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Summary 

 

This evaluation report analyses the experiences of students that have taken part in UniPID 

Virtual Studies courses during 2016-2020. UniPID Virtual Studies consists of a selection of 

courses organized by UniPID member universities, covering a wide range of topics related to 

global responsibility, sustainable development and development research. All courses are 

held in English and worth of 5 ECTS. The courses are free of charge for the students from 

UniPID member universities and organized through an online learning environment. 

Additionally, UniPID offers a possibility for a 25-credit module titled Sustainability in 

Development for students who want to incorporate a module into their degree.  

The objective of the student feedback report is to evaluate the quality of the UniPID Virtual 

Studies program from the student’s perspective. The data of the report has been gathered 

through the Virtual Studies Feedback Form during 2016-2020.  

The results that emerge from the evaluation suggest that most of the students who have 

taken courses through UniPID have found the courses useful and fruitful. The overall student 

experience on UniPID courses is positive. Additionally, learning results are also good, and 

most of the students agreed that their understanding of the subject and concepts have 

increased after taking a course. One of the most favorite learning experiences for students 

is group discussion and/or group interactivity, especially as UniPID courses often provide 

with the opportunity to hear insights from other students around the globe.  

The evaluation of the student feedback suggests that in order to develop the overall quality 

of Virtual Studies, more attention should be put into following issues: 1) the lack of feedback 

from the course instructors, 2) the quality of course material, and 3) finding the best 

practices for online pedagogy.  

The report formulates some recommendations based on these results. Recommendations 

include clear communication regarding the learning objectives, use of peer and self-review 

for the assessment, giving more feedback throughout the course, organizing workshops that 

focus on sharing best practices and providing a quality assurance guideline/best practice 

checklist for the teachers.  
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1 Introduction 

 

Finnish University Partnership for International Development, UniPID, is a network of Finnish 

universities to support universities’ global responsibility and strengthen their response to global 

challenges. Through institutional cooperation, UniPID offers a variety of support services for 

interdisciplinary studies and research on international sustainable development. By encouraging 

global responsibility and collaborative partnerships with actors in the Global South, UniPID’s goal 

is to successfully integrate global perspectives and sustainable development pathways into the 

three pillars of higher education: education, research, and societal impact. UniPID currently has 

nine Finnish member universities1 and two observing members2. 

UniPID aims to offer equal opportunities for students to learn about global development and 

sustainability, with a specific focus on Global South perspectives. UniPID coordinates and funds 

an online study programme, which strengthens and promotes studies in multidisciplinary 

development research in Finland. UniPID Virtual Studies programme provides students with the 

possibility to access high-quality courses on global responsibility and sustainable development. 

Every academic year UniPID together with its member universities offer 10-20 online courses, free 

of charge, for UniPID member universities’ students who are interested in completing individual 

courses. In addition, a 25-credit module titled Sustainability in Development is offered for students 

who want to incorporate global challenges and sustainable development into their degree. 

Students can select and choose at least five UniPID courses to complete the study module.  

UniPID strategically prioritizes developing the Virtual Studies programme to member university 

students to strengthen their global competence by ensuring that all graduates have access to 

knowledge on global challenges and possible solutions to sustainable development pathways in 

the contemporary reality. UniPID aims to gradually increase the co-creation of joint courses with 

the partners from the Global South, and offer the courses to a wider audience. UniPID is willing to 

enhance and encourage shared teaching and learning, while improving the quality management 

of the Virtual Studies programme.   

To maintain the relevance, quality, and development of the Virtual Studies, UniPID applies several 

selection criteria for the courses - such as relevance to students’ needs - objectives, learning 

outcomes and student assessment, in its annual funding call for new courses and for existing 

course updates. UniPID also gathers student and teacher feedback from each course to enable 

the course specific and programme level quality development.  

In 2017, UniPID published the UniPID Virtual Studies Evaluation Report 2017. The report included 

an overall evaluation to assess the experiences of students and coordinators regarding the Virtual 

Studies. The evaluation data was collected from two questionnaires, which were sent out in 2014 

and 2015. and although the overall quality of UniPID’s courses was deemed good, the report 

highlighted areas of concerns, namely, regarding course contents, course designs and virtual 

pedagogies. 

 

1 Aalto University, Tampere University, University of Eastern Finland, University of Helsinki, University of 

Jyväskylä, University of Lapland, University of Oulu, University of Turku and Åbo Akademi University  
2 National Union of University Students in Finland (SYL) and United Nations University World Institute for 

Development Economics Research (UNU-WIDER).  

https://jyx.jyu.fi/bitstream/handle/123456789/53603/D8_JYX.pdf?sequence=1&isAllowed=y
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To assess the quality of more recent courses, this internal evaluation report analyses the student 

feedback and focuses on the perspectives of students who registered and completed UniPID 

Virtual Studies courses from 2016 to 2020. This report is structured into three main sections: the 

evaluation process description, overall results by themes, and further considerations and 

recommendations.  

1.1 Background on respondents and courses 

The evaluation draws on the data and statistics of the course feedback form (see Appendix 1) 

gathered from 2016 to 2020. It is to be noted that the feedback form has been updated annually, 

however, no significant modifications have been made. It is also to be noted that giving feedback 

is voluntary and that the teacher is responsible for requesting the feedback. Therefore, the number 

of given feedback per course varies.  

