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1. Introduction 
 

The aim of this study is to research the attitudes of policy makers towards teaching media literacy in 

EFL class and compare those to the thoughts of student teachers and teacher trainers working in the 

field. The policy makers have a more theoretical approach to the issue whereas teachers and student 

teachers represent those who are, or will be, responsible for putting pedagogical theory into 

practice. Thus results obtained from the field will reveal how the ideas of policy makers, written in 

the national core curriculum, are actually put into practice in teacher training. 

Media literacy is included in the general parts of the curricula (for both basic and upper secondary 

education) under the concept of multiliteracy, but not included in the subject-specific parts of the 

national curricula for languages, even though it is an essential skill in today’s world, and closely 

tied with language learning. Young Finns consume English-speaking media extensively from a very 

young age, thus media literacy would be a natural part of EFL teaching. One of the reasons for 

conducting this research was to see whether it is enough to include media literacy in the general 

parts of the curricula or whether it should be included, or even emphasized, in the subject-specific 

sections. 

Two counselors of education from the Finnish National Agency for Education (EDUFI) working 

with languages were interviewed for this study. Both have a background in teaching English and 

have participated in either writing or commenting the current curricula for English in basic 

education as well as the previous one for upper secondary education. Both were also involved in 

writing the new curriculum for upper secondary education. In addition, three student teachers 

having recently completed their pedagogical training in three different schools were interviewed. A 

questionnaire was sent to all English teachers in Finnish training schools, but only six responses 

were received. The data from the questionnaire is used together with the results from the student 

teachers interviews. 

The research questions of this study are the following: 

1. How do policy makers view the current role of media literacy in EFL teaching in Finland? 

2. What do policy makers consider advantages and challenges in teaching media literacy in 

EFL class? 

3. To what extent and how is media education incorporated in teacher training from the point 

of view of teacher trainers and trainees? 
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4. What do teacher trainers and student teachers see as advantages and challenges in teaching 

media literacy in EFL class? 

 

The first question involves both theoretical and practical aspects as to how media literacy is taught 

in schools today. Even though teachers are expected to do so, there might be gaps in how this is 

actually done due to practical issues such as lack of time or training. The aim of the study is to find 

out not only how media literacy teaching in EFL is perceived in theory, but also how policy makers 

view the current situation in reality.  

 

The aim of the second question is to find out what policy makers think of as advantages and 

challenges regarding media literacy teaching in EFL class. These might differ from how teachers 

working in the field perceive these issues, as their work happens above all on a theoretical level, 

compared to concrete teaching situations involving practical challenges such as group size, social 

issues and finding appropriate material. 

 

The third and fourth questions involve the points of view of teacher trainers as well as student 

teachers. How do they see the current state of media literacy education in EFL through their 

experiences as trainers or trainees? To what extent are media literacy activities covered in practical 

training and what do these two groups consider advantageous or challenging in implementing them? 

 

In the next chapter, media literacy teaching will be discussed on a theoretical level: benefits, 

challenges as well as research from the field. The third section will illustrate in more detail how the 

study was conducted, followed by the results obtained from the interviews. In the fifth chapter, the 

results will be further discussed and analyzed, finally followed by conclusions and suggestions for 

further research. 
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2. Theoretical background 
 

This section includes the theoretical framework of the study, starting with a definition of media 

literacy used in the context of this research. I will also discuss reasons for teaching media literacy in 

EFL class, as well as how it can be implemented in foreign language instruction, including the 

International Baccalaureate approach and using authentic material. Finally, I will briefly describe 

the roles of policy makers and teacher trainers in the Finnish educational context as well as the 

necessity to train new teachers in this area. 

 

2.1 A definition of media literacy 
 

Buckingham (2003, p.4) states that media texts can be a combination of different forms of 

communicating, including visual and audio texts, not only written language. In this thesis, media is 

considered to encompass all forms of written, visual and audio texts, as well as the combinations of 

these, shared on common (social media) platforms or published in print or online. 

Media literacy can be considered a civic competence, upholding democracy and essential for active 

participation in society (Kellner and Share 2007, Uusitalo 2010, Gutiérrez and Tyner 2012, p.36). It 

can be defined as the ability to critically evaluate content shared in the media as well as being 

capable of taking action and communicating, thus including aspects of both consuming and 

producing (Masterman and Mariet 1994, cited in Uusitalo 2010, p.69, see also Buckingham 2003, 

p.4, UNESCO 2008, p.6).  

The objective of media education is to develop a broad-based competence in all forms of media 

texts (Buckingham 2003, p.4), media literacy being the result of the learning process. In addition to 

media literacy, other terms are used in this field of research, such as critical media literacy (Kellner 

and Share 2007), multiliteracy (Quinlisk 2003, Finnish National Core Curricula 2014 and 2015, 

Gutiérrez and Tyner 2012), new dimensions of literacy (Gutiérrez and Tyner 2012) and information 

literacy (UNESCO 2008). Different definitions are given, but all mentioned above include the 

notions of consumption as well as participation, including a critical approach to what is read, seen, 

heard or produced. 
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2.2. Why media literacy should be taught in EFL class 
 

Upholding democracy or social justice, as well as engaging in society is mentioned by several 

authors regarding the importance of teaching media skills and may thus be considered a key talent 

as a citizen (Masterman 1985, Gutiérrez and Tyner 2012, Pörsti 2017, UNESCO 2008, Uusitalo 

2010). This issue will be further discussed below.  

Media literacy is a transdisciplinary skill, language use being an essential part of it, in addition to 

art, social sciences, ethics and history to name a few. Since English-speaking media is already 

present in the lives of Finns, it is only natural that media literacy be covered in EFL teaching as 

well. Every country has its own, unique, media culture that citizens need to be aware of when 

consuming media texts. For example, media houses may be private or public, in some countries 

publications may be politically influenced much more than in others, and every country has sources 

more or less credible. Most Finns can identify the difference between Helsingin sanomat and 

Iltalehti, for example, but how many Finns can tell the difference between The Guardian and The 

Sun, or the Washington Post and the Washington Times? This type of knowledge is a part of media 

skills in a global world, and most appropriate to be discussed in EFL. 

Already in 1985 Masterman mentioned the increasing importance of visual communication and 

information (pp.13-14) and this has only increased during the era of videos and images on social 

media. Quinlisk (2003, p.35) highlights the importance of the role of language learners when 

participating in interaction with the target language and culture, as the media transfers subtle 

messages about how the society is constructed and how participation or social interaction is formed 

in various cultures. She brings up, for example, the use of images in advertisement, illustrating the 

relationship between cultural values and the messages portrayed in the media. Language is not 

isolated from culture, and the latter has, for a long time now, been accepted as a part of language 

studies. 

Three important reasons may be identified to justify the inclusion of media literacy in EFL studies 

in Finland. These include aspects of civic competence, the amount of exposure of Finnish children 

and adolescents to English-speaking content as well as the benefits for language learning. They will 

be presented as claims, followed by arguments that support them. 
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Claim 1: Media literacy is a civic competence, enabling citizens to take part in public affairs 

Media literacy is an essential skill in a world where access to information has become easy and 

there is a lot of it available. Internet has become the most important source of information and 

communication environment (Wuorisalo 2010, p.91). Society has evolved through technological 

innovations and young people in Western countries use media more and more (Buckingham 2003, 

p.5, Christensen and Tufte 2010, Repo and Nätti 2015, Uusitalo 2010 p.70), Finland not being an 

exception (Kohvakka 2010). According to Kohvakka, (2010) 90% of Finns aged 16 to 24 used the 

Internet on a daily basis, or nearly, and only 1% of this age group was never online. More recent 

studies show that 41% of 10 to 29 year-olds use the internet daily, and 52% almost daily (Merikivi 

et. al 2016, p.23) and that an average 19,5 year-old uses the Internet from 21 to 30 hours per week, 

of which 15 on social media (ebrand 2016). In addition, time spent alone on the computer without 

parental supervision has substantially increased (Repo and Nätti 2015, p.115). The six most popular 

social media platforms according to ebrand (2016) are WhatsApp, YouTube, Facebook, Instagram, 

Spotify and Snapchat, respectively. All these enable children and teenagers to communicate with 

others outside their own homes (Repo and Nätti 2015, p.102), which is both enriching, and 

problematic, if exposed to inappropriate content or people with bad intentions. 

Many argue that in today’s (western) society, media literacy (including audio and visual texts) is 

equally important to traditional print literacy (Buckingham 2003, p.4). The media is not objective, 

even though it appears to be, and new forms of texts and sharing information have evolved rather 

quickly through technological innovations such as social media platforms. Ethical codes adopted by 

journalists do not apply to amateur vloggers or bloggers, who spread information rapidly, 

sometimes even more so than print media. However, it is important to note that even quality media 

is often biased and the authors’ (or publications’) stance can be revealed, for example, through 

choices of images or vocabulary used in the text. Ideology in the news is discussed, for example by 

van Dijk (2008), and choice as spreading ideology by Matheson (2005, pp.15-34).  

As Buckingham states (2003, p.3), the media offer their consumers “selective versions of the 

world” instead of a transparent window. Individuals, carrying political and social power, among 

others, filter information in mass media and this needs to be understood by learners (Quinlisk, 2003, 

p.36). Pörsti (2017, p. 364) underlines the importance of multiliteracy and its role in upholding 

democracies through understanding the mechanisms of communication, such as appealing to a 

person’s feelings. In addition, history of the 20th century needs to be taught, and how propaganda 

was used in the past in order to comprehend the context of today’s events and how propaganda is 
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still being used worldwide (idem, pp.364-365). Education, including enough practice, is required in 

order to understand the tools used by authors, as well as their objectives and purposes of writing. 

Wuorisalo (2010, p.92) states that using social media as a part of teaching promotes the acquisition 

of civic competences required in our modern information society. According to Uusitalo (2010), the 

objective of media education is to ensure that citizens become active, upholding democracy. It is 

not enough to include media education as a part of mother tongue teaching, but should be 

incorporated in other subjects as well in order to ensure that learners receive enough instruction and 

from different perspectives. Since practices and conventions differ in other cultures, language 

classes would be a natural context for studying foreign media.  

The media has changed during the era of Internet, and according to Kellner (cited in Kellner and 

Share (2007, p.62), “new technologies of communication are powerful tools that can liberate or 

dominate, manipulate, or enlighten”, thus it is crucial to teach the necessary skills to critically 

analyze media texts and their backgrounds, especially when children and teenagers spend time with 

digital devices on their own. Kellner and Share (ibid) further state that students, as well as teachers 

should be guided in exploring how power and information is linked, and this has become even more 

relevant in recent years with the latest technical advances in collecting and using big data given 

voluntarily by consumers, without necessarily realizing the importance of the data in question.  

 

Claim 2: English-speaking media is extensively consumed by Finnish teenagers and children 

Even though social media platforms used by children and teenagers may be available in Finnish, a 

lot of the content, especially on YouTube, is in English. Already in 2003, Taavitsainen and Pahta 

(p.10) concluded that speaking English is a skill comparable to mastering reading, knowledge of 

English being necessary in order to communicate internationally. At the time English had already 

become a part of the identity of young, well-educated Finns (ibid), the influence from the media 

being extensive (idem, pp.4-5). According to Leppänen (2007, pp.166-167) English is used to 

communicate in several ways and is necessary for cultural expression as well as belonging to a 

wider community online, today’s young Finns being connected to the wider world and being 

exposed to English on a daily basis. 

Currently English is still an optional subject, even though most Finns choose it already in primary 

school. In 2017, 99,4 % of lower secondary students studied English, most of which as first foreign 
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language (Sukol 2019). English is an important part of youth culture and teenagers and children 

learn the language not only at school but also through media and games (Taavitsainen and Pahta 

2008, p.29). The young generation has increasing opportunities through international mobility and 

technological advances, but these are more open to those who master English (idem, p.27). Since 

English mass media has become prominent in Finnish everyday life and we now live in a network 

society (idem, pp.28-29), it is crucial to teach how these networks operate and what dangers might 

be encountered in addition to the numerous advantages.  

 

Claim 3: Using the media enhances English learning 

Some studies have found a link between media literacy skills and improved English skills in oral 

comprehension (Zarei and Parhizkari 2017) and written comprehension (Al-Qallaf and Al-Mutairi 

2016). Zarei and Parhizkari (2017) established a link between media literacy competence and higher 

oral comprehension abilities, tested on undergraduate students in Iran. They also stated that their 

findings correlate with other research carried out in the field, and that media literacy skills are 

beneficial for learning language skills. Quinlisk (2003, p.39) states that in addition to developing 

inquiry and communication skills, media literacy also enables students to understand social and 

cultural practices which, in turn, have a role in accessing the target language community. Teaching 

and learning a language is not just about linguistic competence, but also cultural, and media literacy 

is one of the keys to learning culture. 

Al-Qallaf and Al-Mutairi (2016) studied the influence of using blogs in a primary school in Kuwait. 

