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This editorial is an epilogue to close the How to… series in qualitative research, in which we have been 

guiding the reader through the labyrinth of qualitative research. Our goal was to provide a starting point 

especially for early stage qualitative researchers, interested in exploring these research methods but 

possibly unsure of where to begin.1 The series encompasses 11 papers published in The Clinical Teacher. 

The transdisciplinary team of eight authors of these 11 papers forms the European Center of Excellence 

in Qualitative Inquiry and Study in Training and Education (EXQUISITE). We come from different 

backgrounds and expertise, and from different countries in north and west Europe. In addition, for this 

editorial, we are joined by the editor of The Clinical Teacher. All of us conduct qualitative research and 

are involved in teaching, and some of us are also health care practitioners. In writing the series, we have 

challenged ourselves to collaborate not solely on areas of common interest, but to explore issues in 

qualitative research that allowed us also to learn from each other. We have presented multiple ways in 

which qualitative approaches can be thoughtfully and successfully utilised in the context of health 

professional education and clinical practice. 

The aim of the ‘How to…’ series is to present and explain qualitative methodologies and methods, and 

the benefits and challenges we encounter in conducting qualitative research in health professional 

education. The series is addressed especially to busy clinicians through short, accessible articles. 

During the last few decades, the usage of qualitative methodologies (i.e. research strategies/rationales 

for research) and methods (i.e. specific tools deriving from the methodologies, to answer the research 

questions) in research and teaching has expanded among medical education and clinical teachers, 

though it has been a feature of research into the education of other health professionals for longer than 

this. Furthermore, in clinical environments, health professionals may use similar approaches to 

qualitative research daily, for example, when engaging in interviewing, observation and analysis of their 

patient cases. This is important as, via in‐depth qualitative research, we can develop a nuanced 

understanding of a phenomenon in need of investigation. In particular, answering questions such as 

‘why’ and ‘how’ becomes possible. Qualitative methods are also regarded as having the potential in 

conducting organisational change efforts, and in facilitating learning and development of clinical practice 

and patient care. However, for many historical reasons, we still witness some mystery and doubt about 

the meaning and use of qualitative research. It often seems that qualitative research is viewed as less 

valid or less scientific than quantitative methodologies and studies within certain disciplines and 

professions. In the ‘How to…’ series, we hope we have challenged some of those long‐held beliefs and 

introduced you, the reader, to new ways of thinking and talking about qualitative research and its 

usefulness. 
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While some of the papers focus on core stepping‐stones of the qualitative research process, aiming to 

guide the reader through ‘the qualitative labyrinth’, others dive deeper into certain methods that are 

commonly used. The series follows the structure of a journal publication: starting from designing the 

research questions,2 the use of theory,3 choice of methodology, data4 and analytical methods.5 Then, 

we underscore the role of reflection and self‐assessment as keys for taking qualitative research to the 

next level with one paper on the role of the researcher—in other words, how to be reflexive6—and 

another with a ‘checklist’ for (almost) all aspects important in high‐quality qualitative research.7 

There are papers on specific qualitative methods: the interview as a way to gather data,8 a longitudinal 

study design,9 the art of mixed methods research10 and qualitative synthesis.11 Finally, one of the 

papers explores how qualitative research can be used to change practice.12 

Three of the early papers are already listed as ‘most accessed’ among publications in The Clinical 

Teacher.2,5,6, 2,5,6, 2,5,6 The series is used in PhD courses and Master programmes (e.g. Masters of 

Clinical Education and Masters of General and Adult Education) as well as in webinars and summer 

schools. Articles have also been referred to in presentations and invited talks in international seminars 

and conferences. Social media have made comments: for example, a recent Tweet read: “Am in the 

middle of writing a doctoral proposal and this is really useful. Thank you all.” 

We emphasise that qualitative research can be seen as a guide or tool to provide novel insights and 

explanations, helping us to bring fuzzy objects into clear focus and to make better sense of the world. 

We underline that, instead of viewing theory as something off‐putting or overwhelming, it needs 

familiarisation to be turned into a particularly important and practical vehicle for high‐quality qualitative 

research to inform education and clinical practice. The ‘How to…’ papers also unpack, in an accessible 

way, some of the core conditions, complexities, approaches and/techniques that are associated with 

scientifically relevant and practically significant qualitative research. We have tried to share concise 

guides and practical tips to become better acquainted with qualitative research and its quality markers. 

We hope that our papers support those designing qualitatively oriented research projects, reviewing 

articles and everyone interested in learning more about the process of qualitative research. The 

collaborative effort of writing these papers has been a pleasure and learning opportunity for us, and we 

thank The Clinical Teacher as well as all our readers for providing us with this opportunity. 

The full collection of ‘How to…’ papers is now available open access on The Clinical Teacher website. 
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