During this five-year period, 460 students from 42 courses responded to the feedback form. The 

lowest number of students completing the survey is 46 in 2016, while the highest number of 

respondents is 124 in 2020. The courses with the highest number of respondents are Implications 

on Climate Change offered from 2017 to 2019 (n= 99), Migration, Development and Human 

Rights offered from 2018 to 2020 (n= 89), and Water and Society offered from 2018 to 2020 (n= 

66). The respondent number of each course is summarized in Appendix 2.  

Comparing to the total number of students completing the courses (n=1,665) during 2016-2020, 

the course feedback response rate is around 27%. It should be noted, however, that low response 

rates for online end-of-course evaluations are common in higher education. Chapman and Joines 

(2017) report that the level of response rates for online student evaluations of teaching often stay 

at 30 to 40%. Additionally, one must keep in mind that the completion rate of the online courses 

is relatively low, thus among the respondents there might be students who have been accepted 

for the course, but not necessarily completed the course.  

Bearing in mind that low response rates cannot represent the entire range of experiences, one 

section of the report is devoted to the analysis of 2020 course feedback. It is expected that the 

findings shed light on student experiences in details and identify certain groups of students who 

completed course evaluations at higher rates than others. To avoid bias, the results could be used 
in combination with feedback evaluations of teachers for further consideration of instructional 

improvement.  

1.2 Evaluation Process  

Since the overall objective of this evaluation is the assessment of the quality of the Virtual Studies 

from a student perspective, analyses were based on information and statistics obtained from the 

course feedback form filled out by students during 2016-2020. The course feedback form consists 

of (a) closed-ended questions that had to be evaluated on a five-level Likert scale, (b) multiple 

choice questions that had to be assessed on a three-point scale of Too low/Just right/Too high OR 

Too easy/Just right/Too difficult, and (c) open-ended questions that permitted longer answers. 

To analyze the overall student feedback, closed-ended statements and multiple-choice questions 

were grouped into six themes. The responses had been replaced with numeric values, and the 

average score of each question was calculated within the range of the 1-5 scale. The average 

score gives an indication of the opinion of the students as a group. The themes of analysis are as 

follows:  

(1) Student experience: understanding, expectation, course and workload levels 
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(2) Course design: structure, schedule, relevance  

(3) Course content: assignments, learning and teaching materials  

(4) Instruction and pedagogy  

(5) Assessment and feedback  

(6) Course technology  

Attempting to shed light on feedback of the most recent courses as well as to learn what possible 

affects covid-19 pandemic has created for Virtual Studies, qualitative analysis was conducted on 

the student feedback for courses offered in 2020. The evaluated courses were (1) Concepts of 

Sustainability, (2) Contemporary Environmental Conflicts, (3) Global Contexts of Violence, (4) 

Global Education Development, (5) Globalisation and Corporate Responsibility, (6) Introduction to 

Development Economics, Migration, (7) Development and Human Rights, (8) Mixed Methods 

Research in Development Studies, (9) Towards Sustainable Development Goals: the Nexus of 

Water, Food, and Energy, (10) Water and Society. 

As for the open-ended questions (n = 5), they were analyzed, coded and categorized. Not only the 

findings complemented the statistical results in the previously mentioned six areas of analysis, 

they also significantly contributed to the further consideration, areas of improvement and future 

themes. 

After all questionnaire data had been analyzed and formulated into findings, conclusions and 

recommendations were drawn up to highlight issues and possible ways to further develop the 

Virtual Studies in the future. The detailed steps and areas of analysis are summarized in Appendix 

3.  
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2 The 2016-2020 feedback analysis by themes 

 

This chapter of the evaluation is primarily based on responses to the closed-ended and multiple-

choice statements of the course feedback form filled out by 460 students between 11th April 2016 

and 28th December 2020. For the purposes of quantifying the results, the statements were given 

numeric values: Strongly disagree = 1, Disagree = 2, Neutral = 3, Agree = 4, and Strongly agree = 

5. The average score of each statement was calculated, grouped, and visualized. The findings are 

reported in six aspects below.  

2.1 Student experience in general  

Figure 1. Student experience, 2016-2020, n=460  

Overall, the replies in this area are clustered around the 4.0 (Agree) mark, indicating that students 

have a positive general experience of the Virtual Studies courses. Students most strongly agreed 

that their understanding of the subject and concepts increases when compared with their prior 

knowledge before taking the course. On the other hand, they least strongly agreed that the course 

met their expectations. This is due to a number of underlying factors, for example, course content 

or interaction with teachers. It should be also noted that student expectations have not been 

gathered before they have joined the courses.  

One of the most praised learning experiences was the group interactivity. Several students 

mentioned ”group discussion” as their most favorite learning experience. Some of them 

specifically remarked ”Interesting insights into the experiences of other students from around the 

world”, or “interacting with other students from other countries”.  

Other frequently mentioned factors contributing to their positive experience include the flexibility 

of online learning, and the opportunity to learn and develop practical skills through lectures and 
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STUDENT EXPERIENCE

The course was a useful part of my studies
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I have a better understanding of the subject of the course than I did before the course

I have a better understanding of the concepts taught during the course

I have a better understanding of sustainable development as a result of the course

I found the course interesting
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assignments. For instance, students pointed out ”the possibility to combine course subjects to 

your own field of study”, ”the practical application of the knowledge through the position paper 

assignment”, or ”listening to the field experiences of the  lecturers in disaster areas”.  

2.1.1 The level of course 

Figure 2. The level of course, 2016-2020, n=460  

The majority of students found the level of the Virtual Studies courses just right. Only 5% of the 

respondents felt that the courses were too difficult, while around 8% considered the courses too 

easy. According to students who experienced the course too easy, it was due to the fact the course 

assignments were primarily in a format of factual questions, which, according to the feedback, did 

not help increase students’ analytical skills. One student explains:  

“The assignments were a bit too easy in the sense that the answers was too 
obvious. The questions could have been more so that you have to think by 

yourself and not only search up some numbers.” 