Their findings show that given the right conditions, writing blogs enhances learning English (idem, 

p.528), resulting in an overall more positive attitude towards learning, in addition to writing lengthy 

sentences, making fewer mistakes and an increase in motivation (idem, p.522). However, they also 

brought up rising concerns from teachers regarding the use of digital devices (behavior and digital 

literacy competence) and practical issues such as access to technology (ibid). Ethical concerns were 

also raised by teachers, regarding plagiarism and a lack of critical literacy among students (p.536), 

and the authors state that increasing the use of technology might not be an answer to how media 

literacy should be taught (idem, p.539). There is an increasing need for critical media literacy, 

which will be further discussed in the next section. As Kellner and Share point out, (2007, p.60), 

“the question we must ask is not if critical media literacy should be taught, but instead, how should 
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we be teaching it”. This issue is discussed in the next section both from a theoretical and practical 

perspective using the curriculum of the International Baccalaureate for foreign language acquisition. 

 

2.3 How media literacy can be implemented in EFL teaching 

 

Media literacy can be taught as its own subject or across the curriculum (Share 2010, p.59). Share 

(2010) conducted a research project on primary school education, and he acknowledges that 

teaching these skills across the curriculum is easier when the same teacher teaches several subjects. 

In secondary education where students have different subject teachers, there is the risk that no one 

takes responsibility of teaching media literacy, if it is not explicitly included in the curriculum.  

Media literacy should be taught with methods that are natural for each teacher in each specific 

context, taking into account the surrounding culture and the students’ interests (Kellner and Share 

2007, p.63). In this section I will first present general ideas on the topic from researchers in 

different countries, after which I will use the example of the IB curriculum in integrating media 

literacy in foreign language studies. Finally, I will cover the use of authentic materials, student 

participation and some challenges faced by teachers. 

Diergarten et al. (2017) examined the role of media sign literacy (the ability to process symbols 

such as sound effects or icons) on learning from hypermedia and films and conclude that mastering 

media sign literacy is beneficial in order to process content, and thus learn. They state that 

educating children to interpret such symbols should start already in kindergarten (idem, p.39). 

According to Wuorisalo (2010, p.88), the essential tool to control change in school should be media 

education in all subjects and in a pedagogically meaningful way. He states that social media should 

be the essence of media education, combining traditional media education and information society 

skills into a new teaching and learning culture. He presents (2010, p.89) some useful objectives and 

outcomes provided by media education, including recognizing values and interests behind the 

stories created by media, encouraging critical thinking as well as engaging students in an active 

dialogue.  

Language and communication need to be explored, as they enable uncovering relationships of 

power and domination that exist in society and which are reflected in the media (Kellner and Share 

2007, p.62). The media reinforce existing structures, such as ideological notions of white 

supremacy, capitalist patriarchy as well as homophobia (ibid). Citizens need to be aware of these in 
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order to be critical and make informed decisions when participating in societal actions such as 

voting. Media literacy education is thus crucial for preparing students in becoming active and 

informed citizens. 

Media literacy education should happen through inquiry and practice, including producing material 

(Kellner and Share 2007, p.63). This could happen through writing articles or blogs, creating vlogs, 

counter-ads, designing a social media campaign or just simply having a critical discussion on a 

video viewed in class, covering, for example, the source and its agenda, the author’s background 

and purpose for writing, as well as the implicit messages maybe transferred through the text. Since 

visual media has become increasingly popular, it is crucial to pay attention to what is seen, not only 

heard or read. For example, how does the choice of actors on an advertisement enhance racial 

stereotypes and what kinds of discussions are needed to change attitudes? As stated above, Kellner 

and Share (2007, pp.63-64) emphasize learning through inquiry, which is also a key element in the 

IB education program. Students should be taught to ask questions about what they see, hear and 

read, in order to develop their critical thinking skills. 

Quinlisk (2003, p.36) presents teaching models for EFL and ESL students based on inquiry, with an 

objective of uncovering the implicit influence of media. These include the analysis of ads or people 

on TV through sets of relevant questions, as well as bigger projects based on media. Today, social 

media allows these to be taken even further, for example by comparing the content of Facebook 

feeds or Instagram accounts based on who people follow and what they like. Analyzing authentic 

language is also an important part of the process, providing linguistic and grammatical challenges 

not necessarily presented in textbooks. 

 

2.3.1 The International Baccalaureate approach to teaching media literacy in foreign 
language acquisition 
 

In addition to schools following the national curriculum, there are IB schools following the 

curriculum of the International Baccalaureate Organization (IBO). In their Middle Years 

Programme (MYP, grades 6 through 10), these skills are included in the language acquisition guide 

to be used from 2014 onwards (International Baccalaureate 2014). Objectives are “designed to 

enable students to become multiliterate by developing their oral literacy (oracy), visual literacy 

(visuacy) and written literacy (literacy)” (idem, p.8). 
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The program includes descriptions for 6 phases, which roughly correspond to the years studied (but 

exceptions can be made according to the level of the student). Media literacy skills are visible in 

objectives A (Comprehending spoken and visual text) and B (Comprehending written and visual 

text), in strands ii and iii (idem, pp.11-12). Strand ii involves interpreting text whereas strand iii 

requires engagement with the text in question (idem, pp.9-10). For objective A, in the first phase for 

strand ii (beginner level), learners are expected to “recognize basic conventions” (idem, p.11) and at 

the end of the program in phase six, to “interpret the author’s choice of style, format and ideas to 

suit an intended audience and purpose”. Strand iii expects students to “engage with the spoken and 

visual text by identifying ideas, opinions and attitudes and by making a personal response to the 

text” (phase one) and for phase six to “engage with the spoken and visual text by evaluating ideas, 

opinions and attitudes and by making a response to the text based on personal experiences and 

opinions from a global perspective” (idem, p.12). Phase six requires a much more advanced level of 

language proficiency as well as the capacity to think critically and analyze the author’s intentions. 

For objective B, the objectives are similar, but adapted to audiovisual comprehension (ibid). Thus, 

from an early stage, media literacy is included in foreign language acquisition, requiring the use of 

various authentic materials, in order to analyze texts from different authors with different purposes 

for writing.  

The IB approach does not necessarily fit into the Finnish context, as the Finnish curriculum is a 

general one, giving general guidelines without specific orders. However, it could be used as a tool 

or source of inspiration for local use, for example writing more specific guidelines for EFL teaching 

on a municipal or school level. It might help teachers plan their teaching and in integrating aspects 

of media literacy into the activities they offer their students. Also, the IB is an international program 

that doesn’t take into consideration local contexts, such as copyright legislation. Using authentic 

material in the Finnish context is challenging, which will be discussed in further detail in the 

following sections. It also takes time to prepare material, a luxury that few teachers have too much 

of. 

 

2.3.2 Using authentic materials, technology and student participation 
 

Since media literacy is not only about consuming, but also producing content, modern technology is 

an essential part of media literacy education. Since 2008, an increasing amount of young Finns have 

had the possibility to create media content using applications on their smartphones (Palsa 2016, 
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p.137). Different types of videos, such as vlogs, can be easily used for educational purposes, not 

only for the content produced, but also other skills learnt simultaneously, such as editing. 

Wuorisalo (2010) states that social media should be used as teenagers consume them. They should 

not, however, be used simply as tools, but also learn the appropriate use and risks related to social 

media. Students could, for example, create a social media campaign based on important issues such 

as climate change, thus combining elements of different school subjects, which is also required to 

some extent by the new curricula in Finland. Quinlisk (2003, p.35) suggests that mass media should 

be incorporated in teaching not only as a linguistic input, but also a tool for interpreting messages 

and making a distinction between the mediated images seen in the media as opposed to the objects 

of the real world. 

Kessler (2013) presents learning practices including the use of social and new media and 

incorporating them into language teaching. As benefits, he sees not only raising awareness of how 

different forms of literacy are important, but also increased motivation enabled by these methods 

and the possibility for linguistic interaction, which was not possible earlier. He lists concrete uses of 

media, such as useful web sites, data aggregators, language analyzers, cloud generators, mash-ups 

etc., but highlights the importance of collaborative learning, and thus participation and production 

as methods of learning. He mentions, for example, interactive exercises and digital story writing, 

which can be done by using blogs, the use of which was acknowledged beneficial by Al-Qallaf and 

Al-Mutairi (2016), for example. Not only does the use of authentic texts enable introducing students 

to a wide range of vocabulary, it exposes them to the culture as well as different opinions and 

backgrounds. Kessler (2013, p.627) feels that EFL teachers should enable their students to interact 

with those possessing different opinions, not only being exposed to them but also expressing their 

own. 

Social media can be addictive as well as harmful, when used as a tool for bullying. Issues related to 

the use of social media platforms, including time spent on them should be a part of media education 

as well, since it concerns general well being. The lack of sleep among children and teenagers is 

frequently discussed in the media, and blame is often placed on the use of digital devices. Viljamaa 

(2011, p.53) describes addiction to media and the benefits of spending time without access to 

Internet, speaking of an “information fast” as a tool for reconnecting with oneself and noticing the 

people and environment that surround us.  

In a study called  “Unplugged”, thousands of media students spent 24 hours without any media 

sources (including all digital devices as well as newspapers and magazines) reflecting on their 
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relationship with the media (Gerodimos 2011, p.3). Many students did not participate due to a 

dependence on media and of those who did, the majority felt it was difficult (idem, pp.4-5). A 

common reflection for the students was how the use of media is an accepted, social norm, and being 

without may lead to isolation (idem, p.7). The results of this study were used for pedagogical 

purposes in media studies at a university level, but they can also be used for younger students, as 

they too, live in the same world and it may prove beneficial to discuss media not only from the 

point of view of its content, but as a social phenomenon. 

 

2.3.3. Challenges for teachers  
 

According to the teachers interviewed by Share (2010, pp.68-69), more top to bottom support 

would be helpful for implementing media literacy education. They also mentioned the need for 

more time for systematic collaboration with colleagues, such as regular meetings. These would 

enable them to be on the same page regarding terminology and grade level planning. Even though 

these teachers taught in primary school, these needs can be considered to apply on all levels, since 

they are not subject or age-specific. The teachers involved in Al-Qallaf and Al-Mutairi’s study 

(2017 p.536) also mentioned the lack of time as a challenge, in addition to the lack of devices, 

which can also be interpreted as a lack of support, if teachers are not provided with the necessary 

tools for teaching. 

Kellner and Share (2007, p.64) bring up the fact that teaching media literacy is not a pedagogy in its 

traditional sense, and there are no firmly established practices nor principles. Furthermore, it 

requires teachers sharing power of learning with their students, and learning together, thus a 

democratic pedagogy (ibid). This should not be an issue in a country like Finland, where there is 

little hierarchy between students and their teachers, but in other cultures, where teachers have a 

different position vis-à-vis their students, this might prove to be a relevant challenge to take into 

consideration. Quinlisk (2003, p.35) also brings up the need for a new type of pedagogy that would 

meet the demands of teaching media literacy.  

Kessler (2013, p.629) highlights the importance of pedagogy as well, acknowledging the risk for 

teachers to be distracted by technology itself instead of content. Gutiérrez and Tyner (2012, p.33) 

also bring up the risk of media literacy being interpreted as the ability to use technology and 

networks, also known as digital literacy. They state that this distinction still favors what they call 

learning “with” media, instead of “about” media. Technology might even mislead policymakers as 
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well as practitioners towards concentrating on the manipulation of devices instead of enhancing 

applied critical skills (idem, p.37). Christensen and Tufte (2010, p.111) also state that today’s youth 

lack critical competence regarding media literacy, since they have acquired these skills during their 

free time. Share (2010, p.58) sees a challenge in teaching that the media is constructed, and since 

these structures vary in different countries, it is important to add this aspect of culture into language 

studies. 

Using authentic materials may be a challenge in the Finnish context, as copyright law is very strict 

regarding copying or even presenting audiovisual content. Showing videos from YouTube might 

prove to be illegal (Opettajan tekijänoikeus 2018, Operight 2018), thus complicating the use of 

audiovisual material, YouTube being one of the most popular platforms used by Finnish teenagers 

today (ebrand 2016). Platforms such as Netflix also have restrictions on public use, thus presenting 

a challenge in a country where schools are considered public locations. Kessler (2013) also brings 

up the vast quantity of content and the challenges related to identifying relevant material and 

adapting it to the context. 

 

2.4 The role of the Finnish National Agency for Education 
 

The Finnish National Agency for Education (EDUFI) is an independent organization responsible for 

writing the curricula for all education in the country, from kindergarten to upper secondary 

education. They also guide educators in Finland and coordinate educational projects, supporting 

innovative approaches to learning. 

Counselors of Education working at EDUFI have a key role in the curriculum writing process, 

presiding the expert groups responsible for writing the curricula. The organization publishes the 

main guidelines for teaching (Opetushallitus 2014, 2015), which are then complemented by 

organizers of education (municipalities, the state or private associations). Thus policy makers 

involved in the curriculum writing at the source have a large impact on the curriculum everywhere 

in the country.  

The curricula (for basic education and upper secondary school) are written by groups of specialists, 

including counselors of education, researchers, teachers, heads of school or other specialists. These 

groups are chaired by a counselor of education who also writes the curriculum based on discussions 

held with other members of the group and their written comments. The curriculum is then open for 
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public commenting before finalizing it based on the received feedback from the field. After this 

process, organizers of education (municipalities, private schools, the state) write their own 

curriculum based on the national one and each school also writes their own, the curriculum 

becoming more and more specific after each round. 

