complex and cultural references are 

more challenging to interpret, this thesis will focus on the geographical setting of the 

texts. This aspect of the texts has not been researched before, so the present study 

will rely on the previous findings made regarding cultural representation in 

textbooks. Nevertheless, due to the nature of the present study, comparisons with 

previous studies are not straightforward, as it is possible that there are references to 

multiple cultures in a single geographical setting or vice versa. 

Even though culture and cultural representation have been studied fairly extensively 

throughout the years, both in national and international contexts (see e.g. Matsuda, 

2002; Pohjanen, 2007; Yuen, 2011), there is always need for further research due to 

the changes made in curricula and teaching materials. Various foci have been 

adopted when studying representation in ELT textbooks ranging from accents in 

audio materials (see e.g. Gray, 2010; Päkkilä, 2017) to cultural artefacts in texts and 

pictures (see e.g. Yuen, 2011). However, to form a comprehensive understanding of 

representation in textbooks, besides cultural references and accents, it is important to 

study the geographical contexts included in textbooks, since English is no longer 

geographically tied to specific countries but happens globally on a daily basis among 

a large number of NNSs. Focusing on this aspect of representation, the present study 

sheds some light on an area not previously researched, offering teachers and 

publishers something new to take into consideration in teaching as well as in the 

making of teaching materials. Being aware of the representation of culture and 

different geographical settings in textbooks can also help teachers and students alike 

to become more critical towards the materials they are exposed to (Canale, 2016). 

The textbooks used in ELT in Finland are traditionally produced nationally. The two 

major publishing houses of teaching materials in Finland are Otava and Sanoma Pro. 

Due to the slight ambiguity of the objectives in the NCC the publishers have rather a 

lot of freedom in deciding what to include in their textbooks, even though in 

principle the books should follow the NCC. 
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The aim of this study is to analyse the texts of two Finnish textbook series used in 

English as a foreign language (EFL) teaching in secondary and upper secondary 

schools, and to study where the texts are set geographically. The series in question 

are On the Go and On Track, both by Sanoma Pro. Besides analysing the texts in 

each book, the books and series are also compared with each other to establish 

whether there are any differences in the geographical settings present in each book. 

As the series are published by the same publishing house and are meant to be used in 

consecutive years and courses, it is also intriguing to see what kind of a continuum 

the books form. 

The research questions for the study are: 

1) Where are the texts in On the Go 1-3 and On Track 1-6 set geographically? 

2) What kinds of differences are there in the geographical settings between the 

books and the two series? 

To allow comparisons between the books and series alike, the results from the 

analysis are quantified by counting the appearances of each continent and country. 

The results are also compared with the objectives of the Finnish NCC to gain a better 

understanding on whether the books and series follow the guidelines or have biases 

of their own. 
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2 Background 

The following subchapters will focus on the role of English in the world followed by 

an examination of the Finnish national core curricula (NCC) for secondary school 

and general upper secondary school. The final subchapter will dive into the English 

textbooks, more precisely cultures and geographical settings in ELT textbooks 

according to previous research. 

2.1 English in the world 

English has, for years now, been divided into three concentric circles following 

Kachru’s (1985) model: the Inner, Outer and Expanding Circle (see Figure 1). The 

Inner Circle refers to the regions where English is the primary language, i.e. where 

the majority of native speakers (NSs) reside (e.g. Australia, the UK and the USA). 

The Inner Circle varieties are seen as the norm-providing ones due to historical 

reasons (Kachru, 1985). In the Outer Circle regions English is one of the official 

languages of society, often because of colonisation (e.g. India, Nigeria and 

Singapore), and these are the norm-developing varieties of English. Lastly, the 

Expanding Circle covers the countries and areas which neither have English as their 

primary nor official language, making the varieties norm dependent (e.g. China, 

Finland and Russia) (Kachru, 1985). Theoretically, no country or area is fixed into 

one circle as changes in the status of English in any given area could move said area 

from one circle to another. 

Traditionally speakers from the different circles could be divided into NSs and 

speakers who have English as a second language (ESL) and English as a foreign 

language (EFL), with the speakers residing in Inner, Outer and Expanding Circle, 

respectively (Kachru, 1985). As English is one of the official languages in the Outer 

Circle countries, there are NSs in these countries as well. However, the Outer Circle 

and Expanding Circle speakers are usually grouped together as NNSs (Kachru, 

1985). 

Kachru’s circles have since been modified to focus on proficiency rather than 

nativeness (Graddol, 2006, as cited in Jenkins, 2009), as the original model is fairly 

old and has been criticised for exactly that (e.g. Jenkins, 2009). However, Kachru’s 
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three circles are used in this study to categorise the geographical settings, as they suit 

the focus of the study (geographical settings rather than speakers) better than a model 

with proficiency as its focal point. Besides, the circles allow fairly easy comparisons 

between the books and series, and make the whole analysis slightly more comparable 

with previous research on culture in textbooks. 

 

Figure 1. The three circles of English (adapted from Kachru, 1985) 

The number of Outer and Expanding Circle speakers has increased constantly, 

leading NNSs of English to outnumber NSs (Seidlhofer, 2003). This highlights the 

global nature of English, which, especially according to English as a lingua franca 

(ELF) research, should be taken into account in teaching the language as well (e.g. 

Jenkins, 2012). Due to numbers alone, the probability of students encountering 

situations where they need to use English with other NNSs is higher than the 

likelihood of them having to use English with NSs (Päkkilä, 2017; Tikkakoski, 

2018). 

The global role of English has resulted in multiple names for the English used for 

intercultural communication over time, including English as an international 

language (EIL) (e.g. Seidlhofer, 2003) and ELF (e.g. Hülmbauer, 2009; Jenkins, 

2012; Mauranen, 2009). Nowadays ELF is favoured due to the considered vagueness 
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of EIL (Jenkins, 2012). According to the simplified definition ELF “is a means of 

communication between people who come from different first language 

backgrounds” (Jenkins, 2012: 486). 

However, ELF is not a single variety of English but it changes in accordance to the 

first languages (L1) of the interlocutors and the contextual factors of the interaction 

(Hülmbauer, 2009; Jenkins, 2000; Jenkins, 2012). The English used in intercultural 

communication is also not tied solely to the traditional NS countries (Mauranen, 

2012; Tikkakoski, 2018) that make up the Inner Circle, especially since multiple 

language backgrounds are usually present in such situations (Mauranen, 2009). 

Even though this study does not focus on ELF per se, the key in ELF communication 

is to understand different cultures, among other things, and to be able to adapt to 

them (Mauranen, 2012). Therefore incorporating various cultures and settings into 

teaching materials, specifically textbooks in this case, and looking into the choices 

made is also related to ELF. 

2.2 English in the new Finnish national core curricula 

As the data for this study comes from nine course books from series meant for ELT 

in Finnish secondary and upper secondary schools, this section is dedicated to the 

aims and guidelines given in terms of ELT in the Finnish national core curricula 

(NCC) for secondary and upper secondary school teaching. The NCC will give the 

general guidelines and goals for teaching, but cities and schools have their own, more 

specific curricula that describe the objectives of the city or school in question more 

in detail. In the following learners are referred to as “pupils” in conjunction with 

secondary school, and “students” when referring to upper secondary school. The 

term “learner” is used in other instances. 

Secondary school, in the Finnish context, refers to years 7-9 of comprehensive 

school when learners are generally 13-15 years of age. They are also the last three 

years of compulsory education in Finland at the moment. Upper secondary school 

covers the general education that learners can opt to continue to after finishing 

comprehensive school. Upper secondary school can be completed in 2.5-4 years, but 

is normally thought of as three years of extra education carried out from the age of 

16 to 18. 
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Whereas the rules for subjects that have to be studied and the extensiveness of the 

studies are stricter in secondary school, upper secondary school offers the students 

more freedom in terms of choosing the subjects. The Finnish National Board of 

Education dictates how many courses of each school subject are obligatory and the 

minimum number of optional courses upper secondary schools have to provide. The 

NCC describes the contents of these courses, but the schools have the option to offer 

the students a number of extra courses for which they have made the curricula. Such 

courses might be, for example, preparatory courses for the matriculation 

examinations (Finnish National Board of Education, henceforth referred to as FNBE, 

2016b). 

The following sections introduce the main aims and guidelines of ELT set in the core 

curricula as well as the course-specific guidelines for courses 1-6 in the curriculum 

for upper secondary schools. The new NCC was implemented gradually year by year 

from autumn 2017 onwards in secondary schools and autumn 2016 onwards in upper 

secondary schools (FNBE 2016a; 2016b). 

2.2.1 ELT in the NCC for secondary school 

The NCC for secondary school has some general guidelines regarding the teaching of 

foreign languages. One of these asks for the schools to encourage and guide the 

pupils to take an interest in the cultural diversity both of the school and the world 

outside school, as well as to appreciate the various languages and cultures of the 

world (FNBE, 2016a). 

After the general guidelines for foreign language teaching follow the specific 

objectives for English as an A-language for years 7-9. The years are not separated 

but rather treated as one entity, leaving it to the cities, schools and publishing houses 

to decide what to emphasise in each year. The general objective for English as a 

foreign language (EFL) is to provide the pupils with an understanding of cultural 

diversity and different language communities (FNBE, 2016a). The more specific 

objectives are divided into ten individual ones and grouped under five headings. The 

aim is to, among other things, improve the pupils’ intercultural competence and help 

them to build their “perception of the globalising world and opportunities for acting 

in it” (FNBE, 2016a). 
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Besides the objectives, the NCC also gives years 7-9 three content areas (C1-C3) 

related to the objectives. C1 deals with cultural diversity and language awareness, 

and states that pupils 

also study the development of English into a global lingua franca. The pupils explore 
cultures and ways of life in countries where English is the main language of the 
society. (FNBE, 2016a) 

Thus, even though the curriculum mentions ELF, the main focus in terms of cultures 

is on NS countries. However, the third content area (C3) mentions again how the role 

of English as the language of international communication needs to be acknowledged 

in teaching (FNBE, 2016a). This also comes across in the assessment criteria given 

in the curriculum for the numerical grade 8. The pupils should, for example, be 

able to describe in general terms where English is spoken, identify reasons for the 
distribution of English, and reflect on phenomena connected to the status, variants, 
and appreciation of the English language. (FNBE, 2016a) 

Moreover, the pupils should understand the connection the English language has 

with culture (FNBE, 2016a). 

2.2.2 ELT in the NCC for upper secondary school 

The NCC for general upper secondary school lists some cross-curricular themes 

which are essentially competences that are not tied to a specific subject. One of these 

competences is labelled as knowledge of cultures and internationality. The aim is to 

supply the students with the necessary skills for understanding cultural identities as 

well as for working and acting in culturally diverse and international environments 

(FNBE, 2016b). Highly similar objectives are given in general for the teaching of 

foreign languages. 