2.1.2 The level of workload  

Figure 3. The level of workload, 2016-2020, n=460  
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Overall, most of the students, around 82%, felt that the course workloads were just right. 
Nevertheless, around 12% of the respondents considered the course having too high workload:  

”Although the assignments are short, there are around for 3-4 per module/week 
in the beginning. This meant that going through the reading materials carefully, 

while trying to conduct a good self-learning exercise, took me at least 2 
days/assignment. Thus, I needed to focus only on this course for almost the 

entire week and it was hard to balance the load with the assignments for other 
courses. I fell it is better to have 1 in-depth assignment rather than many short.” 

On the other hand, less than 3% of the respondent felt that the workload was too light. This is in 

line with the course level that students previously mentioned that it was too easy. A student 

suggests:  

“I feel that the workload/workhours did not reflect credits we received for the 
course. Assignments need to be more developed into actual questions that can 
be answered through text, not just asking the student to list a couple of things 

that easily can be read straight from a chart in some document.” 

2.2 Course design  

Figure 4. Course design, 2016-2020, n=460 

Similar to the previous aspect, the respondents’ scores in the area of course design cluster around 

the 4.0 (Agree) mark of the scale. As there appear to be no large deviations, it indicates that the 

courses in general were well designed, appropriately scheduled, and relevant to students’ study 

program or career aspirations. Below are some students’ opinions about the course structure, 

schedule, and relevance:  

“No scheduled mandatory lessons and structure and schedule were nicely 
planned. Structure of the course was clear and nicely divided to clear sections. 

Course was also compact (only 2 months)” 

“Topic and learning methods and that there were not any scheduled meetings. If 
there were any, they provided a recording to the Moodle which gave me 

opportunity to learn in my schedule and on my own.” 

4,28
4,14
4,12

4,26
4,17
4,18

1,00 1,50 2,00 2,50 3,00 3,50 4,00 4,50 5,00

COURSE DESIGN

There was enough time to complete the assignment(s)

The objectives of the course were clear to me

The duration of the course was sufficient

The course was well planned in advance

The course met the stated objectives

The course fits into my study programme



 

 

12 

“The whole course as an entity: the theoretical and practical underpinnings of 
the topic, pedagogical design of the course, assignments which developed also 

transferable skills for working life besides learning of the topic itself.” 

2.3 Course content 

Figure 5. Course content, 2016-2020, n=460  

The respondents’ average scores in terms of the course content cluster around the 4.0 (Agree) 

mark of the scale, except for the statement about the quality of virtual material that received the 

lowest average score. With almost all of the average scores above neutral, this implies that 

students were satisfied with course content, and the materials and assignments helped them learn 

about the subjects. Some students praised various forms of course content/material, or specific 

types of assignment that aid their learning: 

”I think the course content was the most interesting because there were a 
variety of readings, videos, presentations and graphs to extract information 

from. This was engaging and very helpful especially when trying to learn 
something foreign.” 

”Reading about the case studies, the material was well chosen, giving us 
different perspectives to the case.” 

”I really enjoyed writing the study journal because I felt that it was possible to 
map out connections between different parts of the course.” 

However, a particular attention should be paid to the quality of video lectures. Several students 

suggested improving “the stream quality”, ”the quality of the sound in the video”, ”the size of 

presentation slides”, or “the possibility to download them ”presentation slides) to have a closer 

look”. 
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2.4 Instruction and pedagogy  

Figure 6. Instruction and pedagogy, 2016-2020, n=460 

Compared to the previous aspects, the average scores of the statements concerning instruction 

and pedagogy are noticeably lower, particularly in the areas of teaching organization, contribution 

to student learning, and teaching equipment. Based on comments about students’ least favorite 

learning experience, teaching equipment (the quality of video lectures), teaching content 

(outdated resource links), feedback provision (the lack of feedback and interaction) were most 

often raised by students. These factors may have affected the students’ assessment of instruction 

and (online) pedagogy. Although not many, there were comments directly addressing improper 

instruction and teaching skills:  

”[- -]. As not all information concerning the course completion being in the 
course platform at the beginning of the course, some students were confused 
as they may not have read the additional information after starting the course 

and reading course instructions after additional instructions were given. I felt like 
teacher left students alone with their discussions. I felt like I was more like a 

research subject than student. I felt that the course was designed more for data 
collection for the teacher's research than for student-centered learning.”  

“The teachers are dogmatic and not skilled and not open." 

“When there were assignments that I had to do but there was zero 
communication about them and the instructions were poor, so I missed some of 

the deadlines. I was stressing about the course because of these factors.” 

Noteworthy, Public Health in Humanitarian Crises (offered from 2016 to 2018) received primarily 

positive feedback on pedagogy. Out of 31 respondents, 24 students remarked that they learned 

most from the way of teaching. Below are some picks from the course’s feedback:  

“The teaching (lectures) was the most useful and rewarding part of the course.” 

“Definitely the very inspiring lecturers who clearly knew what they were talking 
about and were enthusiast about it.” 
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“The lecture diary was a big part of learning from the lectures, since I was not 
only a recipient of information, but had to process it too and develop my own 

thinking about the subjects.” 

