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1 Introduction 
 

The objective of this master's thesis is to explore how the comprehensive schools 

of the City of Helsinki portray themselves on Instagram and how the visualisations 

are related to the Finnish National Core Curriculum for Basic Education (NCCBE 

2014). The educational institutions analysed are seven Finnish-language com-

prehensive schools in Helsinki which actively publish visual content on their In-

stagram accounts. Qualitative data-driven content analysis, image analysis, and 

thematic analysis will be used in order to analyse the images posted by school 

Instagram accounts. 

 

Social media has dramatically changed the way in which we communicate, be-

have, and interact. According to Seppänen & Väliverronen (2012, 41–43), the 

concept of medialisation means the presence of the mass media in all sectors of 

our society with growing influence on people’s daily lives. Institutions have be-

come more dependent on the media and publicity. Therefore, they have adapted 

their way of communication to the expectations of the media, aiming to strengthen 

their own position. According to Castells (2012, 229–232) social media – which 

in his theory is abbreviated as social networking sites (SNS) – is a space that 

connects all aspects of life. It enables interactions between people and networks 

with both acquaintances and those who would like to know each other. Social 

media is not about anonymity, but about representing oneself to others. 

 

In a rapidly changing world, social media has become an essential part of com-

munication for administrators and public institutions in Finland, for the purpose of 

interacting directly online with their customers and stakeholders. In line with cur-

rent trends, comprehensive schools of the City of Helsinki have started using so-

cial media services, especially Instagram and Facebook, as a new channel of 

communication for the learning community.  

 

Originally released in October 2010 for iPhone users, Instagram is a free net-

working and community service as well as an image and video sharing service 

(Pönkä 2014, 121). Thus, it is a social media channel mainly for publishing and 

sharing images and video content to other users with an application downloaded 
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to smartphones and tablets. It allows users to take photos and videos, add cap-

tions, tags, and visual effects, and publish them on their Instagram profiles. Fur-

thermore, images are more engaging content than text alone. (see for example 

Abbott et al., 2013; Laaksonen et al., 2013)  

 

On April 30, 2014, the first visual images were published on Instagram by a com-

prehensive School in Helsinki. The image represents a herd of traditional pine 

cone cows, behind which stand two figures dressed in black tracksuits against 

the backdrop of a sports field (IMAGE 1). Today, dozens of other comprehensive 

schools in Helsinki publish images and stories during the school days on their 

Instagram accounts, and like and comment on other posts. In addition, the Edu-

cation Department of the City of Helsinki has launched an Instagram profile, 

@helsinkioppii. 

 

   

IMAGE 1. A herd of traditional pine cone cows. On April 30, 2014, the first visual images 

on Instagram were posted by a comprehensive school of the City of Helsinki. 

 

This qualitative content analysis is an initial study of visualisations produced by 

Finnish comprehensive schools on social media. The aim of this research project 

is to describe and analyse how schools present and portray themselves through 

visual images on Instagram. My personal interest in exploring Instagram images 

originates from previous studies of communication and media sciences at the 

University of Helsinki and Jagiellonian University. My 15-year career as a com-

munications expert also influenced my choice of research topic. Initially, I was 
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interested in using photo archives of museums or media companies as a histori-

cal visual data source for my master’s thesis. However, the broad spectrum of 

Instagram images posted by comprehensive schools opened up such an exciting 

view behind the scenes of the official narrative of the Finnish national core cur-

riculum that I found it irresistible as a research topic. 

 

In March 2018, I registered as an Instagram user and published my first image 

on a winter holiday trip to the Canary Islands. Today, I open the application with 

my smartphone in the morning and browse my Instagram feed throughout the 

day. On Instagram, I can share my images and videos and peek into the everyday 

life, hobbies, and jobs of people I know and do not know, shared moments of life 

near and far, all over the world. Through the constantly updated image feed or 

tags I can follow, like and comment on interesting publishers, such as celebrities, 

politicians, pop stars – and comprehensive schools.  

 

One of my preliminary research tasks was to explore which comprehensive 

schools in Helsinki had established an Instagram account and how actively they 

published new visual content. Some of the schools’ Instagram accounts were 

linked to the schools’ websites, but most of them had to be searched for manually. 

According to a survey of Helsinki schools, (24.5.2021), 59% out of 89 Finnish-

language schools and 64% out of 14 Swedish-language schools have launched 

an Instagram account (Appendix 1).  

 

This qualitative content analysis is based on the media images shared by seven 

comprehensive schools in the City of Helsinki on their official Instagram accounts. 

The review covers the period of January through March 2021. The research data 

of this study does not include captions and tags associated with the images.  

 

This research report consists of five chapters. This first chapter introduces the 

study project and describes my personal motives for analysing the visual content, 

and especially Instagram images, published by Helsinki comprehensive schools. 

The second chapter develops the theoretical framework for the research. First, 

the concept of comprehensive school is defined. Second, different theories on 
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the Finnish basic education system, based on the national and local core curric-

ula, are presented. The third chapter provides an overview of the visual data and 

methodology. The research design and the methods of analysis are described. 

The data collection and the data analysis processes are explained in detail due 

to the data-driven nature of this study. Moreover, the validity and reliability of the 

research process are discussed, and ethical considerations on qualitative content 

analysis of Instagram images are included. The fourth chapter displays and ex-

plains the findings of the qualitative data analysis, according to the categorisa-

tions defined in the third chapter. The analysis focuses on different dimensions 

of people, places, and the final themes of the visual content published by the 

seven comprehensive schools on their Instagram profiles. The results for each 

category are shown in detail under the heading of each of the sections. The last 

chapter of this thesis contains a discussion of the key findings and conclusions. 

The most significant findings are presented for each research question. Finally, 

the limitations of the research and possibilities for further research are discussed. 
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2 Theoretical framework 
 

2.1 Concept of Finnish comprehensive school  

 

This master’s thesis is a study of the visualisations produced by Finnish compre-

hensive schools themselves, but above all, it is related to the previous research 

on the Finnish comprehensive school system. This chapter draws on the existing 

research literature (see for example Ahonen 2003; Ahonen 2012; Hämäläinen 

2005; Kauko 2019; Kosunen & Hansen 2018; Laine 2000; Lampinen 2003; Niemi 

et al. 2016; Sahlberg 2021; Välijärvi et al., 2007; Varjo 2021) to describe and 

analyse the extent to which the Finnish comprehensive school has been pre-

sented as a success story in terms of performance, with relatively high learning 

outcomes and realisation of educational equality.   

  

In Finland, there are 2,130 comprehensive schools with a combined total of 

548,100 pupils (Statistics Finland, 2021). In Helsinki, there are 103 Finnish and 

Swedish language comprehensive schools financed by the city (City of Helsinki, 

2021). In addition, about 30 comprehensive schools in Helsinki are run by state 

or private organisations. Seven schools from different parts of the city were se-

lected for this study. Some of the Instagram accounts were linked to the websites 

of these comprehensive schools, but most of them had to be searched for through 

Instagram.  

  

After the Second World War, exceptionally late compared to the other Nordic 

countries, numerous broad social reforms occurred in Finland:  the expansion of 

schooling and popular education, the modernisation of the occupational structure 

and the construction of the welfare state (Simola et al., 2017, 34). Shortly after 

the demographic transition, Finland moved from the societal and geographical 

inequalities of the old dual educational model, in the 1960s and 1970s, to a new 

universalist compulsory education system with ‘no dead ends’ (Kalalahti & Varjo, 

2020, 29–30).   

  

According to Ahonen (2003) and Kauko (2019), the unified Finnish comprehen-

sive school system was established in 1968 with the enactment of the Act on the 
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Foundation of the School System (Laki koulujärjestelmän perusteista 467/1968), 

and after three education system reform commissions, Parliament introduced leg-

islation to abolish the two-tier system of grammar and civic schools and create a 

new, centrally managed comprehensive school system. In the 1970s, the national 

comprehensive school system was introduced and implemented between 1972 

and 1977 with high regulation by the central agencies.  In the mid-1980s and 

early 1990s, many legislative changes were rescinded and followed by the even-

tual transfer of authority to local municipalities and teachers. Finally, as Sahlberg 

(2007, 156–157) states, in the early 1990s, the era of a trust-based school culture 

formally commenced in Finland. The culture of trust means that education au-

thorities and political leaders trust that teachers, together with principals, parents 

and their communities, know how to provide the best possible education for their 

children and youth.   

  

The Comprehensive School Act (Peruskoululaki 476/1983) was enacted in 1983. 

Today, the legal basis for schools lies in the Basic Education Act (Perusopetuslaki 

628/1998) and the Basic Education Decree (Perusopetusasetus 852/1998). The 

general national objectives and the distribution of lesson hours for basic educa-

tion are defined in a Government Decree (Valtioneuvoston asetus perusope-

tuslaissa tarkoitetun opetuksen valtakunnallisista tavoitteista ja perusopetuksen 

tuntijaosta 422/2012).    

  

The Finnish comprehensive school lasts for nine years for all children, and is 

divided into six lower classes (ages 7–13) and three upper classes (ages 13–16). 

In the lower classes the children generally stay with the same teacher most of the 

time; in the upper classes they have subject-specific teachers. Children of the 

statutory school age of 7 to 18 go to school, in accordance with the Act on Com-

pulsory Schooling (Oppivelvollisuuslaki 1214/2020), and no person is exempt 

from it (although homeschooling is permitted in Finland). Almost all Finnish chil-

dren start their compulsory comprehensive basic schooling in August of the year 

they turn seven. Furthermore, 6-year-old children are entitled to receive pre-pri-

mary education during the year before their compulsory education starts.   
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Several educational researchers (Ahonen 2002; Simola et al. 2017; Varjo 2007) 

have suggested that the new public management wave and the decentralised 

comprehensive school system are failing to advance the goals of social change 

and equality. From the beginning of the 1990s, neoliberal discourse started to 

influence the Finnish social and educational policies, and the universal compre-

hensive school was accused of ‘levelling’ students, not recognising and fostering 

the potential of gifted students. The demand for ‘freedom of choice’ and ‘market-

isation’ in schools emerged alongside the ideal of the education system as a ser-

vice aimed at enhancing the economic competitiveness of the country.  

  

However, the results of the first PISA (Programme for International Student As-

sessment) test organised by the OECD (Organisation for Economic Cooperation 

and Development) in 2001 were a sensation (for example Kauko 2019; Rinne 

and Järvinen 2010; Simola 2005; Simola et al. 2017): the much criticised Finnish 

comprehensive school had produced the best learning outcomes in the world, 

and the Finnish education system basked in international glory. Not only were the 

test scores of individual Finnish schoolchildren the best, but the educational result 

was uniformly good. Differences in test results between schools were the small-

est of all the OECD countries.  

 

2.2 Principles of equity and educational equality 

 

Finnish comprehensive school represents a universal type of education system 

mostly guided by principles of equity and educational equality in thought, practise, 

and policy, as many studies (see for example Ahonen 2003; Antikainen 2006; 

Kalalahti & Varjo 2012; Kauko 2019; Niemi 2014; Siekkinen 2017; Simola et al. 

2017; Rinne 2000; Varjo et al. 2019) have emphasised. According to the Finnish 

National Core Curriculum for Basic Education (NCCBE 2014), equality is one of 

the key concepts and is defined several times, such as in the context of the value 

base and the role of basic education, as well as in the national goals of teaching 

and education.  

  

The concept of educational equality has taken on different meanings and inter-

pretations depending on who is interpreting it, as well as on the context and time 
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period in which the definition was launched (Kantola et al. 2012, 9).  According to 

Ahonen (2003a), in the reform of the comprehensive school system, educational 

equality was thought to mean, in addition to equality of opportunities, equality of 

resources, content, and structures. This also meant equality in terms of results. 

According to Kalalahti and Varjo (2012, 39), as a result of the decrease in regu-

lation, the meanings of equality of opportunity and justice have changed, for ex-

ample, in the implementation of parents' right to choose their children’s schools 

more freely.   

  

Traditionally, equality suggests the principle of similarity: we are equal, and the 

same educational opportunities should be guaranteed to everyone. In accord-

ance with Finnish law, the principle of educational equality is defined as a funda-

mental cultural right in the 16th article of the Finnish Constitution (Perustuslaki 

731/1999), and in the first paragraph thereof, everyone is guaranteed the right to 

free basic education. Furthermore, the main goal of education policy has been to 

provide all citizens equal opportunities to complete the comprehensive school 

syllabus - regardless of age, place of residence, wealth, gender, or mother 

tongue. However, there are always diverse goals and values in society that may 

be in conflict. Equality in education is not the only social goal, and freedom of 

choice may conflict with it.   

  

According to Lampinen (2003, 58–59) equality in education is a societal goal that 

guarantees equal opportunities for all citizens to participate in education and to 

use education to shape their own careers. In Finland, it took a hundred years to 

construct a comprehensive school system offering equal opportunities for every-

one. One of the first steps was enacting the law on universal compulsory educa-

tion in 1921 (Laki oppivelvollisuudesta 101/1921).   

  

According to Niemi (2016, 24–25), the promotion of equity is a central factor in 

Finnish history, which can be seen in the framework of the cultural and historical 

background. Among the major reasons for high learning outcomes are a purpose-

ful educational policy, the high standards for teachers, and the respect for learn-

ing and teachers’ work.  As Simola et al. (2017) state, Finnish education is based 

on the interaction between two policymaking trends stemming from the social-
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democratic agrarian tradition of equality after the Second World War as well as 

the market-liberalist version of equity, which emphasises differences among pu-

pils and everybody’s right to receive schooling that fits his or her capacities, 

needs, and individuality.    

  

According to Kalalahti & Varjo (2012, 40) the ideal of equality means that there is 

certain treatment that everyone should receive. Instead of similarity, equality 

seeks equal treatment based on universal moral and natural rights. However, in 

defining moral and natural rights for the ideal of equality, historically normative 

values are applied, so different concepts of the ideal of equality may also be con-

tradictory. Whereas equality emphasises the similarity of pupils or students and 

the right to receive an education, equity emphasises difference among pupils and 

everybody’s right to receive schooling that fits his or her capacities, needs and 

individuality (Simola et al. 2017, 33).  

  

According to Lie et al. (2003, 8) the Nordic strategy for building high quality and 

equality in education has been based on constructing a publicly funded compre-

hensive school system without selecting, tracking, or streaming students during 

their basic education until the age of 16. The strategy also aims to spread out the 

school network so that pupils have a school near their homes whenever possible, 

or to provide free transportation to more widely dispersed schools.   

  

Moreover, in the Finnish comprehensive school system, in accordance with the 

Basic Education Act (628/1998), implementing the value of equity in education 

means that all students receive a free two-course warm meal daily, health care, 

transportation, learning materials, and counselling in their own schools. Further-

more, unlike most other educational systems that have experienced reform since 

the 1990s, the Finnish education system has not implemented high stakes testing 

policies (Sahlberg 2007, 166).  

  

However, in the 21st century, basic education and related policies have become 

increasingly localised, and after education policy reforms, researchers have ob-

served an increase in educational inequality (Bernelius & Huilla 2021; Seppänen 
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et al. 2015). Municipal decision-makers now bear more responsibility for, for ex-

ample, the amount of teaching, the size of schools, school choices, and study 

materials; when managing educational resources, municipalities determine the 

relationship between universalism and selectivity in Finnish education policy 

(Ahonen 2002, 84; Silvennoinen et al., 2018, 114).  

 

2.3 National core curriculum for basic education 

 

The Finnish National Agency for Education approved the new National Core Cur-

riculum for Basic Education, NCCBE (Valtakunnalliset perusopetuksen ope-

tussuunnitelman perusteet, POPS 2014), in December 2014, and on this basis, 

work began on drafting local curricula in municipalities and schools. Teaching in 

accordance with the new curriculum principles was introduced in Finnish compre-

hensive schools in August 2016. This chapter introduces the main features of the 

Finnish NCCBE.  