However, EDUFI does not have power over deciding the amount of lessons given in each subject 

and level, as this is decided in the Ministry of Education. Neither can decide on creating new 

subjects nor making a certain subject compulsory, this is decided by the Finnish parliament. 

 

2.5 Teacher training  
 

Subject teachers go through teacher training of 60 ECTS (Helsinki University 2018a), including 

practical training which primarily takes place in University schools, Normaalikoulut, or other 

partner schools (Helsinki University 2018b). Teachers working in these schools guide the practical 

part of teacher training and give feedback on practice lessons. Thus, they have an important 

influence on future teachers. In addition to practical training, student teachers complete theoretical 

studies in didactics, and participate in workshops on different themes related to teaching. After 

completing these pedagogical studies and a sufficient amount of studies in their respective subjects, 

teachers are officially competent for teaching on all levels and types of education from primary 

school to vocational training. 

According to Kessler (2013, p.628), teacher training is more crucial than ever, as teachers need to 

master more and more developed technological tools and use them in a meaningful way. As already 

stated, there are several challenges related to teaching media literacies and they need to be 

addressed in teacher training. UNESCO (2008) has also discussed the importance of teacher 

training in today’s evolving and changing world, creating guidelines for teacher training, 

emphasizing its importance regarding the media literacy skills of future learners. According to 

UNESCO (2008, p.5), there is an urgent need to develop skills to critically analyze the media, 

having “major implications for the delivery and content of initial teacher training and for continuing 

professional development”. Challenges for including media literacy studies in teacher training were 

seen to be an overloaded curriculum for student teachers, a low awareness of understanding the 

impact of the cultural changes around the availability of media texts as well as the lack of 

competencies among student teachers regarding critical engagement with media content (idem. 
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p.10). According to UNESCO, media literacy should not be included in teacher training as a 

separate addition, but rather be integrated into the existing structures (ibid.).  
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3. Data and methods 
	

The methods used for data collecting were mostly qualitative, consisting of four interviews with 

five participants and a questionnaire sent to 150 teacher trainers. Only six responses came back, and 

thus the questionnaire is analyzed qualitatively. Qualitative research aims at characterizing, 

describing or defining a certain phenomenon (Anttila 1996, p.182). During the process, the material 

gathered needs to be interpreted, understood, and given significance in order to successfully 

describe the characteristics of the phenomenon in question (idem, pp.180-182). The researcher’s 

background, including personal interests, influence the choices made during the process, including 

the point of view chosen (ibid). It is therefore important to be aware of these issues and concentrate 

on the data in question. 

The objective of this study is to describe the current state of media education in Finland from two 

different perspectives; theory and practice. The former is done by examining the ideas behind the 

current curriculum by interviewing those who participated in writing it, and the latter by discussing 

the topic with those who implement it, or will do so in the near future. 

 

3.1 Interviews and questionnaire 
 

Two counselors of education were interviewed for this study as well as three students having 

recently finished their teacher training. Initially, student teachers were not a part of the research 

project, but collecting data from teacher trainers proved difficult. Ten teacher trainers from two 

practice schools were contacted for interviews, but only two replied and one volunteered to 

participate. Thus, a questionnaire was sent to all teacher trainers in Finland regarding how they 

view the role of media literacy in teaching EFL and how they implement it in their daily activities 

with student teachers. Unfortunately, the replies were scarce, so student teachers were interviewed 

to get data on how media literacy is included in teacher training from another angle. The 

questionnaire results are analyzed qualitatively together with the student teacher interviews and 

included in this study as an addition, these two points of view complementing each other. Because 

teacher trainers are key players regarding the future of teaching, it would nevertheless be crucial to 

cover their views on the matter on a wider scale.  
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All of the accounts from student teachers and teacher trainers together cover at least six different 

practice schools1. Even though they do not offer a comprehensive overview of each school but 

merely glimpses of the situation in each establishment, this variety in the data sheds better light than 

accounts from a narrower range of schools. 

 

Counselors of education 

Both counselors2 of education worked as English teachers before joining EDUFI where they have 

been working with language education for several years. Both have participated in writing the 

current curricula for both basic education as well as upper secondary education. Counselor 1 has 

had a more important role with the subject-specific parts of the curricula whereas counselor 2 has 

had a more influential role in writing the general parts. They were interviewed separately, both 

sessions lasting approximately an hour. 

 

Student teachers 

Three students3 having recently (within two years of the interviews) completed their teacher 

training were interviewed in order to find out how teacher training prepares future teachers in 

teaching media literacy. Students 1 and 2 were interviewed together as a group interview for 

practical reasons, whereas the discussion with student 3 was separate. These two interviews lasted 

less than an hour, approximately 45 minutes each.  

The three student teachers had all done their training in different practice schools, one of them 

having experience from two different ones, including an IB school. Student 1 had had ten different 

teacher trainers, of which three had a more significant role, student 2 had worked with five different 

teachers whereas student 3 had only been guided by two people. Thus, altogether four practice 

schools and experiences with more than ten teacher trainers are covered in these interviews. 

 

 

																																																													
1	Most likely more, but because of anonymous responses to the questionnaire, this cannot be confirmed. The two 
schools that can be identified from the questionnaire data are not the ones the interviewed student teachers did their 
training in.	
2	When quoted, they will be referred to as counselors 1 and 2	
3 When quoted, they will be referred to as students 1, 2 and 3	
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Teacher trainers 

Six responses were obtained from the survey sent to about 150 teacher trainers4 around the country.5 

The answers show that responses came from at least two different cities, as some details of their 

school or region were mentioned. Three respondents taught in both lower and upper secondary 

school (teachers 3, 4 and 5), the other three teaching exclusively on one level; upper secondary 

(teacher 1), lower secondary (teacher 2) and primary school (teacher 6). All had several years of 

teaching experience; only one of them had less then ten years. Four had more than five years of 

experience in teacher training. Even though the answers were scarce, they come from all levels, 

giving slightly more informative data than a homogenous group.  

 

3.2 Method of analysis 
 

All interviews were recorded and transcribed for the analysis. The interviews were semi-structured, 

and the content between the two in each set vary slightly depending on the answers obtained and 

course of discussion. The interview questions can be found in Appendices 1 and 2. 

The data analysis began by pre-coding the transcriptions, following Dörnyei’s structure of 

qualitative data analysis (2007, pp.250-252). He describes this process as “reading and re-reading 

the transcripts, reflecting on them, and noting down our thoughts”. This was followed by the actual 

process of coding, beginning with highlighting interesting passages, taking further notes, and 

organizing the data into clear, distinguishable themes, or codes. During this process, the most 

relevant findings were identified and selected for further analysis and interpretation.  

Even though the questions for both sets of interviews were the same, each session was unique, 

following slightly different paths depending on the answers. Questions were not always presented 

in exactly the same order, but followed the natural course of the discussions. At times, the answers 

were exhaustive, covering several questions and only slight precisions were added through 

additional questions in order to make sure that the interviewer understood them correctly. As such, 

the selected themes identified during the coding process do not necessarily follow the exact 

interview questions, but the content of the answers given. 

																																																													
4	When quoted, they will be referred to as teachers 1 to 6	
5 It seems that this is a general problem regarding master theses, as this issue has come up on several occasion with 
fellow students as well as the teacher of the methodology course. As such, it was not surprising, but rather 
disappointing. 
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The interviews were held in Finnish, except for the group interview with students 1 and 2. Most 

transcriptions are thus in Finnish and the citations from counselors 1 and 2, as well as from student 

3, have been translated by the author. The questionnaire (found in Appendix 3) was in English but 

the teachers were given the opportunity to answer in Finnish. Five answered in English, and quotes 

from the sixth are translated by the author. 

A generic she is used to refer to all informants, including the respondents to the questionnaire. All 

answers are treated anonymously and the student teachers as well as teacher trainers cannot be 

recognized. The policy makers, however, might be identified due to the small number of counselors 

of education working in this field. They were informed of this before the interviews and still chose 

to participate. All participants were informed of the nature of the study and signed a consent form 

with all relevant information and received a copy. The interviewees were given the possibility to 

change their minds at any moment of the discussions or even afterwards. 
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4. Results 
 

Based on a thorough data analysis, the results obtained are divided into five categories. These are 

influenced by the interview questions, since the themees arise from the material gathered during the 

interviews. They were not, however, planned in advance and the questions were not the same for 

both sets of interviews. This division reflects the results in a thematic and organized way in order to 

use them most effectively. The first section is on defining media literacy, which was only discussed 

with the policy makers while other sections include input from all participants. The second category 

is on the current state of media literacy education in EFL class, followed by the importance of 

media literacy education and the advantages of teaching media literacy in EFL as well as the 

challenges encountered. The longer sections are further divided into sub-categories thematically.  

 

4.1 Defining media literacy 
 

This question was only covered with the policy makers, as they define the essence of the notion and 

its role in EFL teaching. Both counselors underlined the importance of multiliteracy and defined 

media literacy through this concept, considered to give a broader context, within which media 

literacy is located. Multiliteracy is discussed in the general parts of the curricula, and according to 

the interviewees, needs to be taught in every subject as the general parts bind all teachers. 

1: It’s a part of multiliteracy. […] Media literacy is incorporated into multiliteracy, [being] 

only one manifestation of multiliteracy, […] the capacity to understand the media, interpret 

the media and the ability to critically approach the truth or world transmitted by the media, is 

relevant for a human being to function. A very broad concept, not a technical thing. In 

addition to technical issues it is related to that deeper and pervasive ability to view the world. 

A really important part. (Counselor 1) 

2:  “I can’t define it without thinking about multiliteracy. […] [It] takes into consideration … 

all types of literacies. And all types of texts and […] receiving and producing. Including 

evaluation or criticism, so then I see media literacy as only in that framework so part of a 

much larger area of competence.” (Counselor 2) 

Regarding feedback from the field, counselor 1 stated that they get very little regarding media 

literacy and language learning. The feedback or questions asked are more detailed, related to types 

of exercises or skills, such as summarizing, which everyone might not see as a media literacy skill: 
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3: Do you think summarizing is a part of media literacy? Or not? I mean the ability to 

summarize the core essence of what you heard or read so I see that it is a part of multi- or 

media literacy […] these are skills that can be taught and need to be taught. I guess they are 

the kind of skills that enable accessing media literacy. We don’t have a list of skills to learn 

that these are media literacy, it’s more like a ubique concept that covers everything, it’s more 

like the glasses through which we look at [the world]. (Counselor 1) 

Media literacy, or multiliteracy, can thus be seen as a competence acquired and taught through other 

skills, such as summarizing mentioned by counselor 1 or critical thinking skills as mentioned later 

on in this chapter. This idea of media literacy consisting of a set of skills, as opposed to barely 

content, was also brought up by the student teachers when discussing the age and level of learners, 

and will be discussed from this point of view in the next section. 

 

4.2 Importance of teaching media literacy 
 

According to both policy makers, teaching media literacy is vital and should be done in all subjects 

and all levels. Counselor 2 stressed the importance of keeping in mind the set of values for 

education, forming a basis for all learning. First, I will present the findings related to values and 

ethics, then the importance of teaching media literacy on all levels and for all ages.  

 

Values and ethics 

Both counselors stressed the general parts of the national core curriculum as the basis of teaching in 

all subjects. Counselor 1 expressed the need for the concept of media literacy and approaches to 

learning to expand into understanding the diverse nature of the media and bringing the media into 

the classroom as students are constantly surrounded by the media, living in a different world than 

previous generations: 

4: The border [between the classroom and the media consumed by students] is wavering these 

days and what I wish is that [media literacy] would expand into understanding the diversity of 

the media that there are different kinds of backgrounds and texts that […] we don’t have 

written media or verbal media, I mean audio media, but that they are constantly at a cross-

road. (Counselor 1) 
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Counselor 2 highlighted the role of teaching values and the fundamental task of education, which is 

to provide children with the necessary skills in life and educate them to respect modern western 

values such as human rights and other important values: 

5: I guess you have to start so far as the set of values which […] determine the ethical basis 

for basic and upper secondary education, that is separating right from wrong and in a way 

critically approaching a source, so that when the starting point of values are human rights and 

respecting human dignity […] and since the objective of education is to educate, to support 

the growth of good civilized people in this world with the help of [structured] education so 

then the starting point is right and wrong […] so then media literacy and multiliteracy are keys 

to understanding what this human world is what things caused by humans are. (Counselor 2) 

As such EFL teaching also has an important role in teaching values and skills in order to become a 

good citizen able to function in society. Both counselors see media literacy as an essential skill in 

order to achieve these objectives. These comments are also related to the advantages of teaching 

media literacy in EFL class, which will be further discussed in section 4.4. 

 

EFL and media 

All three student teachers emphasized the importance of teaching media literacy skills in EFL, 

especially because a lot of the media consumed by children and adolescents is in English, and they 

spend a lot of time especially on social media platforms. 