2.5 Assessment and Feedback  

Figure 7. Assessment and feedback, 2016-2020, n=460 

Out of six areas of the feedback analysis, assessment and feedback received the lowest average 

scores, which are relatively close to the 3.0 (Neutral) mark of the scale. This indicates that 

students felt the lack of constructive and timely feedback during the course as well insufficient 

interaction with their teachers to support their learning. The following are some of the students’ 

remarks: 

“I would have wanted feedback of the first assignment (essay) before submitting 
the final assignment as we would have been able to correct possible errors, 

inter alia, in the use of references.” 

“It helps learning if there is either an individual or a general feedback about 
what is good and what is bad about assignments, instead of just something like 

good work.” 

“There should be more feedback with the grading. For example with the concept 
note, it was said that the visuals did not matter, but in the end I compared my 

note to a friend's, we both had the same content but hers looked nicer - she got 
a 4, I got a 3. I understand there are a lot of assignments for the teachers to 

grade, but I do think it is only fair for the students to receive feedback on their 
assignments.”  

These responses imply that there is room for improvement in the assessment and feedback aspect 

of the Virtual Studies. Consideration should be given to ways to promote constructive feedback 

and teacher-student interaction.  
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2.6 Course technology 

Figure 8. Course technology, 2016-2020, n=460 

According to the average scores of course technology that cluster around the 4.0 (Agree) mark of 

the scale, it is indicative that students found the virtual learning environment easy to use and they 

were provided with clear instructions. Nevertheless, some students addressed a number of 

technical issues regarding the course platform that should be improved as follows:  

“I think Moodle was a bit messy, so information could be more clear, and posted 
more in advance." 

“Timetable for the course was confusing, different due days in different places in 
Moodle.” 

“Some of the links did not work anymore. This is something that should always 
be reviewed before the start of a course.” 

“The use of the platform could be much better developed: the discussion forum, 
the possibility to add videos, interviews, writing comments related to the articles, 

that everybody can read and answer.” 

This concludes the analysis of the overall student feedback from 2016 to 2020 categorized by six 

aspects of the Virtual Studies. The following chapter discusses separately parts of the results from 

students’ feedback on 2020 courses.   

2.7 The qualitative feedback analysis from the 2020 feedback 

The covid-19 pandemic has resulted with the rise of, and ever-growing demand for online learning, 

and therefore in this chapter, the 2020 student feedback has been analyzed also separately as 

follows. To shed some light on factors underlying the learning experiences in 2020, a qualitative 

analysis was conducted on the responses to four open-ended questions: (1) From which aspect 

of the course did you learn the most? (2) What was your favorite part of the course? (3) What was 

your least favorite part of the course? And (4) What should be developed or changed in this course? 

Overall, the number of feedback respondents from 2020 courses is 124 while 342 students 

attended the courses during 2020.  Although the respondent rate (around 36%) of 2020 is higher 

than that of other academic years, the response rate should still be improved to avoid non-

response bias and increase the accuracy of future findings.   
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2.7.1 Feedback from the courses  

When looking into the average scores of each course for the close-ended and multiple choice 

questions, most of the 2020 courses appear to receive positive feedback. The scores cluster 

around the 4.0 (Agree) to 5.0 (Strongly Agree) on most of the questions. The answers from 2020 

are in line with the overall results from 2016-2020.  

Below are some highlights of students’ qualitative feedback. Many of the students enjoyed the 

course materials, and according to the feedback the course materials also supported their learning 

very well. Additionally, course assignments and interaction with other students were mentioned 

several times as the best part of the course.   

“The course materials provided were very interesting and will be definitely 
helpful for the rest of my studies.” 

“I have benefited from all the course aspects tremendously- all were useful and 
informative! However, I believe that the course materials were the most 

enriching followed by the online discussions where I have grasped diverse 
opinions on specific issues which I thought broadened my knowledge on the 

topic.”  

“The course readings were good and well selected. Group discussions were an 
excellent part of learning during the course.”  

“I learned the most from course materials. As the course was heavily dependent 
on independent study and individual assignments, I really appreciated and 
enjoyed the variety of assignment methods used in this course (the use of 

concept maps, quiz, position paper and essay). That really benefit my learning 
and I gained a deeper understanding by "breathing out" on paper the things I 

read from the materials.” 

“Choosing a case study individually and working on it and reading the opinions 
of the other members in my group which were highly reflective and well-

prepared. I also loved how well the course was structured and planned by the 
teacher and how intensively the Moodle discussions and assignments were 
guided throughout the course work. Feedback was given individually. I really 

had the feeling the teacher strongly cared about the topic and to make us 
students learn a lot from the course.” 

“Although the whole course was very interesting and insightful, I want to thank 
the course instructor for making the modules easy to understand and the 

workload not too heavy; I think especially in times like this sufficient workload is 
crucial for everyone's well-being. Thank you!”  

While most of the feedback received was positive, students also provided feedback on how to 

develop the courses. Many students were hoping for more feedback on their assignments as well 

as more interaction and discussion between the course participants. The following are some 

students’ remarks:  

“More video material/online lectures or lectures in notes, to create an overview 
of all the material and the main points. Also it would've been nice with some 

more feedback on the assignments.” 

“I would like to have had at least some contact and online teaching, e.g. via 
Zoom. Also, it helps learning if there is either an individual or a general 

feedback about what is good and what is bad about assignments, instead of just 
something like "good work".” 
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“I liked the self-paced course and it fits my way of learning. However, adding 
one or two touch-points with the teacher in between would be good, e.g. a 

forum discussion where also the teacher challenges the students a bit if they 
give too standardized and repetitive answers.” 