  

In general, the national core curriculum aims for unity and equality in basic edu-

cation. According to several studies (Atjonen 2005, 79; Nyyssölä 2013, 33; Vitikka 

2009, 67–70; Vitikka et al. 2012, 87), the curriculum serves as an administrative 

steering document, but for teachers, it is a tool to develop their pedagogical think-

ing and practices. One of its missions is also to transfer socially and culturally 

significant knowledge to the next generation of students.  

  

According to Vitikka et al., (2012, 83–84) the current curriculum system in Finland 

is based on three essential ideas: 1) Management by goals given in legislation 

and in the national core curriculum; 2) Autonomy of municipal authorities in 

providing and organising education: local curriculum as a steering document at 

the local level; 3) Utilisation of teachers as valued experts who develop the 

school-based curriculum as a source for different approaches to schoolwork.   

  

The curriculum can be defined through the multiple hierarchical guidance system: 

there is a national curriculum, a municipal curriculum, and finally, a school-spe-

cific curriculum developed by the teacher and experienced by the student (Anti-

kainen et al. 2013, 196; Vitikka 2009, 49–51). In the Finnish school system, the 
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national core curriculum is based on the guidance of the state. According to the 

Basic Education Act (1998), the Government is responsible for all public educa-

tion in Finland, including determining the general objectives of education, drafting 

legislation, budgeting, and distribution of lesson hours. The core curriculum is a 

framework around which local curricula are designed. It determines a common 

structure and basic guidelines for the local curriculum makers, school officials, 

and teachers in comprehensive schools.   

  

In Finland, the first national core curriculum was very centralised and provided 

strict guidance for all schools starting in 1972. Teachers did not have the freedom 

to make decisions related to the implementation of the curriculum, and therefore 

they felt that they were mainly ‘blindly functioning remote terminals of the central 

government’. This approach was justified as a necessity for the realisation of ed-

ucational equality (Mustonen 2003, 81–82).   

  

Since the beginning of the 1970s, the national curriculum criteria have been re-

newed approximately every ten years, in 1985, 1994, 2004, and 2014, by the 

National Agency of Education (opetushallitus). In 1985, the curriculum softened 

the normative guidance of the state and allowed teachers more freedom. Mean-

while, responsibility for teaching development was transferred to municipalities 

and schools (Atjonen 1993, 28–29; Vitikka 2012, 84).    

  

According to the National Core Curriculum for Basic Education NCCBE (Finnish 

National Agency of Education 2015, 15), the most important values of basic ed-

ucation are human rights, equality, democracy, natural diversity, preservation of 

environmental sustainability, and endorsement of multiculturalism. Basic educa-

tion promotes responsibility, a sense of community, and respect for the rights and 

freedom of the individual. In the NCCBE, learning is defined as the result of a 

student’s active process, including interpretation and analysis of the received in-

formation (ibid, 17). New knowledge is built up in learning situations, and the stu-

dent’s knowledge is based on existing knowledge structures. Learning happens 

in interaction with others in a variety of environments. In educational studies, this 

paradigm of learning is known as contructivism-based learning, originally theo-

rised by 20th century pragmatists such as James Dewey as well as cognitive and 
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social psychologist F.C. Bartlett, Jean Piaget, and L.S. Vygotsky (see for example 

Rauste-von Wright & von Wright 1994; Säljö 2001; Tynjälä 1999; Puolimatka 

2002). The constructivist conception of learning emphasises the active role of the 

learner, and the learning process has been associated with concepts of explora-

tion, experimentation, activity, perception, and understanding.  

  

Several researchers (Ahonen, 2003; Atjonen 2005; Varjo, 2007; Kalalahti & Varjo 

2020) have criticised the fact that the national curriculum reform in the 1990s 

gave local schools and teachers much more flexibility and freedom to decide on 

pedagogical methods and teaching practices. Within the frame of the national 

core curriculum, education providers and local authorities draw up their own mu-

nicipal or school-specific curricula. Schools were entitled to specialise in some 

subjects or themes, and to emphasise them in teaching and other activities. As 

Niemi and Isopahkala-Bouret (2015, 135) state, teachers also gained more re-

sponsibility for designing, implementing, and evaluating teaching, learning, and 

the local curriculum. They are free to choose what teaching and learning materi-

als to use, what teaching methods to apply, and how they use assessments to 

promote student learning.  Education providers are also allowed to include extra 

teaching hours in the local curricula, covering a variety of subjects and themes. 

Indeed, as several studies state (Seppänen, 2006; Varjo & Kalalahti, 2011), clas-

ses with a special emphasis (painotetun opetuksen luokat) became the main ve-

hicle for parental school choice in autonomous municipalities, especially in Hel-

sinki and other major cities.  

 

2.4 Schools and social media 

 

Recently, social media has become an integral feature of everyday life also in 

Finnish comprehensive schools which have started to post and share images on 

their own accounts, especially on Instagram. Among photo-based platforms, In-

stagram is globally ranked forth after Facebook, YouTube and WhatsApp, the 

most used social media app with over 1 billion monthly active users, 600 million 

daily active users, and 95 million uploaded photos daily (Statista, 2021). Accord-

ing to Statistics Finland (2020), in Finland, 69 per cent of people aged 16 to 89 
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use social network services. Instagram is the third most used social media app 

(39%) after Facebook (58%) and WhatsApp (50%).  

  

Ngai et al. (2015, 33) describe social media as a group of Internet-based services 

that allow people to create, share, and exchange information in a virtual commu-

nity. Laaksonen et al. (2013, 15) have classified social media services and di-

vided them into six categories: 1. Co-production (wikis, e.g., Wikipedia) 2. Net-

working and community services (e.g., Facebook and LinkedIn) 3. Platforms fo-

cusing on content sharing (e.g., YouTube) 4. Blogs and microblogs (Twitter, blog 

platforms) 5. Virtual worlds (e.g., Second Life) 6. Online discussions (e.g., Su-

omi24). However, according to Laaksonen et al. (2013), it is difficult to define the 

categories, and they are not completely mutually exclusive.   

  

In contrast, the National Core Curriculum for Basic Education mentions the word 

social media only once (NCCBE 2014, 15): ‘The importance of value education 

is emphasised in a world where multimedia communication, global information 

networks, social media and peer-to-peer shape the world of values for children 

and young people’.  The concept of social media in the context of teaching can 

be understood more broadly, and the NCCBE (2014, 23) includes four areas of 

ICT competence: practical skills and production, responsible and secure opera-

tions, information management and research and creative work, and most re-

cently interaction and networking. As part of pupils' wide-ranging competencies, 

schools aim to guide pupils to use information and communication technologies 

responsibly and safely, i.e., schools cannot ignore safety. The aim of media edu-

cation is to facilitate the interpretation and production of various media content 

and to diversify and ensure the safety of student use of media. As the role of ICT 

grows in importance, students should be taught basic knowledge of technology 

and understand how social media works.     

  

The core curriculum also states that the development of competence is influenced 

by both the content that the students work on and the interaction between the 

learner and the environment (NCCBE 2014, 20). Because social media applica-

tions are not explicitly mentioned in the national curriculum, this allows for wide-
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spread use of applications, as well as pedagogically sensible solutions. There-

fore, it is essential to understand that social media is strongly involved in the core 

curriculum for basic education and is one of the learning environments, like a 

classroom.  

  

However, the research on Finnish comprehensive schools’ social media pres-

ence remains limited, and studies in educational sciences are typically focused 

on the self-presentations of individual students or teachers and user experiences 

(see for example, Hynynen 2016; Kustonen 2020; Pikkarainen & Pärssinen 2020; 

Saarinen 2018; Vähänen 2020). There are also couple of studies focusing on the 

presence of Finnish universities on Instagram and Twitter (Oja-Leikas 2017; Tau-

riainen 2017). Social media is essential for children and young people, but it has 

not yet been studied much as part of basic education, including presence of ed-

ucational institutions in social media channels. Now is the time to explore and 

describe the representations of comprehensive schools on social media.  

  

The lack of research based on Instagram images published by schools them-

selves can be explained by the fact that having a presence on social media is a 

relatively new phenomenon for schools, and social media services are constantly 

evolving. As the preliminary study for this research showed (Appendix 1), most 

of the schools in the City of Helsinki have established their own Instagram ac-

count within the last five years. In addition to Instagram, comprehensive schools 

also use other social media channels, such as Facebook and Twitter. Further-

more, all schools in Helsinki have their own official school-specific hel.fi websites, 

as well as Wilma, which is an app that is the official as well as most used com-

munication channel between the school, pupils, parents. Because the use of so-

cial media has become more popular among comprehensive schools as a daily 

communication channel, the City of Helsinki (2021a) as published guidelines for 

social media, including instructions on the use of and obtaining permissions for 

images.  
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3 Research design 
  

3.1 Research questions 

 

The aim of this study is to analyse how Finnish comprehensive schools represent 

themselves through visualisations on social media. The research questions are 

as follows:   

 

1. How do the comprehensive schools of Helsinki portray themselves on In-

stagram?   

2. In which ways do the Instagram images represent the narratives of the 

Finnish comprehensive school?   

  

The first research question focuses on analysing the visual content published by 

seven Helsinki comprehensive schools on their Instagram accounts. It also ex-

amines the visualisations of the schools and describes how the schools represent 

themselves. The second question explores how these visualisations by schools 

represent and reflect the narratives of the Finnish comprehensive schools based 

on the Finnish National Core Curriculum for Basic Education (NCCBE 2014).  

 

3.2 Research task 

 

In order to examine the abovementioned research questions, visual media pub-

lished on Instagram by the seven comprehensive schools were collected during 

a three-month period from January to March 2021, and analysed using data-

driven content approaches, image analysis, and thematic analysis. These quali-

tative methods were selected due to their suitability for answering the research 

questions of this study, allowing systematic and in-depth investigation of the vis-

ual content.  

  

As a researcher who has been in working life for a long time, it was challenging 

to decide on the methods, and I went through a variety of opportunities. Initially, 

I considered the narrative approach, as a tool for examining visual storytelling, 
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narratives and meanings in images, and then I considered frame analysis and 

semiotic analysis as optional methods to analyse the images.   

  

Eventually, I ended up with data-driven content analysis, which is based on sys-

tematic reading and coding of the research material. Qualitative content analysis 

has been closely described in several methodological handbooks (Krippendorff 

2004; Neuendorf 2002; Schreier 2012; Tuomi & Sarajärvi 2018). In addition, this 

study includes the analysis of visual content (Bell 2004; Seppä 2012; Seppänen 

2005; Rose 2001) and thematic analysis (Boyatzis 1998; Braun and Clarke 2006), 

which the content analysis refers to.   

  

In this study, the data-driven analysis was conducted through the following 

steps:   

  

• Collection of data   

• Organising of data   

• Calculation of data   

• Image analysis   

• Thematic analysis   

• Refinement of phenomena and research questions   

• Forming of theoretical framework from research literature. 

  

The visual images were manually collected from the Instagram accounts of seven 

Helsinki comprehensive schools. The data, including 766 image files, was sys-

tematically organised and calculated, i.e., coded and expressed with numerical 

information in table format. The coding frame with descriptions was determined 

inductively, generating categories and sub-categories based on final tabulations. 

Images were investigated using qualitative content analysis, image analysis, and 

thematic analysis, in order to understand how the comprehensive schools pre-

sent themselves.  
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Because of the data-driven nature of this research project, the refinement of the 

phenomenon and research questions are defined after the analysis of the mate-

rial and its interpretations. In the final stages, I formed the theoretical framework 

from the research literature and defined the concept system by combining it with 

the main findings of the qualitative analysis.  

 

3.3 Data collection   

 

The material for this analysis consisted of visual items: visual media published on 

the photo-sharing site Instagram. This chapter describes the range of procedures 

used for collecting and organising data.  At the time of this study, in Helsinki, there 

are 103 Finnish and Swedish language comprehensive schools financed by the 

city (City of Helsinki, 2021). As TABLE 1 shows, the seven comprehensive 

schools are representatives of all school districts of the City of Helsinki. Their 

proper names were changed into pseudonyms according to the Finnish national 

epic poetry and mythology, Kalevala.  

 

TABLE 1. In the City of Helsinki, Finnish-language comprehensive schools  
(pseudonyms) are divided into seven administrational districts.   
  

 
School district of  
the City of Helsinki 
  

 
 
Pseudonym of comprehensive school 

 

District 1: South   

 

Väinämöinen  

 

District 2: West   

 

Annikki  

 

District 3: Middle   

 

Lemminkäinen  

 

District 4: North   

 

The maid of the North  

 

District 5: South-East   

 

Joukahainen  

 

District 6: North-East   

 

Ilmarinen  

 

District 7: East and Östersundom   

 

Aino  

  

Selected comprehensive schools are geographically representative of the capital 

of Finland, from the southern part of Helsinki to the north. Each school represents 

one of the seven administrative school districts of Helsinki, which are the southern 

(Väinämöinen), the western (Annikki), the central (Lemminkäinen), the northern 
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(The maid of the North), the northeastern (Joukahainen), the southeastern (Il-

marinen) and the eastern (Aino). All of the schools selected for this study provide 

basic education in Finnish for grades 1–9.    

 

The units of sampling for this research project were the seven institutional ac-

counts of the selected comprehensive schools of the City of Helsinki. The images, 

i.e., image publications, still images and videos, were examined through Insta-

gram regular posts, which are available indefinitely on the school profiles. Other 

components of the publications, such as captions and hashtags, number of likes, 

location reference, and comments, were excluded from this study. Also, story-

type publications that disappear 24 hours after publication were excluded from 

the research data.  

  

The criteria for the units of sampling required the accounts to be official and rep-

resent the view of the educational institution. Therefore, other accounts, for ex-

ample accounts posting images on certain school subjects, or representing par-

ent associations or groups of teachers, were not considered for this analysis. The 

activity level of the account was also taken into consideration, and inactive ac-

counts were excluded.  

  

The research data was collected during the three-month period between January 

1st and March 30th 2021. A total of 766 images made up the data, of which 637 

were images in a series and 127 were single images. Only the regular Instagram 

posts were included.  

  

The digital data was manually extracted from the image-based social media ser-

vice Instagram. All media images were saved using screenshots, and a single 

screenshot was taken for every video document. Videos were not recorded be-

cause in the thematic analysis, videos are analysed only as part of a series of 

images (the so-called Instagram carousel posts).  

  

Each Instagram image was identified with an individual number and a letter of the 

alphabet. The images were named as follows: School name, the month, and the 

day, e.g., Lemmikäinen_0111. If the publication included more than one image, 
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the image series were named with additional letters from a to j, e.g., Lem-

minkäinen_0111_a, Lemminkäinen_011_b, and Lemminkäinen_0111_c. If a 

school published images more than once a day, the numbers of the name run 

sequentially, e.g., Lemminkäinen_0111_1 and Lemminkäinen_0111_2. The vid-

eos were marked with the letter V, e.g., Lemminkäinen_0111_V. Finally, the im-

ages were gathered in school-specific folders, which could be copied as needed 

and shared again in sub-folders.   

  

All image documents were recorded in three storage locations: an iMac com-

puter’s hard drive, Google Drive, and the MSOffice365 OneDrive by the Univer-

sity of Helsinki. Because the protection of Helsinki comprehensive schools iden-

tity and students’ privacy, the original data collected from the Instagram profiles 

is not available and shared online. In addition, all Instagram images published on 

the pages of this report were pixelated as unrecognizable through a photo-editing 

program. 

  

The data was organised manually, and the analysis units were calculated and 

categorised using the tabulation instruments of the MS Office Word Program. 

First, I collected and calculated my observations of how often selected parame-

ters appeared in the school-specific images, e.g., I added up how many images 

published by Lemminkäinen represented students alone, with a co-student or as 

a member of a group. If there were no people in the image, this was also calcu-

lated. The category Others was created to include content which did not fit in any 

those categories. Finally, each image was assigned to one sub-category.   