6: [Media literacy] should be quite an integral part of language education because you’re 

reading, […] working with different texts and […] to be able to kind of distinguish different 

genres and understand what kind of conventions different texts have or to be able to inspect 

them critically […] that’s language learning so […] it should have a really kind of central role 

and because […] we consume so much media especially in English. (Student 1) 

7: [Media literacy] should be emphasized more especially when like the media that the kids 

consume is mostly in English, […] so they should have […] teaching of media literacy skills 

also in English and not only in their mother tongue or first language. (Student 2) 

8: When you think about how much [kids] are exposed to everything […] continuously on a 

daily basis; media, pictures, videos, texts […] so it would be a really important skill […] to 

analyze it so they understand the point. (Student 3) 

These sentiments relate to the idea that school should reflect society instead of isolating itself from 

“the real world”. Since media, especially social media, is present in the daily lives of children and 
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teenagers, schools should adapt to this and help them navigate in that world, thus teaching for life 

instead of exams. 

 

Importance of visual literacy 

In the questionnaire answers, visual literacy was thought to be important by all, at least to some 

extent. Teacher 5 especially underlined its importance by stating: “It is at the core of understanding 

images and the majority of ‘texts’ that they consume, it is an integral part of several different 

literacies.” Teacher 2 admitted to this being done “unconsciously” through YouTube videos, which 

might be what the student teachers referred to as “filling in the blanks” of lessons. Teacher 6, 

teaching only in primary school, stated that even though “it would be useful, every now and then”, 

it should only be done from 5th grade onwards, and only “to some extent”.  

The student teachers all underlined the importance of teaching visual literacy, as we are surrounded 

by images all the time: 

9: I don’t know if I can even think of media nowadays without thinking of like visual media 

cause so much of it is visual. […] I feel like it would be quite easy to do in language 

classrooms and that it definitely should be done […] to a significant degree, […] that it would 

be something quite regular. (Student 1) 

10: I don’t know any better class to teach visual literacy than a language class whether it’s 

first, second or third language cause language happens there. (Student 2) 

11: [It should be taught] a lot. I think a lot. (Student 3) 

Student 3 said she realized especially afterwards that visual literacy was, in her opinion, practically 

dismissed during both practical training and pedagogical studies. This is contradictory to the 

answers from the teacher trainers, but there were too few responses to draw any conclusions. 

 

Age and level of learners 

According to both counselors teaching media literacy needs to be included in EFL learning on all 

levels end for all ages as in today’s world everyone from infants to the elderly are in some contact 

with the media. Even toddlers use social media apps such as YouTube for watching videos.  

12: Even my 2 and a half-year-old grandchildren are in the media world and they need to be 

raised for that, parents need to be informed so they can raise children, this is an issue for 
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[everyone]. [Media literacy] is a skill that needs to be taught regardless of the level [of the 

learners] or at what stage of language learning they are or their age. (Counselor 1) 

Counselor 2 added that for smaller children it is crucial to build a safety cushion in order to discuss 

issues in an age appropriate manner, this cushion being the skill to interpret the media. 

13: Even the youngest ones use the media whether they want to or not. […] When we think 

about the fact that the A1 language will begin in all schools already in first grade, the starting 

point can’t be reading texts, except for those who can read, so it’s above all visual and it’s 

sound and activities so age is not an obstacle because this happens anyway and the media is 

present in good and bad. And here we can think about […] values and their basis and good 

and evil and since the media produces so much from the point of view of evil so with the 

small ones you need to begin with something like this and build a safety cushion which is then 

media literacy so […] kind of a safety cushion between [students and the media]. (Counselor 

2) 

Counselor 2 even stated that a primary school English teacher who does not feel concerned with 

teaching media literacy does not live in this reality. All English teachers need to include media 

literacy skills in their teaching practice regardless the age and level of their learners. 

Five teacher trainers commented on this, all stating that content should be modified according to the 

learners’ age and level. However, this was not perceived as a problem, except for teacher 6 from 

primary school, stating that since the learners need to be taken into consideration, “media literacy in 

English is mostly an upper secondary grade theme”, thus excluding media literacy from lower 

secondary as well. Contrary to teacher 5, stating, “In every way, the task and the content can be 

easily tailored to suit the learner”.  

Student 2 was the only one having given practice lessons in primary school. She felt that the 

teachers there were less keen on using authentic material whereas in upper school she felt 

encouraged to use material outside the textbook. Her experience reflects the responses from the 

questionnaire, media literacy not seen to be pertinent in primary school. 

All student teachers felt that media literacy can and should be taught from the start; for all levels 

and ages. They emphasized the fact that kids consume media content from a very young age, 

especially with their phones, and thus media literacy should be present from a very young age, 

taking into consideration their linguistic capacity and personal development. Students 1 and 2 both 

mentioned the use of a variety of media texts and sources, not only high quality journalism: 
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14: I wouldn’t give like 3rd graders a New York Times article […] but […] what is relevant to 

their media consumption is probably what should be included in the media literacy education 

so for the younger kids that would be like YouTube cause that’s what they consume. (Student 

1) 

All three also felt media literacy education should start with what kids are concerned with; what 

they see, hear and read themselves, whereas with older children and adolescents, current affairs and 

topics related to social civism should be brought up. Student 3 emphasized the idea of educating for 

life and preparing to be an informed citizen. Student 1 brought up the difference between content 

and skills, the latter one being important and feasible with younger children even without authentic 

media content: 

15: Those skills you’re gonna need to evaluate media texts, you can teach those with like the 

text book texts as well […] like what is the meaning like what does this mean, why was this 

funny, you know, why did this person do this, like these kinds of higher level processes so 

even if like with younger kids you may not be able to take actual like authentic media texts 

into the classroom you can still practice those skills […] I mean the attitude […] the 

perspective can be molded pretty early on to how you approach different types of texts and 

how you read them. (Student 1) 

She criticized textbooks lacking these kinds of questions, concentrating too much on mechanical 

reading and technical exercises without thinking skills. Student 3 also acknowledged the lack of 

exercises in Finnish material when it comes to an analytical level of reading, even though she felt 

they were otherwise well written and diverse. Students 1 and 2 both felt that this is something that 

textbook authors should pay attention to. 

 

4.3 Current state of media literacy education in EFL class 
 

It came up in both counselor interviews that this was a difficult question to answer. Theoretically, 

media literacy should be taught in every school in EFL, as all teachers need to follow the general 

parts of the curriculum, not only the subject-specific sections. However, there is no proof that this 

actually happens, as media literacy is not directly tested in national exams. Both policy makers 

expressed trust in teachers and their competence, thus being confident that responsibility and 

freedom leads to good results. This is typical thinking in Finland, where teachers and schools are 

not inspected, but trusted to perform their work successfully without pressure from the outside. 
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Role of media literacy in EFL 

None of the student teachers felt as if media literacy had been an essential part of EFL teaching 

during their practical training. All of them mentioned the use of authentic materials, but made a 

distinction between that and actually teaching media literacy, including critical thinking skills and 

conventions. Based purely on their experiences from practice schools, media literacy is not covered 

in EFL as it should: 

16: I think it’s hard to say […] just based on the teacher training […] I wouldn’t have formed 

an opinion on, about media literacy because it wasn’t really talked about there so like my 

opinion of media literacy and what its role is kind of formed outside of teacher training. 

(Student 1) 

17: I think that […] in teaching languages [it] is more about the authenticity and not about 

[…] being like media literate in a way. (Student 2) 

18: I feel like it’s something somewhere in the background sort of, I mean that it’s not brought 

up at any point in a way that it’s somehow an important and concrete thing that should be 

constantly taken into consideration […] the assumption here is maybe more like it’s maybe 

something that should have an effect on your own work but in practice no one has checked 

whether I do so. (Student 3) 

These responses are somewhat contradictory to the ones obtained from teacher trainers. All those 

working in secondary education agreed that the role of media literacy in EFL class is important: 

19: [It is] at the very heart of understanding what is going on in the world. (Teacher 1) 

20: Media literacy is an important skill, which can and should be practiced all the time. 

(Teacher 2) 

21: It is an integral part and an enormous challenge as understanding images and visual 

content relies especially heavily on an individual’s cultural knowledge and experience. 

(Teacher 5) 

 

However, teacher 3, working in both lower and upper secondary school, stated that media literacy 

does not have a very big role in EFL, and teacher 6, working in primary school, admitted it being an 

important subject, but embedded in 6th grade books only to a certain extent, discussions on the topic 

being limited to presentations and projects. Thus according to the statements obtained, there seems 
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to be a gap between an ideological or theoretical level and practice. However, the sample of teacher 

trainers is too small to make valid presumptions. 

It came up during the interviews with policy makers that media literacy skills are not explicitly 

tested in national exams, which might lead some teachers to dismiss it in their teaching. Counselor 1 

felt that teachers should see beyond standardized tests and teach skills necessary for life, not just 

how to achieve excellent scores on the matriculation exam. Counselor 2 stressed that media literacy 

skills enable students to achieve high scores on the matriculation exam, especially regarding the 

written task, even though they are not explicitly included in the grading criteria. 

 

Including the general parts of the core curriculum in EFL teaching 

When asked to what extent there is a risk that teachers do not follow or even read the general parts 

of the curriculum, the answers from the policy makers were not entirely encouraging. Counselor 1 

stated that all teachers are simply required to do so and in her opinion course-specific objectives are 

not even needed for English in high school, but that the big picture should be understood: 

22: He or she does not function according to the decrees. […] Teaching is much easier when 

you understand the framework in which you are. (Counselor 1) 

Counselor 2 acknowledged that all teachers might not read all parts of the curriculum. She was not 

convinced that media literacy had reached everyone working in the field, since according to a 

follow-up on the current curriculum in basic education, a lot of thought had not been put in these 

issues when municipalities had written their own curricula, several having simply copied the 

national guidelines. However, she felt that since the subject-specific part of the curriculum put a lot 

of emphasis on cultural diversity, language awareness and personal development as a language 

learner, teachers need to think about why these concepts have such a big role in language learning, 

and not just language competence as seen traditionally (vocabulary and grammar).  

Counselor 1 revealed that for the new curriculum for upper secondary education, the subject-

specific section will include media literacy education when it comes to the use of sources and 

adopting a critical approach towards what is read and heard6.  

23: There is a need to write about the role of critical approaches to sources more explicitly in 

the mission of language teaching. […] There will be, due to the wishes of the group and 

[following] the concept of pervasive learning, critical awareness of using sources in many 

																																																													
6 At the time of the interview, the new curriculum for upper secondary school was not yet published. 
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parts. It has been an issue for a long time but before it stands there as a bullet point it may be 

that it hasn’t been taken seriously in methodological and pedagogical terms. […] That will 

now become more precise for the curriculum but the problem is that the curriculum has for 

long been kind of embracing the world type and before this embracing the world concept goes 

through to all teachers and teacher training miracles need to happen. (Counselor 1) 

This indicates that there is a need to emphasize media literacy skills in the subject-specific parts of 

the curriculum and that there is still a long way to go regarding both pre-service and in-service 

teacher training. These issues will be further discussed in the challenges section of this chapter. 

According to all three student teachers, teacher trainers in practice schools did not systematically 

ask to take the general parts of the curriculum into consideration when planning lessons (excluding 

the IB school, which is not included in this section). All three had read at least some parts during 

the pedagogical studies at the university, but felt that during practical training they weren’t actively 

discussed, except for basic training with Student 2. Student 3 stated that special attention was paid 

to the subject related parts of the curriculum, as well as evaluation, but did not recall reading the 

entire curriculum being mandatory.  

