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Abstract:  
 

Previous literature suggests that networking may help to explain some of the reasons 

behind a persisting gender inequality in an organisational setting. This thesis explores 

networking behaviour of students at Hanken School of Economics to uncover how this 

behaviour differs between male and female students, and if and how this contributes 

to shaping gendered outcomes. These outcomes include the choice of specialisation as 

well as engagement in extra-curricular activities. Furthermore, the study examines the 

influence of the Swedish-speaking community on the networking behaviour and the 

outcomes thereof.  

 

Using a thematic narrative analysis of semi-structured interviews conducted with 

twelve students, the study explores networking from the students’ point of view. 

Embedded in a feminist research philosophy, the aim is thus to give the students a 

salient voice in the discussion and bring up the female students’ narratives as equal to 

that of the male students’ in order to open for a conversation on the prevailing gender 

order. 

 

The study suggests that networking plays a large role in shaping gendered outcomes at 

Hanken School of Economics. Homosocial behaviour and a historical 

overrepresentation of men within certain specialisations has shaped and continue to 

uphold a masculine image of subjects such as Finance. Masculine expectations are 

fostered through networking, that thus results in a prevalent gender segregation 

within and outside of the classroom environment. This effect is further amplified 

through the Swedish-speaking setting, as previous networks highlight the gender 

segregation.  
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Avhandlingens rubrik: Nätverk och deras inverkan på könsskillnader i en 
finlandssvensk miljö. En fallstudie om nätverksbeteende bland studerande vid 
Svenska handelshögskolan. 

Sammanfattning: 

Tidigare forskning tyder på att nätverk kan hjälpa till med att förklara några av 

orsakerna bakom en bristande jämställdhet i organisationsmiljöer. Denna avhandling 

undersöker nätverksbeteende bland studerande vid Svenska handelshögskolan. Målet 

är att utreda hur beteendet skiljer sig mellan manliga och kvinnliga studerande samt 

om och hur detta har en inverkan på könsskillnader. Dessa könsskillnader reflekteras 

bland annat i studerandes val av huvudämne och engagemang i aktiviteter utöver 

studierna. Studien undersöker även den finlandssvenska miljöns inflytande på 

nätverksbeteendet och på dess resultat. 

Studien undersöker nätverkande från studenternas synvinkel genom en tematisk 

narrativ analys av semistrukturerade intervjuer, som genomförts med tolv studerande. 

Undersökningens forskningsfilosofi är feministisk och målet är således att ge 

studenterna en framträdande röst i diskussionen samt att lyfta fram de kvinnliga 

studenternas berättelser som jämställda till de manliga studenternas. Såtillvida är 

målsättningen att uppmuntra till en öppen diskussion om den rådande 

könsmaktsordningen i vårt samhälle. 

Studien antyder att nätverk har en stor inverkan på att utforma könsskillnader på 

Svenska handelshögskolan. Homosocialt beteende och en historisk 

överrepresentation av män inom vissa huvudämnen har utformat och fortsätter att 

upprätthålla en maskulin bild av ämnen, så som finans. Maskulina förväntningar 

upprätthålls genom nätverkande, vilket resulterar i en ojämlik könsfördelning i och 

utanför undervisningen. Denna effekt förstärks ytterligare på grund av den 

finlandssvenska miljön, eftersom tidigare nätverk förstärker den ojämlika 

könsfördelningen. 

Nyckelord: Nätverk, kön, universitet, finlandssvenskar, studenter, jämställdhet 
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1 INTRODUCTION 

The Nordic region is often praised for its gender equality, all of the countries in the region 

comply to their extensive universal welfare policies, which include, but are not limited to 

individuals’ right to free education and laws to promote gender equality in the labour 

market (Öhman, 2010). Whilst the presence of gender equality is true in comparison to 

many other parts of the world, inequality is still evident. In Finland, much of the gender 

wage gap can be explained by the segregation of genders into different fields, where men 

more often work within the on average higher-paying private sector, whilst women on 

average take on lower-paying public sector jobs. Furthermore, a gender split is also 

present within fields, both in terms of positions and wages.  

Previous research suggests that informal networks may help to explain some of the career 

differences, particularly in the field of business with regard to reaching top positions in 

firms (Göransson, 2003; CEA, 2015). Men have been observed to build more valuable 

connections as compared to their female colleagues – connections that become more 

valuable over time and impact the individual’s career choices as well as career 

advancement opportunities. Stuber (2009) highlights that a vast amount of these 

valuable connections are accumulated during time at college, and hence, presumably 

also at university. Notably, the connections are not only collected, but accumulated and 

developed within and outside of the classroom environment. Thus, Stuber (2009) refers 

to colleges as incubators for networking, highlighting the important role that they play 

in shaping both friendships and professional networks of individuals. Furthermore, 

Davis and Warfield (2011) note that networking within a university setting does not only 

play a role for determining occupational growth, but additionally has a large influence 

on students’ intellectual development at university through the interchange of ideas that 

justify a student’s choices and experiences, that thus enforce a student’s sense of 

belonging as well as promotes learning.  

Whilst research on networks with a focus on gender has been conducted, the research in 

the field has surprisingly focused on other fields than business, such as government 

(Moore, 1987) or politics (Edling et al., 2013). Surprisingly, as gender differences are 

prominent in the field of business, whilst at the same time the graduate level of business 

students is comparatively evenly distributed between men and women. Furthermore, 

research has tended to focus on sector or firm specific networks, in other terms, on 

individuals who have already stepped into the corporate world and brought along with 

them pre-cumulated networks from college/university. This leaves plenty of room for an 
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exploration of the influence of networking within business schools. This study aims to 

bring these notions to light with a focus on the role of both gender and language on the 

networking activities in the specific case setting university level business school, Hanken 

School of Economics.  

1.1 Problem Area 

A report by Suomen Ekonomit (2014) highlights that gender as a variable plays a 

significant role in determining the segment of work, within the business sector, in which 

a recent graduate can be expected to work. Furthermore, the choice of specialisation (also 

referred to as major subject in this study) is a prominent variable in determining career 

outcomes. When combining the factor gender and specialisation, the effect increases 

further than the effect of the individual variable. In sum, a female business student will 

be more prone to choosing Management or Marketing as her major subject in 

comparison to a male student, who will be more prone to selecting a mathematically 

oriented subject such as Finance or Economics. Furthermore, after obtaining her degree 

she will be less likely in comparison to a male student within the same major subject, to 

obtain a specialist (higher) position.  

The step from a seemingly similar standpoint at the point of acceptance to a university 

level business school, versus a clear gender segregation after graduation as well as 

different positional outcomes, highlights the role of the business schools, whether direct 

or indirect, in shaping these outcomes. The puzzling statistics pave way for research in 

order to understand the environmental influences of gender segregation, how it is 

produced and how it consequently fosters inequality. One such prominent 

environmental influential factor is networking. 

1.2 Purpose 

The purpose of this study is to gain an understanding of the networking behaviour of 

students and how this behaviour influences their choices at university. These choices 

include the choice of specialisation as well as partaking in extra-curricular activities. This 

understanding is viewed from the perspective of gender to thus seek to understand the 

influence that networking may have on gendered outcomes, including the salient gender 

segregation within a business school setting in Finland. This study is conducted as a case 

study with interviews of students at Hanken School of Economics (hereafter also referred 

to as Hanken). Hanken is one of the leading business schools in the Nordics with over a 

hundred years of history and experience in higher education. The teaching at bachelor 
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level is in Swedish, thus it primarily serves a minority population in Finland that speak 

Swedish as their mother tongue, commonly referred to as Swedish-speaking Finns. This 

adds another layer to networking practices: the Swedish language and its community, 

which will be observed in the study to understand its influence on networking practices 

and outcomes thereof. The components make Hanken a specific case, which thus has 

high potential of delivering results that showcase the effects of networking (Lee and 

Saunders, 2017, p.25). The study aims to through a feminist perspective and thematic 

narrative analysis give the students a prominent, and the female students an equal, voice 

in the discussion. 

By viewing networking, gender, and language from the perspective of a social practices, 

this study aims to provide a comprehensive view on how networking produces 

organisational outcomes that favour one gender over the other (van den Brink and 

Benschop, 2014). However, whilst women are on the losing side of the spectrum from a 

societal point of view, Simpson and Ituma (2007) highlight that practices that favour the 

values of men, also tend to limit the growth potential of men and do not always translate 

into a satisfying experience for either gender (Connell and Messerschmidt, 2005). As 

such, the purpose of this thesis is to contribute to the category of feminist research that 

prompts overall (gender) equality, without attempting to take pity on males nor neglect 

that feminism at its core is about shattering the prevailing asymmetrical gender power 

structures. The study aims to glorify neither gender, language, nor any choices made by 

the students, and thus allows for an open discussion on the privilege of any group and 

the environmental influence that allows the group to sustain a competitive advantage 

over the other, in this case through networking practices (Simpson and Ituma, 2007). 

Though knowledge does not equal or substitute action, shaping an understanding is a 

key component to further action to contest asymmetries in power relations, in order to 

achieve social justice (Connell, 2016). 

1.3 Research Questions  

The research conducted as a qualitative case study, embodying a feminist research 

philosophy. Using a case study as the research strategy enables the selection of a research 

spectrum which is limited in terms of generalisation, yet allows for a focus on phenomena 

that are interesting in the specific environment (Jensen and Sandström, 2016, p.140). In 

the light of this research project, it enables for an isolation of an organisation, and the 

networking practices that shape gendered outcomes in the context. Hence, it can 

hopefully serve as a voice for the individuals in the specific scenario, as a part of a larger 
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research spectrum on network, gender, and language. The case perspective is 

complemented by a thematic narrative analysis of semi-structured interviews, which 

enables anchoring of social processes to human experiences, thus giving abstract 

contexts concrete perspectives (Öberg, 2015 in Ahre and Svensson, 2015, p.58). In other 

words, it gives a voice to the students of Hanken, and their view of the phenomena, 

through an open-ended conversation, and grounds these stories in how networking 

shapes gender outcomes at the university and in society. The research is split into three 

distinct research questions: 

RQ 1: How do networking practices of Hanken students differ between genders? 

RQ 2: How do these networking practices influence the Hanken students’ choices 

during their time at university? 

RQ 3: What role does the Swedish-speaking Finnish setting play on networking at 

Hanken?  

1.4 Key Concepts 

Some key concepts used in this study are listed and described below. The definitions 

brought forward in the key concepts serve as the definitions for the concepts throughout 

this thesis. 

Gender 

The thesis will use the term gender to separate men and women instead of using the term 

sex. This is in order to highlight the societal consequences of being a male or a female, 

masculine or feminine (Wahl et al., 2011). The definition includes an awareness of the 

multiple faces of gender, but in order to limit the study, gender will hereafter focus on 

the relations between men and women.  

Masculinity and Femininity  

In this paper, masculinity and femininity are defined as the products of what society 

views as a reflection of gender, i.e. of males or females respectively. Connell and 

Messerschmidt (2005) highlight that masculinity (or femininity) is not a representation 

of one man or a type of one man, but the way in which a man in contrast to other men 

and women, positions himself through discursive practices. There are additionally 
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multiple faces and a hierarchy of masculinity that come into play through social action 

in a particular social setting (Connell and Messerschmidt, 2005). 

Networks 

Networks can be split into two sub-categories: formal and informal networks. The 

distinction is often made in organisational research in order to define the social setting. 

Formal networks  

Formal networks are created through formal bonds, such as the relationship between a 

teacher and a student (Ibarra, 1993). Although these networks are important, it is also 

important to distinguish them from informal networks.  

Informal networks 

The term informal networks refer to networks that are not primarily linked to the actors’ 

formal positions. Formal connections may be present in the relationship and act in 

parallel to the primarily relationship that shapes the informal network (Ibarra, 1993).  

Homosociality 

Lipman-Blumen (1976) defines homosociality as “the seeking, enjoyment, and/or 

preference for the company of the same sex” (p.16). Holgersson (2013) notes that at its 

core, the theory combines the notion that power is gendered and binds it to pleasure 

associated with it, in respect to the relationships between men.  

Mobilizing Masculinities 

Martin (2001) defines the concept of mobilizing masculinities as “the practices wherein 

two or more men concertedly bring to bear, or bring into play, masculinity/ie.” (p.588). 

When masculinities are mobilized in an organisational environment, processes or 

behaviours that are traditionally “masculine” are fused into the environment, thus 

linking at face value gender neutral practices, such as promotional processes, with 

masculine behaviours and values.  