  

After reviewing and categorising all school-specific images, the entirety of the 

visual data from all seven schools was combined in the main table.  

 

3.4 Data analysis  

 

This study is qualitative, and the method used is data-driven content analysis. 

This chapter describes the method of data analysis for the visual images pub-

lished by seven Helsinki comprehensive schools on their Instagram accounts. 
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Besides the techniques of content analysis, image analysis and thematic analysis 

are used to research and interpret the school visualisations in detail.  

  

Content analysis is known as a method for systematically describing material. 

Widely cited is the definition of content analysis by Berelson (1952, 18): ‘Content 

analysis is a research technique for the objective, systematic, and quantitative 

description of the manifest content of communication’. Drawing on several stud-

ies (see for example Bell 2004; Paasonen 2013; Seppänen 2005; Sommer & 

Sommer 2002), the research technique has been popular, for many decades in 

studies of media and communication sciences. It has also been applied to art 

historical research (Seppä 2012).  

  

Data-driven content analysis proceeds on the terms of the data, and a ready-

made theoretical basis is not necessary. The units of analysis arise from the data 

to correspond to the research problem and the purpose of the research. The cod-

ing frame is generated inductively, and all categories and sub-categories are cre-

ated from the research data. (Schreier 2004, 87–88; Tuomi & Sarajärvi 2018, 

108, 115)   

  

In methodological literature, some authors describe content analysis as a quan-

titative approach or as both qualitative and quantitative (mixed methods). Accord-

ing to Rose (2007, 59) the concept of content analysis is quantitative, was origi-

nally developed for language analysis, and adheres to scientific ideals such as 

measurability and objectivity. The systematic coding and calculations of the visual 

data create the impression of objectivity, although the researcher has already 

decided on and selected features that were worth categorising from the rich visual 

data.   

  

According to Krippendorff (2004, 16), it is not necessary to distinguish between 

qualitative and quantitative content analysis, as the latter also needs some form 

of qualitative interpretation to be relevant. In general, content analysis involves 

analysing the data to form an understanding of what meanings it conveys to dif-

ferent people. Content analysis is ‘a research technique for making replicable and 

valid inferences from texts (or other meaningful matter) to the contexts of their 
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use’ (Krippendorf 2004, 18).  When it comes to using texts as the data for one’s 

research, it is also important to remember that the researcher’s own interpretation 

of the texts is one of many (Krippendorff 2004, 30).   

  

Moreover, Neuendorf (2002, 14) states, content analysis refers to both the qual-

itative and quantitative analysis of the data. Qualitative content analysis de-

scribes content verbally, while quantitative analysis focuses on describing con-

tent quantitatively, with numbers. These methods of analysis are not contradic-

tory but can be combined in a study to complement each other. Qualitative de-

scription of the data may also lead to a quantitative examination of the data as 

the analysis progresses and vice versa.  

 

3.4.1 Image analysis  
 

Instagram images from seven comprehensive schools are explored in an image 

analysis and a thematic analysis. In the image analysis, the units of analysis are 

the same as the units of data collection in the case of regular posts (1 unit = 1 

post). In the thematic analysis, the analysis unit is a series of images including 

two to ten images posted in the same publication. Therefore, because of the rich 

nature of the data, the use of two different data analysis methods, methodological 

triangulation, can be seen as justified to create an in-depth perspective and de-

velop a comprehensive understanding of the phenomena (Carter et al. 2014).  

  

In the research literature (Bell 2004; Seppä 2012; Seppänen, 2005), the tech-

nique of image analysis has been introduced and implemented according to the 

content analysis of the visual images. Seppänen (2005, 142–144) states that the 

systematic analysis of images and converting images into numerical information 

can create the visual order, regularities, and structures for visual representations. 

Seppä (2012, 216) presents six steps for the content analytical interpretation of 

images, and notes that in different methodological guides these steps are pre-

sented with varying emphasis and in a different order. She specifies that the con-

tent analysis aims to show, with the help of precise computational diagrams, how 

often different variables occur in well-defined data.  
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Before the final classification of research material, it was essential to design and 

define the coding frame. Seppänen (2005, 157) states that a researcher should 

do a pilot study to determine what kinds of dimension might be worth using. In 

this study, experimental coding was performed by testing categories on a small 

portion of the data. The data was examined for whether it could be classified 

according to school subject areas based on the Finnish National Core Curriculum 

for Basic Education (NCCBE 2014), e.g., reading/language, arts, mathematics, 

science, and physical education. After the testing of this subject-related coding 

frame, the potential categorisation based on subjects was rejected, because most 

of the units of analysis could not be identified or categorised into any of the sub-

categories.  

  

In this qualitative data-driven analysis, all categorisations emerged from the vis-

ual material. In TABLE 2, the data is coded according to the two main resulting 

categories, including 7–8 sub-categories.  

  
TABLE 2. In this visual content analysis, the categorisation includes two main catego-
ries: People and Places. Sub-categories specify main categories.  

  
 
Image analysis: Two main categories with sub-categories  
1. People  2. Places   

 
1.1. No people  
1.2. Student 
1.3. Part of student  
1.4. Pair of students  
1.5. Group of students  
1.6. Student and teacher  
1.7. Others  

 
2.1. Classroom  
2.2. School interior  
2.3. Schoolyard  
2.4. Outdoor  
2.5. Excursion  
2.6. At home  
2.7. Others  

  

In the image analysis, 766 images were coded according to two main categories: 

People and Places. Images were first coded by the category of People (for ex-

ample, no people, a student, a pair of students, and a group of students), and 

second by the category of places (for example, classroom, school interior, and 

schoolyard).  A codebook with examples was created for use during the coding 

process (Appendix 2).  

 

In the index of the definitions, all main categories and sub-categories have a 

name, a description of what the name means, and examples (Schreier, 95, 2013). 
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The categories used in this image analysis are presented in Appendix 2. The 

design of the image analysis has focused particularly on ensuring that categories 

are as clear, mutually exclusive, and informative as possible to provide interesting 

and clear information on the research data. First, I coded and calculated every 

image document into one sub-category, going through the material on a school-

by-school basis. Finally, I complied the results in one main table including Insta-

gram images from all seven schools.  

  

Using systematic calculations, the data-driven analysis shows how often a cate-

gory appears in the material, and it presents the results of the analysis in precise 

computational diagrams. In this quantitative visual content analysis, images that 

did not fit in the main categories were classified in the category of Others. For 

example, all images that did not feature any recognisable places, geographical 

areas or interiors were placed in the Others category. In the category of People, 

the sub-category Others contained the pictures of topics that were relatively very 

rare in the material, such as schoolteachers, other staff of the school, and visi-

tors.  

 

3.4.2 Thematic analysis  
 

In addition to the image analysis, the images from comprehensive schools were 

explored and analysed through a thematic analysis. The themes were generated 

and the analysis proceeded with 147 series of images. Single images were ex-

cluded from the analysis of themes. In the context of Instagram, series of images 

are called Instagram carousel posts, and include 2–10 images with categories of 

time, place, happening, and narrator.   

  

In thematic analysis, the material is reduced by searching for the most relevant 

features, and this process is called thematisation (Tuomi & Sarajärvi 2018, 103–

106). Codes identify a feature of the data that appears interesting to the analyst, 

and refer to ‘the most basic segment, or element, of the raw data or information 

that can be assessed in a meaningful way regarding the phenomenon’ (Boyatzis 

1998, 63).   
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A theme is described as capturing ‘something important about the data in relation 

to the research question and represents some level of patterned response or 

meaning within the data set’ (Braun & Clarke 2006, 82). Themes or patterns 

within data can be identified in one of two primary ways in thematic analysis: in 

an inductive or ‘bottom up’ way (Patton 1990), or in a theoretical or deductive ‘top 

down’ way (Boyatzis 1998).  Inductive analysis is a process of coding the data 

without trying to fit it into a pre-existing coding frame, or the researcher’s analytic 

preconceptions. In this sense, this form of thematic analysis is data-driven.   

  

Braun and Clarke’s (2006, 2017) version of the thematic analysis consists of a 

‘rigorous process of data familiarization, data coding, theme development and 

revision’. More specifically, the thematic approach conducts the analysis in six 

phases: 1) familiarisation with the data, 2) initial coding, 3) searching for themes, 

4) reviewing themes, 5) defining and naming themes, and 6) writing the report 

(Braun & Clarke 2006, 2017). 

  

At the beginning of this thematic approach, I familiarised myself with the visual 

images, identifying and designing the potential coding frame. I organised the 

themes both in relation to themselves and to the entirety of the visual material. 

As a design tool of themes, I used mind maps to construct how it is possible to 

derive more general denominators from single observations. Further, I examined 

whether the potential themes were appropriate in relation to the data, and I coded 

previously undetected themes. The Apple Images program was used to organise 

the series of images, which were sorted to the main themes with keywords. In 

addition, tables in the MS Word Program served as a practical data register, 

memory support, and note-taking system. They allowed the classification of anal-

ysis units and the calculation of cases, and the defining of sub-themes. It was 

also possible to draw preliminary substantive conclusions from the tables.  Fi-

nally, I named and defined the main themes.  
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4 Research results and their interpretation  

 

4.1 Findings from the image analysis   

 

This chapter synthesises the findings from a qualitative image analysis focusing 

on the dimensions of People and Places. The general characterisations of the 

schools’ Instagram accounts are also included. The visual content was published 

on Instagram by the accounts of seven comprehensive schools of the City of 

Helsinki during a three-month period in 2021. The tables are based on data that 

was updated May 24th, 2021.   

 

4.1.1 General characterisation of Instagram accounts  
  

The Instagram accounts of the selected comprehensive schools are geograph-

ically representative of the capital of Finland, from the southern part of Helsinki 

to the north (see chapter 3.3.). In the TABLE 3, the school names (pseudonym), 

first publication, number of image publications, followers and followed accounts 

are presented. 

 

TABLE 3. Accounts of the Helsinki comprehensive schools (pseudonyms), date of the 
first Instagram (IG) publication, numbers of publications, followers, and follows per ac-
count.   
  

 
Name  
(pseudonym) 
  

First IG 
publication  
  

Image  
publication 
  

Follower  
  

Followed  
  

 
Aino  11.8.2016  853  737  237  

 
Annikki  2.10.2019  110  438  137  

 
Ilmarinen  24.1.2020  440  547  42  

 
Joukahainen  7.9.2016  1099  712  39  

 
Lemminkäinen 25.4.2016  1111  940  432  

 
The maid of the North  25.9.2019  97  280  40  

 
Väinämöinen  15.9.2017  486  844  211  

  

The first Instagram publications were posted in 2016 by Lemminkäinen (April 25, 

2016), Aino (August 11, 2016) and Joukahainen (September 7, 2016). Ilmarinen 
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was the latest to start using Instagram as communication channel (January 24, 

2020).   

 

In these seven accounts, the number of visual units, single photos and videos, 

varies from about one hundred to over one thousand images. Lemminkäinen was 

the most active publisher with 1,111 units, the second was Joukahainen with 

1,099 units, and the fewest units had been published by Annikki, 110 units, and 

The maid of the North, 97 units.  

  

The number of followers varied from about 300 to just over 900. Lemminkäinen 

(940) and Väinämöinen (844) had the most followers, while Annikki (438) and 

The maid of the North (280) had the fewest. The Instagram accounts of Lem-

minkäinen (432) and Aino (237) followed the most other accounts. The Ilmarinen 

(42) and The maid of the North (40) followed the fewest other accounts.  

  

During the three-month period, the seven comprehensive schools published a 

total 766 images on their Instagram accounts. TABLE 4 indicates the school-spe-

cific numbers of analysed image units published from the beginning of the spring 

semester 2021 to the end of March.   

 

The number of Instagram publications varied to some extent between schools. 

Väinämöinen was most active in posting, with 231 units, which was 30% of all 

images, while Ilmarinen shared 203 units (27%), Aino 93 units (12%), 

Joukahainen 81 (10%), The maid of the North 62 units (8%), Lemminkäinen 61 

units (8%) and Annikki 35 units (5%).   
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TABLE 4. The number of images published by schools in January–March 2021.  
  

 
Name  
(pseudonym) 
  

 
 
January  

 
 
February  

 
 
March  

 
Total number  
of images  
  

 
Aino  

 
 
46  

 
 
27  

 
 
20  

 
93  
(12%)   

 
Annikki   

 
 
16  

 
 
8  

 
 
11  

 
35  
(5%)  

 
Ilmarinen  

 
 
78  

 
 
52  

 
 
73  

 
203  
(27%)  

 
Joukahainen    

 
 
44  

 
 
17  

 
 
20  

 
81  
(10%)  

 
Lemminkäinen  

 
 
15  

 
 
29  

 
 
17  

 
61  
(8%)  

 
The maid of the North   

 
 
26  

 
 
25  

 
 
11  

 
62  
(8%)  

 
Väinämöinen   

 
 
70  

 
 
82  

 
 
79  

 
231  
(30%)  

   

295  
(39%)  
  

240  
(31%)  

231  
(30%)  

766  
(100%)  

  

The highest number of images was shared in January 2021 out of the three 

months in the research period. In total, the schools published 295 images, which 

is 39% of the 766 image units. In February, they published 240 units (31%) and 

in March, 231 units (30%).   

  

As for the type of content, still images were more predominant than other image 

formats posted on Instagram accounts by schools (TABLE 5). Approximately 

95.9% of the content, 731 units, was still images. The remaining categories in-

cluded videos, with 34 units (4%), and other formats, with 1 unit (0.1%).  

  



 

28 
 

TABLE 5. Image formats published by schools on their Instagram accounts.  

  

 
Name  
(pseudonym) 
  

 
 
Still image  

 
 
Video  

 
Other  
formats  

 
Total amount  
of images   

 
 
Aino  

 
82  
(89%)  

 
11  
(11%)  

 
–  

 
 
93  

 
 
Annikki 

 
33  
(94%)  

 
2  
(6%)  

 
– 

 
 
35  

 
 
Ilmarinen   

 
201  
(99%)  

 
1  
(0.5 %)  

 
1  
(0.5%)  

 
 
203  

 
 
Joukahainen     

 
80  
(99%)  

 
1  
(1%)  

 
–  

 
 
81  

 
 
Lemminkäinen   

 
61  
(100%)  

 
– 

 
– 

 
 
61  

 
 
The maid of the North  

 
60  
(97%)  

 
2  
(3 %)  

 
– 

 
 
62  

 
 
Väinämöinen   

 
214  
(93%)  

 
17  
(7%)  

 
– 

 
 
231  

   731  
(95.9%)  
  

34  
(4%)  

1  
(0.1%)  

766  
(100%) 

  

The number of video publications was 34 (4% of the analysed data) and there 

was only one unit (0.1%) for other publication formats. Most of the videos were 

published by Väinämöinen, a total of 17 videos, which were 7% of all images 

shared by Väinämöinen. Aino shared 11 videos (11%). In general, most of the 

schools published only 1–2 videos during the three-month period.  

  

As TABLE 6 indicates, most of the images (83%) were posted to Instagram as 

parts of a series of images. In the context of Instagram, these series of images 

are also known by the name ‘carousel posts’. The total amount of images in-

cluded in series was 637, out of 766 images. In contrast, only 127 images (17%) 

were posted individually. Overall, there were a total 147 series of images.  
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TABLE 6. Proportion of series of images (carousel posts) compared to single-image 

posts.  