24: We did go over [the general parts] and I know I’ve read them but I don’t feel like they 

were necessarily emphasized in any way. (Student 1) 

25: I think they were talked about like quite a lot but in a sense I guess that every time I had 

done something right it was mentioned like “oh well this is good because it’s also mentioned 

in the national curriculum”, but […] I feel like I wasn’t expected to use or like to read it and I 

planned the lessons accordingly but I did so accidentally I mean but yeah it was encouraged 

but not a lot I think. (Student 2) 

26: I don’t know if it was somehow expected but no one at any point said that [the general 

parts] should be taken into consideration, it was gone through during the pedagogical studies 

at the university before training but I don’t think that it was referred to at all at the practice 

school. (Student 3) 

Student 2 recalled values and education being brought up, especially during workshops and other 

discussions. Student 1 mentioned that media literacy did come up spontaneously during the 

pedagogical studies when reading articles about using authentic materials. Student 3 did not 

remember media literacy being covered during any parts of teacher training, not even during 

workshops or lectures with teacher trainers.  
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Only one of the teacher trainers (teacher 5) stated that they require students to take the curriculum 

into consideration to a great extent, referring to transversal competencies (which include 

multiliteracy) and school culture. Teacher 1 referred to ”relevant passages” that needed to be read 

and implemented, teacher 2 stating it depended on the student teacher, even though all lessons need 

to follow the curriculum. Overall, the answers showed that the general parts of the curriculum are 

not consistently dealt with during practical training, but may come up spontaneously, or are taken as 

a given, as can be seen from these answers: 

27: Overall all the time, but as far as individual discussions go, it does not come up every 

time. (Teacher 4) 

28: Not that much, I guess I expect them to have thought about it during their studies at the 

department. (Teacher 6) 

The answers regarding the skills taught to student teachers for teaching media literacy further 

support the non-systematic role of multiliteracy. Only teacher 5 mentioned concrete themes of 

media literacy, such as terminology and conventions. Four either did not know what skills had been 

taught to their trainees or stated that they themselves had not taught them. Teacher 4 responded 

slightly off-topic, not mentioning any concrete skills or methods applicable. It seems that this is an 

issue that has not really come up in practice schools or that teachers feel this concerns the 

didacticians at the university: 

29: The professor and the teacher of methodology should touch on those topics in their 

lectures. I do not know what they do in detail. (Teacher 1) 

30: Woops. I myself haven’t really given any instructions. The students have planned and 

executed exercises well, even though our theme hasn’t been ”media literacy”, but ”oral 

comprehension” for example, and dealing with challenges. (Teacher 2) 

31: I don’t know. (Teacher 3) 

32: Not in our training school, I think. (Teacher 6) 

The data suggests that there is a need for more precise planning in teacher training, as well as 

cooperation between the university and practice schools. More evidence is needed in order to draw 

conclusions on the situation in the whole country. Even though the data covers testimonies from at 

least five different practice schools, they remain personal accounts and more information is needed 

in order to have a solid overview of the issue. 
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Student teacher requirements on including media literacy exercises in practice lessons 

The student teachers interviewed had slightly different experiences than some of the teacher 

trainers. None of them had gone through how media literacy or other skills mentioned in the 

curriculum can be taught in language class nor were they required to include any media literacy 

exercises in their practice lessons, except for using media in general, for motivational purposes for 

example. Media sources were present in lessons they followed and the ones they held, but the 

approach was not that of teaching critical thinking and analyzing media texts. None of them thought 

to have been given concrete tools for teaching media literacy: 

33: Well no I think it gave me the tools to use authentic materials but I don’t know if it’s the 

same thing. […] I don’t think [teaching the analysis of images and videos from a critical 

approach] was discussed, no I wouldn’t say teacher training prepared me for that type of 

instruction at all. (Student 1) 

34: I don’t think that it specifically gave me tools to teach media literacy, kind of what that 

includes or what that should include, I don’t think it did. (Student 2) 

All three felt that the use of authentic materials were mostly used as a fun way of introducing a 

topic or as “something extra” to motivate or fill in an empty part of a lesson, thus lacking a critical 

approach to the media source in question. Discussions about authentic material according to 

students 1 and 2 were more about where to find them or what age and level they can be used with 

than actually how the text should be used. They also stated having used authentic material in the 

same way, except for student 1 who used a wide spread of material during the IB practice. She also 

mentioned a media course, which did not cover critical thinking or approaches to media, but was 

purely practical, concentrating on technology: apps and access to information. She felt there was a 

difference between the IB and Finnish comprehensive school, the former paying much more 

attention to media literacy. This impression can also be due to her trainer teaching a module on 

media literacy during her practice. 

When asked how often student teachers are required to implement media literacy exercises in their 

lessons, the answers from student trainers varied from “not applicable” (teacher 6) to “relatively 

often” (teacher 5). Teacher 5 was the only one who mentioned exercises other than searching for 

information, evoking things such as defining the purpose, style and audience of the material in 

question. There was no consistency between the answers, thus it can be deducted that this is not 

systematic in all Finnish practice schools.  
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Teacher 6 stated that media literacy does not apply to primary school, thus her student teachers are 

not required to include media literacy related exercises in their lessons. Teacher 3 stated that her 

students are not “very often” required to do so, and the other answers, excluding teacher 5, were 

quite vague as well, presenting random examples instead of consistency. All in all, there seems to 

be a difference in attitudes between primary and secondary school teachers, which is further 

supported by one teacher trainer in primary school refusing an interview on the grounds that media 

literacy doesn’t concern that level. 

For teacher 2, this requirement depended on the level of the student, varying from once per training 

period to only discussing the issue. She pointed out that not all young adults are media literate, and 

if this is the case for the student teacher, than media literacy is very difficult or even impossible to 

teach. This is why she does not systematically ask all her student teachers to include any exercises 

in their lessons, but at least discusses it with everyone.  

 

The role of the matriculation exams 

As to whether the matriculation exams control teaching in high school both counselors answered 

yes and no. The answers showed that to some extent teachers need to prepare students for the 

exams, but that this could be best achieved when teaching media literacy.  

35: Well that’s what they say that the matriculation exams guide instead of the curriculum. 

[…] I think it’s the teacher’s reality one again, that are your actions as a teacher guided by 

what’s in the exam? I guess technically it needs to guide because we need to prepare students 

for how to answer or what to answer. […] I guess it’s probably partially true, we have 

teachers who leave something out because of [the exams]. But that’s only part of the truth […] 

there are teachers who see behind this kind of an evaluation system to the real competences 

needed in life […] In YTL they put a lot of effort into seeing what parts of the curriculum 

correspond to a specific portion or exercise [of the exam]. (Counselor 1) 

Counselor 2 stated that in order to succeed in the written task on the matriculation exam, students 

need to have something to say and thus be aware of what is happening in the world. Argumentation 

skills are also needed. She added that in order to do better on the oral and written comprehensions, 

it is necessary to understand the types of texts used and they are often extracts from the media. 

However, she acknowledges that tools used for analyzing texts that are common in native language 

teaching could also be brought to the English exam, enabling a more authentic use of language.  

 



	

	 35	

4.4 Advantages 
 

The advantages concerning the values and main tasks of education in general were discussed earlier 

in section 4.2.  Teaching issues such as ethics and upholding democracy are of great importance, 

but can also be considered as advantages of media education as they can be quite naturally taught 

through the use of media. As discussed in the theoretical background, media literacy is a civic 

competence, and understanding the media in different languages and countries are also essential as 

our world has become global, international issues concerning Finns as well. 

Counselor 1 stated that teaching media literacy is about teaching necessary skills for the “real 

world”, which she considers to be meaningful and interesting for the teacher, even though they are 

difficult ones to teach. Counselor 2 also talked about meaningfulness and how using authentic 

materials would be more interesting for students, since textbooks “sound and taste like textbooks”. 

Counselor 2 stressed the importance of values and respect and considered media literacy education 

a tool for approaching these. She also mentioned the importance of teaching manipulation and how 

it should always come back to the right values: human dignity and respect. She also mentioned 

ecosocial civism, a concept included in the current curriculum and launched by Arto Salonen (see 

e.g. Salonen and Bardy 2015) and the need to take nature into consideration as well.  

She also stressed the importance of analyzing texts in relation to the set of values of our society. 

When studying any text, attention should be paid to the set of values it is based on and the author’s 

purpose: 

36: [You should] always look through different messages to see what set of values it is based 

on, what its objectives are and how to form your own attitude towards it, whether you can 

share it to others. And then there are […] pragmatic issues when there is so much trolling, 

hate speech, more and more so you have to come back to the foundations of values, somehow 

empower children and youths to automatically check [these things] when confronted with 

texts and that world that surrounds us and that we produce. (Counselor 2) 

The idea of media literacy would thus be to teach how to confront all types of text that we are 

surrounded by constantly, as well as to familiarize them with different types of texts and their 

hidden agendas. Small children might, for example, have difficulties understanding the difference 

between advertisements and cartoons, teenagers might not be able to notice when a vlogger or other 

social media celebrity is promoting a product for money.  
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The student teachers all mentioned teaching life skills as one of the greatest advantages of teaching 

media literacy. Student 3 questioned whether a student should even graduate from middle school or 

high school without the capacity to read and analyze what she sees everywhere all the time. She felt 

that media literacy should be taught from the start, in every subject, but especially in EFL, where it 

is also useful for teaching culture, for example. She stated that since media platforms work in a 

different way in each country, media education is a good tool to approach cultural differences, 

which are an essential part of language education. 

Students 1 and 2 also highlighted critical thinking, especially during the era of fake news. They also 

spoke about exposing students to the actual language used outside of school, which they will 

confront more than language used in textbooks. As student 2 put it: “teaching […] the students to be 

language users instead of being language learners”.  Student 1 also saw an advantage linked to 

professional life: 

37: Even like writing in English, like writing articles or being a blogger in English like these 

kinds of career opportunities; I think the younger you’re able to get acquainted with these 

types of texts the better chance you have or I guess the more confidence you have being kind 

of a voice in different types of medias in English or whatever foreign language you’re 

learning and that’s a pretty big advantage that […] you’ve developed these coping 

mechanisms or these skills of like repairing kind of comprehension and also you’re familiar 

with the conventions of different types of texts and you’re able to use them efficiently and that 

could be a pretty bid advantage in like working life. (Student 1) 

She also mentioned social media texts having a low threshold way of expressing yourself in English 

without having to worry too much about traditional writing conventions such as capital I’s. Her idea 

was that little by little language will become more polished but the idea of being capable to express 

oneself even if language skills are not perfect is beneficial for language learners. 

Teacher trainers mentioned advantages such as maintaining the students’ interest and bringing the 

real world into the classroom. Necessary citizenship skills were also mentioned as well as the need 

to push teenagers to think for themselves.  
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4.5 Challenges 
 

Several challenges came up during the interviews, the most prominent one being lack of time, 

whether for professional development or preparing teaching material from authentic texts. Others 

were stress over students’ competence in grammar and vocabulary including peer pressure from 

colleagues, teacher competence and a need for professional development and diversity among 

students; some being very advanced while others struggle. Copyright law was not spontaneously 

mentioned by the informants, but acknowledged when brought up during the interviews.  

Challenges mentioned in the questionnaire were related to time (for modifying material, for 

example), linguistic skills, media literacy skills and Finnish teachers following textbooks, instead of 

creating their own material. One teacher trainer didn’t even mention any advantages, the reply 

simply being “Too many things, too little time”, indicating that teachers already have a lot of work, 

in addition to teaching.  

 

Lack of time or resources 

The biggest issue according to all interviewed informants and questionnaire respondents7 was the 

lack of time. Both counselors stated having received feedback on increasing stress levels and 

amount of work in schools, thus leaving little time for pedagogical discussions and planning. This is 

an administrational issue that heads of schools should ensure for their staff, as well as opportunities 

to meet other teachers in nearby schools. 

38: And then we come to heads of school and how they manage working time and find slots 

for planning together. It seems teachers still participate in in-service training quite seldom as it 

is very expensive. (Counselor 1) 

Heads of school are also in a difficult situation regarding budgets, as they have to make do with 

what they get. Counselor 2 mentioned cases of in-service training even being badly viewed by the 

administration in municipalities, as it is expensive. Thus money is an obstacle for quality teaching, 

since professional development requires time, for which professionals need to be paid. 

Both counselors mentioned excellent teaching material being an obstacle for media literacy 

education in EFL. Since Finnish textbooks are full of material and most teachers do not have the 

																																																													
7	Advantages and challenges were asked in the same question and not all responded to both. Those who did mention 
challenges all stated time being an issue.	
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time to cover everything in them, it is only natural that authentic material is not searched for 

elsewhere. 

Counselor 2 acknowledged the difficult situation teachers are in and that when there is not a lot of 

time to plan lessons, it is only human to resort to the ready-made material delivered by textbook 

authors. If teachers had more time, they would be more likely to look for other texts online. 

However, she acknowledged that that, too, is difficult, since the Internet holds such an extensive 

amount of information that it is difficult and time-consuming to select appropriate material. 

Counselor 1 also acknowledged that teachers might be stressed about covering all material 

presented in textbooks, even if it is impossible since they are so full of excellent material.  

Using authentic material takes time, as it needs to be modified for the age and level of students, and 

the exercises created from scratch. All student teachers felt that it might take too much time, and 

students 1 and 2 mentioned the risk of having to do all this work during their free time. This is an 

acute problem, and should be solved on an organizational level. Since media literacy was seen 

important by all participants of the study, and thought to be an essential part of EFL, something 

needs to be done in order to find the time for it, both in teacher training and at schools. 

It is difficult, however, since it would mean that teachers be given more paid time to prepare 

material, which is expensive, and needs decision-making on a higher level. It was though to be 

important, though, since it gives students an opportunity to consume texts that are in connection 

with what is actually happening in the world, functioning also as a tool to teach culture. 

Two of the student teachers mentioned time also regarding teacher training: 

39: I understand that you’re cramming 60 credits worth of pedagogy in one year and in a lot of 

ways the teacher training is so limited to what you can do, I mean for example learning 

difficulties were like scratched at the surface […] there just wasn’t time and space for 

everything so I understand that there might be resistance from the teacher trainers to include 

yet another thing but then again media is such a big part of kids’ lives that its quite central. 

(Student 1) 

40: I think the teacher training is very theoretical, and they expect the practice to give us a lot 

more than it does I guess. (Student 2) 

Thus time, in every way, is a major challenge regarding media literacy education at all stages, from 

primary school to university.  
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Authentic materials and copyright law 

As stated above, copyright law did not come up spontaneously during the interviews. Regarding 

policy makers this may be due to the fact that they do not face copyright issues in their line of work, 

as it is a practical problem. Counselor 1 did acknowledge this being tricky in basic education, but 

not being a problem for high school students, as they possess the technology required for sharing 

documents legally. Teaching copyright law and especially the use of sources was considered to be a 

greater issue by counselor 1 than whether or not YouTube videos should be shown in class. This is 

not the case in teacher training according to the student teachers interviewed, as teachers encounter 

the pressure and benefits of using authentic material on a daily basis. 