I feel like the assignments could be marked as we go, because otherwise we do 
not have any real opportunity to learn from them and what we could do better 
for the next assignment. Without receiving any feedback throughout, we can 
make the same simple mistakes over and over again that would have been 

easy to fix and have costed us better grades. 

“I think even more online discussion would be great.” 

I think that students should be required to actively discuss online. During this 
course everyone just posted their texts on the discussion platform but we did 
not have real conversations. I also think that students should receive more 

critical comments during the course so to improve the writing. 
 

However, few comments from the students represented the opposite, saying that students’ felt 

that the group discussions did not support their learning and that there was too much group work 

during the course. Therefore, it should be noted that the comments listed above are not 

representing the feedback of all students enrolled in the courses while the majority seemed to 

think alike.  

The feedback from the students who took courses in 2020 indicate that online learning can be 

rich and effective, especially when interaction during the course is being supported and 

encouraged. The pandemic has pushed education to transit more towards online learning and it is 

more likely to continue. While online learning has gained more popularity, it has also been 

recognized that students and teachers miss on-site sessions, too. When developing the online 

learning, it is important to listen to the feedback both from the students as well as from the 

teachers in order to find ways of online learning that are motivating, effective and support the 

course objectives. As a general rule, interaction and group discussions are likely to maintain the 

motivation and completion rate of the courses higher.  
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3 Further consideration  

 

This chapter of the evaluation is based on responses to two open-ended questions, which are (1) 

What should be developed/changed in this course? (2) What other theme would you like to be 

included under the UniPID Virtual Studies? After the responses had been coded and categorized, 

the frequency of each category was calculated to visualize some of the most mentioned areas of 

improvements and desired future themes.  

3.1 Areas of development  

Figure 11. Areas of improvement, 2016-2020, n=293  

In total, there were 293 students who responded to the question regarding the areas of the Virtual 

Studies that should be further developed. The students’ suggestions are classified under nine 
areas and listed according to the frequency:   

1) Course material  

• Better quality of video lectures  

• Updated reading materials and resource links  

 

2) Assignment 

• Increased task variety  

• More challenging assignments  

 

3) Student interaction  

• More time for group discussions  

• Interactive exercises and assignments  
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4) Instruction and pedagogy 

• Interactive teaching & learning e.g. additional Zoom session 

• Clear instruction e.g. additional introductory video session 

 

5) Assessment and feedback  

• Prompt feedback during course  

• Constructive and detailed feedback in addition to grading  

 

6) Course structure and workload 

• Clear teaching theme for each week  

• Balancing workload across all weeks  

 

7) Course content  

• A focus on today’s practices/issues/solutions 

• A relationship between development and the topic of the course (e.g. water) 
 

8) Course duration and schedule  

• Fixed schedule without unpredictable extra assignments 

• Correct/same assignment deadlines on the platform 

 

9) Course technology  

• A change of the course platform from Optima to Moodle  

• Clearer instructions on the course platform (see also p.15)  

3.2 Future themes 

Figure 12. Future themes, 2016-2020, n=137 

As for the topics and themes that should be considered for the Virtual Studies in the future, the 

students’ responses varied across a wide spectrum. Among the 137 replies from 2016 to 2020, 

the responses are grouped under 17 academic areas to make the extensive list more 
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understandable. Some of the most frequently mentioned categories were for example Gender 

equality, Gender and religion, Disaster management, Conflict resolution, Migration and 

Development, Democratization, and Sustainable investment in Europe.  

Additionally, another analysis was carried out to investigate the replies from the year 2020 alone, 

to examine whether there are any different trends in the more recent year. Out of 31 replies in 

2020, gender-related course was the most popular future theme mentioned, similar to the results 

from the five-year period of 2016-2020. However, some frequently suggested future themes are 

different, such as Food production and Food security, Future water supply, and Practical 

Sustainable (development) projects with universities, NGOs and companies.  Again, the responses 

are grouped under academic areas and can be seen in the table in below:  

Figure 13. Future themes, 2020, n=31  
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4 Conclusion  

 

This chapter discusses the main findings from the students’ course feedback evaluation. It then 

concludes with some recommendations that can be used to further develop the quality of the 

UniPID Virtual Studies.   

Based on the results of the course feedback, it can be concluded that the students’ overall 

experiences of the Virtual Studies are positive. This suggests that most of the students had 

satisfactory learning experiences, that is, they enjoyed the classes, gained better understanding of 

the main concepts and/or theories, and found the learning experiences useful for their studies or 

career aspirations. These key findings are also in line with the results of the previous evaluation 

from 2017.  

On the other hand, several students came up with different points of criticism. The negative 

responses made by the students can be considered, however, relatively subjective. Student’s 

feedback are based on individual experiences, perceptions and preferences with different 

assignment tasks, learning contents, or materials. However, some general issues can be found 

and the following section will emphasize on the challenges that will be considered for the future 

development of the UniPID Virtual Studies programme.   

The areas that received the lowest average scores among the closed-ended statements, and the 

largest amounts of criticism among the open-ended questions are the most prominent and urgent 

issues that needs to be tackled. These are:  

1) The lack of feedback from course instructors,  

2) The quality of course materials, and 

3) Finding the best practices for online pedagogy  

The report proposes recommendations for further considerations for the UniPID Virtual Studies 

Working Group, the UniPID Coordination Unit, and the teachers. Recommendations include clear 

communication regarding the learning objectives, use of peer and self-review for the assessment, 

giving more feedback throughout the course, organizing workshops that focus on sharing best 

practices and providing a quality assurance guideline/best practice checklist for the teachers.  