Narrative 

Eriksson and Kovalainen (2008) make a distinction between a narrative and a story. A 

story is “a piece of fiction that narrates a chain of related events or happenings that 
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involve certain characters. (p.211)” whereas a narrative “is the textual actualization of a 

story at a specific time and context, and to a specific audience. A narrative may also have 

a specific point of view to the story. (p.212)”. This study will use the two terms using this 

distinction.  

1.5 Limitations 

The study will be conducted with students studying at Hanken. Hanken is located in both 

Helsinki and Vaasa, Finland with a Swedish and an English programme in both units. In 

order to limit the study and external influential factors, only students from the Helsinki 

unit in the Swedish programmes will be selected. This will further limit cultural 

influences as the group is to some extent homogeneous. Additionally, this is to ensure 

that the third research question on the direct and personal influence of the language from 

a perspective of the language group can be accounted for in all interview subjects, as all 

subjects are exposed to the community during their studies. 

As the method of the study is semi-structured interviews that are analysed in a narrative 

context, the study will not be able to capture networking in practice, which is very 

relevant in order to understand unreflexive networking behaviours (Berger et al., 2015). 

The selected method observes the narratives of the students, and as such the qualitative 

data will not be able to provide a novel systematic exploration of the networking 

strategies (Ibarra, 1993). This implies that the theory must be grounded in pre-existing 

studies that are limited, shifting the focus towards the individual stories and the 

experiences that I, as the researcher have had and continue to experience through the 

writing process. Additionally, the number of interviews does not allow for an exploration 

of all specialisations and choices rather, a generalisation. Neither does it allow for a full 

perspective of the whole spectrum of Swedish-speaking Finns, but a randomised 

selection of voices. 

1.6 Structure 

This thesis will have the following structure: first, a theoretical framework will provide 

an overview of the topic in order to shape an understanding on the case setting. Thus, it 

includes a section on gender equality and networking, and how gender has a role in 

networking. Furthermore, the Swedish language is introduced to the setting to provide 

an overview of a determinant variable in the networking context. Second, the 

methodology will be presented. The methodology includes an overview of the feminist 

philosophy that overarches this study, i.e. of the importance of an equal voice for the 
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male and female students, encompassed in a thematic narrative analysis that highlights 

their voices. Third, the data generation will provide an overview of the case setting as 

well as a thematic narrative analysis of the interviews. Fourth, in the last part of the 

thesis, the themes will be discussed with reference to the theoretical framework in order 

to draw a conclusion and answer the research questions.  
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2 THEORETICAL FRAMEWORK 

Research on equality has continuously made its mark in research as well as in media 

across the globe. Gender equality is one of the main points of discussion. The perspective 

on the importance of gender equality varies between cultures, however, many accept and 

choose to define equality as a human right. ILO conventions on equality oblige countries 

that have ratified the conventions, such as Finland, to include gender equality as a goal, 

instead of simply viewing it is a topic of discussion (ILO, 2019). However, gender equality 

is systematic, structural, and complex. Thus, in order to reach the goal of equality, 

Connell (2016) highlights that social action also requires research on the topic to shape 

an understanding on how processes and attitudes have been moulded, and hence how 

they can consequently be re-moulded.  

This study builds on the ideal of gender equality and the notion that outcomes are not 

produced in isolation by observing students’ networking activities at Hanken. During 

time at university, students build a notable number of informal networks, in class and 

outside of class, that will likely have an impact on their careers (Stuber, 2009). 

Networking also provides a platform for assistance during time at university, which 

enables students to validate their experiences and choices (Davis and Warfield, 2011). In 

the case setting, networking serves as a possible platform for making and justifying 

choices, such as the choice of specialisation or engagement in extra-curricular activity.  

The remainder of this chapter will provide a theoretical framework with a view on the 

three main components of this study: gender equality, networking, and the Swedish-

speaking Finnish context. The chapters on gender equality serve as a base for an 

exploration on what and how gender plays a role in organisations, and what the outcomes 

of this is. Although gender equality is at its core about the injustice faced by women, the 

chapter additionally highlights the important role of masculinity in shaping these 

outcomes. This addition is made in light of Martin (2001) stating that masculinity and 

femininity are important contrasts of each other, where both men and women shape 

expectations and outcomes thereof. The chapters on networking on the other hand 

provide a view on the role of networking on behavioural patterns and career outcomes. 

Furthermore, the role of gender is introduced into the networking setting to ground the 

study in previous literature. Notably, Collinson and Hearn (1994) highlight that although 

studies with a focus on gender are important, research cannot neglect that gender roles 

and outcomes are shaped in a multifaced context, where intersectional components such 

as race and ethnicity play an important role in shaping gender outcomes. Furthermore, 
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the context and historical setting has a foot in the game (Connell, 2016). Thus, the 

component of the Swedish-speaking Finnish setting is introduced in order to present an 

understanding of the role the language may have in the given networking environment. 

The components together provide a platform for an understanding of the specific case 

setting. 

2.1 The Ideal of Gender Equality 

The United Nations have defined gender equality as one of seventeen Sustainable 

Development Goals, notably, in addition to the goals of reducing overall inequality 

(United Nations, n.d.). The goal arches from abolishing arranged child marriage to 

increasing the number of female managers, indicating both the severity and the wideness 

of the spectrum of issues. Multiple campaigns have emerged through the years, 

promoting the benefits of increased gender equality, such as an overall economic boost 

through an increased labour force and decreased child mortality rates – all upholding 

the pillar of the notion of gender equality being a human right. 

The Nordic countries have a reputation of gender equality, linked to a notion on equal 

opportunities for cultural consumption (Heikkilä, 2011). The welfare states thus provide 

a platform and an ideal for gender equality beyond arranged marriages, to a second phase 

of gender revolution focused on issues of equal pay and equal opportunity on the job 

market. Tuori (2007) describes the ideal of gender equality as being viewed by the 

Finnish citizens as something inherently Finnish, as opposed to for example 

multiculturalism, which is often viewed as problematic. However, the Finnish 

understanding of equality is linked to equal rights for women and men, and notions on 

power asymmetries are often ignored (Tuori, 2007).  

Berger et al. (2015) highlight the importance of studies on gender equality. In their study 

on university-industry innovation projects, they find that many of the existing gender 

norms in the industry are prevalent due to a lack of understanding and care about the 

topic, reflected by all genders. They note that studies on the topic “take away gender’s 

invisibility and legitimacy by showing its subtleties in everyday practices.” (Berger et al., 

2015, p.573). Martin (2001) further highlights that it is important that research on the 

topic is conducted with both genders in mind and practice, as gender is not shaped in 

isolation, but in relation to the other in order for both genders to make sense of oneself 

and another. The lack of understanding is evident with regards to the view of gender in 

Finland, observed by Koskinen Sandberg (2016) in her study on equal pay policy. The 
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study indicates that although a positive view on gender equality is prevalent amongst the 

interviewed subjects, the common consensus is that of an equal policy for all in order to 

reach equality, denying the presence of social norms and power asymmetries that steer 

societal decision-making. The study indicates that overall there exists an ideal of a gender 

equal society, yet, our common understanding of how different laws, regulations, 

behaviours, and practices influences gender has not progressed to the point of possible 

equal opportunity for all. Instead, women are still not equally represented in the labour 

force, and women in the labour force are underrepresented in many sectors as well as in 

managerial positions.  

2.2 Women in the Labour Force 

History continues to shape our society and as such, although the labour participation of 

women has continued to increase across the globe, social and psychological barriers 

confine many women to responsibilities at home (Gherardi and Poggio, 2001). 

Furthermore, women who partake in the labour force are often underrepresented in 

managerial positions as well as in many sectors (Gherardi and Poggio, 2001). Although 

many women note that it is their own choice to stay at home, and/or not to take on larger 

responsibilities in an organisation (Lupu, 2012), two puzzling problems still withstand. 

First, the question of why many women in the first place feel that domestic work is their 

responsibility over that of a man’s, and second, why women who attempt to pursue a 

career have a harder time obtaining a managerial position as compared to their male 

counterparts.  

Van den Brink and Benschop (2014) explore the puzzling phenomena. They note that a 

historical overrepresentation of men has shaped the image and ideal of the profession in 

question, in their case of academic full professors. As such, the societal ideal is directly 

linked to a masculine figure – or in certain occupations, to femininity. To emphasise 

however, masculinity and femininity are societal constructs in themselves and as such 

they have been shaped by people and can hence consequently be re-shaped by people 

(Gherardi and Poggio, 2001). This re-shaping will require a notion of the current non-

reflexivity of gender practices and the norms that shape our gendered society (Berger et 

al., 2015). Gherardi and Poggio (2001) highlight that this process begins by overlooking 

the seemingly gender-neutral rules that steer us and the world around us. In other words, 

the rules that at face value are genderless, but when enforced have different 

consequences on women than on men, or vice versa. Furthermore, it requires a reflection 
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on what we as individuals see as masculine, and what we see as feminine, in order to re-

shape stereotypical associations inside and outside the labour market. 

2.3 Men and Masculinity; Women and Femininity  

In an article on the feminine other, Schippers (2007) notes that Raewyn Connell’s work 

on masculinities, in particular the notion of multiple masculinities and hegemonic 

masculinities have taken on an extensive role in shaping gender theory. Connell 

popularised the concept of gender order in 1995, in the book Masculinities, noting that 

there is not one masculinity, nor one femininity, but a gender order of masculinities and 

femininities, where hegemonic masculinities dominate the order, and thus society. 

Masculinity and femininity are not stable concepts, but vary depending on their context, 

time, as well as within an individual (Connell and Messerschmidt, 2005). This variation 

is caused by a constant contrast between the different forms, in relation to one another 

(Collinson and Hearn, 1994). As such, something perceived as a subordinate masculinity 

by one at a given time, can later be perceived as hegemonic (or even as feminine) by the 

same individual, or by another individual at the same time.  

Since their introduction, the concepts have been provoked, embraced, shaped, and re-

shaped in research and literature. Connell (2016) has among other notions, expanded 

her own concept of hegemony to include a globalised perspective that embraces a 

contestation of Eurocentric research on hegemonic masculinity, further strengthening 

her notion of a concept that is continuously under construction. What has remained to a 

large degree uncontested is that ‘masculine’ values continue to hold most of the power in 

organisational settings thus requiring amongst other aspects, leaders to be strong, rather 

than compassionate.  

The construction of masculinity (and femininity) is linked to a construct of men’s 

(women’s) gender identities. Collinson and Hearn (1994) describe how this construction 

is based on a continuous comparison and evaluation of oneself as compared to others. In 

a traditional workplace environment, such a comparison links career success to 

masculinity (Collinson and Hearn, 1994). Thus, if a man voluntarily or involuntarily 

selects to behave in a way that withstands from the traditional male role as the provider 

of the family, he is often viewed as ‘less masculine’ as compared to his colleagues. This 

does not necessarily translate to other contexts, as men can often select between different 

forms of masculinity, depending on which they perceive as more useful (Connell and 

Messerschmidt, 2005). However, this is where the concept of homosociality becomes 
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relevant, as it is likely that this male has a predominance of males in his sphere of friends, 

and that his manager is male and expects similar masculine behaviour from his 

subordinates (Collinson and Hearn, 1994). Thus, his decision can be further hyper-

emphasized, as his point of comparison is predominantly male.  

Homosociality both binds men together, where masculine traits can bloom and are 

supported, thus furthering career advancement and masculine ambitions. However, it 

also separates men from other men who do not constrain to traditional masculine 

behaviours (Collinson and Hearn, 1994). This effect has been viewed by Anderson (2005) 

in his study on heterosexual male cheerleaders who are placed in a traditionally 

predominantly feminine context. Through the extensive interaction with homosexual 

men and with women, many of the heterosexual men shift away from their previous 

homophobic tendencies, suggesting that a shift from homosociality can have a positive 

impact on decreased hegemonic masculine behaviour.  

Anderson (2005) brings forward the idea of a new generation of inclusive masculinity, 

where heterosexual men seem to be re-shaping their views on traditional masculine and 

feminine roles. He thus criticises Connell’s concept, suggesting that the concept of 

hegemonic masculinity is outdated. Though his research brings a positive light to the 

progress of gender equality, the spectrum is narrow. O’Neill (2015) heavily criticises 

Anderson for using the word ‘inclusive’ to solely describe a scenario where white, 

heterosexual males deviate from homophobic tendencies. A link of homophobia to 

hegemonic masculinities is justifiable, but the approach ignores the complexity of 

hegemonic masculinity as brought forward by Connell in 1995. Notably, Connell and 

Messerschmidt (2005) have around the same time as Anderson (2005), agreed that the 

term hegemonic masculinity has been used ambiguously in research and should not have 

been used in a way that suggests it is transnational and static. Hence, they agree to this 

version and definition being outdated, however, emphasising the existent importance of 

an understanding of how hegemonic masculinities continue to shape gender inequality. 