From the perspective of teacher training, it seems that violating copyright is more the standard than 

the exception, thus not the center of attention. All three student teachers mentioned the use of 

authentic materials linked with media literacy and having received praise for using them 

themselves. However, copyright law and the legal use of media texts was not thoroughly discussed 

during their training, and student 2 stated that trainers admitted to using sources illegally but felt 

they didn’t have a choice: 

41: Well, we did [talk about copyright law] but frankly the teachers at the school told me that 

“well, we know about the law but it’s impossible to follow it” so […] this is like a direct quote 

“sometimes there might be a kid whose parent might be a lawyer and then you have to be 

careful of what you show them cause they might talk about it at home, and then, you know, 

these copyright issues come up but usually it’s ok if you show something online” and yeah, 

that’s what they told me. (Student 2) 

42: I remember talking about them at the university […] but no one could really give an 

answer and maybe no one wants to take a stand because then if you forbid everything, which 

officially you maybe should, then it limits a lot what you can do […] I felt like it’s something 

very vague and I used videos and audio sources and everything and I only got praise […] so 

my teacher trainers didn’t at any point question whether I had the right to use the material. 

(Student 3) 

Copyright law is thus an essential problem regarding media literacy education, but needs to be 

solved on a nationwide level. Teachers do as best they can, and are in a very difficult situation. 
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Teacher competence 

Both counselors acknowledged a need for further professional development regarding media 

education, counselor 1 emphasizing pedagogical discussion in schools. Both stated that there should 

be more time allocated for these types of discussions and that leadership plays an important role in 

this matter. Both mentioned the lonesome teaching culture in Finland; teachers are used to working 

alone and in autonomy without being inspected. Heads of school might not visit lessons but rather 

stick to administrational tasks. 

Counselor 1 questioned whether training all Finnish teachers on media education is realistic or 

purposeful, since there are many ways to teach media literacy, and the same method might not fit 

everyone. She also questioned whether it would be possible to find teacher trainers everywhere in 

the country. She also felt that if teachers were unsure of their own competence, heads of schools 

should show leadership and think of ways to improve teacher competence step by step.  

Teacher competence and attitudes were mentioned by all three students, in-service training seen as 

the biggest challenge for media literacy education by students 1 and 2: 

43: Lack of training for the teachers. […] There are like so many teachers who don’t have a 

clue about how to teach media literacy. […] I had one teacher who was really keen on using 

media and texts outside the textbook and such but I think the rest of them were […] 

motivating their students with media. (Student 2) 

44: Or even think about [teaching media literacy]. […] I assume most teachers just use media 

[…] just like a motivational perk. (Student 1) 

Student 3 thought the greatest challenge to be mental, media literacy being a challenge to teachers 

or simply thinking that as language teachers, media literacy was not of their concern. 

45: I think it’s probably like a mental challenge from the teachers’ point of view […] they 

might not be able to think about it, like consciously and not be able to consciously take it into 

consideration in their teaching, or they might easily think that as English teachers, language 

teachers, it doesn’t really concern them. (Student 3) 

An issue not yet mentioned by the informants is responsibility; if, in theory, everyone is in charge 

of teaching media literacy, in practice no one is. This was brought up by student 3, mentioning that 

language teachers might feel that it is not their job to teach media literacy. Student 1 expressed a 

regret of not teaching critical reading and thinking skills when working on a project and only having 

thought of it afterward. Student 2 had done a project involving searching for information, and 
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noticed that most texts were copied from somewhere, most likely Wikipedia. It needs to be clear 

who teaches what, which can be difficult when in lower and upper secondary education students 

have several teachers and subjects, and all subjects are crammed with content that teachers struggle 

to cover during the course or semester. 

 

 Stress regarding student competence and differentiation 

Counselor 1 acknowledged that teachers do stress over how much they have been able to teach their 

students due to stress from their colleagues on upper levels. High school teachers might stress over 

matriculation exam grades (as schools are listed in order of achievement each year) and might 

portray their own competence to students’ results. Lower secondary teachers might stress over what 

upper secondary teachers think of their teaching skills. This might put emphasis on grammar and 

vocabulary, since they are easier to test than media literacy skills. Counselor 1 even feared this 

might follow to primary school: 

46: Yeah you always blame the previous level and are afraid of the next one. The same thing 

is apparently coming downwards [to primary school] that if in first or second grade you don’t 

cover something which the third grade is supposed to begin with, than third grade teachers 

might be angry and then blame [the teachers of] first or second grade. This is not the case yet 

but the fear exists if you don’t have a global view of what the big picture is. (Counselor 1) 

It is thus crucial for teachers of all levels to understand the foundations upon which learning is built 

instead of sticking to details of one level. This should also be taken into consideration for evaluation 

and keep in mind global competence instead of sticking to an “atomistic” way, evaluating small 

details here and there. Counselor 1 mentioned the imperfect tense as an example; it is necessary to 

master in order to make the distinction between yesterday, today and tomorrow. However, if 

teachers only evaluate whether that specific tense is mastered, forgetting the context, she or he is on 

the wrong path. 

47: Of course if in 7th grade I don’t teach the imperfect and it is evaluated in 9th grade it’s a 

bad situation if evaluation is only based on mastering the imperfect but if a holistic approach 

is included in evaluation then the imperfect will come naturally, or not, but there is some other 

competence that compensates so in that sense this a place for pedagogical change so that you 

have to evaluate more comprehensive components than just the imperfect. (Counselor 1) 

Teacher 4 also mentioned student skills to be a challenge, being the only one among the teacher 

trainers to do so.  She saw the ability to work independently and the expected skills as a challenge, 
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as well as the age of the student: “the younger the student, the more the teacher needs to act as a 

mediator and edit the materials”. Thus, this issue is also related to time, or the lack of. 

In order for change to happen, discussion and professional development is needed. The student 

teachers did not see student competence as a challenge. They felt that areas of language, such as 

grammar and vocabulary could be taught in several ways, without always putting a tag on the 

exercise in question. This indicates that there might be a shift in teacher attitudes concerning what 

they feel is important to teach. The student teachers interviewed have grown up in a very different 

environment than the previous generation, which might influence their ideas on what is important. 

For example, traveling and living abroad have become easier, and foreign media is easier to access, 

let alone social media. Communication has become more central in language education, and the 

new generation of teachers might have personal experience on how being understood is more 

crucial than being able to place the comma in the right spot. 

The policy makers also brought up the issue of heterogeneous student groups. Counselor 1 stated 

getting constant feedback on the necessity to have different levels of learning in high school as 

students are on very different levels, making teaching more challenging and differentiation 

essential. Counselor 2 did not admit to getting such feedback, but had brought up the issue among 

colleagues in EDUFI. Both said the challenge is a political one, and EDUFI cannot make decisions 

enabling the formation of two different learning paths, as there are for Swedish or mathematics. 

This would require English becoming a compulsory subject for everyone in Finland, necessitating 

the parliament to make this change. Both thus do acknowledge a certain need for such 

differentiation. 
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5. Discussion 
 

The center of attention in this part is the state of media literacy in EFL teaching today; especially 

the challenges encountered or thought of by the participants of the study. All parties agreed that 

media literacy is beneficial and important when teaching EFL, the primary school teacher being an 

exception regarding some issues. The reality, however, seems to differ from an ideal situation, due 

to various reasons such as lack of time and competence. It seems that while there is willingness and 

ambition to teach media literacy, teaching conditions as well as competence dictate what actually 

happens in classrooms. 

The first section will be on the points of view presented by the policy makers on the current 

situation of media literacy, followed by an overview of media education in teacher training, 

including the ideas of both student teachers and teacher trainers. The advantages identified by all 

participants will then be shortly discussed together, followed by a more thorough analysis of 

challenges, including factors preventing media education happening in classrooms. The issues 

brought up by the participants were not separated into separate sections, as the answers were quite 

similar, differing in only certain aspects. Because all informants felt the advantages were much 

more important than the challenges, and that media literacy should definitely be included in EFL 

studies, the discussion concentrates on the challenges and possible solutions. Finally, the limitations 

of the study will be discussed together with needs and possibilities for further research. 

 

5.1 The current role of media literacy in EFL as seen by the policy makers 
 

The first research question is how policy makers view the current role of media literacy in EFL 

teaching in Finland. The answer is two-fold: while theoretically media literacy is included in the 

curriculum under the concept of multiliteracy, and thus should be taught at all stages in the entire 

country, both counselors acknowledged that this may not be the case. They stressed the importance 

of the general parts of the curricula (for both basic and upper secondary education) and the 

responsibility of teachers to follow them and base their teaching on the values and content written 

outside the subject-specific parts (comments 4 and 5). They are, however, familiar with the reality 

in which teachers work and sympathize, to a certain extent, with teachers working with limited 

resources. Even though all teachers are required to follow the curriculum in its entirety, failure to do 

so is not only a personal issue, but reflects challenges and issues in the system. 
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The idea expressed by the counselors of media literacy being a civic competence followed the ideas 

expressed in the literature (e.g. Kellner and Share 2007, Uusitalo 2010, Gutiérrez and Tyner 2012) 

discussed earlier. Counselor 2 especially spoke about power, and the possibility to manipulate if 

citizens are not media literate. This is in line with Kellner and Share (2007) who stress the need to 

guide students in discovering the links between information and power, which has become 

increasingly important these past few years, and has, in fact, received more attention in the media as 

well. 

 

5.2 Media education in teacher training 
 

The teacher trainers and student teachers felt differently about whether media literacy was covered 

during practical training, the latter not having received input on it (comments 16-21). This may be 

due to different ideas of what media literacy is. All student teachers mentioned authentic materials 

being used, but not as tools for teaching critical thinking. Teacher trainers might feel that merely the 

use of authentic material is already media literacy education, which it is, but only to a limited 

extent. One of the teacher trainers did acknowledge that sources were used “unconsciously”, which 

might explain the different points of view; for the student teachers interviewed that is not yet media 

literacy education. The sample of teacher trainers was so small that nothing conclusive can be 

stated, but if the results were to be the same kind on a larger scale, it would demonstrate a need for 

in-service training for both teachers and teacher trainers, the latter being crucial as they train new 

teachers with long careers ahead of them. 

Teacher 6, working in primary school, was more hesitant towards media literacy studies in EFL, 

even stating that it doesn’t apply to the level she teaches in. In addition, when requesting interviews 

from teacher trainers, one refused on the grounds that media literacy did not concern primary 

school. This type of attitude seems to indicate that some teachers do not think of media literacy 

skills as separate from content, requiring maturity and an advanced linguistic level. All informants 

interviewed disagreed with this, stating that media literacy can and should be taught for all ages and 

levels. Student 1, in particular, brought up the difference between linguistic and thinking skills 

(comment 15); the latter can be practiced without the former, and should be from a young age, 

regardless of the linguistic level. There seems to be a need for further training on how to teach 

media literacy especially in primary school. 
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Copyright law is very problematic, and it might need changes on a judicial level, but that can only 

be resolved by the parliament making changes in the current legislation. However, the fact that it is 

not spoken of in teacher training is somewhat disturbing, as this silence functions as an approval for 

violating the law. Since raising law abiding citizens can be seen as one of the several goals of our 

educational system, it seems controversial to silently encourage future teachers to disrespect 

legislation. 

Concrete skills for teaching media literacy seem to be lacking from teacher training, which is a 

problem that needs to be solved. The student teachers had good ideas for relevant exercises, but 

they did not come from teacher training, but rather out of own personal interest (except for student 1 

who had practical training in an IB school as well). The little instruction the students got on media 

education concentrated on technology, which is a common risk (Gutiérrez and Tyner 2012, Kessler 

2013) and a clear distinction should be made in teacher training between learning with and about 

media (Gutiérrez and Tyner 2012, p.33). The literature reviewed for this study mentions the use of 

social media (Kessler 2013, Wuorisalo 2010) and a need for a new type of pedagogy, inquiry and 

practice being an example (e.g. Quinlisk 2003, Kellner and Share 2007), including students 

producing media products. The texts referred to remain academic, and to some extent quite vague 

and general, whereas concrete examples and simple, clear instructions for creating exercises would 

be needed. Based on the data, it seems that teacher training is still quite far away from these types 

of activities. 

 

5.3 Advantages identified in teaching media literacy in EFL 
 

The advantages of teaching media literacy in EFL were very much in line with the literature 

discussed previously in chapter 2. They were clear to everyone; Finnish teenagers, as well as 

children, are constantly surrounded by English-speaking media and schools should respond to that 

reality and prepare students for life. English as a dominant language in Finland, especially among 

youths, is also acknowledged by research (Leppänen 2007, Taavitsainen and Pahta 2003, 2008) and 

statistics (ebrand), as is the significant amount of time spent online (see e.g. Kohvakka 2010, 

Merikivi et al. 2016). 