4.1 Recommendations  

In order to learn from the students’ feedback and enhance the quality of the UniPID Virtual Studies, 

some recommendations are mentioned to tackle the challenges.   

The lack of prompt and constructive individual feedback stood out from the evaluation results. 
From course to course, students expressed their dissatisfaction with the amount and the timely 

manner of feedback they had received. This might be due to the teacher’s individual practices, or 

the large number of students for some UniPID courses. However, receiving feedback is considered 

as an important learning experience for the students while it is also considered as a difficult issue 

in higher education (Mamoon-Al-Bashir, Kabir & Rahman, 2016). Assessment and nature of the 

given feedback on UniPID courses depend on the teachers, their pedagogical tactics of the course, 

the number of students on the course, and other course resources (such as course assistants on 

the course). To tackle some of these issues, recommendations are listed in below:   
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Recommendations for the UniPID Virtual Studies Working Group/Coordination 

Unit:  

Provide workshops for training and sharing good practices regarding assessment 

and feedback approaches. 

Encourage teachers to join the trainings.  

Recommendations for teachers:  

Use the peer and self-review for the assessment; Ask questions that spark self-

reflection of students’ learning process.   

Give explanation of what students are expected to learn from the course (e.g. 

create a grading rubric, provide guidance or model examples) and remind the 

students about the learning objectives during the course.   

Give feedback of the different course assignments during the course (formative 

assessment).  

Have synchronous moments, such as “online office hours” with students for 

feedback.  

Ask for feedback from the students.  

Another issue in the evaluation data is the quality of course material and pedagogic practices. In 

the open-ended questions, students often referred to the course material(s) as something they 

wanted to improve or did not like about the courses: the low quality of video lectures, outdated 

materials and resource links, a lack of interactive assignments and student interaction, or no clear 

instructions/introduction sessions provided. At the same time, many students highlighted that the 

relevance and quality of the course material were the best part of the course. However, some 

recommendations to improve the quality of course material and pedagogy, are listed in below:  

Recommendations for the UniPID Virtual Studies Working Group/Coordination 

Unit:  

Create and provide a quality assurance guideline and best practice checklist for 

the teachers to review all aspects of their course.  

Communicate with the teachers; Ask what kind of support is needed; Provide 

assistance and material if needed; Be available.  

Incorporate detailed aspects into the monitoring and evaluating of the quality of 

the Virtual Studies Programme, for instance, considering the following:  

1) Course overview and introduction  

2) Learning objectives (competencies) 
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3) Assessment and measurement  

4) Instructional materials  

5) Learning activities and learner interaction  

6) Course technology  

7) Learner support  

8) Accessibility and usability  

Recommendations for teachers: 

Develop an online delivery plan/schedule for the course; Inform the students about 

the different deadlines and assignments at the beginning and during the course.  

Aim to create an active learning community; Encourage sharing of experiences; 

Show presence; Instructor involvement in online learning is crucial  

Monitor students’ learning progress and provide feedback; Conduct a self-
evaluation using the best practice Checklist to assess the course.  

Wrap-up the course and thank learners for their participation.  

Review feedback and make recommendations for improvement; Share 

experiences with other teachers; Ask support from colleagues/UniPID Coordination 

Unit.  

More guidelines and tips for preparing online course are summarized in the Appendix 4 (provided 

for the UniPID course teachers 2021-2022).  

Since the spring 2020, education and learning circumstances have changed drastically and online 

learning has become more common than before. Universities have also reacted to the changing 

circumstances and improved their existing practices on online learning and teaching. It must be 

noted that these reactions that support teachers and students in online learning after the start of 

the pandemic have not been included in this report. Therefore, it is important to keep following the 

feedback from online courses in general to better support learning of the students as well as 

teachers’ online teaching skills.  
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Appendix 1: Student feedback form  
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Appendix 2: Survey respondent numbers by course  

Academic year Course Respondents/Nu

mber of students 

who registered 

on the 

course/Number 

of students who 

completed the 

course 

 

 

 

2016 

(46 = Total 

amount of 

respondents) 

Development 2.0: the Post-2015 (MDG) Agenda (the 

course was offered two times during the academic year 

2020, numbers contain both courses) 

9/31/17 

Globalisation and Corporate Responsibility 4/?/20 

ICT for Development 5/?/11 

Introduction to Development Economics 3/45/22 

Public Health in Humanitarian Crises 16/?/19 

United Nations and Global Humanitarian Governance 9/?/10 

 

2017 

(67= Total 

amount of 

respondents) 

Globalisation and Corporate Responsibility 15/16/12 

Implications on Climate Change 27/63/40 

Introduction to Development Economics 1/34/22 

Public Health in Humanitarian Crises 7/33/18 

Sustainable Tourism in the Global South 17/51/23 

 

 

 

 

2018 

(121= Total 

amount of 

respondents) 

Contemporary Environmental Conflicts 8/36/17 

Gender and Development 9/63/30 

Global Contexts of Violence - Gender-related violence in 

the landscape of global vulnerabilities 

8/30/19 

Globalisation and Corporate Responsibility 5/22/17 

Implications on Climate Change 36/48/40 

Introduction to Development Economics 5/33/16 

Migration, Development and Human Rights 18/76/52 

Public Health in Humanitarian Crises 8/?/16 

Water and Society   24/?/25 

 

 

 

 

 

2019 

(102= Total 

amount of 

respondents) 

Concepts of Sustainability 1/52/36 

Global Contexts of Violence - Gender-related violence in 

the landscape of global vulnerabilities 

1/39/25 

Globalisation and Corporate Responsibility 3/27/10 

Implications on Climate Change 36/62/43 

Introduction to Global Development and Sustainability 1/74/45 

Migration, Development and Human Rights 32/73/47 

Social Realities in the Global South 6/59/38 

Towards Sustainable Development Goals: the Nexus of 

Water, Food and Energy 

3/65/32 

Trade and Development 1/28/11 

Water and Society 18/46/21 

 

 

2020 

(124= Total 

amount of 

respondents) 

Global Education Development (spring 2020) 13/35/35 

Globalisation and Corporate Responsibility  1/12/12 

Introduction to Development Economics 1/39/22 

Contemporary Environmental Conflicts 1/?/?  