O’Neill (2015) argues that inclusive masculinity theory presents sexual political matters 

as close to, or already settled through men stepping up and accepting femininity. This 

perspective neglects that femininity is still in an organisational setting (among other 

settings) viewed as ‘less than’ masculinity. Consequently, women are often consciously 

and unconsciously viewed as ‘less than’ men. 
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2.4 Gender Equality in and Across Organisations 

The role of masculine and feminine values plays an important role in determining career 

outcomes, as they place constraints on women and on feminine behaviour in the 

workplace environment. Although other metaphors have been used to describe the top 

to bottom inequality in organisations, the glass ceiling has established itself as the most 

prominent in literature and is often used without a definition. The glass ceiling, which 

highlights a hidden barrier that enables some groups to reach higher hierarchical 

positions whilst leaving others at the bottom, is evident with respect to gender, even in 

the most gender equal of societies (Albrecht et al., 2003). The barrier consists of aspects 

of corporate culture and corporate practices that favour one group over the other (Cooper 

Jackson, 2001). Holgersson (2013) highlights one component of the glass ceiling: 

homosociality. In her study on homosociality in organisations, she finds that homosocial 

behaviour has a strong impact on the definitions that define a candidate at each step of 

a recruitment and/or promotional path.  

Holgersson (2013) notes how the management group of a firm begins by defining the 

characteristics that they wish to see in the new manager. These characteristics, and the 

way in which they are communicated; although not being gendered on paper, send out a 

clear, yet unconscious signal that masculine traits are superior to feminine traits in the 

recruitment process. She describes how the picture of a deficient manager is painted 

according to typically feminine characteristics. Furthermore, Holgersson (2013) notes 

that the requirements are linked to previous managerial roles, rather than to leadership 

skills per say. As recruitment for managerial roles often favour men, the pool of 

candidates with previous managerial experience subsequently includes more men.  

Furthermore, van den Brink and Benschop (2014) note that gender inequality begins 

before the application process. They find that the marketing of positions is already 

gender skewed, where men tend to more often encourage other men to apply, as well as 

simultaneously sending recommendations to the respective employer. As recruitment is 

risky, recruiters often favour candidates who have been enforced by a trustworthy friend 

or colleague. Due to homosociality, the suggested pool is also often systematically skewed 

towards men. Lupu (2012) emphasises the role that these definitions and the marketing 

of positions play, stating that they not only play a role in recruitment, but also at every 

step of an individual’s professional career. Hence, every step that to a smaller or lager 

extent favours one group over the other, is bound to thin out the candidate pool of the 

respective group at each step of the way. 
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It is worthwhile to note that gender inequality is not merely present on a vertical axis, 

determining whether an individual has access to a managerial position, but also on the 

horizontal axis (Koskinen Sandberg, 2016). History provides a base for gender 

segregation between sectors but also for economic inequality between genders to flourish 

due to that gender segregation. Fields that have typically been associated with women 

and femininity, such as nursing or teaching, have also been linked to lower average pay 

rates as compared to other sectors that require the same level of education (Koskinen 

Sandberg, 2016; Dickens, 2000). These professions are vital in society and require years 

of higher education studies – yet their economic value as a reflection of pay is low. 

Besides a note on equal pay, segregation additionally allows for masculine and feminine 

ideals to grow within sectors. Masculinity is mobilized and at the opposite spectrum, 

femininity is also mobilized, as there is a skewed availability and thus network of one 

gender over the other within fields.  

Inequality through the build-up of gender segregation is also present within 

organisations and across sectors. Although vertical segregation on an organisational 

level is not problematic if it is linked to equal pay, segregation on an entrance-level often 

directly impacts an employee’s access to managerial or top positions. For example, the 

Human Resource unit has often been shaped into a feminine unit, whereas the Financial 

unit has blossomed through masculine traits. Although studies have indicated that 

including HR in the board of directors is valuable for aspects such as diversity 

management, the tendency for this to occur is small in comparison to units such as the 

Financial unit (Mullins, 2018). On the cultural level, practicing gender through gendered 

jokes, assigning women to traditionally female roles such as the secretary or the office 

baker, or simply separating groups into all male or all female groups, leads to furthering 

inequality through segregation (Berger et al., 2015). This as it enables further 

reproduction of the pre-existing gender norms, as well as discontinuing possibilities for 

cross-gendered relationships that have been shown to help women in their career 

advancement (van den Brink and Benschop, 2014).  

2.5 Gender Equality in Finland 

Although gender inequality is present throughout the world, the way in which inequality 

is shaped differs between locations, depending on cultural norms and legislation. The 

Nordic countries are often praised for their efforts on gender equality and work as an 

example in global media. The participation of women in the labour force and the efforts 

of the government to pursue equality for all are often a point of interest (Grönlund et al., 
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2017). Equality in the Nordics stems from the notion of equal opportunity for all, 

particularly in terms of education that enables individuals to attend school despite their 

socioeconomic background. Multiple wars in Finland have further contributed to the 

employment of more women, as when men were required to fight out on the battlefield, 

women took over running the day-to-day jobs and to some degree stayed in these jobs 

after the war (Sosiaali- ja terveysministeriö, 2018). Furthermore, ILO conventions on 

gender equality have been ratified and submerged into legislation through the Finnish 

Act of Equality between Women and Men (see Equal Pay Act of 1963). The Equal Pay Act 

requires all organisations to prioritise gender equality and hence, adapt a proactive role 

in the promotion of e.g. equal pay for equal work. Saari (2013) notes that although the 

proactive role sounds good on paper, in practice it often implies a gender equality survey 

as well as extensive effort to neutralise the role of gender. Collinson and Hearn (1994) 

argues that such an approach, that fails to see men’s dominance through different sets of 

masculinities, and the power which this creates, is why multiple gender equality efforts 

fail to achieve their goal. 

Saari (2013) hints that despite efforts to improve gender equality, there are still multiple 

issues that exist in all Nordic countries. Furthermore, Grönlund et al. (2017) highlight 

that the Nordics are often viewed as a region, which is acceptable when comparing the 

gender equality to parts of the world were a majority of the women do not participate in 

the labour force. However, prominent differences between the countries prevail. On 

many notes Finland is lagging behind the other Nordic members. Grönlund et al. (2017) 

point to the availability of paternal leaves. Koskinen Sandberg (2016) comments that the 

Finnish society, and thereby unions and trade agreements, tends to favour long-term 

employment. Thus, pay raises, promotions, and other aspects associated with gender 

equality are often moulded by the favoured notion. In consequence, women, who are 

more prone to interrupt their career for longer time spans due to parental leaves being 

skewed towards women, are negatively impacted by these policies. Inequality shaped by 

parental leaves is often in the spotlight in the news in Finland, currently due to the large 

percentage of fathers who choose to not use their full paternal leave (Kervinen, 2019). 

Additionally, Finland has the highest gender segregation of all the Nordic countries, in 

2010, 60% of women would be required to change from their female dominated sector 

to a male dominated sector to attain an integrated labour market (Eurostat, 2010). This 

gender segregation is already evident in the choice of university, as well as the choice of 

specialisation within that university (Suomen Ekonomit, 2014). After graduation, men 
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tend to work in the public sector where wages are generally higher, in contrast women 

opt for, or their degree is valid within, the public sector (Official Statistics of Finland, 

2015). Furthermore, a vertical segregation is present. In the forerunner in the question, 

Denmark, where gender inequality also still prevails, 20% of women have a managerial 

position in an organisation and the figure for men is 26% (Grönlund et al., 2017). 

Grönlund et al., (2017) highlight that this number is significantly lower in Finland, where 

20% men compared to 7.5% of women uphold a managerial position. The statistics point 

to an existing structural and/or systematic gender inequality, but also to an existing 

culture that pushes women towards one sector, and men towards another. This culture 

consists of multiple facets, one of which is networking and the impact that it has, directly 

and indirectly, on gender segregation within the Finnish society. 

2.6 Networking Theory 

Societal norms are often puzzling and a failure in trying to understand how they are 

shaped, maintained and modified can simultaneous help to explain why gender equality 

has proven hard to reach even in the Nordic setting. Furthermore, issues on gender 

equality are seldomly shaped alone, but work hand in hand with the dynamic issues such 

as race, class, and region (Connell and Messerschmidt, 2005). However, previous 

research suggests that informal networks may help to explain some of the gender gap 

found in society (Göransson, 2003; CEA, 2015). These informal networks unevenly 

influence perceived external marketability and perceived career success, where men, due 

to a historical imbalance, often benefit the most (Spurk et al., 2015). These networks can 

grant an individual easier access to finding work or getting a promotion. An individual’s 

informal networks are gained and developed throughout the individual’s lifetime. 

Society is built on a structure of social hierarchy, where some individuals have greater 

economic resources as compared to others. This structure gives incentive to grow, 

develop, and most prominently to work. However, by default, the access to these 

resources also differs due to social stratification (van den Brink and Benschop, 2014). 

Bourdieu (2018) highlights that this access plays a fundamental role in our society. To 

describe the phenomenon, he splits space into two categories: social and physical. The 

physical world is the world that we see when we walk outside, defined through positions 

in physical space. The social world is similarly defined by positions – one’s social position 

in society, linked to aspects such as wealth, capital, and background. The interaction 

between the two spaces strengthens our social norms and through it, social stratification; 

keeping poor people in the slums and wealthy families wealthy, generation after 
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generation (Bourdies, 2018). Bourdieu (2018) notes that breaking through a space into 

another requires immense social effort in combination with a physical importation of 

one and deportation of another.  

Social stratification implies that individuals have different access to valued symbolic 

resources (van den Brink and Benschop, 2014). Portes (1998) discusses one valued 

symbolic resource: social capital, which encompasses the ability of individuals to secure 

benefits by becoming members of social networks or other social structure. As such, 

social capital is a form of information capital, where some individuals or groups of 

individuals have better access to meaningful information, which will pave the way 

towards a desired direction. Social capital is further enhanced through cultural capital, 

which upholds a person’s intellect through his/her educational qualifications and taste 

(Stuber, 2009). These two forms of capital act together to steer individuals towards 

different social situations and gives them ques to decide whether an interaction is worth 

the while. In other words, they, together with economic capital, help shape the base for 

individual networking practices. Bourdieu (2018) describes this access to capital as the 

ability to hold desired people and objects close, and undesired people and objects away, 

hence decreasing the amount of effort required to reach a desired position. Social and 

cultural capital do n0t only act as a base for networking practices, but are also 

proportionally increased through the attention to the role of networking, which may 

further among other aspects, career preparation and productivity (Davis and Warfield, 

2011) 

Van den Brink and Benschop (2014) define networking practices as “dynamic, socio-

political actions of building, maintaining and using relations at work for personal, career, 

and organizational benefits.” (p.463) This definition can be enhanced through Ibarra’s 

(1993) note on different forms of networks, i.e. formal and informal networks. 

Networking is thus at its core a conversation between two or more actors, but can be 

shaped to include the upholding of contacts, forming of groups, negotiating, socialising, 

and deciding whether to share or not to share some information with the networking 

partner (van den Brink and Benschop, 2014). The degree to which these contacts are 

available to an individual depends on the individual’s social capital (or as Ibarra (1993) 

describes it, through the presence or absence of links among contacts). Furthermore, 

contacts vary in terms of usefulness; some networks provide comparatively more 

extensive access to expressive resources than others – the degree of usefulness also 

depends on the actors involved in networking and their personal traits (Ibarra, 1993). As 
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such, the extent to which an individual is able to determine which contacts will be useful 

is guided by his/her cultural capital, shortening the distance towards reaching a desired 

goal. While networking is to some extent an innate extroverted behaviour, research 

suggests that cultural capital, and thus networking skills, can be taught and developed 

(Davis and Warfield, 2011). 

Stuber (2009) describes in her research on students’ involvement in extra-curricular 

activities that students’ cultural orientations require encouragement to blossom. As 

such, her research supports the idea of cultural capital, where although social capital 

would be in place e.g. through attendance in a particular school, and as such the ‘how’ is 

covered. The ‘how’ does not turn into an action without an answer to the question ‘why’. 