  

 
Name 
(pseudonym) 
  

 
Images   
in series   

 
Single images  
and videos  
   

 
Series of images 
(carousel posts)  
  

 
Aino  

 
67  
(72%)  

 
26  
(28%)  

 
16  
(11%) 

 
Annikki   

 
28   
(80%)  

 
7  
(20%)  

 
6  
(4%)  

Ilmarinen   

 
161  
(80%)  

 
42  
(20%)  

 
40  
(27%)  

Joukahainen   

 
62   
(77%)  

 
19  
(23%)  

 
18  
(12%)  

Lemminkäinen 

 
56    
(92%)  

 
5  
(8%)  

 
11  
(8%)  

The maid of the North  

 
57  
(92%)  

 
5  
(8%)  

 
13  
(9%)   

Väinämöinen   

 
206   
(90%)  

 
25  
(10%)  

 
43  
(29%)  

   

637  
(83%)  
  

127  
(17%)  

147  
(100%)  

  

In general, the results indicate that the number of Instagram carousel posts varied 

considerably between schools. The maid of the North and Lemminkäinen posted 

the greatest proportion of image series, 92% of both schools’ total publications 

on Instagram. However, quantitatively most of the images in this category were 

published by Väinämöinen, 206 units (90%), Ilmarinen, 161 units (80%), and 

Aino, 67 units (72%) in relation to other categories.  Focusing on series of images, 

the most series were posted by Väinämöinen with 43 units (29%) and Ilmarinen 

with 40 units (27%). 

  

In the carousel posts, the number of images varied from a couple of images up 

to the maximum, 10 images shared in the same release. On Instagram, the im-

ages of a series are placed behind one main image, as if in their own folder, and 

these images are typically related to the same theme from different perspectives. 

The publisher always decides in advance which of the images appears as the 

main image and in the account profile. The carousel image can be identified by 
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the dots at the bottom of the image. The other images of the carousel can be 

displayed on a mobile device by swiping the image to the next page.  

 

As TABLE 7 summarises, series including 2–3 images were more common than 

series of 4–6 images or 7–10 images. In total, 70 units (48%) were series of 2–3 

images, while 54 series of 4–6 images were posted (37%), and 23 series of 7–10 

images (15%). Ilmarinen shared the most units with 2–3 images, with 21 units, 

followed by Väinämöinen with 19 units, and Joukahainen with 13 units. For the 

most series of 4–6 images, both Väinämöinen and Ilmarinen published 14 units, 

and Lemminkäinen 8 units. Väinämöinen published 10 units with 7–10 images, 

while Ilmarinen posted 5 such units.  

  

TABLE 7. Variations of Instagram carousel posts by comprehensive schools. 
  

 
Name  
(pseudonym) 

 
2–3  
images  
or videos   

 
4–6  
images  
or videos  

 
7–10  
images  
or videos  
  

 
 
Aino  

 
 
8  

 
 
5  

 
 
3  

 
 

Annikki 

 
 
2  

 
 
4  

 
 
– 

 
 
Ilmarinen  

 
 
21  

 
 
14  

 
 
5  

 
 
Joukahainen   

 
 
13  

 
 
4  

 
 
1  

 
 
Lemminkäinen  

 
 
2  

 
 
8  

 
 
1  

 
 
The maid of the North  

 
 
5  

 
 
5  

 
 
3  

 
 
Väinämöinen  

 
 
19  

 
 
14  

 
 
10  

   70  
(48%)  
  

54  
(37%)  

23  
(15%)  
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4.1.2 People   
  

The Instagram images published by the seven comprehensive schools were also 

examined through the category of People in the qualitative content analy-

sis.  First, school-specific data based on the final calculations is analysed (TABLE 

8). Second, an interpretation of the data with specific emphasis on how people 

were portrayed on the school Instagram accounts is presented.   

 

TABLE 8. People represented in the Instagram images from comprehensive schools.  
  

 
 
Name 
(pseudonym) 
  

 
 
No  
people  

 
 
Group of  
students   

 
Part of  
student  
(hand)  

 
 
Pair of  
students  

 
 
 
Student  

 
Student 
and 
teacher 
   

 
 
 
Others  

 
 
Total 
amount  

 
 
Aino  

 
40  
(43%)  

 
30  
(32%)  

 
7  
(7.5%)  

 
6  
(6.5%)  

 
5  
(5.5 %)  

 
4  
(4%)  

 
1  
(1.5%)  

 
93  
(100%)  

 
 
Annikki  

 
19  
(54%)  

 
6  
(17%)  

 
5  
(15%)  

 
1  
(3%)  

 
4  
(11%)  

 
–  

 
–  

 
35  
(100%)  

 
 
Ilmarinen   

 
137  
(67.5 %)  

 
33  
(16%)  

 
14  
(7%)  

 
10  
(5%)  

 
4  
(2%)  

 
1  
(0.5%)  

 
4  
(2%)  

 
203  
(100%)  

 
 
Joukahainen    

 
37  
(46%)  

 
17  
(20%)  

 
16  
(20%)  

 
3  
(4%)  

 
2  
(4%)  

 
4  
(4%)  

 
2  
(2%)  

 
81  
(100%)  

 
 
Lemminkäinen  

 
14  
(23%)  

 
22  
(36%)  

 
10  
(16%)  

 
3  
(5%)  

 
6  
(10%)  

 
2  
(3%)  

 
4  
(7%)  

 
61  
(100%)  

 
The maid  
of the North  

 
21  
(34%)  

 
29  
(47%)  

 
4  
(6%)  

 
8  
(13%)  

 
–  

 
–  

 
–  

 
62  
(100%)  

 
 
Väinämöinen  

 
115  
(50%)  

 
30  
(13%)  

 
43  
(19%)  

 
17  
(7.5%)  

 
17  
(7%)  

 
5  
(2%)  

 

4  

(1.5%)  

 
231  
(100%)  

   383  
(50%)  
  

167  
(22%)  

99  
(13%)  

48  
(6%)  

38  
(5%)  

16  
(2%)  

15  
(2%)  

766  
(100%) 

 

The analysis answered the following questions: Who are the subjects of the visual 

images published by the schools? How are people portrayed in these images? 

Six main categories were identified in the content: No People, Group of Students, 

Part of student, Pair of students, Student, and Student and Teacher. The category 

of Others was created to include content that did not fit in any of those categories. 

Though these categories were exclusive for the purpose of classifying the mate-

rial, most of the content included more than one category. In this study, only the 

most relevant category was examined. Some illustrative examples are shown in 

IMAGE 2 and IMAGE 3.  
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IMAGE 2. Group of students by Annikki 15.2.2021, hands of students (included in the 
category of the Part of student) by Aino 15.1.2021, Pair of students by Ilmarinen 
15.1.2021. 
 
  

   

IMAGE 3. Portrayal of a student by Joukahainen 24.3.2021, Student and teacher by 
Lemminkäinen 15.2.2021, group of teachers (included in the category of Others) by 
Väinämöinen 1.2.2021. 

  

 

Overall, there were no people in half of the Instagram images, in total 383 image 

units out of 766. The sub-category No People was the most common in the Peo-

ple category on the Instagram accounts of five schools: Ilmarinen, 137 units 

(67.5%), Annikki, 19 units (54%), Väinämöinen, 115 units (50%), Joukahainen, 

37 units (46%), and Aino, 40 units (43%).  The maid of the North posted 21 units 

(34%) and Lemminkäinen posted 14 units (23%), making this sub-category the 

second most common one for those schools.   

  

In general, visualisations of groups of students were the second most common 

sub-category in the school Instagram images, making up 167 images (22%). The 

highest percentages of images representing groups of students were published 

by The maid of the North (47%) and Lemminkäinen (36%).   
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Only 5 percent of the material, 38 image units, portrayed individual students. An-

nikki posted the most images with one student, 4 units (11%), followed by Lem-

minkäinen, 6 units (10%) and Väinämöinen, 17 units (7%). The Instagram ac-

count of The maid of the North did not contain any images depicting an individual 

student. More common than portraying an individual student was cropping an 

image so that only part of the person was visible in the image, for example a 

student’s hand holding a watercolour brush, cutting with Fiskars scissors, or typ-

ing on a computer keyboard. In total, 99 images (13%) represented a part of the 

student. This sub-category was the second most common in the images from 

Väinämöinen, 43 units (19%) and Joukahainen, 16 units (20%).   

 

There were 48 images showing pairs of students, which was 6% of the material. 

The maid of the North published the most pictures of pairs, 8 units (13%), followed 

by Väinämöinen, 17 units (7.5%). The sub-categories of Part of student and Pair 

of students appeared on the Instagram profiles of each comprehensive school. 

Only 2% of images, 16 units, showed a student and teacher working together in 

the classroom, inside the school building, or outdoors. Two percent of the images, 

15 units, were placed in the Others category because they did not fall under any 

of the previously mentioned categories. There were no images posted by Annikki 

or The maid of the North in these last two categories.  

  

No people (50%)  

  

There were no people present in half of the comprehensive school Instagram 

images, and these images focused on exhibiting and emphasising students’ per-

sonal learning outcomes, for example paintings, drawings, handicrafts, snow and 

ice sculptures, pastries, and food portions produced and finished during classes. 

The Instagram images also show the learning process, demonstrating tools, ma-

terial, and works in progress. Some of the images were taken in empty interiors 

of the school building.  

  

It was possible to identify some school-specific focuses in the content of the im-

ages in this category. Aino posted images of students’ handicrafts and six series 
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of clip and character animations. Väinämöinen focused on large series of images 

of students’ artworks, and another predominant topic was images from science 

lessons as well as social advocacy posters showing municipal election ads made 

by students. Joukahainen distributed images of posters campaigning against bul-

lying and racism and in support of sexual diversity, reading, and African food 

week. Annikki published some series of images on students’ colourful clip art and 

watercolour paintings hanging on the walls of the classrooms and the school’s 

corridors. Ilmarinen’s specialty was visualisations of food: freshly baked Karelian 

pastries and muffins, Runeberg tarts and pizza slices. On Mondays, the school 

published a weekly menu, and the school building was repeatedly photographed 

in the lights of the winter sun. Lemminkäinen posted atmospheric pictures of win-

tery nature, but also authentic handicrafts made by students. The Instagram of 

The maid of the North was also dominated by the students' traditional handicrafts 

as well as snow sculptures of the coronavirus.  

  

Group of students (22%)  

  

In the school Instagram accounts, the most common visualisation of persons was 

to represent them as members of a group. The sub-category Group of Students 

portrayed a community of learners operating and studying together in class-

rooms, visiting various places, and especially enjoying outdoor activities with skis, 

skates, and sleds. In these visual images, the people cannot be identified, be-

cause most of the group activities were recorded from afar to fit as many people 

as possible in the same image. The students were presented as a cohesive group 

behaving uniformly, for example, everyone was skiing away from the photogra-

pher, sitting at a round table in Yrityskylä (Business Village) or watching a tutorial 

on the same screen.   

  

A common school-specific feature was an exceptionally large number of images 

taken outdoors. Väinämöinen published several videos of students skiing in the 

snowy schoolyard surrounded by a wall of apartment buildings. In the images 

from Joukahainen and Annikki, the joys of winter were also showcased, and the 

allure of the snow was experienced through group activities in the forest and skat-

ing on an ice rink. Students of Lemminkäinen hiked in the forest of Kuusijärvi, 
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where the nature excursion culminated with a campfire. In February, the rising 

sun turned the sky bright yellow, and a picture from The maid of the North shows 

a group of students skiing on the horizon.  

  

Part of student (13%)  

  

More often than portraits, students were presented in Instagram images partly by 

utilising symbolic motifs. In this category, a student's hand is repeated in visual 

storytelling as a symbolic element, and it refers to the student’s personal learning 

by doing. The hand represented learning activities in different school subjects, 

not only in arts, crafts, and home economics but also in experimental sciences 

like chemistry and physics.  

  

In the images from Aino and Väinämöinen, learning in physics and chemistry les-

sons was presented with images of students’ hands testing materials and meas-

uring the intensity of reactions. Also very common was use of a student’s hand in 

visualisations of lessons in home economics, arts, and crafts, like painting with 

watercolours and baking Karelian pastries. In these pictures, the gaze is limited 

to the concrete instruments of learning, as if seen through the student’s own eyes, 

from a personal perspective.  

  

Pair of students (6%)  

  

Images featuring pairs of students were posted to Instagram accounts by all of 

the schools. The learning duo is depicted performing a task together, usually fac-

ing a computer, a book, a game board, or a downhill slope opening beneath 

sledders. Pairs were photographed moving both indoors and outdoors, in the 

snowy forests, skiing, and sledding, for example in the Instagram of Väinämöinen, 

Joukahainen, Lemminkäinen and The maid of the North.  

  

In this sub-category, as in others, some schools appeared to focus on particular 

themes. In February, Aino posted pair portraits of the medallists of the traditional 

skiing competition before the winter holiday, openly looking at the camera. In the 

visualisations of Väinämöinen, the pairs never looked at the camera and seemed 
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to focus intensively on solving tasks. They were photographed in the classroom 

as well as in the school environment and outdoors in various positions and from 

various angles, but always in such a way there was no risk of identification. How-

ever, some schools posted a few pictures of pairs looking at the camera, for ex-

ample Aino and Ilmarinen posted images of interactive viewers.  

 

Students (5%)  

  

Quite rarely, the schools posted pictures of individual students on Instagram. In 

those portraits, students typically appeared facing away from the camera, back 

to the viewer, or with the faces hidden or cropped out of the image. Some of the 

children were photographed from far away so there was no way they could be 

identified. Images of individual students often show them focused on, for exam-

ple, watching a video on an iPad, reading a book, or skiing in a snowy landscape. 

One exception was the portrait of a student who won a medal in a ski race, pub-

lished by Aino. The girl is looking at the camera, without a mask, and is identifia-

ble.  

  

There are also school-specific focuses in this sub-category. Pictures of 

Väinämöinen and Annikki showed learning-focused children who seem to be curl-

ing up to read or draw, undisturbed by the photographer. The traditional skier 

portraits by Aino showed the winners of a ski competition in front of the school. 

On the Instagram accounts of Joukahainen and Lemminkäinen, a student is pho-

tographed outdoors, as a distant solitary or downhill skier. Ilmarinen represented 

the opposite expressive style and published two portraits of boys looking straight 

at the camera but protecting their faces with masks.  

  

Student and teacher (2%)  

  

On the school Instagram accounts, there were relatively few visual images rep-

resenting teachers and students together. Annikki and The maid of the North did 

not publish any teacher-student pictures on their accounts. It was typical in this 

sub-category for the teacher to be depicted surrounded by students. Either the 

teacher was standing in front of the class and the students were sitting at their 
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desks, or the students were gathered around their teacher. The teachers could 

be identified by the face mask worn during the Covid-19 pandemic. The youngest 

students in elementary school usually do not use a mask. The Instagram images 

showed approximately the same amount of male and female teachers.  

 

Others (2%)  

  

The last sub-category was for Instagram images representing people other than 

students, for example, a teacher, a group of teachers, or school visitors. In the 

pictures, a teacher might be photographed in the middle of a teaching situation 

in the classroom, walking in a school corridor, or arriving at the school on skis, 

with no students present. Only one group of teachers, from Väinämöinen, was 

portrayed. Even in this picture, individuals could not be identified, as emojis were 

placed over the faces of the teachers.  

 

4.1.3 Places  
  

This chapter focuses on the places shown in the Instagram images. Where was 

the picture photographed? What was the place represented in this image? First, 

school-specific data is analysed based on the calculations of images in each cat-

egory, and second, an interpretation is presented of the specific emphases in the 

visualisations of learning environments. IMAGE 4 presents three visual images 

in the category of Classroom, and in IMAGE 5 there are three images from the 

category of Outdoors.  
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IMAGE 4. Instagram images photographed in a classroom by The maid of the North 
1.2.2021, by Joukahainen, 2.2.2021, and by Aino, 16.1.2021. 
 
  

   

IMAGE 5. Images representing the category of Outdoors by Väinämöinen, 10.2.2021, 
Ilmarinen, 19.2.2021 and Lemminkäinen, 5.2.2021.   