The subject-specific objectives for EFL state that the aim is to help the students to 

develop their agency in culturally diverse local and global environments, as well as 

to recognise the significant role the English language has in global communication 

(FNBE, 2016a). The NCC also briefly describes the themes and objectives of each 

course of English as an A-language. 

The first compulsory course focuses on the students’ existing abilities and personal 

goals regarding language learning, whilst also acknowledging the global role of 
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English. The central themes of the course should be related to the students’ own lives 

(FNBE, 2016b). The second course emphasises interaction in general, but also in 

linguistically and culturally diverse situations, with themes related to wellbeing. 

Course three is titled as “cultural phenomena”, which is also one of the key themes 

of the course alongside English language media. Otherwise, the focus is on 

multiliteracy and different genres. The English language media is also present in the 

fourth obligatory course with active citizenship as the central theme of the course. 

The penultimate, course five, emphasises science and technology, but also mentions 

the role English has internationally in both fields. The final course every English as 

an A-language student has to take covers various issues regarding further studies and 

working life, also in the international context. Another key topic of the course is 

various economic phenomena (FNBE, 2016b). 

The NCC for upper secondary school does not have any remarks to do with the 

assessment of English that would be relevant in this study. As the students finish 

upper secondary school by sitting the matriculation examinations, the individual 

course grades do not tend to be emphasised as much. 

Even though both the NCC for secondary and for upper secondary school emphasise 

cultural diversity and the global role of English, it does not automatically mean there 

should be various geographical settings in the textbooks. The objectives of the NCC 

can also be met with, for example, a variety of characters and accents. However, 

language is context-dependent, and ELF underlines this even more (Tikkakoski, 

2018). Thus a multitude of geographical settings offers different kinds of contexts for 

language use. 

2.3 Previous research on culture in English textbooks 

Due to the lack of previous research on geographical areas and settings in ELT 

textbooks, this subchapter will mainly focus on the previous findings regarding 

culture in said textbooks. 

Culture as a concept is rather complex and difficult to define. However, culture and 

language are so inseparably interlinked that when talking about language and 

language learning culture is automatically a part of the discussion as well. Culture 

includes language whilst language offers a medium for expressing culture 
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(Lamponen, 2012). Therefore, when studying a language the learner is also expected 

to learn various aspects of the culture or cultures linked to said language, which is 

why teaching materials include a range of cultural topics (Yuen, 2011). 

According to a broad definition of culture, it covers every aspect of life and 

“anything that people have learned to do” (Seeley, 1984, as cited in Lamponen, 

2012: 9). A culture is specific to a group of people although it does vary inside the 

group from person to person. However, the members of the group share some of the 

inherent aspects of their culture (Karjala, 2003). Besides language, cultures also 

include, among other things, some values, norms, rules and expectations which in 

turn affect people’s behaviour (Karjala, 2003; Kaikkonen, 1994).  

In language teaching and textbooks, culture has historically been used to showcase 

the life of NSs of the language (Gray, 2010), meaning that in ELT the characters 

were mostly from Inner Circle countries. This approach did not take into account the 

role English has as a medium for international communication nor the different 

forms of the language (Gray, 2010). Even today, textbooks tend to rely on 

oversimplification and generalisations especially to allow comparisons between 

cultures (Canale, 2016). 

Although culture can be discussed without textbooks in ELT classrooms, the books 

are still widely considered essential in teaching, meaning that the discourse and 

representation in them should be of interest to teachers (Canale, 2016). The contents 

of ELT textbooks are essential, as the books and other teaching materials are the 

most commonly used tool in implementing the guidelines and objectives given in the 

NCC (Tikkakoski, 2018). Textbooks also have power in showing what is essential 

and what can be ignored in teaching (Kauppinen et al., 2008). However, it is worth 

noting that ELT textbooks are primarily meant for language teaching, meaning that 

the depiction of cultures can sometimes lack comprehensiveness and depth (Yuen, 

2011). Some information has to be excluded, not due to ideologies but to manage the 

amount of information presented (Canale, 2016) but it is still important to provide 

students with as much material on various cultures as possible to help them 

understand and appreciate foreign cultures (Yuen, 2011). 
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Even though teachers utilise other tools than merely teaching materials in the 

classroom (Tikkakoski, 2018), the choices made by the publishers have a direct 

impact on the number of various cultures, people and settings the learners are 

exposed to, which could in turn shape the learners’ attitudes (Matsuda, 2002; Canale, 

2016). Widening the horizons regarding different varieties and cultures in ELT 

textbooks could help the students to see that they can access much more than solely 

Inner Circle countries with the help of English (Matsuda, 2002). Although some 

teachers have become frustrated by the stereotypes and the limited scope in terms of 

accents and countries in ELT textbooks, overall the trust in the publishers taking into 

account the NCC prevails (Tikkakoski, 2018). Even though Xu (2013) states that 

teachers should customise teaching materials in order to better teach their students 

about cultural awareness, certain kind of authority and prestige is also attached to 

textbooks, which can make teachers reluctant to question the books even when they 

see the books as unsuitable for their students (Forman, 2014). 

Forman (2014) found that global textbooks used, for example, in university level 

ELT in Thailand were fairly focused on Western countries and cultures. The 

teacher’s materials neither mentioned intercultural learning nor acknowledged the 

various social or cultural dimensions of the English language. The texts and exercises 

emphasised Western values, such as individuality and consumerism, and activities 

(e.g. travelling) that Thai students, who lead rather frugal lifestyles, do not have any 

first-hand experience of. Forman calls this mismatch between the students’ 

experiences and the culture portrayed in the textbook “cultural self-absorption” 

(2014: 85). These kinds of drastic differences between the students’ own cultural 

background and the culture in textbooks could lead to low motivation levels which 

affect students’ learning (Forman, 2014). 

Xu’s (2013) findings regarding a national textbook series used in Chinese secondary 

schools were notably different. In the New Senior English for China series different 

cultures coexist in the texts with a mixture of cultural artefacts, customs or people 

from different cultures. When the textbook series cover cultural topics from Inner 

Circle countries, it also provides supplementary readings or exercises where the 

culture of the Chinese learners is taken into account. Whereas Forman (2014) found 

that the Thai students experienced difficulties with the activities in the global 
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textbook due to lack of experience and cultural differences, the Chinese textbook 

series tries to bring the focus back to the learners’ own cultural background (Xu, 

2013). Moreover, some texts include Chinese interlocutors who share the same L1 

but still converse in English, underlining the importance of English in the Chinese 

context. However, when tackling different varieties of English, the focus is still 

prominently on British and American English. 

When analysing seven EFL textbooks made for year seven learners and used in 

Japan, Matsuda found that the focus is almost only on Inner Circle countries, cultures 

and varieties with some Japanese characters added in. Matsuda (2002) argues that 

with their salient role in the ELT classroom, the textbooks and the representation of 

various countries and cultures in them could affect the attitudes of the learners. 

Therefore only focusing on Inner Circle countries can be problematic, and even 

result in a limited understanding of the world and the role of English in it, whereas 

the inclusion of Outer and Expanding Circle countries could show learners the role 

English has in them as well (Matsuda, 2002). Furthermore, proper exposure to 

different cultures and varieties is more likely to spark interest in learners to find out 

more about them than limited exposure (Matsuda, 2002). 

In his study of Longman Elect and Treasure Plus, two secondary school ESL 

textbooks commonly used in Hong Kong, Yuen (2011) analysed the extent to which 

various cultures are represented in the books. He found that the books rely on 

stereotypes and focus heavily on the cultures of Western countries, and especially 

English-speaking countries, whilst all aspects of different African cultures are almost 

completely absent. Foreign societies are also covered from a tourist’s point of view, 

discussing things to see in various places rather than more thorough information 

about the customs of the people. Yuen (2011) states that this might be because 

observing culture from a tourist’s perspective could be more appealing to the youth 

using the textbooks. 

Gray (2010) looked at the intermediate level books of four bestselling international 

ELT book series. In terms of accents, he found RP to be the most prominent variety 

in the books, while regional and international accents are mild in all cases. Regional 

UK accents are also used in fairly negative ways in conjunction with lower-status 

jobs as well as antisocial and criminal characters. Furthermore, Outer and Expanding 



13 
 

 

Circle accents are mostly absent in three of the four books, whilst Headway 

Intermediate does have a few more examples of them. Headway Intermediate, 

especially, also embraces the global role of English in its multicultural content 

slightly more than the other three books by including “cosmopolitan characters from 

Expanding Circle countries” (Gray, 2010: 109).  

In previous textbooks for Finnish comprehensive school the focus has been mainly 

on so called surface culture (i.e. geography, history and arts) rather than deep culture 

(customs, attitudes, traditions etc.), with the emphasis on the UK and the USA 

(Hälikkä, 1989, as cited in Lamponen, 2012). The strong emphasis on the British and 

American varieties still exists today, while others, mainly from other Inner Circle 

countries, are only briefly included in teaching as examples (Tikkakoski, 2018). 

Similar to Yuen’s (2011) study, Pohjanen (2007) found in her study of two 

secondary school ELT book series that the portrayal of cultures, mainly Anglo-

American, resembles that of travel guides offering, for example, statistics rather than 

a thorough description of a particular culture. Out of the two series, the newer one, 

Key English, provides a slightly more comprehensive picture of Anglo-American 

cultures, while the representation in The News Headlines is much more fragmented. 

Pohjanen (2007) concluded that the series do not support the development of pupils’ 

intercultural competence properly. 

In her study, Lamponen analysed the cultural content in English and Swedish upper 

secondary school textbook series made for the 2003 NCC. According to the study, 

the ELT textbook series (Open Road) is also fairly Anglo-American oriented with 

most people in the texts being from the UK or the USA, and only little room 

dedicated to other cultures. However, contrary to the results of Yuen (2011) and 

Pohjanen (2007), the cultures are not portrayed from the perspective of a tourist. 

There are also some multicultural characters as well as immigrants arriving and 

living in a new country. The books show characters who do not have English as their 

first language, whilst also introducing some other Inner and Outer Circle countries 

(namely Canada, Australia, India and South Africa). Furthermore, the series includes 

some culture-related photos of people and sights, but minority groups do not play a 

significant role in it (Lamponen, 2012). 
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Regarding geographical settings, some texts in Open Road describe the experiences 

of American exchange students abroad, for example in Finland, while there is at least 

one instance of a text set in Norway. However, when covering environmental issues, 

the focus is again highly on the US (Lamponen, 2012). Due to the emphasis on only 

Anglo-American cultures, Lamponen (2012) states that with the textbooks the 

students cannot grasp the cultural richness to do with the English language, which in 

turn means that the NCC objectives of cultural competence and appreciation of 

various cultures would not be met. Thus, finding other sources for learning about 

cultures is left to the teachers and students themselves. 