Searching for a ‘why’ is steered by the network in which the students find themselves in. 

In her study, parents, other students, and faculty, through networking played a large role 

in determining if a student considered extra-curricular activities as valuable (Stuber, 

2009). Notably, students who did not belong to an elite sphere with a pre-defined 

viewpoint at the beginning of their studies, and as such can be said to have less social 

and cultural capital, were able to gain such capital through interactions with individuals 

with greater social and cultural capital (Stuber, 2009). In a company setting, Edling et 

al. (2013) notice a similar trend, whereby elite actors would receive informational 

networking benefits by being tied to other elite spheres. Konrad et al. (2017) however 

emphasise that the elite sphere (in this case the privilege majority group), may not see 

the benefit of networking outside of their own ‘eliteness’, which further amplifies the 

social segregation created by the bond between the social and the physical sphere.  

2.7 Gender and Networking 

In this study, gender is viewed from a gender as a practice perspective, as such gender is 

not a natural attribute of an individual, rather, it is at least to some degree, always socially 

constructed (Gherardi and Poggio, 2001). Viewing gender as something people do 

changes the dynamics of how we can view organisational practices and their outcomes, 

and how we can highlight the means for change. Gender is not a static variable. In 

networking settings this implies that gender is shaped through interaction, which on the 

other hand is “dependent on discursive, institutional, and social contexts” (van den Brink 

and Benschop, 2014, p.465).  

Berger et al. (2015), with reference to Martin (2006), notes that organisational practices, 

such as networking, are often looked at through a gender-neutral lens in research. As 
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such, gender is simply viewed as a variable, when in reality gender is practiced 

throughout the organisation – multiple times a day. In order to understand the 

difference that networking plays in organisations, with reference to gender, it is therefore 

important to understand the complex nature of both gender practice as well as of 

networking practice. Furthermore, Spurk et al. (2015) emphasise the importance of 

differentiating between networking behaviour and the structure of social networks. 

Whilst multiple studies indicate gender differences in the composition of social networks 

(Edling et al., 2013; Lupu, 2012; Rho and Lee, 2018), the discussion on networking 

behaviours is more open. Spurk et al. (2015) refer to multiple studies that indicate that 

that there are no such noteworthy differences, however, Rho and Lee (2018) highlight 

that gender might be one of the most prominent factors in determining managerial 

networking behaviour. The contradictions may despite contradicting each other, simply 

showcase the fine line between gender and behaviour in a networking setting; the 

categories are precise but as they work tightly together, thus determining which aspect 

has influenced the other can be close to impossible. Furthermore, isolating gender in a 

networking setting is impossible, as multiple influential factors influence networking 

dynamics (Connell and Messerschmidt, 2005) 

The prominent difference between the networks of men and women have been linked to 

homophilic tendencies (Ibarra, 1993). Men tend to bond more with men, and women 

tend to bond more with other women, however, with the first mentioned to a larger 

extent than the second. In a society where men have historically held more power and 

continue to do so, this tendency through the mobilization of masculinities, if the cycle is 

not disrupted, will lead to a cycle where men favour men and give power to other men. 

Van den Brink and Benschop (2014) highlight that although this is often the case, men 

are seldomly aware of how their choices mobilize masculinities. Martin (2001) notes that 

within the working environment this implies that when men mobilize masculinities, they 

conflate masculine processes with working processing, fusing masculinity into the 

concept of work. For example, when recruiting/promoting a new manager, men tend to 

not recruit men because they are men, but because they confine to the pre-defined 

characteristics that determine a good leader. These pre-defined characteristics are often 

taken from replicas of the recruiter himself, or from role models of good leaders, which 

due to an imbalance in managerial positions, often tend to be male. Alternatively, making 

bold moves may be associated with the ability to lead, which may thereafter lead to a 

promotion. As such, masculinities are mobilized through favouring characteristics or 

practices that are more prominent in males or associated with men (van den Brink and 
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Benschop, 2014). Furthermore, Konrad et al. (2017) find that the gender asymmetries of 

networks are further amplified through the introduction of a minority group, where 

white males are more prone to homosocial and within-race networking behaviour than 

respective minority males. This shifts the previous segregation of male and female 

networks into a sphere of segmentations based on gender and race. Females have also 

been shown to associate more with other females within their own race, however, to a 

smaller extent than their male peers (Konrad et al., 2017; Locks et al., 2008).  

The awareness, or non-awareness of mobilizing masculinities is also reflected in that 

women (in this case gatekeepers) also have a tendency to mobilize masculinities through 

favouring men comparatively more than men favour women (van den Brink and 

Benschop, 2014). Berger et al. (2015) highlights this notion in everyday organisational 

networking conduct, where women who are placed in a male dominated setting tend to 

not only accept the gender order, but also begin to imitate it. As such, in order to climb 

up the hierarchical ladder it can often seem easier for women to drop their femininity 

and adapt to the masculine behaviour and become “a part of the boys” (Gherardi and 

Poggio, 2001). Notably, the mobilization of masculinities is not a female problem, as 

women are often forced to accept the masculine enactments in order to conform to 

masculine process that have been shaped into work processes (Martin, 2001). The 

mobilization of masculinities is furthermore not a black and white process of men 

bonding with men, rather, men who are not considered “man enough” are also impacted 

by this behaviour (Collinson and Hearn, 1994). This further emphasises the build-up of 

a dominant masculine culture in an organisational setting.  

In a study by Edling et al. (2013), the authors view Swedish local elites and the 

networking tendency of women in these elites in order to determine whether there are 

networking tendencies between genders in the same top positions. As women are 

underrepresented in the local elites, they are hence a part of a male-dominated group. 

However, the results of Berger et al. (2015) and Edling et al. (2013) suggest slightly 

different tendencies between hierarchical groups. Whilst both studies indicate a 

masculine adoption, Edling et al. (2013) suggests that women have the same potential 

for networking and the same power position as men in the groups, although their 

networking tendencies differ, as women often have slightly different strategies in 

choosing actors to network with by diversifying their portfolios more than their male 

colleagues. Konrad et al. (2017) noted a similar effect in a study of MBA students, 

highlighting that the same was evident for all minority groups represented in the sample. 
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Comparatively, Berger et al. (2015) suggests that women cope with the gender order, and 

for example confirm to taking on the role as a secretary in meetings or tag along on 

gender centric jokes. Van den Brink and Benschop (2014) refer to this phenomenon as 

women mobilizing masculinities, when they take masculine models of success for 

granted, and thus send signals that in order to succeed you either have to be a male or 

act as a male, confirming to a hegemonic masculine organisational structure.  

Although this argument hints at a solution for more women to simply stick to their 

femininity, van den Brink and Benschop (2014) note that merely women mobilizing 

femininities will most probably not, even in the long run, be able to counterbalance the 

current disadvantage and the continual male mobilization of masculinities. Hence, the 

consensus in literature seems to be a structural solution, notably with an awareness of 

how individuals play a role in shaping social networks within these structural constraints 

(Ibarra, 1993). One proposed active solution has been female support groups or 

mentoring to increase women’s confidence and networks. Lupu (2012) advices that such 

efforts should be viewed from multiple angles and with care. She notes that although the 

intentions for female-to-female mentoring are good, these groups or relationships tend 

to enhance segregation rather than decreasing the effect. Consider a group of mentors 

and mentees, if a majority of the mentors work in female-dominated sectors they are 

likely to directly or indirectly suggest their own line of work to their mentee, alternatively 

a line of work which they are aware of which from a network portfolio consisting of 

mostly women is also likely to be another segmented sector. Hence, the gender norms 

are highlighted rather than combated.  

Lupu (2012) additionally discusses the important role of role models and the lack of 

females within such a group. This lack is an additional factor that leads many young 

women to look up to males, giving a masculine image of what success is and what 

working life is supposed to look like. Furthermore, whilst more women in Nordic 

countries take part in the labour force as compared to a few years back, women continue 

to do much of the work at home (Grönlund et al., 2017). From a role model standpoint, 

this relationship signals the role of a woman as a caretaker, which is amplified in 

organisational settings as well as projected to the next generation of young girls. This is 

also problematic from a networking perspective, as women hence often spend less time 

networking in order to make room for more domestic work, therefore narrowing their 

access to social capital (Lupu, 2012).  
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2.7.1 Gender and Networking in Higher Education 

Lupu (2012) highlights that genuine opportunities for an individual to choose freely may 

come with consequences. She notes that no decision is made in isolation, and one 

decision can have unintended consequences on another. As such, a decision to choose 

freely should be viewed and understood in its continuity (Lupu, 2012). This notion 

applies to the choices that students make at university, for example to the choice of 

specialisation. Gherardi and Poggio (2001) note that such choices are influenced by the 

organisational culture that pre-defines a set of gender norms. As such, having an 

overflow of students of one gender in a specific specialisation or networking activity, will 

most likely shape the viewpoint on whether the specialisation is viewed as ‘feminine’ or 

‘masculine’ by peers. 

Stuber (2009) defines networking activities at colleges as a range of social, cultural and 

intellectual activities that amplify a student’s experience through acuminating their 

social and cultural capital. These activities include part-taking and participating in club 

activities, off-campus visits such as company evenings, as well as internships. Besides 

providing networking opportunities, these activities work as a base for students building 

network structures – structures that tend to follow a student throughout their career 

(Stuber, 2009). Rho and Lee (2018) find that women are less likely to construct such 

networking relationships. These networking relationships are both valuable for future 

careers but also build self-confidence, provide strategic information to promote growth 

within their academic journey, and validate their experiences (Davis and Warfield, 2011). 

Bourdieu (2018) highlights that the phenomena is linked to pre-existing opportunities 

defined by the women’s social space, which brings them further away from men who 

currently hold more extensive power in society. 

Filippino and Ichino (2004) suggest that to some degree, students’ expectations define 

outcomes. In their study, they observe that female students in an elite Italian school on 

average predict that their wage will be smaller than the male students at the school. The 

wage gap is also predicted by males, but the predicted gap is significantly higher for 

women. As such, when evaluating which partner in a relationship should pursue a career, 

and who should take care of most of the domestic work, it is arguable to predict that the 

coin falls on the side of who is predicted to earn the most. Therefore, Filippino and Ichino 

(2004) highlight that it is important to take into consideration students’ expectations 

when evaluating motivations, e.g. for partaking in networking activities. Notably, the 

authors also found that higher performing students predicted a smaller wage gap, often 
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referring to academic performance as one of the main contributing factors of wage levels. 

A study by Medlingsinstitutet (2016) notes that predictions of wage, as well as actual 

wages are strongly linked to business students’ choice of major subject in Sweden.  

2.8 The Swedish-speaking Minority in Finland 

Although there are plenty of variables that influence networking behaviour and the 

relationship between networking and gender, the case setting provides a prominent 

variable: the Swedish language, which will thus be explored in this study for a more 

complete understanding of the networking setting in the case example. In order to 

understand the position of the Swedish speaking minority in Finland one has to go back 

in time to a time when up until the year 1809 Finland belonged to the realm of Sweden 

(Finnäs, 2003). This relationship grounded the Swedish language as that of politics and 

trade, that has shaped a proportionally large prominent culture linked to a relatively 

small linguistic minority (Heikkilä, 2011). It wasn’t until the late 19th century that 

Finnish gained an equal status with Swedish (Finnäs, 2003). This positions the Swedish 

speaking minority in a rare minority position, as other minorities, even within Finland 

(such as the indigenous Sami population of the North), have often been systematically 

oppressed through history, and not vice versa. Finnäs (2003) suggests that this 

relationship implies that analysing Swedish speakers solely from the perspective of 

minority research may be misleading. Instead, he suggests using language as a variable 

to distinguish between two Finnish subpopulations that have different lifestyles and 

cultures. Westinen (2017) builds on this thought, notifying that languages do not exists 

in a separate realm but that they play a significant role in influencing behaviour, 

perception, policies and norms. Finnäs (2003) highlights that research has often treated 

the Swedish-speaking minority as one unified group, but research on the linguistic 

minority suggests a very different story of diverse cultures within the minority. These 

differences can to a large extent be drawn down to differences between geographic 

locations.  