The “real world” was mentioned in both sets of interviews as well as the questionnaire responses, 

both as a means to motivate students as well as an important aspect of education. Informal language 

was mentioned by the student teachers as something that textbooks rarely provide examples of, 
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even though it is an essential part of language and culture. Social media as a space for expressing 

oneself with a lower threshold was also considered important, strengthening the students’ self-

confidence. Teaching life skills (comments 36-37) was thought to be extremely important by both 

policy makers and student teachers, and media or information as power or a tool for influencing 

came up on several occasions, an issue discussed by Kellner and Share (2007) as well. Media 

literacy was seen as a civic competence and as a key factor in being an active citizen, as also stated 

in scientific literature (e.g. Masterman 1985, Gutiérrez and Tyner 2012, UNESCO 2008, Uusitalo 

2010).  

Media literacy was also considered a tool to teach languages, discussed in more detail with the 

student teachers. They had a holistic approach to teaching English, underlining that a certain text or 

exercise can be used to teach several different things from grammar to written comprehension, 

depending on the chosen questions and perspective. Media literacy was considered to enhance 

learning as in the studies by Zarei and Parhizkari (2017) and Al-Qallaf and Al-Mutairi (2016) as 

well as improve performance on the matriculation exam, as stated by the counselors.  

 

5.4 Challenges identified in teaching media literacy in EFL 
 

The challenges mentioned were structural and personal, the lack of time being the most prominent. 

Resources, which will be discussed first, are an administrational issue, as teachers or schools cannot 

decide for themselves how many lessons a teacher has to teach and what other duties are included in 

their work. Teacher competence and attitudes, discussed next, are issues of all levels, as they 

involve personal interests as well as possibilities for in-service training. Finally the focus is on 

standardized testing, which is a national issue and involves the YTL. 

 

Resources available: time, technology and using authentic materials  

All informants raised the issue of not having enough time, which was also raised by the teachers in 

the studies by Share (2010) and Al-Qallaf and Al-Mutairi (2017). The policy makers acknowledged 

the limitations of financial resources and how they project daily routines in schools (comment 38). 

Teachers simply do not have the time to reflect on their teaching, not to mention time with 

colleagues or attending training. Student teachers were afraid of having to work during their free 

time in order to provide quality media education. Since teacher exhaustion already appears in the 
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media in Finland quite regularly, it is very concerning that future teachers even before beginning 

their careers worry about not having enough time to do their work properly. This is an 

administrational and financial issue, thus a political one as well. Professional development and time 

for preparing quality materials should be a top priority, but as counselor 2 pointed out, also heads of 

school need support from their superiors in order to support their teaching staff. There should be 

allocated time for pedagogical discussions in schools as well as between them, in order to share 

ideas and inspiration, enabling innovative teaching methods resulting in higher quality in education. 

All this requires funding, which is not easy to obtain. 

The informants mentioned time as a challenge for using authentic materials. The enormous amount 

of resources available, and the time needed to adapt it to specific needs was also discussed by 

Kessler (2013) and remains a challenge in the daily work of teachers. English textbooks in Finland 

generally include more material than teachers can use in class, thus when time is scarce it is only 

human to use ready materials available instead of creating new ones, which takes time. Thus quality 

materials can be seen a challenge for media education, but also as an advantage, as they do help 

teachers and learners as well. There should be a balance between using textbooks (that are not 

always up to date) and authentic material on current affairs. Counselor 2 also mentioned the 

difficulty of selecting authentic texts, as the Internet is full of material, but it takes time to select the 

appropriate ones for each age group and level of difficulty. This selection progress should, ideally, 

happen in collaboration with others in order to achieve the best quality. Also, a selection tool 

including clear criteria for pertinent texts for different levels could help in the process, as well as a 

set of questions applicable to different types of texts, including inquiry on the authors’ purpose of 

writing, recognizing conventions of different types of texts, as well as reflection on how the 

information read is linked to the learners’ competence and acquired knowledge.  

Textbooks are widely used in Finland and they are thought to guide teachers in their work, which 

can work as both an advantage and disadvantage, as stated above. Well-written textbooks save time, 

thus enabling teachers to focus on other things than constantly preparing material. However, 

material on current affairs need to be prepared while the topics are still relevant, but having all other 

material ready is a big help. Their wide use also ensures that all students receive the same quality 

materials and exercises, not being dependent on the personal qualities of different teachers. As 

discussed with student 3, they are also helpful to students with learning difficulties, providing a 

clear structure. Thus giving them up is not a plausible option. However, they should be developed 

in a more media education direction. Even though publishers closely follow the curriculum, of 

which multiliteracy is an essential part, it may be misunderstood to simply mean the use of different 
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types of media; images, text, sound etc., when in fact it also means practicing the right skills such as 

questioning, thinking, analyzing and identifying. This mistake is a quite common one, identified by 

Kessler (2013) as well as Gutiérrez and Tyner (2012). One of the teacher trainers also mentioned 

media literacy being embedded in textbooks only to a certain extent in 6th grade textbooks. Texts for 

all levels should be accompanied by questions that train critical thinking instead of only mechanical 

reading, as mentioned by student 1. 

One of the main principles of Finnish basic education is equality; also meaning that basic education 

has to be free of charge. However, organizers of education may have different financial situations, 

thus influencing the budget available. Technology is expensive, and while parents may be open 

towards their children using personal devices at school, this may not be a requirement. Some 

schools are much better equipped than others, and all students do not have the same possibilities of 

using technology. Students in high school are required to finance the material used and owning a 

laptop is now required, due to the matriculation exam being entirely in electronic form spring 2019 

onwards (Ylioppilastutkintolautakunta 2016). However, this will change in the near future, as the 

current parliament has accepted a new law rendering upper secondary education mandatory and 

thus free of charge. The aim of this change is to prevent inequality among teenagers as well as to 

ensure a higher level of education for everyone. 

Even though technical devices are relevant tools in media education, digital literacy should not be 

confused with media literacy, as pointed out by Gutiérrez and Tyner (2012), a risk also 

acknowledged by Kessler (2013). This was clear for the student teachers and counselors, but it 

came up during the interviews with the student teachers that pedagogical studies on media 

education are heavily based on technological devices instead of content. 

 

Teacher competence and attitudes towards professional development 

Teacher competence and attitudes may prove to be a challenge regarding media education. 

According to Wuorisalo (2010, pp.91-92), a prerequisite for media education is teachers’ 

willingness to transform teaching in order to become more open and participatory, in-service 

training being a key factor in changing attitudes as well as the curriculum. Counselor 1 talked about 

teachers’ attitudes and how different personalities teach differently. This, of course is a resource and 

students benefit from different teaching styles. However, it also emphasizes the importance of 

textbooks; if teaching was only to rely on material prepared by teachers themselves, the quality and 

content might differ substantially, the national curriculum giving quite a lot of freedom to teachers. 
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Using textbooks thus ensure that students receive the same quality materials relying on the 

curriculum, as discussed with student 3. This does not prevent using authentic material; instead they 

should complement each other. Textbook authors should implement media literacy skills in their 

material, paying special attention to the types of questions and exercises implemented in the 

material. 

Wuorisalo (2010, pp.91-92) continues by saying that in-service training should happen on a national 

level and not be left to the teachers themselves. Professional competence needs to be developed on 

a regular basis and support from superiors is crucial for this. Teachers are required to attend in-

service training every year (Opetushallitus 2018), thus it would be feasible to train all teachers, 

although this would take time, and finding teacher trainers may prove to be difficult, which was also 

mentioned by counselor 1. These training days happen outside of schoolwork, either before or 

during the school year, thus hiring substitute teachers is not required. In-service training is also 

organized during school days, but teachers are not always allowed to attend due to financial 

reasons. Counselor 2 brought up in-service training even being badly viewed by administration, as it 

is expensive for municipalities, especially if training is organized far away, which is the case for 

teachers in many areas in Finland. This is, of course, very problematic from the point of view of 

delivering quality education, and is a political decision when it comes to planning budgets at a 

municipal or state level. 

As media education is rather different from traditional pedagogy (Kellner and Share 2007, Quinlisk 

2003), teachers might feel insecure about their teaching. They may be shy when it comes to asking 

for help or acknowledging weaknesses, as they are given so much responsibility and failing to 

achieve professional goals can be seen or felt as a shortcoming, especially if the school’s working 

culture does not support these types of discussions. Professional development and acknowledging 

the need for training should be considered a strength. Counselor 1 mentioned the need for 

leadership if teachers felt incompetent in some area of their work. However, it may be difficult for 

heads of school to interfere with teachers’ work, as teacher autonomy is important and leadership 

control is not customary. It is nonetheless their responsibility to ensure that the curriculum is 

respected, and should allocate the time to supervise this in cooperation with teachers. This requires 

time, and thus financing, which is not easy to find. 

As stated also by counselor 2, more discussion and training is needed, maybe even a shift in the 

working culture from lonesome planning to cooperation in groups. When asked about visual 

literacy, one teacher trainer stated that understanding fake news and how it is constructed is even 

more important than visual literacy. However, visual literacy is an integral part of multiliteracy, and 
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of constituting fake news; they are not separate issues. This was only one statement from a small 

sample, and the participant might have understood the question wrong, but statements like these 

demonstrate the need for further reflection on the topic, and teacher collaboration might prove to be 

beneficial. Once again, the question of finances may be an issue, as this would require more paid 

planning time or training days. 

As pointed out by one teacher trainer, in order to teach media literacy one has to be media literate, 

and not all adults are. The same issue came up with counselor 1 as well as students 1 and 2. This is 

a problem that is not easy to solve, as media studies are not an obligatory part of language teacher 

studies in Finland. This opens the discussion for updating teacher requirements, and thus the 

content of teacher education. 

 

Testing (or lack of) media literacy 

Testing media literacy was discussed with the policy makers, and while it is not explicitly 

incorporated in the matriculation exam, counselor 2 felt that media literacy skills help students 

complete the tasks successfully. Counselor 1 stressed the importance of teaching for life, not for a 

standardized test. However, there might be increasing pressure on teachers to pay more attention to 

the matriculation exams, as success, or the lack of it, is already a factor when applying to higher 

education. Even though EFL does not have as much importance than mathematics, for example, 

students might want to put more effort into studying for the exam than studying for life, if exam 

results have a large impact on getting into the favored field of studies. 

Media literacy skills could be tested more explicitly in the future, but this requires a lot of work 

from the YTL, which prepares the exam and gives the final grades. There are ways of testing 

critical thinking skills or interpreting the media, using tools from the native language exam or other 

language tests such as the French DELF exams. Also, in the IB MYP program, students are 

expected to be able to answer questions on conventions and author’s purpose for writing, both of 

which test media literacy skills. However, the diverse level of students may become an issue, since 

all students are not at the same level and elements from native language teaching might prove to be 

too difficult for some learners. Thus, changes in the organization of EFL teaching might need to 

change first, but as stated by the counselors, this is a political issue and the decision needs to come 

from higher above the hierarchy ladder. 
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In the B2 level DELF exam for French, in order to succeed students are required to present ideas 

and thoughts that are explicitly evaluated and allocated 14 points out of 25 (see Appendix 4). The 

evaluation is much more concrete, with points allocated more precisely for each part of the exam, 

such as content, argumentation or spelling. Since the expected level of Finnish students in English 

is at a B2 level, some of these criteria could be implemented in the grading criteria for the written 

task in the English matriculation exam, as the grading criteria at the moment is more vague and 

points are not specifically allocated to certain areas of competence (see Appendix 5). 

 

5.5 Limitations of the study and needs for further research 
 

The sample of this study being so small, there is definitely a need for further research, preferably 

quantitative studies covering a significant number of teachers and teacher trainers in the country. In 

order to acquire such data, help from an administrational level might be needed, for example from 

EDUFI in order to motivate teachers to answer. But this is not the only issue with the present study, 

as having analyzed the data, it was clear that some questions that were only discussed with the 

policy makers should have been included in the interviews with student teachers as well. In 

addition, the questionnaire responses were very short and at times quite vague or off topic. These 

issues are discussed in more detail below. 

 

Limitations regarding the interview questions 

The role of technology was not thoroughly discussed during the interviews with the policy makers, 

and neither one thought it to be as relevant as content. It was only mentioned by two of the student 

teachers, stating that what was introduced as media studies at the university was, in fact, on the use 

of platforms and devices. Digital tools are devices, not objectives, even though there have even 

been quite heated debates on the topic in the media, and some upper secondary students are against 

matriculation exams being entirely in digital form. There would definitely be a need for further 

research regarding teacher and student attitudes towards using technology and how meaningful they 

perceive it to be. Public forums only show one side of the picture and it came up during the 

interviews with policy makers that some concepts and terms used in the curricula are not always 

correctly understood by journalists or even teachers. This is why sufficient time should be allocated 

for implementing the national curricula and thought given to what is meant by the authors of these 

normative texts. 
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The role of the matriculation exam was not in the set of questions for teacher trainers nor student 

teachers, but in retrospect it would have proved informative to get data on how much time is 

allocated for test practice in training schools. Due to changes in selecting students in higher 

education, this is of increasing importance, as there is a risk that students themselves wish to 

concentrate on receiving good grades in order to pursue their studies in their field of preference. 