  

As TABLE 9 summarises, in this qualitative image analysis, six main categories 

were identified in the Instagram content: Classroom, Outdoors, School Interior, 

Schoolyard, Excursion, and At Home. The category of Others was also created 

to include content that did not fit in any of those categories. Though these cate-

gories are mutually exclusive for the purpose of classifying the research material, 

most of the content included aspects of more than one category. In this study, 

the most relevant category was selected for each photo.   
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TABLE 9. Places represented in school Instagram images.  
  

 
Name 
(pseudonym)  

 
 
Classroom  

 
 
Outdoors  

 
School  
interior  

 
School 
yard  

 
 
Excursion  

 
At 
home  

 
 
Others  

 
Total 
amount  

 
Aino  

 
46  
(50%)  

 
16  
(17%)  

 
6  
(6.5%)  

 
6  
(6.5%)  

 
15  
(16%)  

 
3  
(3%)  

 
1  
(1%)  

 
93  
(100%)  

 
Annikki   

 
13  
(37%)  

 
2  
(6%)  

 
12  
(34%)  

 
8  
(23%)  

 
–  

 
–  

 
–  

 
35  
(100%)  

 
Joukahainen    

 
36  
(44%)  

 
16  
(20 %)  

 
15  
(19%)  

 
1  
(1%)  

 
4  
(5%)  

   
– 

 
9  
(11%)  

 
81  
(100%)  

 
Ilmarinen   

 
95  
(47%)  

 
12  
(6%)  

 
28  
(14%)  

 
22  
(11%)  

 
10  
(5%)  

 
15  
(7%)  

 
21  
(10%)  

 
203  
(100%)  

 
Lemminkäinen   

 
24  
(39%)  

 
22  
(36,5%)  

 
– 

 
3  
(5%)  

 
10  
(16.5%)  

 
– 

 
2  
(3%)  

 
61  
(100%)  

 
The maid  
of the North   

 
29  
(47%)  

 
31  
(50%)  

 
– 

 
2  
(3%)  

 
– 

 
–  

 
–  

 
62  
(100%)  

Väinämöinen 

 
152  
(66%)  

 
29  
(13%)  

 
21  
(9%)  

 
– 

 
–  

 
3  
(1%)  

 
26  
(11%)  

 
231  
(100%)  

   

395  
(51%)  
  

128  
(17%)  

82  
(11%)  

42  
(5%)  

39  
(5%)  

21  
(3%)  

59  
(8%)  

766  
(100%)  

  

The results indicate that in total, 395 units (51%) appeared in the category of 

Classroom. The classroom category was the most common among the Instagram 

accounts of the six comprehensive schools: Aino posted 46 units (50%), 

Väinämöinen 152 units (66%), Joukahainen 36 units (44%), Ilmarinen 95 units 

(47%) and Lemminkäinen 24 units (39%). In the Instagram account of The maid 

of the North, the Classroom category was the second most common with 29 units 

(47%). Visualisations representing school interiors other than the classroom 

made up 11% of the visual data. Out of 82 collected units, the highest number of 

images was published by Annikki, with 12 units (34%), and Joukahainen, with 15 

units (19%). No images in this sub-category were posted by Lemminkäinen or 

The maid of the North.  

  

Furthermore, 17% of the Instagram images, 118 units, were classified in the sub-

category Outdoors. The schools with the highest percentages of images in this 

sub-category were The maid of the North, 31 units (50%) and Lemminkäinen 22 

(36.5%). The schoolyard appaired in 5% of Instagram posts, in 42 units. This sub-

category was the most common in the images by Annikki with 8 units (23%) and 
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Ilmarinen, 22 units (11%). Väinämöinen did not release any images in this cate-

gory.  

  

In the sub-category of Excursion there were 49 images, which was 6% of all pub-

lications. The highest number of excursion images was posted by Lemminkäinen, 

20 units (16,5%) and Aino, 15 units (16%). Väinämöinen, Annikki and The maid 

of the North did not publish any pictures depicting school excursions.  

  

Three percent of the material, a total of 21 images, was photographed at home. 

Ilmarinen published 15 images taken at home, which was 7% of the school’s pub-

lications. Four comprehensive schools – Joukahainen, Annikki, Lemminkäinen, 

and The maid of the North – did not publish any pictures photographed at home.  

  

Eight percent of the images did not fit in any of the established categories. The 

category of Others included 11% of the pictures from Väinämöinen, 26 units, and 

Joukahainen, 9 units, and 10% of the pictures from  Ilmarinen, 21 units. Two com-

prehensive schools – Annikki and The maid of the North – did not publish any 

pictures included in the Other category.  

  

Classroom (51%)  

  

The classroom was the main location in the schools’ Instagram publications. The 

schools published images from the lessons in a variety of subjects, like lan-

guages, mathematics, and sciences, but there was a clear preference for images 

from the classrooms of home economics, handicrafts, and visual arts. These vis-

ualisations of classrooms usually showed what students were doing to learn and 

what learning outcomes they finally achieved, and numerous pictures exhibited 

students’ final works arranged on the walls or tables of the classroom.   

  

The use of close-ups and perspectives varied in the classroom images. Most of 

the images had a very particular focus on one subject, but some of them pre-

sented the activities of the classroom, the teaching situation, and social interac-

tion from a broader perspective, for example the bright art classroom of 

Väinämöinen where students were painting portraits of celebrities. There were 
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people in the classrooms, usually groups of students, but in the classrooms of 

Aino, Väinämöinen, Ilmarinen, and Lemminkäinen, teachers were also present in 

some images. The classroom was represented as a place for concentration and 

hands-on activities. The motif of the learner’s hand was often featured in the im-

ages from all seven schools.  

  

Outdoors (17%)  

  

The second most popular location in school Instagram posts was outdoors, show-

ing people braving the Finnish winter, enchanted by the snow and ice. In general, 

the visualisations presented groups of students moving in the snowy nature and 

forests of Helsinki, presented as very active and at the same time distant actors, 

often running away from the photographer's perspective. The images were taken 

at a wide angle, as if trying to accommodate as many people as possible. Sur-

rounded by snow, students shaped snowballs, sledded down the hill, skied, 

skated, and hiked energetically.   

  

Different schools also had different focuses in the images belonging to the Out-

doors sub-category. Väinämöinen focused on documenting the urban outdoor 

environment, surrounded by walls of apartment buildings, where students skied 

downhill. The visualisations of Joukahainen, Lemminkäinen and The maid of the 

North emphasised the diversity of arctic outdoor activities during the winter, in-

cluding hiking in the snowy forest. Sculptures of snow and ice were published by 

Aino, Lemminkäinen, and The maid of the North.  

  

School interior (11%)  

  

The sub-category School Interior includes visualisations of learning environments 

photographed inside the school building but in areas other than the classroom, 

for example, in the school library, corridors, lounges, bathroom, gym, canteen, 

and restaurant. These images shared school-specific information about learning 

environments as a space in which children and young people act as co-operative 

actors and experiencers. Often these images represented intermediate spaces, 

people’s transitions from outside to inside and into the classroom where teaching 
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was held. A few pictures only showed space, e.g., an empty school canteen or 

lounge.  

  

In general, the pictures in this sub-category included both groups of students and 

pairs of students inside the school, for example, playing billiards in the library, 

sitting on a sofa, or standing in line in the school corridors. People were depicted 

as part of the environment, an interior that defined them as actors, either as stu-

dents or teachers at that school. Moreover, some of the schools presented their 

premises quite openly and highlighted the functionalities related to the space. For 

example, Väinämöinen presented pictures of the school's modern quiet work-

rooms behind glass walls and a ballroom with wide steps on which pairs of stu-

dents were lying and watching the screen of a computer. Annikki published pic-

tures showing an exhibition of students’ paintings in the school corridors. 

Väinämöinen, Joukahainen and Ilmarinen also published portraits of dogs visiting 

the school building.   

  

Schoolyard (5%)  

  

All of the schools except Väinämöinen published pictures showing their snowy 

schoolyards, sometimes also including part of the school building. In general, in 

these visualisations, people are depicted from so far away that they cannot be 

identified. The exception was the traditional skier portraits by Aino showing the 

winners of the ski competition in front of the school.  

  

There were some school-specific focuses apparent. In the images from Annikki, 

chemistry experiments were carried out in the schoolyard and rainbows were 

painted in the snow. Ilmarinen released several images of the exterior of the 

school building, in the cool winter light. The schoolyard was also photographed 

from the inside of the school building, through a window. Lemminkäinen shared 

a couple of pictures of a colourful ice brick wall that students gathered to admire 

in the schoolyard.   
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Excursions (5%)  

  

Although it was clear that the classroom was the most important location in the 

Instagram images, there were also some visualisations published of the school’s 

excursions. Both Aino and Ilmarinen posted pictures from a visit to the Yrityskylä 

(Business Village), with students sitting at team tables or role playing working life 

skills. Lemminkäinen showed an experiential trip to nature, in the central park of 

Helsinki, where students fed birds, visited a pet cemetery, and ate snacks at 

Maunula House.  

  

At home (3%)  

  

The 766 Instagram images also included some rarities, images taken at a 

teacher’s or student’s home. The subjects of the pictures taken at home were 

very limited. First, the Instagram images of Aino showed the desks of distance 

workers, and second, Väinämöinen and Ilmarinen published images of beautifully 

set dining tables, freshly baked pastries, and ready-made food portions.   

  

Others (8%)  

  

Instagram images that did not show any recognisable location or could not be 

connected to any recognisable place were coded in the Other sub-category. This 

part of the material included advertising posters, cartoons, screenshots, texts on 

PowerPoint slides, websites, and menus of the week. Images were usually com-

puter-generated graphic works. Above all, the image did not provide any infor-

mation about the physical appearance of the place.  

 

4.2 Findings from the thematic analysis  

 

In the thematic analysis, the series of images, so-called Instagram carousel 

posts, were used as the unit of analysis. One set of visual images could contain 

2 to 10 images. In this chapter, the main findings of the thematic analysis are 

presented and explained in accordance with the method outlined in Braun and 

Clarke (2006), including six steps: getting to know the research data, coding of 



 

44 
 

the material, perceiving the themes, reviewing the themes, naming and defining 

the themes, and finally authoring the report.   

  

The selected research data consisted of a total of 147 units of analysis. The 147 

series of images contained a total of 637 Instagram images. TABLE 10 shows an 

overview of the final themes and their prevalence among the seven Helsinki com-

prehensive schools. In this study, only the most relevant theme for each unit is 

analysed – units appeared in only one category each.   

  

The main themes presented by the seven schools in their Instagram accounts 

are highly diverse. As TABLE 10 lays out, five main themes were identified in the 

content, with 19 sub-themes: 1) Our School, 2) Steps of Learning, 3) Outdoor 

Activities, 4) Exhibition and 5) Current Topics.  

 

TABLE 10.  The final categorisation of the thematic analysis includes five main themes 
with 19 sub-themes.  
  

 
Main themes  

 
Sub-themes  

  

 
Steps of learning  

 
1. Arts and crafts  
2. Home economics  
3. Science  
4. Play and gaming  

 
Exhibition  

 
5. Arts  
6. Handicrafts  
7. Baking and cooking  

 
Our school  

 
8. Traditional classroom and learning space  
9. Modern teaching and learning space  
10. School interior as a work environment  
11. Learning community  

 
Outdoor activities  

 
12. Sledding down hills  
13. Skating  
14. Cross-country skiing  
15. Snow and ice art  
16. Forest excursions  

 
Current topics  

 
17. Calendar days  
18. Invitations to clubs and events  
19. Campaigns and competitions  
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Analysis of the content (TABLE 11) reveals that all five final themes were included 

in the Instagram posts by Väinämöinen and Ilmarinen. In the account of Annikki, 

there were series in only two categories, Steps of Learning and Exhibition.  

 

As TABLE 11 indicates, the theme of Steps of Learning appeared most frequently 

in the content, specifically in 52 units, which was 34% of all publications. This 

category was quite wide and included series in a variety of sub-themes: arts & 

crafts, home economics, science, and play and gaming. The next most frequent 

categories for the series of images were in the themes of Exhibition, 31 units 

(24%), Our School, 26 units (17%) and Outdoor Activities, 26 units (17%), while 

the fewest series fell under the theme of Current Topics, 12 units (8%).  

 

TABLE 11.  School-specific results of thematic analysis and five main themes derived 
from the visual data.  
  

 
 
Name 
(pseudonym)  

 
 
Steps of  
learning  

 
 
 
Exhibition   

 
 
 
Our school   

 
 
Outdoor  
activities   

 
 
Current  
topics  

 
Total amount  
of series   
(images)  
  

 
Aino    

 
4 (10)   
(15%)   

 
3 (13)   
(20%)   

 
6 (29)   
(43%)   

 
3 (15)   
(22%)   

 
–   

  
16 (67)   

 
Annikki   

 
4 (17)   
(61%)   

 
2 (11)   
(39%)   

 
–  

 
–   

 
–   

 
6 (28)   

 
Ilmarinen   

 
13 (49)   
(31%)   

 
14 (55)   
(34%)   

 
6 (29)   
(18%)   

 
2 (7)   
(4%)   

 
5 (21)   
(13%)   

 
40 (161)   

 
Joukahainen     

 
9 (38)   
(61%)   

 
–  

 
2 (5)   
(8%)   

 
4 (11)   
(18%)   

 
3 (8)   
(13 %)   

 
18 (62)   

 
Lemminkäinen   

 
2 (11)   
(20%)   

 
1 (5)   
(9%)   

 
3 (12)   
(21%)   

 
5 (28)   
(50%)   

 
–  

 
11 (56)   

 
The maid of the North  

 
2 (9)   
(16%)   

 
2 (9)   
(16%)   

 
– 

 
7 (28)   
(49%)   

 
2 (11)   
(19%)   

 
13 (57)   

 
Väinämöinen   

 
18 (81)   
(39%)   

 
9 (58)   
(28%)   

 
9 (31)   
(15%)   

 
5 (22)   
(11%)   

 
2 (14)   
(7%)   

  
43 (206)   

    52 (215)   
(34%)   

31 (151)   
(24%)   

26 (106)   
(17%)   
  

26 (111)   
(17%)   

12 (54)   
(8%)   

147 (637)  
(100%) 

  

In particular, every comprehensive school published images in the theme of 

Steps of Learning, a total of 52 units. The highest number of images was posted 

by Väinämöinen (18 units) and Ilmarinen (13 units). Joukahainen posted 9 units, 
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Annikki 4 units, Aino 4 units, Lemminkäinen 2 units and The maid of the North 2 

units.   

 

The theme of Exhibition included 31 units and appeared most often in the Insta-

gram posts of Ilmarinen (14 units) and Väinämöinen (9 units). The rest of the 

Exhibition series were posted by Aino (3 units), The maid of the North (2 units), 

Annikki (2 units) and Lemminkäinen (1 unit). There were three sub-themes de-

fined under this theme: arts, handicrafts, and baking and cooking.  

  

The theme of Our School included 26 posts, and the highest number of series (9 

units) was published by Väinämöinen. More specifically, this category included 

the following subthemes: traditional classroom and learning space, modern 

teaching and learning space, school interior as a work environment, and learning 

community. The rest of the image series were published by Ilmarinen (6 units), 

Aino (6 units), Lemminkäinen (3 units) and Joukahainen (2 units).  

  

A total of 26 posts were distributed in the theme of Outdoor Activities. The highest 

number of posts were published by The maid of the North (7 units), Lem-

minkäinen (5 units) and Väinämöinen (5 units). Outdoor activities were also pre-

sented by Joukahainen (4 units), Aino (3 units) and Ilmarinen (2 units). This cat-

egory included five subthemes: sledding down hills, skating, cross-country skiing, 

snow and ice art, and forest excursions.  

  

The fifth main theme, Current Topics, included 12 units, and the most were pub-

lished by Ilmarinen (5 units) and Joukahainen (3 units).  In addition,  Väinämöinen 

and The maid of the North both released 2 units. There were three sub-themes 

included in this theme: calendar days, invitations to clubs and events, and cam-

paigns and competitions.   