Sustainable Tourism in the Global South 17/51/23 

 Global Contexts of Violence - Gender-related violence in 

the landscape of global vulnerabilities (spring 2020) 

9/39/24 
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 Mixed Methods Research in Development Studies (the 

course was offered two times during the academic year 

2020, numbers contain both courses) 

11/58/26 

 Water and Society 24/30/30 

 Concepts of Sustainability  7/66/48 

 Global Contexts of Violence (Fall 2020) 12/31/24 

 Global Education Development (Fall 2020) 1/31/13 

 Towards Sustainable Development Goals: the Nexus of 

Water, Food, and Energy (Fall 2020) 

5/39/22 

 

Appendix 3: Evaluation steps and areas of analysis   

Step 1: Quantitative data analysis (contributing to Section 2: The 2016-2020 feedback analysis 

by areas) 

Areas  Closed-ended statements from the course feedback survey Formula 

 

 

 

 

Student 

experience 

I have a better understanding of sustainable development as 

a result of the course 

Average 

I have a better understanding of the subject of the course than 

I did before the course 

Average 

I have a better understanding of the concepts taught during 

the course 

Average 

I found the course interesting Average 

The course met my expectations Average 

The course was a useful part of my studies Average 

How challenging did you find the course? Frequency 

In relation to the credits received, the workload was Frequency 

 

 

Course design 

The course fits into my study programme Average 

The objectives of the course were clear to me Average 

The course met the stated objectives Average 

There was enough time to complete the assignment(s) Average 

The course was well planned in advance Average 

The duration of the course was sufficient Average 

 

 

 

 

Course content 

I found the contents of the course interesting Average 

I learned from the contents of the course Average 

Course material was presented clearly Average 

The assignments/group work helped me to better understand 

the subject/concepts presented in the course 

Average 

The course material was interesting Average 

The course material contributed to my understanding of the 

subject or concepts presented in the course 

Average 

The quality of virtual material (video lectures) was high Average 

 

Instruction and 

pedagogy 

Instructions were clear and useful Average 

Teaching was qualified Average 

Teaching supported my learning during the course Average 
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Teaching was well planned and organized Average 

Illustration (equipment used) was clear and useful Average 

Assessment and 

feedback 

I learned from the feedback and direction given during the 

course 

Average 

I received sufficient feedback and direction during the course Average 

 

Course 

technology 

The virtual learning environment was easy to use Average 

Instructions for the virtual learning environment were clear 

and useful 

Average 

Step 2: Quantitative data analysis (contributing to Section 3: The 2020 feedback analysis by 

courses) 

Courses Formula Closed-ended statements from the course feedback 

survey 

Concepts of Sustainability Average  I have a better understanding of sustainable 

development as a result of the course 

 

I have a better understanding of the subject of the 

course than I did before the course 

 

I have a better understanding of the concepts taught 

during the course 

 

I found the course interesting 

 

The course met my expectations 

 

The course was a useful part of my studies 

 

The course fits into my study programme 

 

The objectives of the course were clear to me 

 

The course met the stated objectives 

 

There was enough time to complete the 

assignment(s) 
 

The course was well planned in advance 

 

The duration of the course was sufficient 

 

I found the contents of the course interesting 

 

I learned from the contents of the course 

 

Course material was presented clearly 

 

The assignments/group work helped me to better 

understand the subject/concepts presented in the 

course 

Contemporary 

Environmental Conflicts 

Average  

Global Contexts of Violence Average  

Global Education 

Development 

Average  

Globalisation and Corporate 

Responsibility 

Average  

Introduction to 

Development Economics 

Average  

Migration, Development 

and Human Rights 

Average  

Mixed Methods Research in 

Development Studies 

Average  

Towards Sustainable 

Development Goals: the 

Nexus of Water, Food, and 

Energy 

Average  

Water and Society Average  
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The course material was interesting 

 

The course material contributed to my understanding 

of the subject or concepts presented in the course 

 

The quality of virtual material (video lectures) was 

high 

Instructions were clear and useful 

 

Teaching was qualified 

 

Teaching supported my learning during the course 

 

Teaching was well planned and organized 

 

Illustration (equipment used) was clear and useful 

 

I learned from the feedback and direction given 

during the course 

 

I received sufficient feedback and direction during the 

course 

 

The virtual learning environment was easy to use 

 

Instructions for the virtual learning environment were 

clear and useful 

 

EXCEPT*:  
How challenging did you find the course? 

In relation to the credits received, the workload was 

(*Multiple choice questions/Their answers are not 

based on Linkert scale) 

Step 3: Qualitative data analysis (contributing to detailed explanation in Section 3 and Section 4) 

Section Open-ended questions from the course feedback 

survey 

Method & Formula 

 

The 2020 course 

feedback 

From which aspect of the course did you learn the 

most?  