Copyright law was not included in the questionnaire sent to teacher trainers, nor was it in the 

official question list for the sets of interviews, but it was nevertheless discussed. It would have been 

most interesting to get an idea of this issue from teacher trainers. It did not come up when asked 

about challenges, as there were more important ones to deal with, namely time. It may also be, as 

came up during the interviews with student teachers, that violating copyright law is so banal that it 

is not considered a challenge. Teachers might also be hesitant in answering honestly, since many 

seem to feel that teaching in an interesting way, including using authentic resources, without 

violating copyright law is impossible. 

 

Issues with the questionnaire 

Unfortunately, the answers obtained from the questionnaire were quite short and vague, and when 

referring to the curriculum and its contents, it can mean several things, as the curriculum is quite 

vast. Many more answers would have been needed in order to single out larger trends, which 

unfortunately did not happen for this research project. It was quite clear, however, that when it 

comes to concrete skills for teaching media literacy, there is still work to do and it should be more 

organized and systematic. This came up both in the questionnaire and the student teacher 

interviews. More extensive research is nonetheless needed in order to get an accurate account of the 

situation in different areas of the country. 

 

A need for research on teacher attitudes 

Regarding the actual state of media literacy teaching in EFL class, nothing can be confirmed, as this 

study only scratches the surface of teacher training. More respondents would be needed in order to 

get conclusive results. However, given that the results indicate that media literacy needs more 

attention in teacher training, further research on the topic is needed, and measures possibly taken so 

that the objectives of the curriculum are fulfilled. This study reveals that there may be several issues 

to address in teacher training, both pre- and in-service. The results also show that further interaction 
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between policy makers and practitioners would be beneficial, as well as more dialogue between 

teacher trainers in practice schools and pedagogues at the university. Developing teacher training 

needs special attention, as it seems that media literacy education is not systematically covered 

during the pedagogical studies or practical training. The center of attention should be on how media 

education studies can be implemented in teacher training, and by whom. What measures need to be 

taken, for example regarding teacher trainer competence. 

What may prove concerning, is that those teaching in primary school might not feel media literacy 

teaching apply to their context. For one, it means that they have not fully internalized the 

curriculum, at least in the way that policy makers intended it. In addition, it is an indication that 

they do not have the means to teach media literacy skills, such as critical reading or thinking, 

instead concentrating on content and the lack of linguistic competence. All interviewed informants 

agreed that media literacy can and should be taught for all linguistic and age levels, so the question 

remains why those primary school EFL teachers involved in this study feel differently8. Due to the 

small sample, no general assumptions can be made about the situation nationwide, but it definitely 

reveals a need for further research. 

 

 

 

 

 

 
	

	

	

	

	

	

	

																																																													
8	Including the questionnaire respondent, the observations of student 2 as well as the teacher contacted by e-mail. 
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6. Conclusion 
 

There seems to be a discrepancy between policy and reality regarding media education in Finland. 

Curriculum documents require media education to be a part of language teaching, but the data from 

this research project show that this does not seem to be the case. More research on the topic is 

needed before anything conclusive can be said, but the results indicate that such studies are needed. 

Time was seen as the biggest challenge for teaching media literacy both from the point of view of 

professional development and preparing teaching material. Solutions for this issue need to be found 

on an administrational level, as resources require funding. Teachers need time for professional 

development in the forms of in-service training as well as more informal pedagogical discussions 

with colleagues. Time is also necessary for preparing (authentic) materials on current affairs and 

different types of texts in order to develop broad literacy skills and becoming media literate.  

As this study only sheds light on challenges acknowledged by two policy makers, three student 

teachers and a few teacher trainers, it would be crucial to research teacher attitudes from the field to 

a greater extent, thus enabling a more accurate analysis of the situation. Challenges and attitudes 

encountered by teachers might vary, as they face the need to concretely apply theory into practice 

and might have different opinions on what elements are most important to teach. It would be 

necessary to research teacher attitudes towards media literacy education on all levels nationwide, 

and to what extent they would need in-service training. As teachers are at the core of implementing 

curricula, it is most vital that they are on board and have the necessary skills and resources to follow 

the curricula successfully.  

Challenges might differ extensively depending on the area and the financial situation of the 

municipality. Without technical devices, for example, it is impossible to share authentic material 

with students legally, as photocopying a newspaper article is prohibited, whereas sharing a link is 

authorized. This might also endanger equality, as all organizers of education do not have the same 

financial resources to provide pupils in basic education with computers or tablets, let alone 

extensive in-service training for teachers. In upper secondary education technology has not been an 

issue, as students have been required to pay for the devices themselves. It has been relevant in basic 

education, and with upper secondary becoming compulsory, only time will tell how this will affect 

access to equipment.  
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Appendix 1: Interview questions for policy makers 

 

1. For how long have you worked at the Finnish National Agency for Education?  

2. How did you participate in writing the existing curriculum? What is your role writing the 

new curriculum for high school? 

3. How would you define media literacy? 

4. How would you define the role of media literacy in our educational system? 

5. How do you see the role of media literacy in EFL today? In the future? 

o What role does teaching media literacy have in the current curriculum planning? 

o What advantages do you see in including media literacy studies in the curriculum 

and teaching in practice? What challenges? 

6. What would need to change in order for media literacy studies to become a natural part of 

teaching English in Finnish schools? 

o For example, regarding teacher training, teacher attitudes, resources, curriculum….? 

o What type of challenges are there regarding the age and levels of students? (Should 

media literacy be taught in English on every level and to what extent?) 

7. What kind of feedback have you received from teachers, researchers or other parties on the 

necessity to include media literacy studies in the curriculum (for English). 

8. Until now, the curriculum has been the same for English and other languages (the expected 

levels of learning differ). At what point in the future do you think this will change?  

o What kind of feedback have you received on this topic? 

9. Media literacy is an interdisciplinary skill, and multiliteracy is included in the general parts 

of the curriculum. In your opinion, to what extent do teachers of different subjects include 

themes from the general parts in their teaching? How big is the risk, that subject teachers 

only follow the subject-specific curriculum in practice? 
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Appendix 2 : Interview questions for student teachers  

 

1. When did you complete your teacher training or are you currently in the program? How 

would you describe your experience? 

• How many teacher trainers did you have at the training school?  

2. To what extent and how were you required to take into consideration the general parts of the 

curriculum when planning lessons (for example including relevant questions, material,  

discussions, exercises etc)?  

3. In your opinion, what is the role of media literacy in EFL teaching today, based on your 

teacher training experience? 

4. How were you instructed to incorporate media education into your practice lessons? By 

whom? (teacher trainer, didactician..?) 

5. How often did you need to include exercises on media literacy skills in your practice lessons 

and how did you mostly do this? (videos, texts, types of questions etc). What kind of 

feedback did you receive on your work?  

6. To what extent do you think visual literacy should be taught in EFL class (interpreting and 

analyzing images and videos)?  

7. What skills were you given to enable teaching the analysis of images and videos? 

8. How should the learner’s age and level be taken into consideration? 

9. What do you see as advantages and challenges for teaching media literacy? 
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Appendix 3 : Questionnaire for teacher trainers 

 

Media literacy in this questionnaire refers to critical media literacy (learning about media, the 

differences between genres, sources and the ability to identify conventions used in different written 

and audiovisual sources), not only the use of digital devices. Critical media literacy is considered to 

be a part of multiliteracy, (monilukutaito) which is included in the national curriculum. 

1. On what levels do you teach? QCM 

• Primary 

• Lower Secondary 

• Upper Secondary 

2. For how long have you been teaching?  

• 1-5 years 

• 6-10 

• 11-15 

• More than 15 

3. For how long have you been working as a teacher trainer?  

• 1-5 years 

• 6-10 

• 11-15 

• More than 15 

4. To what extent and how do you require student teachers to take into consideration the general 

parts of the curriculum when planning lessons (for example when planning lessons, 

discussions and exercises)? 

5. In your opinion, what is the role of media literacy in EFL teaching today? 

6. How often do student teachers need to include exercises including media literacy skills in 

their practice lessons and how do they mostly do this?  

7. To what extent do you think visual literacy should be taught in EFL class (interpreting and 

analyzing images and videos)?  

8. What skills are given to student teachers to enable teaching the analysis of images and 

videos? 

9. How should the learner’s age and level be taken into consideration? 

10. What do you see as advantages and challenges for teaching media literacy? 
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Appendix 4 : Evaluation form for written task in DELF B2 exam 
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Appendix 5 : Evaluation form for written task in Finnish matriculation exam for A-level 

language 

 

 

Toisen kotimaisen kielen ja vieraiden kielten kokeiden määräykset 19.8.2011  
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8.5 PITKÄN OPPIMÄÄRÄN KIRJOITUSSUORITUKSEN ARVOSTELUOHJEET 

Kirjoitussuorituksen kokonaisarvostelu tehdään ensisijaisesti kriteerin ”Viestinnällisyys” perusteella. Arvostelua täydentävät 

kriteerit ”Tekstin sisältö ja rakenne” sekä ”Kielellinen laajuus ja tarkkuus”. 

Käytettävät 
pisteet 

Viestinnällisyys Tekstin sisältö ja rakenne Kielellinen laajuus ja tarkkuus 

99, 97, 

95, 92,  

90 

Kirjoittaja pystyy välittämään 
viestin erittäin selkeästi, 
aidontuntuisesti, sujuvasti ja 
vivahteikkaasti. Hänen tekstiään 
on erittäin helppoa lukea. 

Kirjoittaja käsittelee aihetta 
erittäin monipuolisesti, 
persoonallisesti ja johdonmu-
kaisesti. Hän käyttää taitavasti 
monipuolisia sidoskeinoja.   

Kirjoittaja käyttää erittäin laajaa ja 
monipuolista, idiomaattista, 
tilanteeseen hyvin sopivaa 
ilmaisuvarastoa ja hallitsee sen 
erittäin hyvin.  

88, 85,  

82, 80 

Kirjoittaja pystyy välittämään 
viestin selkeästi, luontevasti ja 
sujuvasti. Hänen tekstiään on 
helppo lukea. 

Kirjoittaja käsittelee aihetta 
monipuolisesti ja johdonmukai-
sesti. Hän käyttää monipuolisia 
sidoskeinoja. 

Kirjoittaja käyttää laajaa, 
monipuolista, tilanteeseen sopivaa 
ilmaisuvarastoa ja hallitsee sen 
hyvin. 

78, 75,  

72, 70 

Kirjoittaja pystyy välittämään 
viestin kohtalaisen selkeästi ja 
suhteellisen luontevasti. Hänen 
tekstiään on kohtalaisen helppo 
lukea.  

Kirjoittaja käsittelee aihetta 
tavanomaisesti, mutta pääosin 
johdonmukaisesti. Hän käyttää 
tavallisimpia sidoskeinoja. 

Kirjoittaja käyttää riittävää, 
tavallista, pääosin tilanteeseen 
sopivaa ilmaisuvarastoa ja hallitsee 
sen suhteellisen hyvin.  

68, 65,  

62, 60 

Kirjoittaja pystyy välittämään 
viestin tyydyttävästi. Hänen 
tekstiään on joissakin kohdissa 
vaikea lukea.   

Kirjoittaja käsittelee aihetta 
melko yksipuolisesti, mutta 
kuitenkin melko johdonmukai-
sesti. Hän käyttää vain 
yksinkertaisia sidoskeinoja. 

Kirjoittaja käyttää suppeahkoa, 
tavallisinta, (mahdollisesti) vain 
osin tilanteeseen sopivaa 
ilmaisuvarastoa. Hän tekee useita 
virheitä.  

58, 55,  

52, 50 

Kirjoittaja pystyy välittämään 
viestin vain epäselvästi. Hänen 
tekstiään on monin paikoin 
vaikea lukea. Yksittäisiä kohtia 
voi jäädä epäselviksi.  

Kirjoittaja käsittelee aihetta 
yksipuolisesti ja/tai toistaen 
sekä osin epäjohdonmukaisesti.  

Kirjoittaja käyttää suppeaa, 
rajoittunutta ilmaisuvarastoa ja 
tekee paljon virheitä. 

48, 45,  

42, 40 

Kirjoittaja pystyy välittämään 
viestin heikosti ja paikoin ei 
ollenkaan. Hänen tekstiään on 
vaikea lukea. Merkitys jää 
monin paikoin epäselväksi.  

Kirjoittaja käsittelee aihetta 
puutteellisesti ja/tai runsaasti 
toistaen sekä epäjohdon-
mukaisesti.  

Kirjoittaja käyttää erittäin suppeaa, 
yksinkertaista ilmaisuvarastoa ja 
tekee erittäin paljon virheitä. 

35, 30,  

25, 20 

Kirjoittaja ei pysty juurikaan 
välittämään viestiä. Hänen 
tekstiään on erittäin vaikea 
lukea.   

Kirjoittaja käsittelee aihetta 
erittäin puutteellisesti. 

Kirjoittaja käyttää alkeellista 
ilmaisuvarastoa ja sitäkin pääosin 
virheellisesti.  

15, 10,  

5, 0 

Kirjoittaja ei pysty välittämään 
viestiä. 

Kirjoittaja käsittelee aihetta 
täysin puutteellisesti.  

Kirjoittaja käyttää erittäin 
alkeellista ilmaisuvarastoa ja sitäkin 
lähes täysin virheellisesti. 

Pistevähennykset kohta 5.3.3.1 Pitkän oppimäärän kirjoitustehtävä. 