  

To summarise the results of the thematic analysis, the frequency at which the 

seven main themes appeared varied greatly between the seven school Instagram 

accounts. The main rule was that the more posts the school had shared, the more 

themes could also be found and explored in its images. According to the retrieved 

and analysed content, all five final themes were included in the Instagram posts 
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by Väinämöinen (43 analysis units) and Ilmarinen (40 analysis units). In contrast, 

Annikki published only six series of images, which were defined under two 

themes.  

  

It was also apparent in the thematic analysis that there were clear emphases on 

certain themes in the schools’ posts. Steps of Learning was the most common 

theme, including in total 52 series of images (34%). Furthermore, it was the only 

one of the main themes appearing on every school Instagram account. Three 

schools, Väinämöinen (39%), Joukahainen (61%) and Annikki (61%), shared the 

highest number of posts under this theme. Exhibition was the second most com-

mon theme with 31 Instagram posts (24%). This theme appeared the most in the 

image series from Annikki (39%) and Ilmarinen (34%). In contrast, Joukahainen 

did not have any posts under this theme. The third most common themes were 

both Our School (17%) and Outdoor Activities (17%). Our School proved to be 

the most common theme only in the series from Aino, with 6 posts (43%). In the 

posts from Annikki and The maid of the North the theme did not appear at all. 

The theme of Outdoor Activities appeared most in the posts by Lemminkäinen 

(50%) and The maid of the North (49%). The fewest series were published in the 

theme of Current Topics, 12 publications (8%), and three schools, Aino, Annikki 

and Lemminkäinen, did not have any posts under this theme.  The detailed de-

scriptions of the main themes are listed in TABLE 12. The purpose of the content, 

the presentation of people, and the main questions to be answered are defined 

for every theme.  
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TABLE 12. Five main themes of Instagram images with descriptions.  
 

 
 
Themes   

 
 
Main purpose of content  

 
Presentation  
of people  
  

 
 
Main questions  

 
Steps of  
learning  

 
Show and visualise elements 
of learning process.   
Share study tips like digital in-
structions.  

 
Group of students or 
student’s hands  
  

 
How do students 
learn? How do they 
achieve learning out-
comes?  

 
Exhibition  

 
Show results of lessons that 
students have learnt and fin-
ished in school.  
Parallel to art exhibition or port-

folio.   

 
No people in the im-
ages  

 
What kind of learning 
outcomes have we 
achieved?  

 
Our school  

 
Represent a school as a learn-
ing community.  
Construct identity of the mem-
bers of the school.   
Parallel to milieu portraits.  

 
One student, a group 
of students or a pair of 
students  

 
What does our learn-
ing community look 
like? Who are we?  

 
Outdoor  
activities  

 
Represent students’ activity in 
outdoor life and allure of snow 
in Finland.  

 
Group of students  

 
How is winter utilised 
in students’ activities 
and as a learning envi-
ronment?  

 
Current topics  

 
Invitation to school’s activities.  
Consider current dates.  
Parallel to information boards.  

 
Multiple ways to rep-
resent people  

 
What is current in our 
learning community?  

  

In the following sections, I will explain and interpret the series of images organ-

ised and categorised under the five main themes. With school-specific examples, 

I report the results of a thematic analysis based on the Instagram images posted 

by seven comprehensive schools in Helsinki.  

 

4.2.1 Steps of learning  
  
In the theme of Steps of Learning, the Instagram images answer the following 

questions: How are we studying and learning during the lessons? What new have 

we learnt? The main theme is made up of four sub-themes, as TABLE 13 shows.  

  
  



 

49 
 

TABLE 13. Theme of Steps of Learning and four sub-themes with descriptions.  

  
 
Steps of learning:  
Sub-themes  
  

 
 
Description  
  

 

1. Arts and crafts   

 
Students paint, draw, or build collages. The same post may depict the works 
of students which are at various stages of the creative learning process.  

 

2. Home economics   

 
Carrying out baking and cooking processes, from the recipe to  
taking pastries from the oven, as well as financial and safety skills. Children 
learn to prepare food according to instructions and operate safely and eco-
nomically.  

 

3. Science   

Students study various materials in a classroom, for example in chemistry or 
physics experiments. They learn how to observe, measure, and practice sci-
ence functionally.  

 

4. Play and gaming   

 
At the center of the picture is a colourful game element such as a board 
game, blocks and cards, plastic animals or a remote-controlled wasp. Chil-
dren learn to play either alone or together.   

  

In the school Instagram images, learning is presented as a step-by-step proce-

dure in which each child creates a unique handprint. A common motif in images 

is the student’s hand, faithfully followed by the eye of the camera. The hand grabs 

a brush and paints a portrait of Finnish pop star Robin, shapes a scale model of 

Finland, crinkles Karelian pasties, and picks up used masks from the schoolyard 

with a long telescopic arm. Finnish students learn hands-on. The prevalence of 

the hand element can also be explained by the Finnish language: the verb ‘to 

comprehend’ (käsittää) is originally from the noun ‘hand’ (käsi).   

  

Arts and crafts, home economics, and science are themes that are based on the 

Finnish National Curriculum for Basic Education (2014). In contrast, play and 

gaming are not school subjects based on the curriculum, but appear relatively 

often as a focus of images from schools, e.g., playing board games or role-play-

ing. The Covid-19 pandemic shows up only fragmentarily in these series of im-

ages. Two students at Annikki are designing face masks for the Helsinki school 

magazine Kevätpörriäinen. A series of images from Ilmarinen show what it is like 

to clean up mask rubbish from the schoolyard. In IMAGE 6, the theme of Steps 

of Learning is illustrated with three visual images from a chemistry lesson.  
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IMAGE 6. Chemistry lessons. An example of the theme of Steps of Learning in an image 

series by Väinämöinen, 3.2.2021.  

 

Students at Aino are shaping balls of a soft, transparent mass. They are dressed 

in white lab coats like scientists. These researchers have first made the mass of 

different shades of green themselves, as indicated by the lab plate and spectral 

glass left on the table, and now they are curious to know what it really is. The 

same testing group of young researchers also appears in the Instagram of 

Väinämöinen.   

  

In the Instagram posts by Väinämöinen, the spectrum of learning processes is 

broad: students paint portraits of celebrities in watercolour, they become familiar 

with safety and economic skills, play with a remote-controlled wasp, bake in the 

home economics class, and carry out science experiments. The children study 

independently and neither the teacher nor any other teaching staff, such as 

school assistants or interpreters, exist in these visual presentations.  

  

Joukahainen has posted rich series depicting learning processes, for example, 

baking pizza or designing a model of a stone-age village. The series of seven 

images introduce the popular table games that Finnish students play at school. 

Visual posts also introduce learning tools such as pen, paper and scissors, hand-

writing, and working with computers.   

  

Annikki illustrates science experiments, but unlike others, the performances in 

are organised in the snowy, icy schoolyard. They have posted spectacular videos 
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on how hot water transforms into steam. In the arts class, students work on col-

lages depicting cheerful fireworks. First paint the colours of the rainbow on the 

paper, then cut triangles of different sizes, which are finally put together on a 

black background in the form of fireworks. Science and art are shaking hands.  

  

A series of pictures by Ilmarinen shows children's hands preparing pies and tra-

ditional Finnish pastries. In another series of images, those active hands shape 

a small-scale model of Finland, and finally they colour the faces of the Maiden of 

Finland, each one looking completely unique. A map is also used to illustrate 

language learning: a group of students has gathered in front of a map of Germany 

pieced together from small images.  

  

Play is present in an image series posted by Lemminkäinen, where the class is 

acquainted with the ancient Roman Circus Maximus. The pictures show how a 

map, role-playing, and dressing up as historical figures have been utilised to in-

spire learning. The teacher is also involved in the play and dressed like an ancient 

Roman, with the addition of a face mask.  

  

Fingers practice typing on a computer keyboard. Students are writing their an-

swers on a worksheet, but also playing with cards. In these visual presentations 

by The maid of the North, children practice math skills in a functional way. The 

teacher assigns the tasks and the students solve them individually or co-operat-

ing with a partner.  

 

4.2.2 Exhibition  
  

This section demonstrates and analyses the series of images that emerged with 

the theme of Exhibition. The fourth main theme answers the following question: 

What kind of learning outcomes have we achieved? TABLE 14 collects the sub-

themes of Exhibition with descriptions.  
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TABLE 14. Theme of Exhibition and three sub-themes with descriptions.  

  
 
Exhibition: 
Sub-themes  
  

 
 
Description  
  

 

1. Arts  
 
A painting, drawing, or sculpture designed by students  

 

2. Handicrafts  
 
Craft, sewing or knitting made by students   

 

3. Baking and cooking  
 
A cake, pastry or food portion prepared by students  

  

In the theme of Exhibition, students' learning outcomes are represented in a sim-

ilar way to the works of artists in an art exhibition, side-by-side, arranged on a 

white wall as individual images or groups of works dealing with the same subject. 

The difference, however, is that the names of the creators of these works are not 

mentioned.   

  

In general, the Exhibition posts follow the time-honoured tradition of displaying 

the final works of the students on the walls of the classroom.  Images of authentic 

paintings, drawings, and crafts show concrete evidence of learning, focusing on 

skills and competencies acquired during the school days. Ilmarinen also presents 

plenty of masterpieces from the home economics class, e.g., chocolate muffins 

and pizza portions. In IMAGE 7, the theme of Exhibition is presented with three 

images from a lesson of home economics by Ilmarinen.  

  

   

IMAGE 7. Pizzas on the plate. The theme of Exhibition in Instagram images by Ilmarinen, 

2.3.2021.  
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The images from Aino show a variety handicrafts, as well as samples of the stu-

dents’ new skills practiced during the lessons. The side of a canvas bag is em-

broidered with the text ‘Welcome’ and a black mask is embroidered with two red 

strawberries. A series of images exhibit how students have designed and deco-

rated their beanies differently.  

  

Presenting learning outcomes, images by Väinämöinen are divided into two cat-

egories: visual arts and handicrafts. Pupils have practiced and learned to make 

print mandala work, fold origami, and design retrospective Andy Warhol-type pop 

art on a computer. In the handicrafts lessons, they learned to knit, make bird-

houses, shape felt, and make small wooden boats. In addition, there are two se-

ries of posters, the first one advertising for human rights, and the second for elec-

tion candidates.  

  

There are only two series by Annikki on this theme. A series of pizza artworks 

produced using the collage technique that are the same size but have different 

fillings. In addition, there is a more traditional presentation of students' work: wa-

tercolour paintings by students hanging on the walls of school corridors.  

  

As IMAGE 9 shows, the images from Ilmarinen emphasised presentation of food: 

baked Finnish pulla, rolls, muffins, Runeberg tarts, spinach pancakes, and pizza 

dishes with fresh rucola. All these works demonstrate students’ learning and com-

petence in cooking and serving assignments. By photographing the creations of 

the chefs, the works are given special value, a moment before they are eaten. 

Because students were distance learning, the images of assigments were cap-

tured at the students’ homes.  

  

The Instagram images from Lemminkäinen and The maid of the North show the 

handicrafts made by the children: badges, bracelets, wall clocks, and a traditional 

sauna bucket.  
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4.2.3 Our school  
  

In the theme of Our School, the images answer the following questions: What 

does our learning community look like? Who are we? The main theme is con-

structed from four sub-themes, as TABLE 15 shows.  

  

TABLE 15. Theme of Our School and four sub-themes with descriptions.  

  
 
Our school: 
Sub-themes  
  

 
 
Description  
  

 

1. Traditional classroom and 
learning space  

 
The teacher points to the board and the students refer to the  
answers. The students sit at their desks. The image was taken 
from the back of the classroom.  

 

2. Modern teaching and  
learning space  

 
Students study more freely on school premises. They sit in  
a beanbag chair and read from an iPad. The images were taken 
from multiple perspectives.   

 

3. School interior as a work 
environment  

 
Presentation of the multiple school interiors and learning spaces.  

 

4. Learning community   

 
Constructing a learning community by presenting diverse groups  
of staff and students and the school building. Members of 
 the community are the focus of these milieu portraits. The building 
is photographed from the outside. People could be photographed 
in school-related contexts even outside the school building e.g., 
excursion to Yrityskylä (Business Village).  

  

In the Instagram images published by the seven Helsinki comprehensive schools, 

members of the learning community usually cannot be identified. Schoolchildren 

are portrayed hidden from the eye of the camera, backs towards the viewer, 

groups of students seen from far away, and if necessary, all faces are covered 

with emojis. In a fraction of the visual documents, people are identifiable, looking 

directly at the camera and performing at their best.   

  

In general, there are two main approaches to representing the learning commu-

nity and its members: first, an open and present, and second, a closed and absent 

attitude towards the viewer. The representations of the learning environments 

also vary. Väinämöinen often shows the school's facilities as a modern learning 

environment. Aino publishes images that highlight the functionality of the spaces. 

Ilmarinen publishes images of the school’s white brick exterior. The Covid-19 

pandemic was apparent in the use of face masks. Only Ilmarinen represented 
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high school students transferring to distance school in February 2021. During 

those weeks, in the school spaces, classrooms, corridors and canteen, there was 

an exceptional silence.   

  

In a series of images, schoolchildren of Aino have been photographed in a class-

room where they sit at a long table, with yellow stools, and follow a teacher’s 

presentation in front of the classroom. The Instagram images show both students 

and their teachers. Schoolchildren from lower classes do not wear a mask and 

can be identified in the images. Upper primary school students and their teachers 

wear face masks. In some of the pictures, students look at the camera, smile and 

give the thumbs up, which signals that they like the idea of being photographed. 

Three series of images were published of high school students, in which the stu-

dent teams compete in the Yrityskylä (Business Village). The longest visual story 

by Aino included 10 images representing multiple premises and learning environ-

ments (IMAGE 8).  

  

On several occasions, the Instagram of Väinämöinen shows the architecture of 

the modern school building, as well as office-type solutions, e.g., cabin-like work-

ing spaces with glass walls. The bright and high interiors resemble a church, 

making people appear exceedingly small in a large ballroom. In the premises of 

the new school building, students read books in a wide variety of places and po-

sitions, on a couch, on a beanbag chair, and sitting and lying on the bright wooden 

floor. Essential to learning are computers, in front of which students are often 

photographed, typically either alone or in pairs. Students in this learning commu-

nity do not look at the camera and are photographed from behind, so they cannot 

be identified from these images. In some pictures, the face may have been 

blurred. In the group photo of teachers, smiling emojis are placed on their faces.  
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IMAGE 8. Student in their learning environments. Part of a series of images by Aino on 

the theme of Our School, 16.1.2021.  

  

Joukahainen did not publish any images of their own learning environment. In-

stead, the activities are presented in external location, such as a swimming pool, 

and Yrityskylä (Business Village). The students have been photographed as a 

group, with their backs to the camera and from so far away that they cannot be 

identified.  

   

In the image series from Ilmarinen, teachers and students are photographed up 

close and they look directly at the camera. Ilmarinen has also visited the 

Yrityskylä (Business Village). A couple of times, the exterior of the school building 

appears in the pictures. The white two-storey brick exterior with strip windows 

was one of the most modern schools in Helsinki at the time. The Instagram feed 

reports the transition of the high school students to distance schooling, and the 

silence of the school building for weeks. During the weeks of distance schooling, 

members of this learning community went to the school only to pick up their lunch, 

mashed potatoes and meatballs packed in a plastic box.  