Code & Categorize 

Frequency 

What was your favourite part of the course? Code & Categorize 

Frequency 

What was your least favourite part of the course? Code & Categorize 

Frequency 

 

Further 

Consideration 

What other theme would you like to be included under 

the UniPID Virtual Studies? 

Code & Categorize 

Frequency 

What should be developed/changed in this course? Code & Categorize 

Frequency 
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Appendix 4:  Ideas and tips for preparing your online course  

(Collected by Meeri Tiensuu). 

Before the online course starts  

• Develop an online delivery plan/schedule 

• Welcome students before the course begins by sending a course email or posting a course 

announcement 

• Inform the students about the different deadlines during the course/course schedule  

 

At the beginning of the online course 

• Facilitate introductions and community-building activities e.g. have everyone introduce 

• Set clear expectations  

• Confirm contact/turnaround times 

• Emphasize the importance of interactions and that online communication between 

participants is key to building community and contributes to the course outcomes, profiles, 

forums, chats etc.  

• Encourage sharing of experiences 

 

Create a social and active learning community 

• A meeting at the beginning of the online course helps students to get to know each others 

as people, to build familiarity 

• Upload your picture or short welcoming video to create personal touch, show empathy, 

share your own online experiences, and use humor; these makes the instructor appear 

more approachable 

• Encourage students to upload their pictures or introducing videos were them tells about 

him or herself, both professionally and personally 

• Add personal discussion forums 

• Responding rule: try to respond within 24 hours 

• Ask questions in dialogue or otherwise initiate discussion, address individual students by 

name, use personal examples or talk about experiences outside of class; use personalized 

emails and other messages 

• Use smileys to foster immediacy 

• Schedule “virtual office” hours or other times for live chat; record those for later reviewing 

• Use video and audio messages 

 

Demonstrate leadership 

• Instructor involvement and engagement in online learning is crucial 

• Be a role model for communicating effectively 

• Show presence by posting messages on the course site about the class’s progress and 

participation and general feedback on assignments  

• Give feedback on participation (or non-participation) to individual students, and clearly 

outline expectations for group collaboration, follow-up with students that are not meeting 

expectations and discussing with group members 

• Post strategies for effective teamwork, outline how groups work effectively in online 

spaces, and encourage groups to assign a group leader for each group activity 

• Provide (a space for) guidance and direction to learners when needed 

 

(Over) Communicate 

• Consistent and plentiful communication is central to helping student be successful 

• Use also other modes of communication beside textual communication, e.g. video and 

audio clips to give feedback to students, outline instructions about an assignments, or to 

guide how to use some tools needed during the course 
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• Relate to learner experiences and ask thought provoking questions  

• Promote learner independence/responsibility and learner collaboration 

• Online learning can be isolated and lonely so provide positive encouragement and 

feedback 

 

Deal with conflict 

• Conflict is part of teamwork, a sign of learning and growth 

• No one is learning if everyone is agreeing, or ‘giving in’ to get the project over with 

• It’s helpful to share with students resources on how teams work, and emphasize that 

conflict and disagreement is a by-product of teamwork 

• If needed, schedule a group meeting where you act as moderator to help the team get back 

on track 

• Allowing online groups to create their own teams is an effective method for reducing 

potential for conflict 

 

Let the students do (most of) the work 

• Student led discussions 

• Students helping each other learn (peer assistance) 

• Student evaluate their own homework assignments, self-reflective tasks support learning  

• Case study research 

• Problem-based learning 

 

Monitor student progress and provide feedback 

• The course instructor facilitates the process behind the scenes by:  

o Reviewing the individual group discussion forums to see who is participating, who 

is not and following up as needed 

o Posting a feedback message to students on group assignment progress 

o Asking students to give feedback from their own progress 

o Responding to student concerns and questions promptly 

• Monitor learner progress, participation in activities and completion of assessment tasks 

and follow up as required  

• Be aware that students who fall behind are in jeopardy of not completing the course within 

the same semester of enrollment 

• Most of the online platforms have tools to track student progress in course activities 

• Provide informative developmental feedback 

• Contact students who haven’t logged in for over a week to inquire whether they’re 

experiencing technical difficulties or problems with course content, team communications, 

etc. 

 

Contact students who have not completed assignments 

• Send a weekly message summarizing course activities as a general reminder to the whole 

class near the end of the week 

• Introduce a new week with an overview of upcoming events and deadlines 

 

After the online course finishes 

• Wrap-up the course, thank learners for their participation 

• Review learner feedback and make recommendations for improvement 

• Engage in your own self-reflection for improvement and consolidation 
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# 1 Be present at the course site. 

# 2 Create a supportive online course community. 

# 3 Develop a set of explicit expectations for your learners and yourself as to how 

you will communicate and how much time students should be working on the 

course each week. 

# 4  Use a variety of large group, small group, and individual work experiences. 

# 5  Use synchronous and asynchronous activities. 

# 6    Ask for informal feedback early in the term. 

# 7 Prepare discussion posts that invite responses, questions, discussions, and 

reflections. 

# 8 Search out and use content resources that are available in digital format if 

possible. 

# 9 Combine core concept learning with customized and personalized learning. 

# 10 Plan a good closing and wrap activity for the course. 

(Boettcher & Conrad, 2010, p. 37)3 

 

 

3 Boettcher, J., V., & Conrad, RM. (2010). Ten Best Practices for Teaching Online. In. JV Boettcher, & RM Conrad. The 

Online Teaching Survival Guide: Simple and Practical Pedagogical Tips (pp. 36-48). Jossey-Bass, a Wiley Imprint. 

 