Saloheimo (2018) studied the representation of cultures in On Track and Insights, 

two Finnish textbook series meant for upper secondary school ELT and made to be 

used in conjunction with the current NCC. The results of her analysis show that the 

emphasis is highly on Inner Circle cultures while Outer and Expanding Circles 

receive fairly little attention. The three books of the On Track series Saloheimo 

(2018) studied focus slightly more on Expanding Circle than Outer Circle, whereas 

Outer Circle cultures where represented slightly more in the three Insights books. 

Despite the focus on Inner Circle cultures, Saloheimo (2018) also found some 

examples of ELF situations in the books. 

ELF-oriented course books are still a minority in the market (Jenkins, 2012). Päkkilä 

(2017) examined the accents asked in the written audio scripts of books 1-3 of 

Sanoma Pro’s On Track series, as well as conducted interviews with the authors of 

the books. According to the authors, the inclusion of ELF in the books is vital due to 

the global nature of English. They also mentioned that including ELF had been a 

conscious choice in the making of the books. However, regardless of the authors’ 

views, in terms of accents the first three books in the On Track series are still fairly 

Anglo-American oriented. Out of all the audio scripts, over 95% of the requests were 

for Inner Circle accents with less than 4% of Expanding Circle accents (Päkkilä, 

2017). Furthermore, even though the third book in the series is said to cover cultures 

in all their forms, Päkkilä found that it only had Inner Circle accents in it. I expect 

Päkkilä’s findings to be reflected in the geographical settings as well. 
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3 Material and methods 

In this chapter I will present the data for this study, and explain the methods used to 

analyse the data. The first subchapter will focus on the two book series, and in the 

second subchapter I will proceed to describe the methods and criteria. The final 

subchapter will then explore the limitations of this study. 

3.1 Data 

The data for this study consists of the reading texts in On the Go 1-3 and On Track 1-

6 published by Sanoma Pro. The two series were chosen in order to form a better and 

more comprehensive understanding of the continuation of education in the Finnish 

ELT context. Analysing both series from the same publisher also offers the 

opportunity to investigate how geographical settings evolve from one book and series 

to another when the topics become more diverse and the texts more demanding. 

Additionally, there is reason to expect that the criteria for publications is fairly 

similar throughout, hence this study might shed some light on how Sanoma Pro 

works in this case, too. 

These series are used in Finnish secondary schools and upper secondary schools, 

respectively, and both follow the new Finnish NCC. The series are made for students 

studying English as their A-language, meaning they have started studying English in 

primary school. From the On the Go series only the textbooks are included in this 

study, since the workbooks do not contain any reading texts but only exercises. The 

On Track books have texts and exercises in the same book, but the exercises are 

excluded from the analysis unless they contain full reading texts (e.g. poems). 

Neither the teacher’s materials nor the audios or pictures in either book series are 

analysed. 

The two series have a different number of books, and the books for this analysis were 

chosen based on the mandatory courses students have to take to receive a final grade. 

In secondary school this means three years of English and, thus, three textbooks, 

whereas in upper secondary school the requirement is six courses, meaning six 

textbooks. 
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3.1.1 The On the Go series 

The On the Go series consists of three textbooks and three workbooks, one of each 

for each year of secondary school. The series is one of the series made for EFL 

teaching in Finnish secondary schools. As stated above, only the textbooks are 

analysed in this study. 

The books are divided into units, and after all of the units each book has both an 

English-Finnish-English vocabulary and a reference section dedicated to grammar 

and pronunciation. The reference sections and the vocabularies are excluded from the 

study as well due to the lack of reading texts in them.  

On the Go 1 has six units, and On the Go 2 and 3 have nine units each. However, the 

last three units of On the Go 2 are exactly the same as the first three units of On the 

Go 3. They are supposed to be taught either in year 8 or 9 but not in both. These units 

are included in the analyses for both of the books individually to give a proper 

representation of the geographical settings offered in each book, but only analysed 

once for the whole series as the units are covered once either in year 8 or 9. 

The units of the books are further divided into sections. There are five different types 

of sections: start, study, know, talk and your choice (YC). Start is to be used as a 

warm-up before the actual topic and reading text, and it also includes a comic of the 

main text of the unit to help students to follow the text. The study section consists of 

the main reading text of the unit, whereas the know sections have mostly theme 

vocabularies with pictures, although know is the only section not included in every 

unit. The talk section contains oral exercises meant for practising specific phrases, 

whilst the your choice section consists of up to four extra reading texts. Most texts in 

the books are spread over one or two pages. 

Out of the aforementioned sections the talk sections are excluded from the analysis, 

as the snippets in them are not meant for reading but for learning phrases by 

repeating them. The theme vocabularies in the know sections are also excluded due 

to the fact that they are not reading texts. Furthermore, all comics that do not make 

sense on their own but require the audiotapes are excluded from the analysis, as the 

audiotapes are not a part of the study either. There are also some quizzes in the your 
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choice sections, which are excluded as well, because they are not reading texts but a 

series of multiple choice questions on a specific topic. 

3.1.2 The On Track series 

On Track is one of the series used in Finnish upper secondary schools for EFL 

teaching. The series has eight books in total out of which six are analysed in this 

study. These six books are made to be used in the six compulsory English courses in 

upper secondary school, while the two books excluded from the study are for the 

optional courses. 

Like in On the Go, the On Track books are divided into units, which are further 

sectioned into Topics. The units are preceded with a precourse section and followed 

with a section of grammar in each book. The precourse can contain anything from 

texts to quizzes, out of which the texts are included in the analysis, whilst everything 

else is discarded as are the grammar sections. All of the six books consist of four 

units and 16 topics, four per unit. Most of the topics have a key text or texts, 

vocabulary and exercises. However, there are also four other kinds of topics: read 

on, pronunciation, theme vocabulary and poetic language, of which poetic language 

is only present in Unit 1 of On Track 3. The read on topics contain extra texts and 

their vocabularies either with or without exercises. The pronunciation topics are, as 

the name would suggest, centred on various elements of pronunciation, while the 

theme vocabulary topics deal with specific vocabulary. 

As mentioned in 3.1 the exercises are excluded from the analysis unless they contain 

reading texts. However, all the extra texts, such as poems in between exercises are 

included. Furthermore, the On Track books have rather a large number of small 

boxes labelled as study tips, how to and info box, and book 6 also has boxes labelled 

final exam focus. The first two and the last one on the list are excluded from the 

analysis, because they are not specifically reading texts but instructions to do with 

studying English and various expressions etc. However, the info boxes cover very 

different topics, and the ones that have proper texts (see Picture 1) are included, 

whilst the ones containing translations, vocabulary lists or grammar rules are 

excluded. An info box titled “Cooperative learning” is repeated in books 1-3 and 5 in 

conjunction with three texts meant for just that, cooperative learning. These boxes 
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are included in the analyses of each book individually but only once for the analysis 

of the series as a whole. 

 

Picture 1. Info box, On Track 4 (p. 50) 

3.2 Methods 

I received all nine books for the study from Sanoma Pro, and analysed them one by 

one. The On the Go books were analysed first and the On Tracks after in numerical 

order. The method used is content analysis of the texts. As previous research has 

focused on the different cultures portrayed in EFL textbooks rather than the 

geographical settings, I have developed the criteria for analysis (see Table 2) with the 

thought that it could later be used for other studies of this kind. The criteria are based 

on the content analysis and were modified throughout the analysis.  

The analysis is a combination of qualitative and quantitative approaches. The 

quantitative part of the study includes counting the instances of different 

geographical settings and comparing the numbers, whereas the qualitative analysis 

will introduce some cases in more detail and focus on the differences between the 

books and book series. The aim of the qualitative approach is to also tie the study to 

the Finnish NCC. 
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Continents 

Africa 

Antarctica 

Asia 

Europe 

North America 

Oceania 

South America 

Table 1. The continents in the analysis 

As I am interested in the geographical settings, they are marked based on the country 

and continent of each text to make comparisons easier. Table 1 shows the 

categorisation used in the analysis based on continents. In the categorisation, North 

America covers Northern America, the Caribbean and Central America, and Oceania 

includes Australia, New Zealand, Melanesia, Micronesia and Polynesia, following 

the categorisation of the United Nations Statistics Division (2018). In terms of 

countries, the texts are categorised based on state borders in all cases except Hong 

Kong and China. These two are treated as separate entities in the analysis due to 

Hong Kong being a special administrative region of China. Whilst China belongs to 

the Expanding Circle in Kachru’s model (1985), the role of English in Hong Kong 

makes the latter area a part of the Outer Circle. Thus, to analyse the books and text 

justly, it is essential to separate the two regions. 

The texts are divided into eight categories (presented in Table 2) based on the 

prevalence of a geographical setting or settings in them. There are five categories 

where a text is marked to have a setting, and three where there is no geographical 

setting or the setting is unclear. In the latter instances the texts are categorised in the 
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N/A (not applicable/not available) group. However, a text can have features of 

multiple criteria: in some cases a part of a text has a clear setting, while the rest does 

not have a setting at all, or it is unclear, in which case the text is marked accordingly. 

Setting in text The categorisation of a text 

1. Geographical setting mentioned 
explicitly in the text or the title 

Geographical setting marked 

2. An extract from a well-known story 
with a distinct geographical setting 

Geographical setting marked 

3. Geographical setting previously 
introduced in the book but not 
mentioned in the text 

Geographical setting marked 

4. Clear indicators of the geographical 
setting without explicitly mentioning it 

Geographical setting marked 

5. Multiple geographical settings All geographical settings marked 

6. No geographical setting or universal 
topic and unclear setting 

No geographical setting, N/A 

7. Geographical setting mentioned as an 
example or very briefly 

No geographical setting, N/A 

8. Abstract or an extraterrestrial setting No geographical setting, N/A 

Table 2. The analysis criteria 

In the clearest cases the geographical setting of a text is mentioned explicitly either 

in the text itself or in the title in some form. It is also possible that multiple settings 

are present in the same text, in which case they are all included in the analysis. Some 

texts are extracts from well-known books and the like. They are categorised based on 

the setting of that book even though a setting might not be mentioned in the extract. 

A text is also marked with a geographical setting if it has clear indicators of one, e.g. 

mention of exams specific to a certain country. Finally, Picture 2 shows an example 
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of a text, T104 on the right-hand side, where the name of the country or area is not 

mentioned in the text, but the camp is introduced previously in the textbook in T101 

with the geographical setting. Therefore, text T104 also gets a setting, the USA, in 

the analysis. 

 

Picture 2. T101 and T104, On the Go 1 (p.7 and p.9-10) 

There are three reasons for a text to be marked as N/A in terms of geographical 

setting. A text might not have a geographical setting at all or it could deal with 

universal topics with an unclear setting. A geographical area, e.g. a city, can also be 

mentioned in the text but only as an example or a passing comment not as the setting 

of the text. Lastly, a text can have an extraterrestrial or abstract setting (e.g. an ocean 

or the air), which cannot be categorised in terms of countries and continents. 