  

Lemminkäinen presents its community through the experiences of teachers and 

students. The main rule, however, is that people cannot be identified. A teacher 

skis from home to school and smiles with pink ski goggles on his head. School-

children have a theme day related to sleep during which they play with soft toys 

on carpets. A girl wearing a bathrobe is hiding behind a blue sleep mask. A 

teacher points to a folder in front of the class and one of the students spreads his 

hands as if communicating that she is unable to respond. In the next picture, 

Ikea’s two-handed heart pillow is depicted in a pile of twigs, and in the rest of the 
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pictures, children waving colourful paper hearts in their hands. There is a touch 

of insider humour sensed in these narratives.  

 

4.2.4 Outdoor activities   
  

The focus of this section is on the Instagram images of outdoor activities and 

visual representations of students' outdoor activities and the enchantment of the 

snow, in winter 2021. The theme of Outdoor Activities answers the following 

question: How is winter utilised in students’ activities and as a learning environ-

ment? TABLE 16 presents five sub-themes of Outdoor Activities with descrip-

tions.  

  

TABLE 16. Theme of Outdoor Activities and five sub-themes with descriptions.  

  
 
Outdoor activities: 
Sub-themes  
  

 
 
Description  
  

 

1. Sledding down hills  
 
A group of schoolchildren pulling a sled or sledding down a hill.  

 

2. Skating  
 
A group of children ice skating.   

 

3. Cross-country skiing  
A 
 group of children usually ski in the schoolyard or forest.  
Ski competition.   

 

4. Snow and ice art   

 
Various figures and constructions shaped out of snow and ice,  
such as animals or a wall built of coloured ice bricks.  

 

5. Forest excursions   

 
A group of children hike in the winter forest, get to know nature,  
and enjoy snacks by the campfire.   

  

In the first months of the year, Finnish children have traditionally participated in 

outdoor activities: skiing, skating, and joyful sledding in the schoolyard, and hikes 

through the forest. The seasonal images represent impressions of Finnish nature, 

the allure of the snow. On Instagram, schools show groups of children moving, 

hiking, and playing outdoors, but also creating art of snow and ice. In the hands 

of children, pure white snow transforms into snowmen, fairy tale characters, and 

a statue of the Covid-19 virus.   

  

Most of the images in the Outdoor Activities series depict a group of children who 

seem to be fleeing the photographer into a snowy landscape with their colourful 
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sleds. Schoolchildren are represented with their faces turned away from the cam-

era, giving the impression that they do not want to be photographed. An exception 

is a series from Aino, which presents the ski competition and its winners, who are 

looking at the camera and smiling. In IMAGE 9, the theme of Outdoor Activities 

is illustrated with three images by Lemminkäinen.  

  

   

IMAGE 9. Students enjoying winter activities and the enchantment of the snow. Part of 

a series of images under the theme of Outdoor Activities posted by Lemminkäinen, 

19.2.2021.  

  

In a series from Aino a group of children is moving actively in the open winter air, 

crawling, and sculpting the snow, but also the winners of a skiing competition 

have been photographed. A sled is dragged up a hill and then used to slide down.  

  

The students of Väinämöinen also play on sleds and skis on a hills in the middle 

of a new residential area. The outdoors is depicted through the image of an anon-

ymous crowds going far away up on top of an artificial hill and then sliding down 

with sleds or skis in the following image. The people are small in relation to the 

apartment buildings with their magnificent glass balconies.  

  

The outdoor area of Joukahainen students extends from the school’s skating rink 

to the snowy forest, where they travel by ski or sled. There are active groups in 

the winter exterior images, but the children cannot be identified in these images. 

Even the faces of children making traditional snow angels are pixelated so that 

they cannot be identified.  
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Cross-country and downhill skiers walking away from the camera also appear in 

a series from Ilmarinen. A second series tells the story of forest bingo players 

walking around the nearby forest to identify plant and animal species.  

  

There is a lot of movement in the pictures of Lemminkäinen in the nearby forest 

and in the park areas of Helsinki, where groups of students make trips during the 

school day. Go down the hill, crawl in the snow, play, eat snacks, and feed the 

birds. The ice sculpture made by the students, built of colourful ice bricks, also 

gets attention.  

  

The images of Joukahainen show the diverse spectrum of winter sports, including 

the making of snowmen. Schoolchildren ski in pure white landscapes, skating on 

the school ice rink at dawn, and shaping snow sculptures, one of which depicts 

the Covid-19 virus.  

 

4.2.5 Current topics  
  

The fifth theme of the school Instagram images is Current Topics, which provide 

information on the learning community’s activities on holidays and during cam-

paigns. TABLE 17 summarises the theme and sub-themes with their descriptions. 

In general, this theme answers the following question: What is going on for us 

currently?  

  

This theme brings together school publications linked by their current relevance. 

These Instagram images shared information on Valentine's Day, Equality Day, 

the schools' special theme days, clubs, and multiple current events in the learning 

community, e.g., African food week and a bullying prevention campaign. The 

theme is a parallel to the old-fashioned noticeboard, disseminating information 

on the calendar year to viewers.  
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TABLE 17. Theme of Current Topics and three sub-themes with descriptions.  

  
 
Current topics: 
Sub-themes  
  

 
 
Description  
  

 

1. Calendar days   

 
Student artworks are related to the current calendar day, e.g.,  
Valentine’s Day cards.  

 

2. Invitations to clubs and 
events  

 
Poster-type invitations for students to attend the school’s special 
clubs and events.   

 

3. Campaigns and  
competitions  

 
Documentaries about campaigns the school is involved in, e.g.,  
a campaign for bullying prevention and African Food Week, and  
success in competitions.   

  

On Valentine's Day, students at Väinämöinen have drawn cards with a teddy bear 

holding a heart in its hands.  Another topical issue on which the school has pub-

lished a series of pictures deals with equality in school and working life in words 

and visualisations. The poster-type images are computer generated and have a 

very straightforward message, for example, according to the text in the picture, 

‘women are paid the same as men’ with illustrations of euro banknotes.  

  

Joukahainen has issued an invitation to the Rainbow Club, where they learn 

words related to sexual orientation and sexual diversity. In addition, the school's 

Instagram also presents drawings from a bullying prevention campaign on the 

towel dispensers in the school's washrooms, and some pictures show illustrations 

from the African food week. In IMAGE 10 is a series of images from the campaign 

against harassment by Joukahainen.  

 

Ilmarinen declares its 100th anniversary, but based on the Instagram images, the 

reason for the celebration remains unclear. Around this celebration, students 

have created several works in the classroom and in the schoolyard. The hearts 

in two series of images reflect the school’s celebration of the current Valentine’s 

Day: the hearts are cut from paper and are also on top of the pastries. African 

food week was also celebrated in the school of Ilmarinen.  
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IMAGE 10. Campaign posters against harrassment in a washroom. A series of images 

under the theme of Current Topics in Instagram images by Joukahainen, 10.2.2021.  

  

The series from The maid of the North tell us about the participation of first grad-

ers in the Lukujuhlat (Reading Festival) campaign. There are also some images 

of the Pulleat siilit (Fat Hedgehogs) in the Potter competition between schools in 

Helsinki.  

 

4.3 Trustworthiness of the research  

  

According to several studies (Eskola & Suoranta 2008; Seppä 2012; Tuomi & 

Sarajärvi 2018; White and Marsh 2006) qualitative content analysis is known to 

define phenomena through a certain, often subjective perspective, instead of an-

alysing reality in an objective way. Tuomi & Sarajärvi (2018, 116) state that the 

researcher’s own prejudices and preconceptions are difficult or even impossible 

to exclude. However, as Eskola & Suoranta (2008, 211–212) state, the re-

searcher him/herself is a key research tool in qualitative research. The difference 

from quantitative research is reflected in the fact that in the evaluation of the reli-

ability of qualitative research, the whole process is the subject of the evaluation.   

  

According to Novell et al. (2017) and Connelly (2016), the trustworthiness criteria 

outlined by Lincoln and Guba (1985) are accepted by many qualitative research-

ers. These criteria include credibility, dependability, confirmability, transferability, 

and authenticity. In this study, data analysis has been conducted in a precise, 

consistent, and exhaustive manner through collecting, systematising, and dis-

closing the methods of analysis such that the reader is able to follow the process 

and decide whether the process is credible.  
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Although the risk of subjectivity could not be avoided in this qualitative research, 

in order to achieve trustworthiness, both the data collection and analysis were 

shown and described systematically and reported in detail. The material was lim-

ited to authentic Instagram images published by seven Finnish comprehensive 

schools of the city of Helsinki over a three-month period. The material was strictly 

narrowed to images by selected schools, and the limited scope of this work as a 

master's thesis has also been considered. In this context, the categories are use-

ful instruments for producing and clarifying structured answers to the research 

questions and defining the research results.  

  

Seppä (2012, 229–230) elaborates that the strength of visual content analysis is 

in the ability to systematically process very large amounts of image data and find 

similarities in fragmented data. Furthermore, it requires transparency in the prin-

ciples and context of the research, while forcing the researcher to reflect on the 

rationale for the knowledge acquisition. It insists on making visible what kinds of 

question and reasoning have led to certain conclusions.   

  

The reader of this thesis can follow the progress of the research project step by 

step and evaluate my choices and argumentations. The interconnectedness of 

the research components and the progress of the process have been described, 

which increases the trustworthiness of the research process.   

  

Furthermore, the definition of the categories, research design and methods have 

been explained in this report. In this qualitative approach, the main categories 

and themes were designed to be mutually exclusive in order to simplify the anal-

ysis of the findings, but most of the content includes aspects from more than one 

category. Only the most predominant dimension of each image was chosen for 

categorisation and analysis. For example, in an image series, the most weight 

was given to the first image in defining the category for the series of images.  

  

The research strategy of using two qualitative data-driven content techniques, 

image analysis and thematic analysis, provides a versatile methodological base 

to analyse the visual media published by comprehensive schools, but above all, 
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the strategy aims to ensure the quality and credibility of this study. The use of two 

or more methods can strengthen, expand, and deepen the information obtained 

from the research data and improve the reliability of the research, especially in 

qualitative research (Cohen et al. 2007, 141–142; Johnson & Christensen 2014, 

299).  

  

The trustworthiness of this study is also indicated by the fact that the selected 

methods provided answers to the research questions. Thus, the qualitative meth-

ods fulfilled the purpose of the study well. Furthermore, it is also crucial to em-

phasise that the visual data were relatively broad, including 766 Instagram im-

ages posted by seven Finnish comprehensive schools of the City of Helsinki.  

 

4.4 Ethical considerations  

  

There are many Internet-specific ethical research challenges and considerations 

associated with research on social media, as several studies argue (Laaksonen 

2016; Markham & Buchanan 2015; Buchanan & Zimmer, 2021). The ethical prin-

ciples guiding the humanities apply to social media research. These principles 

are divided into three areas: 1) The researcher respects the dignity and autonomy 

of human research participants, 2) the researcher respects material and immate-

rial cultural heritage and biodiversity, and 3) the researcher conducts their re-

search so that the research does not cause significant risks, damage or harm to 

research participants, communities, or other subjects of research. (Finnish Na-

tional Board on Research Integrity TENK 2019, 8)  

  

In accordance with the research ethics guidelines by TENK (2019, 9), participa-

tion in research should be informed and voluntary. On the other hand, it has been 

suggested that this may be departed from in research based on published or 

public information. In assessing the suitability of Instagram images as research 

material, it is also essential that the research neither harm the subjects nor pre-

sent them in a derogatory light. Furthermore, protecting the privacy of subjects is 

a crucial ethical research principle.   
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Although the comprehensive schools are funded and run by the City of Helsinki, 

they are allowed to independently coordinate what kinds of image they publish 

on their public Instagram accounts. Schools have established Instagram ac-

counts on their own initiative, and update their content in accordance with the 

guidelines for social media produced by the City of Helsinki (2021a). For example, 

schools must verify that the photographed people have given their consent to 

appear on social media. Permission for photographs must be given by the parent 

of a minor child in the form of a written signed document.   

 

According to the instructions related to research permits of the Education Division 

of the City of Helsinki (2022), no research permit has been required for this thesis. 

The study covers only public Instagram accounts of schools. No private or re-

stricted Instagram accounts by schools included in this study. The aim of the re-

search is not to collect or process any personal information about school students 

and their families and guardians, clients or staff of the division. Also, in the original 

dataset, the main rule is that in visual images posted by schools on their Insta-

gram accounts, individuals cannot be identified, and their names are not men-

tioned within digital documents and captions of the posts. Therefore, this research 

material contains neither personal data nor other identifiers.  

 

However, ethical concerns may arise if recorded visual data is shared and passed 

outside the original research setting, from hand to hand, and its new users begin 

to take unpredictable directions (see for example Derry et al 2010, 36). In this 

study, to avoid potential risks associated with the reusing and republishing of the 

images, the collection of visual material has been guided by senior researchers. 

The context of the study, procedures of data collection and preservation, and 

results reporting is discussed. The link to the original dataset is not made availa-

ble, and Instagram images published on the pages of this report are pixelated as 

unrecognizable.  Furthermore, because the protection of Helsinki comprehensive 

schools’ identity and the requirements of privacy and confidentiality of the human 

subject, the names of the seven comprehensive schools situated in the City of 

Helsinki were anonymized and changed into pseudonyms. 
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5 Discussion and conclusions  

  

This study presents a qualitative content analysis of images posted by compre-

hensive schools on Instagram. To the best of my knowledge, no previous re-

search exists examining the visual content shared by comprehensive schools for 

the purpose of portraying themselves on social media. Therefore, as a first insight 

into school visualisations on Instagram, this study can expand our knowledge of 

comprehensive schools in a new and authentic way.  

  

The material consists of 766 images published on the Instagram accounts of 

seven comprehensive schools in the City of Helsinki during a three-month period, 

between January and March 2021. At the time of data analysis, the number of 

Instagram posts by each school varied from a few dozen images to over one 

thousand. However, the posts were characterised by several clear facts, e.g., 

schools mostly share still images (95.9%) rather than videos, and a series of im-

ages (Instagram carousel post) is the most usual kind of post (83%) which was 

analysed for this study.  

  

My first research focus was to describe and analyse how comprehensive schools 

portray themselves through Instagram. On one hand, the image analysis explores 

dimensions of People and Places in the images. First, as the results clearly 

demonstrate, half of the images (50%) contain no people. Of images containing 

people, groups of students (22%) are shown much more often than individuals 

(5%) or pairs of students (6%). Also, images representing schoolteachers and 

students together (2%) or portraying teachers (2%) are very rare.   

 

As a rule, people cannot be identified in the images, e.g., in 13 percent of the 

pictures a student was symbolically referred to by depicting their hand. Also, peo-

ple are often photographed from a distance, and surprisingly often they may have 

turned their backs to the camera or covered their faces with their hands. The 

wearing of face masks because of the Covid-19 pandemic also prevents people 

from being identified. Second, the classroom (51%) is the most photographed 

learning environment. The schools share visual images from lessons in different 
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subjects, such as languages, mathematics, and sciences, but there was a partic-

ular focus on visualisations of home economics, handicrafts, and visual arts 

classrooms. The next greatest share of visualisations in the category of physical 

environments is outdoors (17%), showing the environment of the school, e.g., the 

nearby forest which also is used as a learning environment.  

  

On the other hand, the findings of the thematic analysis demonstrate that the 

content of the analysed images can be categorised into 19 sub-themes which are 

clustered around five main themes:  Steps of Learning (34%), Exhibition (24%), 

Our School (17%), Outdoor Activities (17%), and Current Topics (8%). In the 

theme of Steps of Learning, the focus is on presenting the learning procedures 

and experiences of students in several subjects, but especially during the lessons 

in arts, crafts, home economics, and sciences. The theme of Exhibitions shows 

the learning outcomes and final works by students, e.g., paintings, drawings, 

handicrafts, Carelian pastries, and plates of pizza. The theme of Our Schools 

illustrates learning environments and the school as a learning community, e.g., 

classrooms, library, canteen, or the school building photographed from the out-

side. The theme of Outdoor Activities includes images representing students 

moving with skates, skis, and sleds in snowy and icy winter conditions and shap-

ing snow sculptures and walls out of ice bricks. Finally, the important holidays, 

e.g., Valentine’s Day and school events and campaigns are posted about under 

the theme of Current Topics.  