There is a common saying that Swedish-speaking Finns are ‘better’ people than their 

Finnish-speaking peers, linked to a belief of higher average socioeconomic status 

(Heikkilä, 2011). This notion stems from the historical positioning of Swedish speakers, 

and to some extent holds true. However, the truth is geographically stipulated, and on 

average nationwide, Swedish speakers are not socioeconomically better off than Finnish-

speaking Finns (Finnäs, 2003). Finnäs (2003) finds large geographical difference, noting 

that this belief does hold true within the capital region and the Turku region, where 
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Swedish speakers on average hold more white-collar jobs, but in other regions they are 

close to the same or less off. This myth however continues to realm in popular culture 

and is upheld by the Finnish-speaking community and the Swedish-speaking community 

alike (Westinen, 2017). Heikkilä (2011) highlights that in many cases, this popular myth 

can have negative effects on Swedish speakers who do not identify with the common 

belief, which may thus impact their identity and their interactions within and outside the 

minority setting. Westinen (2017) notices a similar trend of loss of sense of belonging, 

where popular culture can thus enforce a separation from both the majority due to 

language barriers, and the minority due to a lack of identification with the stereotypes. 

The position of Swedish speakers has been under debate for a long period of time. As the 

percentage of the Swedish-speaking population declined from around 15 percent back in 

1809 to a mere 5 percent today, ‘anti-bilingualism’ has bloomed (Finnäs, 2003). Obućina 

and Saarela (2020) and Finnäs (2003) note that the decline in population is due to both 

a disproportionally heavy stream of emigration to Sweden, but also to a previous Finnish 

patriotism that among other things lead to many bilingual parents selecting Finnish as 

the official mother tongue of their child. Among other aspects, a recent shift where 58.5% 

of intermarriage parents now choose Swedish as the mother tongue for their child, have 

contributed to a recent stability in the numerical status of the minority. This change also 

reflects the polarisation of the topic of bilingualism, where many Finnish speakers are in 

favour of the Swedish language. Obućina and Saarela (2020) highlight that the tendency 

to select Swedish as a mother tongue for ones’ intermarriage child increases significantly 

for parents with a higher educational background as well as when the mother of the child 

is Swedish speaking as opposed to the father. 

The main point of argument of the ‘anti-bilinguals’, is a note on the requirements for 

many public sector workers to uphold basic skills in the Swedish language, protected by 

the law, which also requires Finnish speakers to learn basic Swedish (as well as for 

Swedish speakers to learn basic Finnish) (Heikkilä, 2011). Many Finns, particularly in 

regions closer to Russia argue that this time could instead be used to learn e.g. Russian 

as the Swedish-speaking population in these regions is close to minimal. This 

requirement has also enabled positive discrimination for Swedish speakers in terms of 

access to higher education and key, high status, professions (Dutton et al., 2016). 

Notably, this discrimination is not based on mother tongue, but on language profession. 

The impact of these regulations can be seen in the statistics of unemployment, which are 

significantly lower for Swedish speakers (Finnäs, 2003). Finnäs (2003) however 
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highlights that although this is the case, it is likely that this is not due to the proficiency 

of Swedish, but rather to a higher tendency for Swedish speakers to be bilingual or close 

to bilingual. Drinkwater and O’Leary (1996) have found similar results in their study on 

the employment of Welsh speakers in Wales, noting that their bilingualism allows them 

to sustain an advantage through proficiency in the economically dominant language and 

the cultural connections to Wales through their knowledge of Welsh. The authors 

however highlight that all minorities, as well as linguistic minorities, should be viewed 

in their own setting. This distinction is important with regards to Swedish speakers in 

Finland, as on a global scale Swedish is economically dominant over Finnish. 

The Swedish-speaking population uphold a wide cultural world of their own, with their 

own school system, newspapers, TV and radio channels, foundations, associations, clubs 

to name a few aspects (Heikkilä, 2011). Although the minority has lived in close proximity 

to the majority for a long period of time, the degree of social separation is high, which 

can among other things be spotted through a fairly low number of intermarriages 

throughout history (Obućina and Saarela, 2020). This social separation has contributed 

to small social circles, and according to Dutton et al. (2016) previous finding suggest that 

Swedish-speaking Finns have on general stronger social networks. Although often taken 

for granted, this notion has also been contested. Counter to popular belief, a study by 

Volanen et al. (2006) indicate that Swedish speakers do not have larger social networks 

or access to more auxiliary friends, and thus can be presumed to not have greater social 

capital as compared to their Finnish-speaking peers. The different results in the studies 

can be compared to Finnäs (2003) and Heikkilä (2011) note on the diversity of the 

linguistic minority, and thus depending on the sample the results should reflect a 

different reality. Furthermore, as discussed in previous chapters, networks as well as the 

people shaping them are complex structures that are hard to isolate through one or two 

variables.  

2.9 Summary of the Theoretical Framework 

In summary, the issues that surround, build up and maintain gender inequality are 

complex and require both effort and understanding in order to be broken down. Finland 

provides an interesting platform for observing gender inequality, as the country belongs 

to the elites in the world yet is underperforming in comparison to its Nordic neighbours 

(Grönlund et al., 2017). The combination of a society in which gender equality is 

combatted through gender neutrality and a clear gender segregation in the labour 

market, suggests that there are underlying variables that foster a gender order. Though 
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gender segregation by choice is not incorrect, it is important to consider that choices are 

not produced in isolation (Lupu, 2012). Although all are free to choose which upper 

degree school to apply to and which sector or position to work within, the decisions are 

impacted by external forms of validation. This validation is a mix of cultural, social, and 

economic capital that steers the individual’s decision-making process. One important 

component of cultural and social capital is networking practices and the impact thereof.  

Homosociality shapes a networking environment in which men often bond with other 

men, and women often bond with other women (Holgersson, 2013). Due to a historical 

overrepresentation of men in the Finnish labour market, this behaviour consequently 

has an impact on gender segregation and gender inequality, as men and women have 

access to different sets of social and cultural capital. As such, although there is a choice, 

the information of such a choice may not be as readily available to both genders. 

Furthermore, the overrepresentation in and of itself within a sector or position shapes a 

predominantly masculine ideal of what characteristics are expected and respected in the 

given scenario, and thus a pressure to confirm to these expectations is moulded. These 

components of networking are important when attempting to understand that reasons 

behind the gender segregated labour market, however, they do not begin after 

graduation, rather, at birth. This study aims to explore an important segment of life in 

which networking practices occur and influence choices: the university setting, to 

understand the networking behaviour of students and the impact that such behaviour 

has on choices. Stuber (2009) refers to colleges/universities as incubators of networking 

to highlight their role in shaping networks and networking outcomes.  

Within the case setting, the choice of specialisation is important for determining career 

outcomes. Though the share of women and men is close to equal at Hanken, the 

segregation of women and men in terms of specialisation is large. Furthermore, 

additional choices, such as engaging in extra-curricular activities are available, and may 

provide students with an additional push through extended networks. However, gender 

does not work in isolation. At Hanken, one prominent factor of networking is the 

Swedish language and the impact of it on networking practices. The Swedish-speaking 

Finnish context is important as it brings along pre-cumulated networks, as well as a 

common, uniting factor of the Swedish language for a majority of the students. The 

language thus adds another layer to the networking practices, which may influence, but 

also be influenced by, a gender order. 
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3 METHODOLOGY 

Through this research I aim to understand and portray the networking activities of 

Hanken students, and the way in which these behaviours have an impact on the choices 

of these students in order to uncover possible reasons behind the prevalent gender 

segregation in the case setting and in Finnish society overall. Furthermore, I aim to bring 

forth how belonging to the Swedish-speaking linguistic group, that is at majority at 

Hanken, influences networking activities. Through this understanding, and through 

showcasing the individual narratives of students obtained by interviews, I hope to 

contribute to breaking the gender-neutral cycle that prevails in Finland and to encourage 

the research community, as well as society overall to engage in an open dialogue on the 

subject matter. Though open dialogue and information does not equal change, it is an 

essential asset for backing up change (Connell, 2016). The remainder of this chapter is 

dedicated to a description of the process of how I aim to achieve these goals.  

3.1 A Feminist Research Philosophy and an Inductive Approach 

The overarching goal of early-wave feminist research was to challenge the ‘male’ truths 

and give women an opportunity to speak their mind and legitimise their own truths 

(Kitzinger, 2004, p.113). This paved the way for women to discuss important issues such 

as sexual harassment, which successfully has since shifted from being ‘a part of everyday 

life’ to a punishable crime by law in most of Western society. However, a feminist 

perspective does not necessarily have to apply to actions that men project directly at 

women. Feminist standpoint theory highlights that women’s observations of men can in 

the light of the fluidity of gender be valuable for understanding the whole picture of a 

certain scenario, in comparison to only asking men (Martin, 2001). As literature and 

research has through the ages to a large degree been written by men, for men, studies 

with a feminist research approach have aimed to balance the scale and thus play an 

important role in legitimising the voices of women and furthering our understanding of 

civil society.  

Martin (2001) notes that balancing the scale does not however imply a neglection of the 

subjective manner of individual stories. Rather, it embraces the subjectivity as a natural 

part of how we as individuals see the world through a perspective that is influenced by 

gender. Furthermore, research is always grounded in previous research, and as such, a 

neglection of men and their perspective is near impossible. Kitzinger (2004, p. 117) 

proposes that most feminist researchers see the subjectivity as a minor issue for the 

context of a feminist study. The stories that individuals tell are just that – their stories. 
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Hence, if the purpose of the research is to understand (wo)men in a specific context, the 

subjectivity of the (wo)men plays an important role in answering the research questions 

(Öberg, 2015, in Ahre and Svensson, 2015, p. 67). In the context of this study, the 

subjectivity of Hanken students project how Hanken students observe their networking 

practices and the influence that this has on their choices. Rather than labelling some 

information as false and discarding it from the evidence, research is thus able to note the 

plausible faults in an attempt to understand why these (wo)men are choosing to select, 

consciously or unconsciously, one discourse over another. The incorporation of this 

perspective is also linked to the possibility of a skewed observation of self that the 

Swedish-speaking minority may have when reflecting upon their own identity and 

network. As such, the subjectivity in itself can provide clues as to how and why gendered 

outcomes are produced. 

Martin (2001) highlights that in order to understand an action or phenomena and how 

gender shapes this practice, the perspective of both women and men are important. By 

incorporating men in this study, I do not attempt to neglect the feminist perspective and 

silence the voices of women, but rather, to bring up both voices, side-by-side in equality 

in order to meet the comparative purpose of this study. As such, this study incorporates 

the ideal of a feminist research approach through an understanding of the importance of 

highlighting women’s stories as women’s, equal and complementary to that of men’s. 

This ideal also allows for men to speak openly about their individual experiences and 

embracing the notion that masculinity, similarly to femininity, is a social construct which 

is continuously negotiate and renegotiated while perceived and experienced in 

differently depending on person, time, and place (Collinson and Hearn, 1994). The 

feminist viewpoint is incorporated into the overall inductive research approach of this 

study. An inductive approach allows for an open-ended conversation while narrowing 

down the scope of the research through defining research questions in advance (Gioia et 

al., 2013).  

3.2 My Perspective on Feminism 

The thematic narrative analysis selected and further described in the findings and 

conclusion sections makes and important note on the incorporation of the author’s own 

narrative in the analysis (Eriksson and Kovalainen, 2008, p. 213). Hence, and in 

particular when combined with a feminist philosophy, it is important to make a note of 

my viewpoint on feminism as well as how it may contradict the interviewees’.  
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Feminism has in parts struggled to define itself as it has developed from a traditional 

distinction of a binary view of the world to in the modern eye becoming an approach for 

understanding social structures and identity (Kostikova, 2013). History has shaped 

different views on feminism and consequently what it means to define oneself as a 

feminist. This struggle has led many to shift away from the label in order to avoid conflict. 

Furthermore, a definition per say does not imply that an individual acts in accordance to 

the respective label. I however choose to stand behind the importance of using the term 

‘feminist’ to project a constant reminder that society is yet to reach a state of equality. 

Similarly, I hence wish to include this study under the umbrella of feminist research to 

highlight that one of the main objectives of this study is to give the female students an 

equal voice in the discussion.  

When defining myself as a feminist, I define myself as an advocate for equality. This 

definition is rooted in gender equality but includes a belief in equality for all, whether 

the inequality has been created and shaped by race, class, origin, sexuality or other 

aspects. Equality on the other hand is an awareness of the cultural injustice, my privilege 

and our social construction, and how these shape our society in an attempt to equalise 

the opportunities given to all. By defining myself as a feminist I do not intend to 

marginalise the issues of other groups in comparison to that of women, but to bring up 

one set of issues amongst others. Defining myself as a feminist is a notion that gender 

inequality is still prevalent and that men and masculinities hold a superior position to 

that of women and femininity in most of society. In practice, this implies that when 

collecting data and when analysing data, I aim to be constantly aware of an existing 

gender order and how it consciously and unconsciously shapes thoughts, opinions, and 

behaviour. Notably however, although I label myself as a feminist, it does not imply that 

I am aware, nor can ever be fully aware, of the full complexity of gender inequality. As 

such, the feminist philosophy is limited to my understanding of equality and can and 

should thus be contested. Rather than limiting the study, I see a feministic perspective 

as an opportunity to allow for an open discussion on privilege and inequality.  