T513, “Planet plastic”, in On the Go 3, shown in Picture 3, is an example of a text 

categorised in the N/A group, but having both mentions of a location and an abstract 

setting. The topic of the text is fairly universal without a clear setting, thus meeting 

the analysis criterion number six. Even though Plymouth University is mentioned in 

the text, it is not marked as the setting of the text as it is only referred to briefly when 

talking about the effects microplastics have (criterion 7 in Table 2). The text also 
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discusses plastic found in the oceans, which, as mentioned above, is an abstract 

setting that cannot be categorised into continents or countries or based on Kachru’s 

(1985) model (criterion 8 in Table 2). 

 

Picture 3. T513, On the Go 3 (p.98-99) 

After the analysis based on the criteria, the results were grouped using a few different 

categories. For each book individually the texts were categorised based on the 

continent they are set in, and further analysed with the help of the country or 

countries the text belongs in in said continent. In some cases a text might be set in a 

specific continent but not in a country. Therefore analysing both gives a clearer 

picture of the overall geographical settings of the books and series. For each book 

series the texts were then grouped once more based on both the continents in the 

series and Kachru’s (1985) model of the three circles of English, as the model 

provides a better basis for comparisons with previous studies as it has been used 

extensively. 

3.3 Limitations of the study 

As mentioned in 3.2 the criteria for analysis did not exist prior to this study, meaning 

that they were composed specifically to be used with the set of books in the present 
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study. Thus, contrary to, for example, studies about cultural artefacts in textbooks, 

this model has not been tested in multiple studies but rather made based on the data 

of this study. Therefore some alterations might be needed in order to make it more 

universally applicable. 

The study also only focuses on two book series, both by the same publisher, meaning 

that it is impossible to give fully reliable generalisations about the state of Finnish 

secondary or upper secondary school textbooks. Due to the two aforementioned 

factors any generalisations based on this study need to be made very carefully. 

Furthermore, the length of the texts is not taken into account in this study, meaning 

that based on the results it cannot be said how much page space each geographical 

area takes up in the book series. An instance of a country has the same value in the 

analysis regardless of the length of the text. 
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4 Results 

This chapter will introduce the results of the analysis. The chapter is divided into 

subchapters according to the book series with 4.1 concentrating on the On the Go 

series and 4.2 on the On Track series as a whole. The subchapters are further split 

into subsections, each of which deals with the books of the series in numerical order. 

The comparisons between the series will be made in chapter 5 based on the 

percentages of various settings. Looking at the percentages rather than the number of 

instances will allow comparisons even though the number of books analysed is not 

the same in both series. 

The results for the whole series will include a division of geographical settings into 

the three circles of English following Kachru’s model (1985) (Figure 1 in 2.1). The 

subsections for each book will be dedicated to the continents and countries the texts 

are set in, as well as some examples of the texts that proved problematic in terms of 

the analysis. The tables listing the texts and geographical settings of each book can 

be found in the appendix. 

4.1 The On the Go series 

The combined number of texts in the three books of the On the Go series is 109, out 

of which 15 are part of both On the Go 2 and On the Go 3. These 15 texts are 

included in the analysis of both of the individual books. However, in the results of 

the whole book series, the texts are only included once, bringing the total number of 

texts to 94. This is to provide a more realistic picture of the settings the series offers 

as the said 15 texts are only part of teaching either in year 8 or 9, not both.  

Table 3 presents the whole series in numbers. With each book, the N/A category is 

separated from both continents and countries. In the total numbers the figure 

preceding the forward slash has the 15 texts that are identical in books 2 and three 

from both books, whereas the number after the slash only has those 15 texts once. As 

stated above, more detailed tables of each book with the exact geographical setting 

for each text can be found in the appendix. 



25 
 

 

Book Texts Continents N/A Countries  N/A 

On the Go 1 25 26 7 34 6 

On the Go 2 42 51 7 51 10 

On the Go 3 42 50 12 67 15 

Total 109 / 94 153 / 137 179 / 161 

Table 3. On the Go series in numbers 

As is clear based on the numbers in Table 3 (and Appendix 1-3), quite a few texts 

have more than one setting. However, it seems that texts either have only one setting 

or three or more settings, especially when it comes to countries. Therefore, only a 

couple of texts that are set in multiple locations are enough to bring the numbers up 

for a whole book and series. With 31 different countries and N/A present in 42 texts, 

On the Go 3 seems to be numerically the most diverse regarding the geographical 

settings, whilst On the Go 1 and On the Go 2 have examples of 13 different countries 

each as well as the N/A group. 

 

Figure 2. On the Go 1-3 geographical settings in terms of Kachru´s (1985) circles 
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In the three books there are 161 instances of countries and 137 of continents in total. 

Figure 2 shows the distribution of the geographical settings across Kachru’s three 

circles, including the instances where the setting is not clear (N/A). The Inner Circle 

is clearly the most prominently represented circle in the series, while the other two 

and N/A are equally present. 

Figure 3 shows how the settings are divided into continents. As Inner Circle 

countries are in North America, Europe and Oceania, it is not surprising to see those 

three to be notably present in the book series. However, the three make up 60% of 

the books whereas the percentage of Inner Circle countries is almost 50, meaning 

that some of the texts set in Outer or Expanding Circle countries are also set in said 

continents. 

 

Figure 3. Continents in On the Go 1-3 

In the following subchapters I will look into the results of each book more in detail 

with examples of some of the texts when applicable. 

4.1.1 On the Go 1 

25 texts, set in over 30 locations, are included in the analysis of On the Go 1. Figure 

4 depicts the percentages of each continent, as well as the N/A group. As can easily 

be seen, the two continents that are most prominently represented in the book are 
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Europe and North America, and from those the USA and the UK are the two 

individual countries that get the most mentions (see Figure 5). It is also worth 

noticing that Africa is not included in the book at all. 

N/A	
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Figure 4. Continents in On the Go 1 
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Figure 5. Countries in On the Go 1 

The biggest increases in the number of countries in the book come from texts T414 

and T513 from Units 4 and 5 (see Appendix 1), respectively, since the first has eight 

settings and the latter has five. The number of geographical settings in T513 is due to 

the topic, the history of potato. With T414 the number of settings comes down to the 

nature of the text. It is essentially a question and answer forum, and unlike in T216 in 
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Unit 2, which only has two settings even though it is the same kind of a text, in T414 

the questions are from all over the world. Even though in T414 the countries are only 

mentioned at the end of each question, and might thus be thought to meet criterion 6 

in the analysis criteria (see Table 2 in 3.2), the text is still categorised as being set in 

these locations. Putting the cities and countries after the questions and nicknames has 

been a conscious choice made by the authors giving the text a different feel 

compared to a text where there were no indicators of locations but only nicknames if 

even that, especially when the theme of the questions is not location specific.  

As mentioned above, the USA and the UK are the most prevalent geographical 

settings in On the Go 1, but rather surprisingly N/A is the third most common result 

(see Figure 5). Moreover, it is notable that five European countries are represented in 

the texts, while the USA and Canada are the only countries from North America, 

with Canada only being mentioned once. 

4.1.2 On the Go 2 

The second book in the On the Go series has 42 texts to analyse, but there are a total 

of 58 instances of continents and N/A. The most common continent in the book is 

Oceania with 17 instances, although North America is not far behind with 15 texts 

set in the continent (see Figure 6). Contrary to On the Go 1, all continents are 

represented in On the Go 2. However, this is due to one text with facts about the 

world, since the only instances of Antarctica and South America come from said text.  
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Figure 6. Continents in On the Go 2 
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It seems that the whereas the focus of year 7 is on North America and Europe, and 

especially on the Inner Circle countries of the continents, the focus for year 8 shifts 

from Europe towards Oceania and Asia with North America still playing a 

significant role in the book, too. In terms of countries, Australia and New Zealand 

seem to be the focal points with Canada gaining more ground in On the Go 2 as well. 

Quite a few texts also dedicated to Hong Kong and India, two Outer Circle regions in 

Asia (see Figure 7). The N/A group continues to be notably present in both 

continents and countries, much like in the first book of the series. 
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Figure 7. Countries in On the Go 2 

4.1.3 On the Go 3 

On the Go 3 has 42 texts to study of which 27 are new texts and 15 are identical with 

the texts of the last three units in On the Go 2. The third and final book of the On the 

Go series has the largest number of different countries represented in the book even 

though the number of texts is the exact same as in On the Go 2.  

The countries are spread over five continents whilst South America and Antarctica 

are not mentioned at all (see Figure 8). N/A is once again notably present in the book 

although the focus is mainly on North America and Europe, quite like in On the Go 

1. However, 12 out of 19 texts set in North America are the same as in the last three 

units of On the Go 2, meaning that On the Go 3 only has 7 original texts that are set 

in the continent. If the 12 texts are read in year 8 rather than year 9 the main focus in 



30 
 

 

year 9 will be heavily on Europe and texts with no specific location (only one of each 

is from the texts identical with On the Go 2).  
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Figure 8. Continents in On the Go 3 

Due to the enormous number of different countries in On the Go 3 and the small 

percentage of each, the countries are partly grouped together according to their 

continent and Kachru’s (1985) circles in Figure 9 (with the abbreviations OC and EC 

referring to Outer Circle and Expanding Circle, respectively) to make the figure 

clearer. The list of all the countries present in the book can be found in Appendix 3. 
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Figure 9. Countries in On the Go 3, Outer Circle and Expanding Circle countries grouped by 
continents 
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Figure 9 shows that the USA and the UK are the two individual countries that get the 

most mentions. However, European Expanding Circle countries have more instances 

than the UK, although four of the eleven are from the same text, T419, which has 

examples of plaques written in English from all over the world (see Picture 4). T419 

is categorised following the same logic as with T414 in On the Go 1 (see 4.1.1), i.e. 

each location mentioned in the plaques is marked as one of the locations of the text. 

Considering Kachru’s three circles of English (1985), all of the circles are fairly 

widely represented in On the Go 3. However, it is noteworthy that N/A is the most 

prominent individual category in the book even with the large number of different 

countries. 

 

Picture 4. T419, On the Go 3 (p. 82-83) 

4.2 The On Track series 

The six On Track books have a total of 178 texts of which four are the same. As 

mentioned in 3.1.2, an info box labelled “Cooperative learning” is repeated in books 

1-3 and 5, hence it is only included once in the analysis of the series as a whole 

reducing the number of texts to 175. In Table 4, similarly to the table for the On the 

Go series in 4.1, in the total numbers the figure preceding the forward slash includes 

all four info boxes titled “Cooperative learning”, whilst the number following the 

forward slash only includes one of them. Comparing the numbers in the N/A 
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columns of Table 4 to those of Table 3 in 4.1, it is clear that the N/A group is more 

prevalent in the On Track books than in the On the Go series. 