  

In general, the visualisations posted by schools on social media are consistent 

with the results of research on media and social networks (see for example Cas-

tells 2013; Ngai et al. 2015; Seppänen & Väliverronen 2012). Along with ordinary 

people and organisations, comprehensive schools of the City of Helsinki have 

actively launched their own accounts and started to share images and portray 

themselves through Instagram. Social media has made it possible for schools to 

publish their own visual narratives. In these authentic visualisations, which this 

study describes and analyses, the emphasis is on normal, everyday issues and 

successes that schools themselves choose to share as relevant to their commu-

nity. The authenticity of the Instagram images challenges the official narratives 

on the Finnish comprehensive school that have been written and repeated in 
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public and in the field of educational research as a success story of Finnish edu-

cational system and a miracle of education. 

  

However, at the time of data analysis, the portraits posted by the comprehensive 

schools often lack faces. The clear overrepresentation of unidentified people con-

stitutes exceptional content in the context of Instagram, where people are typi-

cally identifiable and promoting the organisations in which they work, under their 

own names and personalities, looking at the camera. Overall, one wonders why 

schools have launched Instagram accounts at all if they don’t want to post pic-

tures according to the norms of social media. Therefore, images may include 

more symbolic meanings. As pointed out by Laine (2000, 55) in his research on 

images of Finnish classrooms and students’ experiences, the gaze of the teacher 

registers the events of the lesson. This gaze is pedagogical, educationally and 

cognitively instructive, complemented by the student's internalised self-aware-

ness of the behavioural expectations.  

  

My second research focus is on analysing the ways in which the school Instagram 

images represent and reflect the narratives of the Finnish comprehensive school, 

especially as related to the Finnish National Core Curriculum for Basic Education 

(NCCBE 2014). In the educational science literature, the Finnish comprehensive 

school has been characterised as a success story of educational excellence and 

equity (see for example Hämäläinen et al. 2005; Niemi et al. 2016; Sahlberg 

2021). During the 2000s, Finnish students achieved top-level results in the eval-

uations conducted by the OECD Programme for International Student Assess-

ment (PISA). However, an increasing number of educational studies (Ahonen 

2003; Simola et al. 2017; Varjo 2007) have stated that from the beginning of the 

1990s, neoliberal discourse has influenced Finnish social and educational poli-

cies, and the decentralised comprehensive school system is failing to advance 

the goals of equity and educational equality in thought, practise and policy.   

  

In general, the National Core Curriculum aims for unity and equality in basic ed-

ucation, but it leaves room for local variations. The provider of the teaching has 

the authority to customise the curriculum to local needs, and this allows schools 
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plenty of freedom to implement teaching (Vitikka & Rissanen 2019, 226). Further-

more, teachers have a key role as curriculum experts in interpreting and devel-

oping the national curriculum into municipality and school-specific curricula for 

their own work (Krokfors 2017, 248; Salminen & Annevirta 2014, 334).    

  

The findings of this study showed some school-specific focuses within the field of 

visual content. For example, at the time of data analysis, Ilmarinen had posted a 

relatively large number of pictures from home economics lessons, Lemminkäinen 

and The maid of the North represented their students engaging in outdoor activ-

ities and enjoying the magic of Finnish winter, and Väinämöinen focused on 

demonstrative series of images about the Steps of Learning, especially in the 

natural sciences and arts. However, for an in-depth assessment of school-spe-

cific visualisations, it might be interesting to consider educational performances 

in relation to the teacher-designed curricula and local autonomy, as well as in a 

longer-term follow-up of the data.  

  

Indeed, the National Core Curriculum emphasises the student's active role and 

responsibility, the joy and motivation of learning, problem-solving skills, and the 

interactivity of learning. Moreover, the curriculum has shifted from subject division 

to multidisciplinary skills. Among the learning theories, constructivism has been 

associated with the concepts of exploration, experimentation, activity, perception, 

and understanding, rather than memorisation (Säljö 2001, 56; Rauste-von Wright 

et al. 2003, 156–162).   

  

In line with the National Core Curriculum, the data analysed for this study indicate 

students’ active role as learners. According to the results of the thematic analysis 

the most common theme for series of images, 52 of 147 (34%), was Steps of 

Learning, which is categorised into the four sub-themes of Arts and Crafts, Home 

Economics, Science, and Play and Gaming. The results of learning also made up 

a significant number of posts on Instagram. The major theme of Exhibition (24% 

of series) represents students’ final works from the three sub-themes of Arts, 

Handicrafts and Baking and Cooking. According to these Instagram images, in 

comprehensive schools learning happens by doing things with your own hands. 

Recently, playtime has become a significant pedagogical area of study, as 
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pointed out by Sahlberg & Doyle (2019), and children must be given opportunities 

to play and have time for physical activity every day, mostly outside, in addition 

to physical education classes. For every 45 minutes of class time, students have 

a 15-minute recess, and they often spend it outside, playing in the schoolyard.   

  

More generally, this qualitative analysis clearly demonstrates how the visualisa-

tions of Finnish comprehensive schools are highly diverse. In so doing, the find-

ings of this analysis are consistent with the National Core Curriculum imple-

mented through local, school-specific and teacher-designed curricula. Instead of 

alluding to the success story of the Finnish comprehensive school system, the 

visualisations of the schools reflect and reinforce students’ authentic experiences 

of learning and joy, as well as teachers’ pedagogical authority to customise and 

refine the core curriculum in praxis. In these images, there are many ways of 

learning presented: going, experimenting, researching, comparing, and analys-

ing. Learning engages all the senses and there are various techniques for 

achievement: individual study, pair work, group exercise, and play. Instagram 

then provides an opportunity for teachers to show what their pupils have learned.  

  

Like all studies, the present findings need to be interpreted in the context of sev-

eral limitations. First, the selected sample consisted of 766 Instagram images 

from a particular period of time from seven Finnish comprehensive schools in the 

City of Helsinki. While I chose Instagram as a common image sharing app hosting 

Finnish comprehensive schools, future research might usefully analyse compre-

hensive schools on other social media sites, e.g., YouTube, Twitter, or Pinterest. 

Second, content analysis is always limited by the decisions made concerning 

which attributes are coded. In this study, I assessed a number of themes or di-

mensions, but there are a host of other possible dimensions that could be coded, 

e.g., ethnicity or sex. Third, this qualitative approach focused only on images. I 

did not code the captions, hashtags, numbers of likes, or comments an image 

may have received from followers of the account. It would be rewarding to exam-

ine these issues because interactivity is one of the most relevant features of so-

cial media technologies compared to traditional mass media (see Seppänen & 

Väliverronen, 2012; van Dijck & Poell 2013). Finally, this study focused only on 

Finnish comprehensive schools run by the City of Helsinki. In further research, it 
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could be interesting to explore and analyse the visual images of publicly and pri-

vately funded schools, or schools located in different parts of Finland – or com-

paratively in an international context. 

 

For a novice researcher, the first impression on social media as the source of the 

research data may be that free ready-made material is easily and abundantly 

available, for anyone, anytime and anywhere. It is true that the schools’ Instagram 

images are freely available – seen, accessed, reshared, downloaded, and 

screenshotted – without being logged in as an Instagram user. Public online con-

tent can be found on social media platforms by anyone through Google. Never-

theless, this data-driven content analysis faced some challenges and ethical con-

cerns associated with collecting and analysing of Instagram images, Instagram’s 

terms of use (2022), copyrights of free online material, and privacy of human 

subjects in these visual images. For example, there may be the potential risk of 

the reuse of original visual material in other contexts, if the whole dataset is linked 

into the research report. Also, this report does not include images that would 

make people identifiable or link them with a particular educational institution. 

However, based on my experiences during this one-year research process, I want 

to encourage  visual research and expand the interdisciplinary understanding of 

how social media channels and digital visual data can be used, to create and 

achieve new, authentic knowledge on the Finnish comprehensive school system. 

Based on this work, I encourage   further qualitative research in these exciting 

border zones of public education and commercial social media. 
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Appendices 

 

APPENDIX 1 

 

In the City of Helsinki, Finnish-language comprehensive schools are divided into seven 

administrational districts. In this table is listed the 103 Finnish and Swedish language 

comprehensive schools of the City of Helsinki and their Instagram accounts, the number 

of publications, followers, follows and the date of the first publication per account.  Data 

updated 24.5.2021. 

 

  
School districts  
of the City of   
Helsinki  
  

 
Instagram account of 
the Finnish-language  
comprehensive 
school  
  

Publications  
  

Followers 
  

Followeds 
  

First  
publication 
  

 
District 1:  
South  1.1  486  844  211  15.9.2017  
   1.2. 124  508  99  17.8.2018  
   1.3. 269  363  72  -  
   1.4.  1108  1146  70  2.10.2015  

   1.5.  –   –  –   –  

   1.6. 47  177  77  8.3.2021  
   1.7.  12  56  9  16.4.2021  

   1.8.  –  –   –   – 

   1.9.  55  109  0  4.9.2018  
   1.10.  182  572  97  10.9.2016  

   1.11.   –   –   –  – 

   1.12. 77  339  0  8.3.2020  

   1.13.  –    –   –   –  

 
District 2:  
West  2.1.   2  69  274   -  
   2.2. 110  438  137  2.10.2019  
   2.3.  45  179  56  29.11.2019  
   2.4. 385  438  265  24.5.2017  

   2.5.   –    –   –   –  

   2.6.   –  –   –   –  

   2.7.  106  367  0  4.9.2018  
   2.8.  23  88  0  11.8.2020  
   2.9.   38  111  2  23.8.2020  

   2.10.    –   –   –   –  

   2.11.  –  –   –   –  

   2.12.    3  91  0  3.12.2017  

   2.13.     –  –   –   –  

 
District 3:  
Middle  3.1.  6  120  7  12.2.2021  
   3.2.  564  782  219  23.3.2015  

   3.3.   –   –   –   –  

   3.4. 419  592  259  3.12.2014  

   3.5.   –  –   –   –  

   3.6.  669  657  43  1.3.2016  

   3.7. 1111  940  432  25.4.2016  
   3.8.   27   282  10   28.9.2017   
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   3.9. 79  204  1  31.10.2016  

 
District 4:  
North  4.1.    –  –   –   –  

   4.2.   160  447  16  14.2.2017  

   4.3.  18  95  0  1.12.2020  

   4.4.    –   –   –   –  

   4.5. 541  529  30  14.8.2015  

   4.6.  –   –   –   –  

   4.7.    –  –   –   – 

   4.8.     –    –   –   –  

   4.9.  97  280  40  25.9.2019  

 
District 5:  
South-East  5.1.   –  –   –   –  

   5.2.  68  387  67  2.10.2019  
   5.3. 1099  712  39  7.9.2016  

   5.4.   –   –   –   –  

   5.5. 162  493  44  2.3.2016  

   5.6.    –   –   –   –  

   5.7.  63  132  16  16.9.2020  
   5.8.  156  262  82  31.5.2019  

   5.9.   201  372  46  22.11.2018  
   5.10.   81  364  0  30.3.2020  

   5.11.  24  182  2  19.1.2021  

   5.12.   –   –   –   –  

   5.13.   –   –   –   –  

   5.14.  38  193  30  4.9.2018  
   5.15.  378  636  93  10.8.2018  

   5.16.  2  103  2  17.2.2019  

 
 
 
District 6:  
East-North  6.1.  102  320  0  28.3.2019  

   6.2.   –   –   –   –  

   6.3.    –   –   –   –  

   6.4.  –   –   –   –  

   6.5.  440  547  42  24.1.2020  

   6.6.   –   –   –   –  

   6.7.   –   –   –   –  

   6.8. 399  633  32  26.4.2017  

   6.9.   –   –   –   –  

   6.10.   –   –   –   –  

   6.11.   –   –   –   –  

   6.12.  67  207  5  16.5.2018  

 
District 7:  
East   
and Östersundom  

 
7.1.  –   –   –   –  

   7.2. 853  737  237  11.8.2016  

   7.3.   –   –   –   –  

   7.4. 45  179  56  29.11.2019  

   7.5.  –   –   –   –  

   7.6.    –   –   –   –  

   7.7. 55  178  63  7.10.2019  

   7.8.  465  869  264  13.9.2017  
   7.9.   546  661  105  17.8.2016  

   7.10.   32  43  4  30.4.2020  
   7.11. 1156  994  171  5.2.2018  
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   7.12.   –   –   –   –  

   7.13.  161  204  16  4.2.2021  
   7.14. 173  388  6  15.8.2018  

   7.15.  –   –   –   –  

   7.16. 286  598  145  4.9.2017  

   7.17.    431  442  27  30.4.2014  

                  
 
Swedish-language  
comperehensive 
schools               

   8.1.  –   –   –   –  

   8.2. 15  150  12  9.2.2021  
   8.3.  21  113  8  19.3.2021  

   8.4.  –   –   –   –  

   8.5. 342  552  24  5.10.2015  
   8.6. 80  287  6  23.1.2020  
   8.7.  485  345  14  16.8.2018 

   8.8.  –   –   –   –  

   8.9. 345  190  5  4.12.2017  
   8.10. 178  249  15  13.8.2019  
   8.11. 711  301  6  7.8.2018  

   8.12.  –   –   –   –  

   8.13. 9  110  4  23.4.2018  

   8.14.   –   –   –   –  
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APPENDIX 2 

 

Codebook: Data coding and calculation frame of the image analysis including definitions 
of the main categories and the sub-categories.  
  

 

 
Category 1. People  
  
1.1. No people  

This category includes images in which there are no people, e.g., the image shows a 
building, an animal, a portion of food or a drawing.  
  

1.2. Student  
The image shows a person who can be identified as a student, e.g., a child is reading a 
book in the classroom.   
  

1.3. Pair of students  

The Image shows two children or young people, e.g., schoolchildren training in a chem-
istry class  

  

1.4. Group of students  

In the image is a group of children or young people, such as students are skating or 
skiing outdoors, a group of students is photographed in a classroom.   
  

1.5. Student and teacher  
The image shows a child or young person together with a teacher e.g., in a classroom 
or in the school corridor.  
  

1.6. Teacher  
The person in the image is an adult who is identifiable as a teacher in a work situation, 
e.g., he/she is sitting at a desk in front of a classroom. According to Corona time guide-
lines, the teachers wear a mask.  
  

1.7. Others  

People in the pictures can not be identified students or teachers. Students are repre-
sented with other people than teachers, e.g., a visitor performing and speaking to an 
audience in the hall of the school.  

  
Category 2. Places  

  
1. Classroom  

The space can be identified as a classroom e.g., there is a chalkboard, screen and desks. 
Subject teaching is also organized in the subjects' own classes, for example in a domes-
tic kitchen. This category also includes photos taken of students’ completed work, such 
as food portions, drawings, and paintings, as they were taken in the classroom.  
  

2.2. Inside school  
This category includes images taken indoors, outside the classroom, for example, places 
may include school corridors, a dining room, and a ballroom.  
  

2.3. Schoolyard  

The image shows a schoolyard or yard district, e.g., a school building in the background.  
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2.4. Outdoor  
The image was taken outdoors in the immediate vicinity, e.g., the picture may have stu-
dents on a sledging hill or a hockey pitch.  
  

2.5. Excursion  

Pictures in this category showing the day trip destination of schoolchildren, e.g., partici-
pation in an event, longer excursions or visits to Yrityskylä (Business Village).  
  

2.6. At home  

The picture was taken at the pupil's or teacher's home, e.g., the teacher's remote work-
station or the pupil's home where he or she has baked household lesson assignments.  
  

2.7. Others  

This category includes images that cannot be placed in the above categories, such as 
advertising images or memes that do not show a connection to the activities and location 
of the school community.  