It is important to note that although this study includes narratives of women, told by 

women, it does not necessarily imply that these women have that same view on feminism 

as I do. Neither does it imply that the men interviewed would not be feminists or have 

an inherently different view on feminism. Feminism is not explicitly discussed in the 

interviews and none of the interviewees mentioned that they would be feminists. As such, 

their ideal of feminism is viewed and defined through my perspective of feminism, which 
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to some degree contradicts the ideal of a narrative analysis, as discussed later in the 

thesis. Despite this, I felt that not bringing in a feminist philosophy to the research and 

analysis would flatten the gender perspective of the study and thus the notion of gender 

being a social structure rather than a variable.  

3.3 Qualitative Case Study as a Research Method 

Networks are complex, they can be formal, information or a combination of both (Ibarra, 

1993). They are accumulated during a lifetime and while some develop stronger 

throughout, some fade out through the years. In order to understand the complexity of 

networks and how they evolve and influence an individual’s choices, van den Brink and 

Benschop (2014) highlight the need for a qualitative research method. Qualitative 

research is able to answer the questions such as “how?” or “why?”, rather than “what?”. 

However, qualitative research requires facts and figures to support essential claims, and 

thus, this study builds on the previous literature and the notion of gender segregation 

within the university which is presented through statistics in section 4.1.1. 

Qualitative research in the form of a case study can further dig into the ‘how’ and the 

‘what’ of a specific scenario. Punch (2013, p. 150) notes that a case study should be 

understood as a strategy, rather than just a method. He notes that it enables research to 

focus and is thus able to preserve and understand the wholesomeness of the given 

environment. As networks are immensely complex, limiting the study to one business 

school in one environment allows for a more precise comparison between genders within 

the school, and as such, to some degree, can isolate the research from attempting to 

understand the near unlimited influences on gender norms, language, and networking 

practices. Lee and Saunders (2017, p. 9) further emphasise that limiting a case can make 

it more, rather than less, interesting from a societal perspective. As such, they argue that 

cases do not require wider inferences to give them value. Metaphorically speaking, a case 

can be a piece of the puzzle without being able to give away the motif.  

Hanken School of Economics provides an intriguing setting for a case study on 

networking. In a sense, Hanken is the product of a unified network where a language 

minority population strives in majority. At Hanken, bachelor students are free to select 

their major subject, yet a majority of the men lean towards mathematically oriented 

subject whilst comparatively more women opt for socially oriented subjects. All of these 

factors come together to paint an interesting portrait of a society where gender and 

background play a role in career outcomes. Lee and Saunders (2017, pp. 25-27) describe 
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a set of criteria on which to select a case subject, amongst other variables are two aspects 

where Hanken clearly stands out as an optimal candidate. From the viewpoint of 

networking, Hanken shows an interesting scenario for analysis: the figures of gender 

segregation suggest that it provides an arena where networking may be found to foster 

gender segregation and/or inequality. Furthermore, it additionally paves the way for an 

understanding of how belonging to the Swedish-speaking Finnish language group can 

influences gender practices. Thus, Hanken is also an information-rich case where all 

students have their own story and thus their own viewpoint on the subject matter (Lee 

and Saunders, 2107, p. 27). 

3.4 Selection of Participants 

To uphold the information-rich case, the student groups were selected on the degree to 

which they could at face value contribute to the research objectives. The students within 

these student groups were hereafter selected through a randomised process in order to 

showcase the heterogeneity of the to some degree homogenous population, i.e. in order 

not to limit the study to my own network or prejudice. To showcase the selection criteria, 

I refer to the research questions: 

RQ 1: How do networking practices of Hanken students differ between genders? 

The first research question requires a comparative approach to viewing gender. As such, 

half of the selected participants were male (n=6), whilst the other half were female (n=6) 

to give both an equal voice in the research. Gender was determined by the selection made 

in the official study register. The objective was to uphold an equal gender split 

throughout all categories. 

RQ 2: How do these networking practices influence the Hanken students’ choices 

during their time at university? 

The second research question seeks for a longitudinal study. In order to gain a 

longitudinal perspective through a project which is limited by time, the participant group 

was split in two halves. The first part of the study focuses on first-year students (n=6), 

aiming to grasp the influence of the initial networks, and how these connections begin to 

shape the students’ thoughts on selecting a major subject and engagement in extra-

curricular activities. The only selection criteria for the first-year students was their 

gender in order to uphold the equal split noted in RQ1.  
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The second half of the interviews (n=6) were conducted with first year master’s students 

enrolled in the Swedish-speaking programme. As one main objective of the research is 

to understand the gender segregation, the interview subjects were selected from two 

specialisations: Finance and Marketing. Finance, due to the overwhelming percentage of 

male students that select it as their major subject. Marketing, firstly because of the 

gender split that leans towards women, and secondly because the subject is interlinked 

with networking and sales out in the corporate world, and as such, students who select 

marketing should on paper have a strong interest in networking activities. Within the 

specialisations the gender split was selected to represent the actual split, whilst 

confirming to the objective of the study. Hence, two men and one woman were randomly 

selected from the Finance group, and two women and one man were randomly selected 

from the Marketing group.  

RQ 3: What role does the Swedish-speaking Finnish setting play on networking at 

Hanken? 

The third research question goes hand in hand with the previous choices. Notably, the 

study is limited to students in the Swedish-speaking programme. While this choice does 

not allow for the whole picture of networking at Hanken, it limits the study and thus 

enables a deeper dive into understanding the networking habits of the language group, 

as viewed and understood by the language group. All of the participants (n=12) had a 

Swedish-speaking background. 

3.5 Data Generation 

For the purpose of this study, the data was generated through semi-structured 

interviews. The choice of a semi-structured interviews allowed the research to steer the 

conversation in order to stay within the context of the study and the research questions 

which it aims to answer, whilst simultaneously allowing for an open-ended conversation. 

Hence, the interviews were supported by two interview guides (see Appendix 1-4) but 

were not bound by them to ensure that the students’ voices and their narratives stayed 

as the central element of the research. The first interview guide was used for the first-

year students (Appendix 1-2), whilst the extended version was used for the masters’ 

students (Appendix 3-4). This separation allowed for the second set of interviews to 

include an availability for more reflection, confirming to the longitudinal research 

objectives. Polkinghorne (1988, p. 163) further emphasises the importance of 

encouraging narratives in qualitative research, noting that people aim to organise their 
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experiences into a meaningful package, which they portray through narratives, i.e. events 

are not only presented, but processed and developed throughout narratives, providing 

valuable extra information. Eriksson and Kovalainen (2015, p.217) hence note that 

interviews with a narrative aim should follow the rules of everyday communication, with 

an emphasis on active listening.  

Selected first-year students were sent an email with an invitation to an interview, the 

interview was voluntary but attached with a request to kindly decline the interview if the 

student so wished. If a male student declined, the next male student on the randomised 

list was contacted. Thereafter, a face-to-face interview at Hanken was set up in a quiet 

setting with no disturbances and recorded with an external recording device. With the 

first group of students the interviews lasted for 20 minutes t0 40 minutes. All interviews 

were conducted during daytime with one hour of time booked to allow for stress-free 

communication and the opportunity to give the student time to expand on his or her 

answers if he/she so wished to. The interviews were all conducted in a tight time span at 

the end of the autumn term to secure a similar point of reference. At this point of time 

students had studied at Hanken for three to four months.   

After the first set of interviews were complete, the interview guide was updated based on 

a reflection of the first set of interviews. Many of the questions were kept in place but 

additional reflective questions were added in order to prompt the students towards 

reflecting on their choices and their networking activities (see Appendix 3 and 4). These 

questions included longitudinally reflective questions such as how the student’s 

perspective has shifted during their university experience, and if and why they would 

choose to do something differently.  

Master’s degree studies for students who have also completed their bachelor’s at Hanken 

officially begin at the time when a student applies for his/her bachelor’s degree. This 

point in time varies between different years as well as different times during a given year. 

In order to narrow down potential influential factors on the group of master’s students, 

the group was selected on the condition that they had either begun their studies as 

master’s students who had not completed their bachelor’s studies at Hanken during the 

autumn term, or that they had completed their bachelor’s studies in the summer or 

autumn. Hereafter the students were contacted one at a time and interviews were booked 

in a similar manner as with the first-year students. If a male Finance major declined an 

interview, the next male Finance major on the randomised list was contacted. Due to the 

ongoing situation in the world, social distancing was advised by local authorities and the 
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university. As such, all interviews were conducted over Microsoft Teams and recorded 

with an external recording device. In order to ensure a safe environment, the interviews 

were done in a quiet setting with an emphasis on the anonymity of the interviews. 

Interviews with the masters’ students lasted between 40 minutes and 75 minutes. This 

prolongation was due to the extended set of questions, the students’ progressed ability 

to reflect on their time as students, and my own development as an interviewer. All 

interviews were conducted during a two-week timespan in the spring. 

3.6 Analysis of Data 

Drawing from the inductive research method, the method followed the same inductive 

pattern. The aim of the research is to lift the voices of the students within the theme of 

gender, through networking practices at Hanken. This notion of the importance of 

individual voices and their respective narratives, the feminist philosophy guiding this 

study, in combination with my own link to the research and to studies at Hanken, paved 

the way towards a narrative analysis. “‘A narrative’ is the textual actualization of a story 

at a specific time and context, and to a specific audience. A narrative may also have a 

specific point of view to the story” (Eriksson and Kovalainen, 2008, p.212).  

The approach gives the opportunity to through analysing the narratives shaped in the 

interviews, build up an understanding of the context by an indication of overall themes 

(thematic narrative analysis) and/or structure (structural narrative analysis) (Eriksson 

and Kovalainen, 2008, p.219). This study focuses its efforts on the thematic narrative 

analysis, as the objective is focused on the content of the narratives of the students’ rather 

than on how the narratives are constructed (Saunders et al., 2016). Additionally, this 

choice goes hand in hand with the semi-structured interviews, where the structure is to 

a notable degree shaped by the researcher. As such, the methodology consists of 

gathering individual stories and highlighting similarities and differences between the 

narratives (finding themes) and shaping them into more compact and presentable 

stories, more commonly referred to as an organisational narrative (Eriksson and 

Kovalainen, 2008, p.213). A theme can range from an idea or a trend, to a distinction 

that emerges from the data set. 

Notably, and importantly, a narrative analysis does not imply selecting the most common 

version of a story, rather, the aim is to view the phenomena in its complexity and present 

the scenario as things are from all students’/the community’s perspectives. A narrative 

analysis also allows the researcher to openly include their own narrative in the analysis 
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(Eriksson and Kovalainen, 2008, p. 213). This additionally allows for an interpretation 

of how answers were presented, what relations the student had to the researcher, and 

what the impact of such influences may have had on the students’ narrative in the 

respective scenario.  

As previously mentioned, the data was collected in two parts. After the initial collection 

with the first-year students, the interviews were transcribed and then looked over in 

order to shape the second interview guide. This overlooking included pinpointing 

relevant themes that arose from the first set of interviews as well as answers with a lack 

of depth that as such needed follow-up questions or a modification. One prominent 

theme that arose during this point in time was the extensive relevance of the Swedish 

language that was thus more widely integrated into the study. Hereafter, the second set 

of interviews were transcribed. All transcriptions were made externally, which although 

saved time, also left out an opportunity to process the interviews. As such, to fill this gap 

and gain an understanding of the individual as well as the collective narratives, the 

interviews were coded using the coding software MAXQDA.  

The code book included an initial deductive set of codes for all individual questions from 

the interview guides (Appendix 1-4). The codes were mainly used for direct answers to 

the questions, but also to include answers that belonged to the question without the 

explicit question having been asked. An important note is that the aim of this deductive 

coding was primarily to organise the data in a structured matter, rather than strictly 

comparing and contrasting one interview to the other. This deductive coding also allowed 

for a thorough read-through of all the interviews before attempting to seek thematic 

patterns. This distinction is important with regard to the selected method of data analysis 

which does not seek to bring out the most common version of a story, but rather the 

individual’s voice from their own individual perspectives.  