Book Texts Continents N/A Countries N/A 

On Track 1 28 25 15 24 15 

On Track 2 24 28 10 32 10 

On Track 3 41 33 27 40 28 

On Track 4 30 31 12 33 14 

On Track 5 25 17 23 18 24 

On Track 6 30 29 18 32 20 

Total 178 / 175 268 / 265 290 / 287 

Table 4. On Track 1-6 in numbers 

The books offer a fairly large number of texts of various lengths. The number of 

texts is the highest in the book for course three, which is also reflected in the 

numbers of continents and countries in said book. Otherwise the numbers are rather 

similar throughout the series. There are more instances of geographical settings than 

there are texts, meaning that, as in On the Go, a number of texts in each book are set 

in multiple locations, even in multiple continents. 

The texts in the On Track series are mostly either set in Inner Circle countries or 

without a geographical setting, whereas Outer Circle has a fairly minuscule role in 

the series (see Figure 10). The significant role of N/A in the series is partly due to the 

short texts in the info boxes, as many of them do not have a specific geographical 

setting. Additionally, quite a few texts in the books partly have a specific setting and 

partly do not have a setting at all (see Appendix 4-9), driving up the number of 

instances of N/A. However, there is also a plethora of texts where the setting is 

unclear or non-existent for the whole text. 
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Figure 10. On Track 1-6 geographical settings in terms of Kachru´s (1985) circles 

 

Figure 11. Continents in On Track 1-6 

Ignoring the N/A group, the On Track series is centred on Europe and North America 

for the most part (see Figure 11). There are instances of each continent but 

Antarctica, although South America only receives 1% of the mentions. Each 

individual book also contains texts set in five out of the six continents mentioned in 

the whole series. Even though the Inner Circle is the main circle of the series, 

Oceania with its two Inner Circle countries, Australia and New Zealand, does not 
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have a significant role in the textbook series. On Track also offers a great deal of 

texts that are slightly problematic in terms of the analysis, some of which are 

introduced in the following subsections. 

4.2.1 On Track 1 

The first book of the series starts with texts which do not have a geographical setting, 

and in general N/A is the most prominent group of locations both in continents and 

countries. North America is the continent least present in On Track 1 although the 

exposure to continents other than Europe is somewhat even (see Figure 12). 

However, South America does not feature in the book at all. 

N/A	
37	%	

North	America	
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20	%	
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Asia	
13	%	

Africa	
13	%	

 

Figure 12. Continents in On Track 1 

Most of the coverage on Europe is on the UK with Finland being the only other 

European country in the book (see Figure 13). The role of Finland might be to bring 

the topics closer to the students. The only North American countries in On Track 1 

are the two Inner Circle countries of the continent, the USA and Canada. 



35 
 

 

N/A	
38	%	

The	USA	
8	%	

The	UK	
15	%	Canada	

2	%	

Australia	
10	%	

South	Africa	
10	%	

India	
3	%	

Egypt	
3	%	

China	
3	%	

Japan	
3	%	

Finland	
5	%	

 

Figure 13. Countries in On Track 1 

 

Picture 5. Topic 2 Key text, On Track 1 (p.28-31) 
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The key text of topic 2 (“Online friends versus offline friends”) proved to be slightly 

problematic regarding the analysis criteria. The only indication of location in the 

four-page text (see Picture 5) is the introduction by the “radio presenter” and the text 

is set in the UK based on that. YouGov, mentioned in the introduction by the 

presenter, is a global company providing statistics from different countries on 

various topics, but the discussion in the text is based on results of a UK poll. Thus, 

the text meets the first criterion in Table 2 in 3.2. 

4.2.2 On Track 2 

As in On Track 1 the main categories of On Track 2 are Europe and N/A, although 

Europe is more prominent than N/A in the latter. With 45% of the book dedicated to 

Europe the percentages of the other continents are smaller than in book one. 

However, North America is more prominently present in the second book of the 

series than in the first book, which is clearly visible in Figure 14. 
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Figure 14. Continents in On Track 2 

Five European countries are part of On Track 2 (see Figure 15), but again the UK 

and Finland play the most significant roles. Rather surprisingly the percentage of 

texts set in Finland is the third largest. There are fewer texts in On Track 2 compared 

to the first book of the series but more instances of different countries. However, 

again the only countries from North America included in the book are Canada and 

the USA. 
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Figure 15. Countries in On Track 2 

4.2.3 On Track 3 
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Figure 16. Continents in On Track 3 

On Track 3 continues on the same tracks with the first two books of the series with 

N/A, Europe and North America being the main continents. However, Oceania is not 

included in the third book whereas South America is (see Figure 16), although it is 

only mentioned once. 

Due to there being 16 different countries and N/A included in the book, the 

Expanding Circle countries are grouped together in Figure 17 based on the continent 
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they are located in to make the figure slightly clearer. The full list of the texts and 

countries can be found in Appendix 6. Even with the groupings, the Inner Circle 

countries, especially the UK and the USA, are the most notable ones in the book, 

even though 2/5 of the texts do not have a specific setting. 
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Figure 17. Countries in On Track 3, Expanding Circle countries grouped by continent 

Whereas Finland is prominently present in the second book of the series, there is 

only one text in book three set in Finland. However, On Track 3 is made for the third 

course of English in upper secondary schools which is the course covering cultural 

phenomena, which might explain the secondary role of Finland and the inclusion of 

multiple countries. The only text set in Finland is the key text of Topic 9 

(“Everybody needs a hero”) and even that has multiple settings (see Appendix 6).  

4.2.4 On Track 4 

The fourth book in the series has 30 texts with 11 different countries and N/A as their 

geographical settings. It is the first book in the series where North America is more 

substantially present than Europe, or N/A for that matter, while once again South 

America is completely absent. However, even with the role of North America, the 

percentages are somewhat evenly distributed between Europe, North America and 

N/A (see Figure 18). The other three continents included in the book are present but 

not to a great extent. 
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Figure 18. Continents in On Track 4 

The objectives for course four, for which On Track 4 is made, list English language 

media as one of the important topics of the course (FNBE, 2016b), which could 

explain texts being mostly set in Inner Circle countries (see Figure 19). However, the 

UK does not have a very significant role in the book, whereas the USA is highly 

visible, explaining the bigger portion of North America in Figure 18. The portion of 

texts categorised as N/A rises from continents to countries as there are a couple of 

texts where the continent can be determined but regarding countries there is 

ambiguity leading to the categorisation of the texts as N/A. 
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Figure 19. Countries in On Track 4 
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Picture 6. A poem by Emma Lazarus, On Track 4 (p. 114) 

Picture 6 shows a poem by Emma Lazarus from topic 10 accompanied by a photo of 

the Statue of Liberty. The poem is set in the USA in the analysis because it precedes 

a text about Ellis Island and facts about arriving there, and has indicators of the 

Statue of Liberty in it. Even though photos are not a part of the analysis, was it not 

for the photo next to the poem the setting of the text might be more difficult to 

interpret even with the following text on Ellis Island. 

Another problematic case in On Track 4 is the key text of topic 13 (“Is social media 

shaming ever acceptable?”), since although the text is a reading text parts of it are 

missing (see Picture 7). The students are expected to fill in the missing parts when 

listening to the text for the first time. The text does not yield any kind of 

geographical setting and is marked N/A, but there is a small possibility that the 

missing parts might provide a setting. However, the teacher’s materials are not a part 

of the analysis, meaning that the key text was analysed as it is in the book with the 

missing parts. 
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Picture 7. Topic 13 key text, On Track 4 (p. 148-151) 

4.2.5 On Track 5 

On Track 5, which is the penultimate book in the analysis, has by far the largest 

proportion of texts that do not have a geographical setting (see Figure 20). Almost 

two thirds of the texts belong to the N/A group, whilst North America is the second 

largest group. The fifth book of the series sees the return of South America, meaning 

that Asia is not present in the book. 
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Figure 20. Continents in On Track 5 

Compared to the other books in the On Track series, the role of Europe in the book in 

question is rather insignificant. The only country receiving a slightly more 

substantial representation in the book is the USA, and with N/A they take up over 

75% of the book (see Figure 21). The remaining percentages are distributed 

somewhat evenly between the eight other countries included in the book. On Track 5 

is also the first book to include another country besides Canada and the USA from 

North America, namely Mexico, present in one text in the book. 
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Figure 21. Countries in On Track 5 
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4.2.6 On Track 6 
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Figure 22. Continents in On Track 6 

The texts in the final book of the analysis are mostly set in Europe or are with no 

location whatsoever. As can be seen from Figure 22, the percentage of North 

America has reduced compared to the previous book and is closer to that of On Track 

2 and On Track 3. Once again the continent excluded from the texts is South 

America. 
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Figure 23. Countries in On Track 6 



44 
 

 

The high proportion of Europe in On Track 5 can be explained with the prevalence of 

Finland and the UK in the texts (see Figure 23). As the course is supposed to cover 

topics related to further studies and working life (FNBE, 2016b), the role of Finland 

can be expected. Similar topics as well as economic phenomena, which should also 

be covered in the course (FNBE, 2016b), could explain the high number of texts with 

no geographical setting at all. 

In the following chapter the two book series, On the Go and On Track are compared 

with each other and with the objectives set in the Finnish NCC. 



45 
 

 

5 Discussion 

In this chapter the On the Go and On Track series will be compared with each other 

in terms of the continents and countries included in the texts of each series. The 

countries are grouped following Kachru’s (1985) model of the three circles of 

English to allow easier comparisons with previous research on culture in textbooks. 

Finally, the results are tied with the objectives of foreign language teaching as well 

as those of A-syllabus English given in the Finnish national core curricula for 

secondary and general upper secondary schools. 

The length of texts varies between the series. The main reading texts are longer in On 

Track compared to On the Go, but the former also has a great deal of very short texts, 

for example, in the form of info boxes. In both series the more advanced, optional 

texts are a little longer or at least more demanding than the main texts. 

Figure 24 presents the representation of the seven continents and N/A in both book 

series individually as well as the combined results of the two series. Considering the 

results presented in chapter 4, it comes as no surprise that Europe and North America 

are the two continents that are most prominently present in the nine books. However, 

there are some differences between the two series. The secondary school books seem 

to concentrate on North America more than the upper secondary school books, 

whereas Europe is the continent of upper secondary school ELT. Oceania and Asia, 

on the other hand, are hardly present in the On Track books but have a more central 

role in On the Go.  

The most notable difference between the two series is the prevalence of the N/A 

category. Moving from secondary school to upper secondary school, the portion of 

texts with no geographical setting more than doubles. This and the noticeable role of 

Europe and North America in On Track are also obviously mirrored in the 

representation of the other continents. In that sense the On the Go series is more 

varied with a more even division between the percentages. 
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Figure 24. Continents in On the Go and On Track 

Figure 25 shows the division of settings into Inner, Outer and Expanding Circle, 

following Kachru’s model, as well as N/A, first for each series individually and then 

the combined results of the two series. The Inner Circle is more present in the On the 

Go series than in On Track, whilst the N/A category is as common in the latter series 

as the Inner Circle. As was already stated in 4.2, the Outer Circle does not have a 

significant role in the On Track series, whereas in On the Go it is as present as both 

N/A and Expanding Circle. 

As discussed in 2.2.1, the NCC for secondary schools does not give year-specific 

objectives, giving the teachers but also the publishers rather a lot of freedom in 

choosing the topics for each year. The objectives are fairly vague, leaving some room 

for interpretation. For instance, the NCC mentions that the students should be 

familiarised with countries where English is the prominent language, but it does not 

specify to what extent this should be done or which countries should be covered. 

From Inner Circle the UK and the USA are present in all of the nine books included 

in the analysis. Ireland, on the other hand, is only present in three books and in a 

handful of texts in total. New Zealand has a clear role in the On the Go series, 

whereas it is not mentioned even once in the On Track series.  
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Figure 25. Geographical settings of On the Go and On Track grouped according to Kachru's (1985) 
circles 

Considering that the NCC for secondary schools also mentions ELF as well as the 

role of English as the language of global communication in general, the expectation 

is that the publishers take this into account when choosing the texts for their books. 

Even though Outer Circle is not the most prevalent circle in the series, quite the 

contrary, India and South Africa still have a fairly significant role in the books with 

more mentions than, for example, Ireland. Hong Kong is also present in On the Go 

with a few texts dedicated specifically to the area, whereas it does not play a 

significant role in On Track. This is mirrored in the pillars in Figure 25. One reason 

for the lesser representation of Outer Circle countries in the ELT books might be due 

to the distance between the countries and Finnish learners. This does not mean they 

should not be talked about in teaching, but in a European context the Expanding 

Circle countries might be of more interest and seem more appealing to learners. It is 

also possible that the two series being from the same publisher form a continuum 

where the authors have decided to include Outer Circle countries in the secondary 

school books and leave them out of the upper secondary school books for the most 

part. However, further research on the processes of choosing the texts for textbooks 

would need to be done before making any conclusions. 
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From the Expanding Circle countries China is mentioned in quite a few books, 

although it does not have a significant role in them. Finland is present in seven out of 

the nine books, which is not surprising considering both series are made for Finnish 

learners and including Finland in the books can bring some of the issues closer to the 

learners. However, the other Nordic countries are fairly absent in the series, which is 

probably due to Swedish being the other national language of Finland and technically 

the only language every Finnish speaking learner has to study at some point in their 

education. Thus Sweden and the other Nordic countries are covered in Swedish 

language teaching where Swedish is often referred to as the shared language of the 

Nordic countries. Besides Nordic countries, South America as a continent is also 

mostly excluded from the books. This, too, might be due to the essential role of 

another language, Spanish in this case, in the area. 

The prominent role of N/A in the series for upper secondary school is partly due to 

the aforementioned shorter texts, as many of them only explain a phenomenon or a 

concept (such as figurative language as in On Track 3) without any clear setting. 

However, there is still a number longer texts that do not have a geographical setting. 

The role of N/A in the upper secondary school books is to be expected when taking 

into account the topics that the NCC lists for the English courses, namely wellbeing, 

science, technology and economy among others (FNBE, 2016b). These topics can be 

covered on a more general level without any location markers, or on a global level 

with no ties to specific areas. 

The strong prevalence of texts with no geographical setting supports the aims in the 

NCC stating that the global role of English should be recognised in ELT (FNBE, 

2016a; 2016b). When the text is not set in a country or continent, English can be seen 

as a means of communication rather than a language tied to a specific location. 

However, it is worth noting that this study focuses only on the geographical location 

of the texts and not cultural artefacts or representation. Even when a text does not 

have a specific location the book might still join the text with cultural references, 

which would need to be studied separately. Moreover, it is also worth mentioning 

that a text set in one country can still deal with culturally diverse situations or 

multiple cultures. As stated in 2.3, culture is a complex phenomenon shared by a 

group of people (Karjala, 2003), and a single country can hold various cultures. 
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The NCC for secondary school also mentions, as one of the assessment criteria for 

English, that pupils should be able to recognise where English is spoken and why the 

language has spread globally (FNBE, 2016a). Therefore it is important to dedicate at 

least some time in secondary school for discussing the countries English originated 

in (Inner Circle) but also the countries in which it has an official status (Outer 

Circle). However, it can also be expected that countries such as Finland, where 

English is the means of communication in global issues but also when the 

interlocutors do not share a first language, are covered in teaching to meet the 

objectives of the NCC. 

The question is how much exposure is enough exposure and what the role of texts 

categorised as N/A is in this sense. As stated earlier in the study, direct comparisons 

with earlier research to do with culture and cultural artefacts cannot be made without 

caution, since in principle the N/A category provides opportunities to include various 

cultures. However, the findings of the present study are somewhat in line with the 

findings of both national and international studies on culture in textbooks (see 2.3), 

as the UK and the USA are still the most prominent countries in both series. In line 

with Forman’s (2014) and Yuen’s (2011) findings, the focus of On the Go and On 

Track is highly on Western countries, specifically those of Inner Circle, while, for 

example, Africa is not prominently featured in either series. However, each book as 

well as both series include texts set in all three circles of English (Kachru, 1985), 

which is not what Päkkilä (2017) found in terms of accents in the first three books of 

the On Track series. 

When looking at the NCC, the textbooks seem to meet the objectives regarding 

English as a global language (FNBE, 2016a; 2016b) by including texts set in various 

countries and continents, as well as texts with no location. As to the role of ELF in 

the books, nothing conclusive can be said based on the results of this study, as 

variety in the geographical settings means neither that ELF is a significant part of the 

books nor that it is disregarded completely. Thus, the role of ELF in On the Go and 

On Track (as well as other textbook series) needs to be studied using a different 

approach to the one used in this study. 
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6 Conclusion 

Two ELT textbook series, On the Go and On Track, by Sanoma Pro were analysed in 

this study to see where the texts in the nine books are set geographically and what 

kinds of differences there might be between the books, and especially between the 

two book series. The geographical viewpoint is especially interesting and important 

when talking about the global role of English where the language is not tied to 

specific countries but used all over the world. The analysis was carried out following 

a set of criteria made specifically for this study due to the lack of previous research 

on the geographical settings in textbooks. The results were then categorised by series 

and by book into continents, countries and the three circles of English following 

Kachru’s model (1985). 

The results show that the books and book series focus mainly on Europe and North 

America with Inner Circle countries being the main focal point. However, there were 

many examples of texts in both series and all nine books, where the text either 

completely or partly lacks a geographical setting. In these cases the texts were 

categorised in the N/A group. In the comparisons of the series it became clear that 

On the Go, the series meant for secondary school pupils, emphasises North America, 

with Europe, Oceania, Asia and N/A receiving roughly equal amounts of attention. 

The texts of the series are mostly set in Inner Circle countries, whilst the two other 

circles as well as N/A are equally present in the three books. The texts in On Track 

are likely to have no geographical setting or to be set in Europe, although North 

America is notably present in the series as well. Furthermore, Inner Circle countries 

have as big a role as texts with no geographical setting. The prevalence of the N/A 

category means that upper secondary school students are offered multiple texts where 

English is used as the means of communication regardless of the location, which 

could help in teaching the students about the global role of the language. 

When studying any aspect of the ELT textbooks, be it culture or, as in this study, 

geographical settings, it cannot be forgotten that English happens all around us on a 

daily basis and learners are exposed to a lot more than what they see and hear at 

school. This has been reflected in the NCC, which states that teaching should take 

into account the fact that some learners might be exposed to English to a great extent 
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in their day-to-day lives (FNBE, 2016a). Therefore, it is rather impossible to 

conclusively say what kind of an effect the exposure from textbooks has on the 

learners’ lives or on their understanding of the role of English in the world. However, 

the global role of English, specifically as the language of intercultural 

communication, and the role of ELF (see e.g. Jenkins, 2009; 2012) are essential 

issues to be covered in ELT, which is easier if they are taken into account when 

writing textbooks for the subject. It is important to acknowledge, though, that 

textbook authors and publishers are not the only parties who can have an impact on 

the contents of ELT textbooks, as teachers and schools also have the chance to be 

proactive by offering publishers feedback on their textbook series (Yuen, 2011). 

As this study compared rather a large sample from two textbook series by the same 

publisher, it gives valuable information of the materials used in both secondary and 

upper secondary schools in Finland. Sanoma Pro is one of the two major publishing 

houses bringing out teaching materials in Finland, meaning that their books are 

widely used in schools around the country. Even though the talk in terms of ELT can 

often revolve around accents and cultures, being aware of the geographical settings 

offered in the books can give teachers tools and an incentive to ensure their pupils 

and students are exposed to various settings. Focusing only on culture might provide 

a false impression of inclusion as various cultural references could be placed in a 

handful of countries. Offering teachers and learners variety provides more 

opportunities for discussing the global role of English and how in today’s world with 

the great number of non-native English speakers (Seidlhofer, 2003) English is not 

tied to the traditional Inner Circle countries (Mauranen, 2012). 

Further research is needed on the textbooks but also other teaching materials used in 

conjunction with the current Finnish NCC. Regarding geographical settings in text, it 

would be important to look into the lengths of the texts and the connection between 

locations and topics. This way it would be possible to see whether longer texts favour 

specific countries, continents or circles, or whether important topics are tied to 

specific countries or areas in the books. Author interviews could also shed some light 

on the process of making the textbooks and choosing what to include and exclude. 

As the primary concern of this study was to explore the geographical settings of the 

texts, there was no room for research on how teachers and learners perceive the 
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materials. Therefore interviews would also be needed to establish how important the 

inclusion of various geographical settings in ELT materials is to teachers and 

learners. 
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Appendix 

Appendix 1 

Geographical settings in On the Go 1 

Unit Text Continent Country 

Unit 1 Start: T101 North America The USA 

 Study: T104 Camp Stargazer North America The USA 

 YC: T112 Camp guide USA North America The USA 

 YC: T113 Fun Florida North America The USA 

 YC: T114 Tom Sawyer by Mark 
Twain 

North America The USA 

Unit 2 Study: T206 We need your vote North America The USA 

 YC: T215 His Airness, Michael 
Jordan 

North America The USA 

 YC: T216 Science corner North America, 
N/A 

The USA, N/A 

 YC: T217 How mosquitoes 
come to be 

North America, 
N/A 

Canada, the USA, 
N/A 

Unit 3 Start: Around the block N/A N/A 

 Study: T305 Welcome to 
Sacramento 

North America The USA 

 YC: T313 My space Asia India 

 YC: T314 Four steps across the 
USA 

North America The USA 

 YC: T315 California gold rush North America The USA 

Unit 4 Study: T404 Orientation day Europe The UK 

 YC: T412 School uniforms: to 
wear or not to wear? 