Thereafter, the interviews were read through one more time, and the deductive codes 

were looked over to begin to pick out relevant themes. Once a theme was spotted, an 

inductive code was included to pick out relevant citations that could be included under 

the same thematic umbrella. The interviews were coded and read-through multiple 

times, back and forth, as new themes arose. Finally, some first order inductive themes 

were coded into second order inductive themes where relevant. Some first order themes 

remained as such, whilst others were closely bound together to other aspects and thus 

grouped together for the purpose of presenting a comprehensive, yet dense, narrative.  
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3.7 Trustworthiness of Data and Research 

A narrative has a perspective: the perspective of the storyteller as told by the storyteller 

and portrayed by the researcher (Eriksson and Kovalainen, 2008, p.212). As such, the 

objective of this study is not to search for absolute truths, not even within the case setting. 

Rather, the objective is to bring up the perspective of the interviewed students, within 

the case setting, and showcase their truths in relation to one another’s and to the 

researcher’s. Thus, the question on the reliability of the data shifts to a reflection of how 

the narratives of the students in question are picked apart and presented. To provide the 

reader with a measure of reliability the interview guides are included for a note on how 

the interviews were guided. Additionally, the data generation is hence grounded in an 

extensive amount of direct citations of the students’ stories. Furthermore, the 

researcher’s own perspective is explicitly made note of. Hence, the study structure can 

be replicated, but the results are prone to be different due to the presence of a different 

set of narratives. 

Another important aspect to consider is the validity of the data, or whether it is ‘useful’ 

(Seale et al., 2004, p. 481). Whether the research is useful depends to a large extent on 

whether initial claims are true. As such, the data generation begins with a statistical 

presentation of students’ choice of major subject as well as mean scores of first year 

courses, split by gender to showcase that a gender segregation is in fact present, and that 

networking may be an influential factor in shaping the outcomes. To support the 

influence of this split on career outcomes, a report by Suomen Ekonomit (2014) has been 

presented in the introduction chapter. However, validity also encompasses aspects of 

trusthworthiness, or as described by Seale et al. (2004, p. 481) the number of ‘measuring 

sticks’ used when presenting the data. This note becomes problematic within a narrative 

case study, as the objectivity of the study is at a centre role in the analysis. Thus, this 

study does not aim to find truths nor thus to make trustworthy claims and suggestions 

on solutions, instead, the study aims to encourage an open discussion on the topic in 

order to explore the phenomena further. 

3.8 The Interviewed Students 

The interviewed students are all students at Hanken, but their names have been changed 

in order to preserve their anonymity. To ease the presentation of gender differences 

female names have been changed to other traditional female names, respectively males 

to other traditional male names. Although the aim of the study is to present individual 

stories, to ensure the anonymous nature of a thesis conducted on a comparatively small 
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population, some references in the findings and conclusion are made to groups of 

students e.g. to a female or a first-year student, instead of to an individual. The aim is 

hence not to supress the story of that individual, nor to make an assertion that the notion 

is one made by the whole group referred to. Similarly, details of the students, such as 

what company they work at have been replaced by the field of work or a notion of a 

previous degree. Furthermore, due to the scarcity of students from outside the Uusimaa 

region and the capital region within the region of, students from such regions are solely 

presented as not being from the Uusimaa region.  

First-year Students 

Saga (female) is a young woman from the Uusimaa region (outside of the capital region) 

who began her studies at Hanken directly after graduating high school. Saga is confident 

in her strengths and has a clear understanding of her path at Hanken, both from a social 

and a professional perspective.  

Emma (female) has a previous degree from before her time at Hanken and has worked 

within that field for some years. She decided to apply to Hanken to complement her 

degree in hope of finding a job which would require both qualifications. She is originally 

home from outside of the Uusimaa region. Emma is focused on her studies. 

Maria (female) has after graduating from high school also graduated with an applied 

science undergraduate degree. Maria knows her values but is unsure of her future choices 

with regard to studies and student life. Maria is from the capital region.  

Johannes (male) is home from the Uusimaa region (outside of the capital region) and 

began his studies at Hanken directly after graduating high school. For Johannes Hanken 

was a natural choice and he had a sense of what he was interested in already on day one. 

Mikael (male) is an outgoing student who is fond of being the centre of attention. He is 

career driven and has a definite view on how to reach his goals, which already started 

with the certainty that he was going to study at Hanken. Mikael is home from outside of 

the Uusimaa region. 

Erik (male) is home from the capital region. Hanken was not his first option as he 

attempted to diverge from the norm but is so far happy with his choice. He tries to keep 

an open mind in terms of his studies but in terms of social life he leans to hanging out 

with his old group of friends from before his time at Hanken.  
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Masters’ Students 

Amanda (female) is a Marketing major home from the capital region. She has found joy 

in engaging in student activities throughout her time at Hanken. Amanda is a social 

individual who emphasises the importance of interest and skills in all her choices. 

Sofia (female) is a Marketing major home from the capital region. Sofia has also engaged 

in multiple sets of student activities. Hanken was not Sofia’s first choice but the subject 

of marketing attracted her to include the school as her second choice. Looking back, she 

is happy with the way things turned out. 

Daniel (male) is a Marketing major from the capital region. He casually engages in 

activities promoted to master’s degree students but hopes that his skills and 

qualifications will set him on a path to working within the subject of his interest, 

Marketing. 

Matilda (female) is a Finance major home from the capital region. Amanda is 

simultaneously studying at another university and hopes to combine her qualifications 

for a competitive advantage on the job market. Matilda is ambitious and focused on her 

studies and career. 

Simon (male) is a Finance major from outside the Uusimaa region. Simon’s interest for 

mathematics lead him on the path to Finance. Simon spends most of his time studying 

but enjoys the occasional sports session with friends. 

Elias (male) is a Finance major from the capital region. He is eager to step into the 

spotlight and to try out new things. Elias selected Finance for the security and range of 

the subject but does not have an urge to work within the financial sector.  
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4 FINDINGS 

This chapter will begin with a brief overview of the case setting in order to provide a 

platform for the basic claims made in the study, such as that of an existing gender 

segregation between specialisations. Thereafter, the findings from the data generation 

are presented.  

4.1 Introduction to the Case Setting  

Universities in Finland are all public entities and must all thus follow the University Act 

of 1997. The University Act (1997) defines which universities can operate as universities, 

as well as their organisational structures and governance. A prominent law is the 

requirement for university studies to be free for students from the EU/ETA -area. There 

is no mention of gender equality nor equality in the act, however, the universities must 

apply consistent admission criteria to all applicants and can only separate applicants into 

groups based on their educational background.  

Besides studies, in accordance to the Universities Act (1997), every university is required 

to have a student union which all students at the university must be members of in order 

to enrol. The Student Union of Hanken School of Economics (SHS), in accordance to its 

statutes, watches over its members’ interests at the university and nationally. From a 

networking standpoint, SHS also organises a wide range of community events, from 

company nights to parties and thus governs over most of the extra-curricular activities 

available to students at Hanken. 

4.1.1 Hanken School of Economics  

Hanken School of Economics was founded in 1909 in response to the need for well-

trained office staff that had risen due to the ongoing industrialisation. The conversations 

on founding the school began back in 1889, when a higher level of commercial education 

was advocated for for the first time. These conversations revolved around whether 

teaching should be combined with the technical education, but also, in which language 

teaching should be held. Although Swedish was and still is a minority language in 

Finland, the Swedish speakers held comparatively large amounts of social- and economic 

power in the country. As such, when in 1907 the rector of Suomen Liikemiesten 

Kauppaopisto, Kyösti Järvinen suggested that the previously founded institute for 

business should be transformed into a business school with education in Finnish, the 

Swedish-speaking Trade Association in Helsinki immediately reacted. The statutory 

meeting for Aktiebolaget Högre Svenska Handelsläroverket (The institute behind 
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Hanken) was held in December 1908. The operations kicked-off the following year – two 

years ahead of Kauppakorkeakoulu (The Finnish-speaking Business School). (Fellman 

and Forsén, 2009) 

As well as being a brief history of Hanken, this description also provides a short 

background for an understanding of networking practices within the community of 

Swedish-speaking Finns. The community, consisting of a mere 5.29% of the already 

small population of a little over five million (Leidenius, 2019), is culturally connected 

and tightly knit through language and history. As such, Hanken is from a stereotypical 

perspective viewed of as a paradise for the ‘elite’ of the ‘elite’, with a well-known list of 

alumni. Although this is not the full story and as noted in the previous chapter the 

socioeconomic power if Swedish speakers is to an extent a myth of common culture, the 

elitist view and the consequences of it continue to prevail.  

Hanken yearly accepts around 180 new integrated bachelor- and master’s degree 

students to its Helsinki unit, the figure in Vaasa is 80, though the Vaasa unit will not be 

discussed in this thesis. Out of these 180 students there is a growing number of students 

with a Finnish-speaking background, still, this number remains at around 20%. Hence, 

most of the students belong to the group of roughly 300,000 Swedish-speaking Finns in 

Finland (Hanken, n.d.). As such, Hanken is a cumulation of a linguistic minority, now in 

a majority setting.  

Studies at Hanken begin with an introductory year where all students complete one 

course in each major (apart from Management and Entrepreneurship which is a 

combined course), as well as an introductory course, a course in mathematics for 

business students, and a CSR course. Hereafter, each student is free to choose whichever 

major the student is most interested in, as well as a minor subject to complement their 

choice. The choice of major subject divides students, and evidently, a large gender 

segregation occurs, where most predominantly men tend to lean towards more “hard” 

subjects and whereas women choose both “hard and “soft” subjects. The differentiation 

between soft and hard subjects is to some degree a social construct by students which 

has become a standard way of discussing the nature of a subject. It is however also 

sometimes referenced by the school, e.g. in term of application criteria through the open 

university. The main differentiating factor between the two groups is the degree to which 

the subject is grounded in mathematical theory. The separation is clear on most parts, 

but commercial law divides opinions on whether it belongs to “soft” or “hard” subjects. 
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However, as the subject is governed by the Department of Accounting and Commercial 

Law, this study places the subject in the “hard” category. 

 

Table 1 Choice of Major Subject Split by Gender 

Table 1 showcases the choice of major subject of students who began their studies in the 

autumn of 2018, registered as present during the school year 2018-2019, and have 

selected a major subject (n=193). Out of these students, women make up 47.7% of (n=92) 

and men 52.3% (n=101), no other genders were present. 59.1% of women (n=55) selected 

a ‘hard’ subject, indicated by the letter H in Table 1, whereas the figure for men was 

significantly higher at 82.1% (n=83). The most popular subject overall was Finance, with 

61.4% of all male students selecting the subject and 28.2% of females, for an overall 

Major subject Gender Number of students (n) Percentage of gender (%) 

Finance (H) M 62 70.5% 

Finance (H) F 26 29.5% 

Economics (H) M 4 40.0% 

Economics (H) F 6 60.0% 

Accounting (H) M 12 48.0% 

Accounting (H) F 13 52.0% 

Commericial Law (H) M 5 33.3% 

Commericial Law (H) F 10 66.7% 

Management (S) M 5 20.0% 

Management (S) F 20 80.0% 

Entrepreneurship (S) M 4 50.0% 

Entrepreneurship (S) F 4 50.0% 

Marketing (S) M 9 40.9% 

Marketing (S) F 13 59.1% 
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percentage of 45.6% of all students (n=88). This overwhelming number of men selecting 

Finance thus consequently leaves all other subjects at a female majority, apart from an 

equal representation in the subject of Entrepreneurship.  

In order to make sure that the selection of a major subject was not merely a product of 

mathematical shortcomings, the average score from the introduction courses of this 

group of students, at the end of spring, was viewed. Note however that the Finance 

introduction course Finansiering och investering (referred to as Finance in Table 2) held 

its last exam in summer, after the initial selection had been made by the students.  

 

Table 2 Mean Scores from Introduction Courses 

As seen in Table 2, females (F) on average (as a measure of mean score) performed better 

in Mathematical Economics (Math), Management and Entrepreneurship (M&O), 

Commercial Law (CL), Marketing (Mark), Accounting (Acc) and Statistical Analysis 

(Stats). Males (M) on the other hand performed better in Economics (Econ) and Finance 

(Finance). It is important to highlight that these figures only take into account the 

students who have completed the course within the academic year 2018-2019. The 

number of students who have passed the course during this academic year is indicated 

by the last three rows of Table 2. Note that some students have previously passed courses 

through e.g. the open university before starting their studies, thus, the subjects cannot 

be compared between one another and only with certain precaution between genders.   