N/A N/A 

 YC: T413 Samantha’s story Europe The UK 
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 YC: T414 FAQs about language Asia, Europe, 
North America, 
Oceania, N/A 

India, Singapore, 
Finland, Latvia, the 
UK, the USA, New 
Zealand, N/A 

 YC: T415 Follow in Harry 
Potter’s footsteps 

Europe The UK 

Unit 5 Study: T504 Pop-up pirates Europe The UK 

 YC: T511 What to do in London Europe The UK 

 YC: T513 Potato Europe, South 
America 

France, Germany, 
The UK, Bolivia, 
Peru 

Unit 6 Study: T603 Teen Beat Europe, N/A The UK, N/A 

 YC: T609 An interview with 
Jean Duchic, pet fashion 
designer 

Asia, N/A Japan, N/A 

 YC: T610 A saint, a queen and a 
wig 

Europe The UK 

 

Appendix 2 

Geographical settings in On the Go 2 

Unit Text Continent Country 

Unit 1 Study: T104 A day in the life of 
Libby Harding 

Oceania Australia 

 YC: T113 What’s up Down 
Under? 

Oceania Australia 

 YC: T114 Living underground Oceania Australia 

 YC: T115 Jessica Watson: Solo 
sailing sensation 

Oceania, N/A Australia, N/A 

Unit 2 Study: T206 Christmas – a 
season in the sun 

Oceania Australia 

 Know: T212 The seven 
continents 

Africa, 
Antarctica, 

Canada, the USA, 
Australia, Brazil, 
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Asia, Europe, 
North America, 
Oceania, South 
America 

N/A 

 YC: T214 G’day from Bondi 
Beach! 

Oceania Australia 

 YC: T215 How to throw a 
boomerang 

Oceania, N/A Australia, N/A 

 YC: T216 Walking across 
Australia 

Oceania Australia 

Unit 3 Study: T303 Living it up in 
Hong Kong 

Asia Hong Kong 

 YC: T313 Hello, Hong Kong! Asia Hong Kong 

 YC: T314 My space Asia Hong Kong 

 YC: T315 The butterfly lovers Asia China 

Unit 4 Study: T404 The big Kiwi race Oceania New Zealand 

 YC: T412 The right nose for the 
job 

Oceania New Zealand 

 YC: T413 Town fears shark 
attacks 

Oceania New Zealand 

 YC: T414 Science corner Asia, Oceania, 
N/A  

Singapore, 
Australia, New 
Zealand, N/A 

Unit 5 Study: T504 Out in the open Oceania New Zealand 

 YC: T511 Have a blast in NZ! Oceania New Zealand 

 YC: T512 The amazing human 
body 

N/A N/A 

 YC: T513 Ta moko in New 
Zealand 

Oceania New Zealand 

 YC: T514 Maui and the sun N/A N/A 

Unit 6 Start: T601 My extended family Asia, North 
America 

India, Canada 

 Study: T605 Family rules in 
India 

Asia India 
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 Know: T611 What are you like? Africa, Asia, 
Europe, North 
America, 
Oceania  

South Africa, Hong 
Kong, Singapore, 
The UK, the USA, 
Australia  

 YC: T614 Incredible India Asia India 

 YC: T615 Boys & girls N/A N/A 

Unit 7 Study: T704 Bites from the Big 
Apple 

North America The USA 

 YC: T710 A man on a wire North America The USA 

 YC: T711 Gigi commits a crime North America The USA 

 YC: T712 The big break North America The USA 

 YC: T713 Playing with words N/A N/A 

Unit 8 Start: T801 The Great White 
North 

North America Canada 

 Study: T805 Go Canada! / Good 
thinking! 

North America Canada 

 YC: T817 Odd facts about 
Canada 

North America Canada 

 YC: T818 Hockey legend: 
Wayne Getzky 

North America Canada, the USA 

 YC: T819 North to north North America Canada 

Unit 9 Study: T905 Living with 
hurricanes / When a hurricane 
hits 

North America Jamaica 

 YC: T911 Music in our blood North America Cuba, Jamaica, N/A 

 YC: T913 Is it possible to live 
without money? 

Europe The UK 

 YC: T914 Pirates! Asia, North 
America 

China, N/A 

 YC: T915 Around the world in 
80 days 

Asia India 
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Appendix 3 

Geographical settings in On the Go 3 

Unit Text Continent Country 

Unit 1 Study: T104 Bites from the Big 
Apple 

North America The USA 

 YC: T110 A man on a wire North America The USA 

 YC: T111 Gigi commits a crime North America The USA 

 YC: T112 The big break North America The USA 

 YC: T113 Playing with words N/A N/A 

Unit 2 Start: T201 The Great White 
North 

North America Canada 

 Study: T205 Go Canada! / Good 
thinking! 

North America Canada 

 YC: T217 Odd facts about 
Canada 

North America Canada 

 YC: T218 Hockey legend: 
Wayne Getzky 

North America Canada, the USA 

 YC: T219 North to north North America Canada 

Unit 3 Study: T305 Living with 
hurricanes / When a hurricane 
hits 

North America Jamaica 

 YC: T312 Music in our blood North America Cuba, Jamaica, N/A 

 YC: T313 Is it possible to live 
without money? 

Europe The UK 

 YC: T314 Pirates! Asia, North 
America 

China, N/A 

 YC: T315 Around the world in 
80 days 

Asia India 

Unit 4 Start: T403 Africa Egypt, N/A 

 Study: T408 Finding common 
ground 

Africa South Africa 
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 Study: T410 What I have learned Africa South Africa 

 YC: T417 South Africa – A 
world in one country 

Africa South Africa 

 YC: T418 Why the leopard stays 
away from water 

N/A N/A 

 YC: T419 English well talking, 
here speeching American 

Asia, Europe, 
North America, 
N/A 

Jordan, Qatar, Sri 
Lanka, Turkey, 
France, Italy, 
Norway, Spain, the 
UK, the USA 

Unit 5 Study: T504 Not all bad news 
for the planet 

Africa, Europe, 
North America, 
Oceania  

the Democratic 
Republic of Congo, 
Rwanda, Uganda, 
Portugal, the USA, 
New Zealand  

 YC: T513 Planet plastic N/A N/A 

 YC: T514 Science corner Europe, N/A Ireland, The UK, 
N/A 

 YC: T515 More than human Europe The UK 

Unit 6 Start: T602 Team roles N/A N/A 

 Study: T605 The future of work N/A N/A 

 YC: T614 FYI: Eire Europe, North 
America 

Ireland, The UK, 
the USA 

 YC: T615 Mo’s Bows North America The USA 

 YC: T616 Going, going, gone Europe, 
Oceania 

The UK, New 
Zealand, N/A 

Unit 7 Study: T703 The final frontier N/A N/A 

 YC: T712 A pain in the neck N/A N/A 

 YC: T713 Techno-chic fashion N/A N/A 

 YC: T714 Marie Curie – 
radioactive woman 

Europe France, Poland  

Unit 8 Study: T803 Lost and found Asia, Oceania India, Australia 

 YC: T808 My space Europe Ireland, Sweden, 
The UK  
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 YC: T809 My way Europe, North 
America, 
Oceania 

Finland, the USA, 
New Zealand 

 YC: T810 I’m about to do my 
exams – and my parents are 
getting divorced 

Europe The UK 

Unit 9 Study: T904 If not me, who? Asia, Europe, 
North America, 
N/A 

Pakistan, the UK, 
the USA, N/A 

 YC: T910 The rise of democracy Africa, Asia, 
Europe, North 
America, N/A 

South Africa, 
Tunisia, Finland, 
Greece, the USA, 
N/A 

 YC: T911 Mister Rip Oceania Papua New Guinea 

 YC: T912 The day my world 
changed 

Asia, Europe Pakistan, the UK 

 

Appendix 4 

Geographical settings in On Track 1 

Topic Text Continent Country 

 Getting started N/A N/A 

Topic 1 Key text: What makes us 
happy? 

Africa, Europe, 
North America, 
Oceania 

South Africa, the 
UK, Canada, the 
USA, Australia 

 1N: Take time N/A N/A 

Topic 2 Key text: Online friends versus 
offline friends 

Europe The UK 

Topic 4 Read on: An Egyptian folktale N/A N/A 

 Info box: Fables N/A N/A 

Topic 5 Key text: With a little help 
from my friends 

Africa, Europe South Africa, 
Finland 

 Info box: Languages in South Africa South Africa 
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Africa 

Topic 6 Key text: Letter from Grandma Africa, Europe South Africa, 
Finland 

 Info box: Mr and Ms N/A N/A 

Topic 8 Read on: Make me happy: give 
me a gift 

Asia, Europe, 
Oceania, N/A 

China, the UK, 
Australia, N/A 

 Info box: The Commonwealth N/A N/A 

Topic 9 Info box: LAN party N/A N/A 

 Key text: Party, party, party! Oceania Australia 

 Info box: What’s an idiom? N/A N/A 

Topic 10 Key text: Accidents while 
texting 

Europe, North 
America, N/A 

The UK, the USA, 
N/A 

Topic 11 11A: Housemates from hell N/A N/A 

Topic 12 Read on: Too much 
information: oversharing in the 
online world 

N/A N/A 

 Extra: Case study: Paris Brown Europe The UK 

Topic 13 Info box: Cooperative learning N/A N/A 

 Half Truths N/A N/A 

 Key text: We are family N/A N/A 

 Key text: Jigsaw family Down 
Under 

Oceania Australia 

 Key text: A table for two in 
Japan 

Asia Japan 

 Key text: Generations living 
together in India 

Asia India 

 Info box: Cleopatra, Queen of 
Egypt 

Africa Egypt 

Topic 14 Key text: People who change 
our lives 

North America The USA 

Topic 15 Info box: And who was 
Newton? 

Europe The UK 
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Appendix 5 

Geographical settings in On Track 2 

Topic Text Continent Country 

Topic 1 Key text: Free time survey Europe The UK 

 Key text: Case report: A day in 
the life of Ed Wheeler 

Europe The UK 

Topic 2 Key text: Playtime N/A N/A 

Topic 4 Read on: Introduction to the 
extract from Battle Hymn of 
the Tiger Mother 

North America, 
N/A 

The USA, N/A 

 Read on: Battle hymn of the 
tiger mother 

North America The USA 

 4I: A Chinese high school 
student responds to the Tiger 
Mother extract 

Asia, Europe China, Finland 

Topic 5 Key text: Here be sport N/A N/A 

 Info box: Cooperative learning N/A N/A 

 Key text: Ice hockey Europe, North 
America 

Finland, Canada, 
the USA 

 Key text: Finnish baseball Europe Finland 

 Key text: Formula One Europe, N/A Finland, N/A 

 Info box: Ice hockey or 
hockey? 

Europe, North 
America, 
Oceania, N/A 

The UK, Australia, 
N/A 

Topic 6 Key text: Women in sport Europe, N/A The UK, N/A 

Topic 8 Read on: Fever pitch: A fan’s 
life 

Europe The UK 

Topic 9 Key text: Travel advice Europe The UK 

Topic 10 Key text: The hungry traveller Africa, Asia, 
Europe 

Tanzania, China, 
India, Japan, Italy 

 Info box: Cooking 
measurements 

Europe, North 
America 

The UK, the USA 
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Topic 12 Read on: The Tube Europe The UK 

Topic 13 Key text: Music in the digital 
age 

Europe, N/A Finland, N/A 

Topic 14 Key text: From Brighton with 
love 

Europe Finland, the UK 

 Info box: The friendly suffix: 
ie 

N/A N/A 

 Info box: Piers, jetties and 
docks 

Europe, N/A Finland, N/A 

Topic 15 15C: The tale of Tom Down 
Under 

Oceania Australia 

Topic 16 16A: Voluntary work Asia, Europe Nepal, France, 
Spain  

 

Appendix 6 

Geographical settings in On Track 3 

Topic Text Continent Country 

Precourse Info box: William Shakespeare Europe The UK 

 All the world’s a stage Africa, Asia, 
Europe, North 
America, South 
America 

South Africa, 
China, India, Japan, 
Italy, the UK, 
Canada, Argentina 

Topic 1 Key text: Five reasons to take 
more selfies 

Asia, Europe, 
N/A 

The Philippines, the 
UK, N/A 

 Info box: Narcissism Europe Greece 

 (Howard Jacobson, UK writer) N/A N/A 

Topic 2 Key text: Where words fail, 
music speaks 

N/A N/A 

Topic 3 Poetic language: What is 
haiku? 

N/A N/A 

 3.1A N/A N/A 
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 Poetic language: Cloths of 
Heaven 

N/A N/A 

 Poetic language: The Orange N/A N/A 

 Poetic language: William 
Shakespeare 

Europe The UK 

 Poetic language: Macbeth Act 
5 Scene 5 

Europe The UK 

Topic 4 Info box: The Victorian era Europe, N/A The UK, N/A 

 Read on: The Picture of 
Dorian Gray 

Europe The UK 

Topic 5 Key text: Banksy: the world’s 
most wanted graffiti artist 

Europe, North 
America, N/A 

The UK, the USA, 
N/A 

 Info box: Juxtaposition N/A N/A 

 5H: The price of art in Luton Europe The UK 

Topic 6 Key text: Laughter: a serious 
business 

Africa, North 
America, N/A 

South Africa, the 
USA, N/A 

 Info box: Politically correct N/A N/A 

 Trevor Noah on flying into the 
UK 

Africa, Europe The UK, N/A 

Topic 7 7B: Desert music Africa Namibia 

Topic 8 Read on: About the author North America Canada, the USA 

 Read on: The Perfect Mark N/A N/A 

Topic 9 Info box: Figurative language N/A N/A 

 Key text: Everybody needs a 
hero 

Asia, Europe, 
North America, 
N/A 

China, Greece, 
Finland, Italy, the 
UK, N/A 

Topic 10 Key text: Slenderman – The 
monster from the internet 

North America, 
N/A 

The USA, N/A 

Topic 11 11A: Film vocabulary / Movie 
buzz 

North America The USA 

Topic 12 Read on: Information about 
the author of Dead until Dark 

North America The USA 
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 Read on: Dead until Dark North America The USA 

 Info box: Classical and classic N/A N/A 

Topic 13 Info box: Genre N/A N/A 

 Key text: Visions of the future N/A N/A 

 Info box: Utopia and dystopia N/A N/A 

Topic 14 Key text: Architects – artists 
for life 

Asia, Europe, 
N/A 

China, the United 
Arab Emirates, the 
Czech Republic, the 
UK, N/A 

Topic 15 15C Africa Egypt 

 Info box: Intonation N/A N/A 

Topic 16 Read on: A world of fashion N/A N/A 

 Info box: Cooperative learning N/A N/A 

 Read on: Clothes that shape us N/A N/A 

 Read on: Tomorrow’s 
fashions 

N/A N/A 

 Read on: Fashion and art North America, 
N/A 

The USA, N/A 

 

Appendix 7 

Geographical settings in On Track 4 

Topic Text Continent Country 

 (Inside cover, poem) N/A N/A 

Topic 1 Key text: At what age can you 
be a hero? 

Europe, North 
America 

The UK, the USA, 
N/A 

 1N: Madam & Eve Africa South Africa 

Topic 2 Key text: Why we don’t vote Europe The UK 

 2L N/A N/A 
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 Info box: Rhetorical questions N/A N/A 

Topic 3 3B: Department of Health and 
Social Welfare 

Europe Finland 

 Info box: Social security Europe, North 
America 

The UK, the USA 

Topic 4 Read on: Fact or fiction? Asia, Europe, 
North America, 
Oceania 

Hong Kong, India, 
Japan, the UK, the 
USA, Australia 

 Info box: Debunking a myth N/A N/A 

Topic 5 Key text: Food fight North America The USA 

Topic 6 Key text: Oscar Pistorius Africa, N/A South Africa, N/A 

Topic 7 Pronunciation: Legal English N/A N/A 

Topic 8 Read on: The Absolutist Europe The UK 

Topic 9 Key text: An American abroad Asia, North 
America 

The USA, N/A 

 Info box: Who is HAL? N/A N/A 

 9K: The House We Live In N/A N/A 

 9L: What I like and dislike 
about my country 

North America The USA 

Topic 10 (Poem by Emma Lazarus) North America The USA 

 Key text: Ellis Island fact file North America The USA 

 Roddy Doyle 1958- Europe, North 
America 

Ireland, the USA 

 Key text: Arrival on Ellis 
Island 

North America The USA 

Topic 11 11A: One world, many faiths Europe Finland 

Topic 12 12A: Travellers’ tips Africa, Asia, 
Europe, North 
America, 
Oceania 

Ethiopia, South 
Africa, India, Italy, 
the USA, Australia 

 Read on: Are you like me? North America The USA 

Topic 13 13A: Room of shame Europe The UK 
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 Key text: Is social media 
shaming ever acceptable? 

N/A N/A 

 13M: Excuse me, is this seat 
taken? 

N/A N/A 

Topic 14 Key text: Journalists: 
watchdogs of democracy 

North America, 
N/A 

The USA, N/A 

Topic 16 Read on: The Circle N/A N/A 

 

Appendix 8 

Geographical settings in On Track 5 

Topic Text Continent Country 

 (Inside cover) Front cover 
photo 

N/A N/A 

Topic 1 Key text: Destination Mars N/A N/A 

Topic 2 Key text: Rise of the robot: 
timeline 

Europe, North 
America, N/A 

The Czech 
Republic, Canada, 
the USA, N/A 

 Info box: High or tall? Europe, N/A Finland, N/A 

Topic 4 Read on: Science and ethics N/A N/A 

Topic 5 Key text: Nature’s secrets Africa, North 
America, South 
America, N/A 

The USA, Brazil, 
N/A 

Topic 6 Key text: Young and reckless: 
exploring the adolescent brain 

Oceania, N/A Australia, N/A 

 Info box: Brain or brains? N/A N/A 

Topic 7 7A: Dr Dog N/A N/A 

Topic 8 Read on: Stronger, faster, 
smarter: the rise of the designer 
baby 

N/A N/A 

Topic 9 Key text: Mothers of invention Europe, North 
America 

Germany, the USA, 
N/A 
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Topic 10 Key text: Salt sugar fat North America, 
N/A 

The USA, N/A 

Topic 12 Read on: Powered by poo Europe, North 
America, 
Oceania 

Germany, The UK, 
the USA, Australia 

 (Zits cartoon) N/A N/A 

Topic 13 13B: The Health-Food Diner N/A N/A 

 13B: Point of View N/A N/A 

 Key text: The future of food N/A N/A 

 Info box: Cooperative learning N/A N/A 

 Key text: Artificial meat North America, 
N/A 

The USA, N/A 

 Key text: Sea vegetables N/A N/A 

 Key text: Insects Africa, North 
America, N/A 

Mexico, the USA, 
N/A 

Topic 14 Key text: Driverless cars North America, 
N/A 

The USA, N/A 

Topic 15 Pronunciation: Sentence 
rhythm 

N/A N/A 

Topic 16 Read on: The poetry of 
technology 

N/A N/A 

 Read on: When I heard the 
learned astronomer 

N/A N/A 

 

Appendix 9 

Geographical settings in On Track 6 

Topic Text Continent Country 

Topic 1 Key text: Looking back: what I 
wish I had learned at school 

N/A N/A 

 A limerick about a student N/A N/A 
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 Our amazing brain N/A N/A 

Topic 2 Key text: Procrastination N/A N/A 

 Key text: Why we procrastinate North America, 
N/A 

The USA, N/A 

Topic 3 Register N/A N/A 

 Info box: Number of words N/A N/A 

 3B Europe, Oceania Finland, Australia 

Topic 4 Read on: Hard Times Europe The UK 

 Info box: Charles Dickens Europe The UK 

Topic 5 Did you know? Europe N/A 

 Key text: The great escape: 
studying abroad 

Asia, Europe, 
North America, 
N/A 

China, Finland, 
Ireland, the USA, 
N/A 

Topic 6 Key text: Earning and learning Europe, N/A The UK, N/A 

 Info box: Degrees Europe, N/A The UK, N/A 

Topic 7 Info box: Final exams Europe, North 
America 

Finland, the UK, 
the USA 

 Info box: Ivy League 
Universities 

North America The USA 

 I Should Have Studied N/A N/A 

 7C Oceania Australia 

Topic 8 Read on: Introduction to the 
extract from Us 

Europe The UK 

 Read on: Us Europe The UK 

 Info box: Examinations in the 
UK 

Europe The UK 

Topic 9 Key text: All about the money Europe, North 
America, N/A 

Greece, Finland, 
Norway, Sweden, 
the UK, N/A 

Topic 10 Key text: The economy and 
you: how to get rich 

Europe, North 
America, N/A 

The UK, the USA, 
N/A 
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Topic 11 11B: Famous moments in 
economic history – Part 1 

Asia, Africa, 
Europe 

The Netherlands, 
N/A 

Topic 12 Read on: Money N/A N/A 

Topic 14 Key text: Wearables at work Europe, North 
America, N/A 

The UK, the USA, 
N/A 

Topic 15 15A: Young and restless: 
millenials at work 

N/A N/A 

 15C: How to apply for a job Europe, N/A Finland, The UK, 
N/A 

Topic 16 Read on: These are the hands N/A N/A 

 Read on: Engineers’ Corner Europe The UK 

 