Subject Math M&O CL Econ Mark Acc Stats Finance 

Mean score (F) 85.16 85.01 75.31 60.86 81.32 77.42 80.87 72.20 

Mean score (M) 81.58 81.24 73.51 65.13 80.06 72.56 80.74 78.84 

F (n) 82 68 76 58 61 64 74 34 

M (n) 95 78 80 67 71 74 89 60 

Passed (F) 83% 69% 77% 59% 62% 65% 75% 34% 

Passed (M) 78% 64% 66% 55% 58% 61% 73% 49% 

Total passed 80% 66% 71% 57% 60% 62% 74% 43% 

 



 43 

The statistics suggest that both the number of men who passed the Finance (Finance) 

course (49%), women (34%) and their average score (78,84) was higher compared to 

their female peers (72,20), indicating that this may play some role in the selection of a 

specialisation. However, the score from Mathematical Economics (Math) and Statistical 

Analysis (Stats) suggest that this is not a matter of mathematical talent nor of an average 

score overall, as the men on average scored higher in Management (81,24) as well as 

Marketing (80,06). Hence, drawing a cause and effect on the subject matter is troubling. 

It is possible that more men walk into the Finance course with an incentive to do well, 

focusing their efforts on the Finance (and Economics) course, thus overperforming their 

female peers who hence performed better in all other courses. Although it is difficult to 

draw conclusions based on the data, it is safe to say that there are also other forces at 

play in the selection game than pure mathematical talent.  

4.2 Findings of Data Generation 

The interviews showcased the complex nature of networking in the given setting. Most 

notably, there were differences between the first-year students and the masters’ 

students. However, some overall themes arose, which will be presented in this chapter 

and discussed with reference to the theoretical framework and research questions in 

Chapter 5, Conclusion. The first theme (1) friendship clusters was brought to light 

particularly by the first-year students and built up by the masters’ students. Other 

significant themes were (2) opting for the ‘safe choice’, (3) a chain of recommendations, 

(4) a requirement of masculinity (5) the pace of studies (6) thoughts on the right way to 

network. All interviews were conducted in Swedish, as such, for the purpose of this thesis 

all quotes have been translated. 

4.3 Friendship Clusters 

A prominent theme that arose from the interviews was the existence of clear friendship 

clusters, and how these clusters change over time. These friendship clusters could be 

linked to four noteworthy variables: regional background, gender, extra-curricular 

activity and specialisation. Notably, friendships do not begin on day one, but rather on 

day zero, before ever entering the Hanken building. Erik is a case example of a freshman 

from the capital region who began his studies relatively close after graduating from high 

school. He highlights that his friends mostly consist of old friends: 

“Mostly friends from before. Currently many of my friends from before that go to Hanken are in 
the military. So, once they are out, I will hang out with them. Then there are friends who have been 
here all along. Not too many new people.”  



 44 

Erik doesn’t abstain from meeting new friends, and highlights that he has nothing 

against people from other regions or with different backgrounds – it is just convenient 

to not have to put in an effort into meeting new people. He feels security in the 

friendships that he has and is already convinced that once his friends return from their 

military service, they are the ones that he will spend time with. Mikael tells a similar tale: 

“No, it is probably just that, one of my best friends from before started studying at Hanken before 
me and it was pretty natural to just start hanging out with the people who already studied here.”  

Mikael estimates that around 70% of his friends at Hanken are people that he knew 

before he began his studies. Mikael, who grew up outside of the Uusimaa region, makes 

a note on a regional segmentation within the student population, noting that he finds it 

difficult to get in touch with some students from the capital region: 

“The hardest people to hang out with are the individuals who have done primary school, secondary 
school and high school in Helsinki or the capital region, and all of their friends are from there. It 
is probably hardest to get in touch with these people when you come from the outside. But it is a 
small percentage of people who are oriented inward and don’t have an interest towards others. I 
would say so.”  

Mikael also tells a story about two students with a Finnish-speaking background who 

were a part of his freshmen group: 

“We had very, very different people (in the freshmen group). Then we had two Finnish-speakers. 
So, I think that that had a negative impact on the group, as they didn’t seem to feel like a part of 
the group. It wasn’t as if they were left behind, but I just think they didn’t feel as if they fit in. That 
might have had an impact on how they acted. But otherwise the energy was great, or what can I 
say?” 

These narratives reflect on the networking environment at Hanken, and how clusters of 

students begin to form based on previous friendships during the first term of studies. 

The majority Finnish-speakers, who are now in minority, are to some degree segregated 

out. This segregation is however not one sided, rather, there seems to be a comfort in 

having a sense of security in someone placed in a similar scenario. For example, a student 

notes that the Finnish students have their own social media group for peer-support. The 

view on Finnish speaking students also varies, in Amanda’s viewpoint Finnish speakers 

are interesting to get to know, as they bring in new perspectives to the mixture. Besides 

language, regional backgrounds also seem to play some role in determining friendship 

clusters. Amanda highlights that: 

“At Hanken I know that there are some groups from Southern Helsinki who have known each 
other since they were born and who only chill with each other. It is everything that they need and 
everything that they have, but it feels as if it is a relatively small group, and it is just them, and the 
rest is pretty mixed.”  
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Sofia complements Amanda’s viewpoint. She highlights that in case she would have 

begun her studies at the same time as her high school friends, her network would have 

mostly likely looked a lot narrower. As such, she feels happy with this not having been 

the case and is glad about how things turned out. Notably, students within the capital 

region highlight that there are in-group differences within the region, whereas students 

from outside the capital region view it as a complete unite. These ‘extreme’ cases are 

complemented by a more diverse viewpoint, where diversity has played an important 

role in determining social satisfaction. Saga has bonded with a group of six girls during 

her first freshman term, she notes that: 

“During my freshman autumn I met a group of girls who I hang out with. We are in total six, and 
I hang out with them the most. But then, of course, during different events and such I talk to other 
people as well. But then there are these six. Five of them I haven’t known before, and hence, or all 
were pretty much new to me, and that’s why it is fun.”  

Saga paints a picture of an ideal diverse new group of friends that the Hanken community 

has given her. I cannot however ignore that although there are notes on diversity, there 

is a clear gender variable present. Saga comments on hanging out mostly with other 

women:  

“At Hanken I absolutely hang out mostly with women. I guess it is because one has an easier time 
finding common topics of discussion. Then it might, yes, maybe… but I do of course also hang out 
with some men, but not in any way, like, we don’t talk about the same subjects and hence it feels 
easier to have more women in my circle of friends. I don’t have a concrete answer as to why women 
bond with women, and men are close friends with other men.” 

For two of the male freshmen the bondage of men to men has a direct link to their 

previous friendships, where their high school friendships have continued on to Hanken. 

For Johannes however, who notes that he didn’t know many individuals before he started 

his studies, the story shifts focus. Johannes says that his group of friends consist of both 

men and women, but at Hanken most of his friends are men: 

“I actually don’t know why this is. It has just… I don’t know. The people I have begun discussions 
with have just happened to be men. This is just the way things have gone.” 

Johannes’ friendships have crossed regional borders, and his attitude reflects this: 

“I think that it is important to expand ones’ views and get to know a lot of people during time at 
university, as it might be the best time to do so. I mean, there are so many new people in quite a 
similar age group.” 

What unites Mikael and Erik are that they both come from a region with many Swedish 

speakers, and are of the median age group, and as such, there are many individuals whom 

they have met before attending Hanken. This is not the case for the rest of the freshmen 
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nor the many masters’ students who have consequently had to expand their networks 

beyond their pre-existing group of friends. Elias reflects on his freshman year: 

“Now that I think about the members from that group (his freshman friendship group), I see that 
there is some sort of outsider theme, outsiders bending together, in a way. I am from [location], 
one from [other location], two from the city, two from [location], one from [location], and another 
from [original location]. There are two from the city, but it’s not a city gang really.” 

He makes a note on it being hard to step into existing high school friendship clusters, but 

also finds that it becomes easier with time, as common experiences at Hanken begin to 

unite students. Elias point on his group of friends not being a “city gang” further 

amplifies the note on a segregation of the previously described ‘Southern Helsinki’ 

students. 

Many of the male interviewees refer to the army as a place where they have found friends 

and acquaintances who they met again once they began their studies. As most individuals 

in the army are men, and most men have attended the army, this consequently seems to 

further fosters the gender segregation at Hanken. A male master’s student reflects on his 

friendships at the beginning of his studies: 

“During the freshman autumn I didn’t know a lot of people at Hanken. It was probably because 
my network was in [location] where I attended school, so I didn’t know many people in Helsinki.  
(…) Through the military, which I did before I started at Hanken, I had come in contact with some, 
say twenty acquaintances in the city.”    

Besides equipping male (and some female) students with acquaintances, particularly 

Swedish-speaking acquaintances, as there is one Swedish-speaking brigade in Finland, 

the army also provides students with a common topic of discussion. This can hence make 

it easier for men to approach other men, as compared to their female peers, and also 

consequently segregate a majority of females out from conversations. The impact of the 

army in terms of a common conversation topic was not brought up in detail by any of the 

interview subjects, but on a personal note the topic tends to fade out (yet never 

completely) as the men get older. However, the army has at this point already made its 

mark on friendship clusters. Amanda makes a similar note on how regional segments 

matter, noting that she doesn’t channel her energy towards individuals from one region 

or another, but having a regional link makes it easier to find a common topic of 

discussion.  

The friendships created at the beginning of studies are important for many students, and 

some last through-out students’ time at Hanken. However, many make a significant note 

on how the choice of specialisation re-shapes friendship dynamics. Elias highlights that: 
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“Then quite soon, it probably happened quite quickly during the second year, people began to form 
major subject groups, then I found a Finance-gang. There is some overlap with my [name of 
freshmen friendship group] and the Finance-gang, but many from [name of the freshman 
friendship group] study something completely different.”  

Simon and Elias make a similar note on why groups based on specialisation are created. 

Simon notes that: 

“It might you know, when we chose our major subject, after it everyone has their courses and their 
own schedules and such. Then one automatically begins to hang out with the people who one has 
something to do with all the time.” 

Notably, this new split is most prominent within the Finance majors in this study. 

Although the Marketing majors make note of a segregation based on choice of 

specialisation, such as Sofia, who notes that many in her close group of friends study 

Marketing, the segregation seems to be most salient between Finance and “the rest”. This 

may to some degree be a reflection of the size of the Finance major, allowing for clusters 

within the unite. Amanda notes that her friendship group is not major specific: 

“No, but yes, like I don’t actually have many friends who have Marketing as their major amongst 
those that I frequently hang out with. I think that many are Accounting majors.” 

This segregation furthers the gender segregation between networks at Hanken, as 

Finance often consists of mostly male students. In a descriptive manner, friendships are 

first formed based on previous networks (or the lack thereof), hereafter they go through 

a funnel of specialisations. In order to continue a friendship, it must either be strong 

enough, or you must have the same major. New major specific groups are then shaped 

from the outcome of the funnel, where students continue to build relationships with 

previous connections as well as bond with friends of friends. All Finance majors note that 

they have slowly lost contact with many of their friends from their freshman year, more 

so than the Marketing majors. Elias explains that this is due to time restrictions: 

“The requirement of allocating the little free time that one has is hard, and then interests also 
change, one begins to study different subjects, and then groups naturally float apart. Someone 
leaves for exchange in the spring, another in the autumn and another goes on an internship for 
seven-eight months abroad. Someone gets a girlfriend or boyfriend and completely disappears.”  

There are however exceptions to the gender segregated groups, Matilda notes that her 

group of friends consists mostly of Finance students, but also mostly of men. When asked 

why she thinks this is the case, she refers back to her beginning her parallel studies where 

she didn’t know many individual’s on day one, and these individuals happened to be of 

male majority. She notes that at Hanken this is however often not the norm:  

“No, I do think that on a general note most hang out with women. In the Finance world we have 
Women’s Career Society, or something like that: women who help each other out.” 
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Whilst previous friendships and the choice of major subject foster the gender 

segregation, the student union and extra-curricular activities have led to a different turn 

for active members. Amanda makes a note of who she spends most of her time with: 

“I would say that during my time at Hanken, I have spent most of my time with student union 
actives as I jumped into student union activity during my first freshman term. I hang out with 
likeminded people in that way. Afterwards, as some have been active for longer and others for a 
short period of time. After some years groups started to split into those who had been active but 
weren’t anymore, and those who were still active. So, a little bit of both, but I wouldn’t say that I 
frequently hang out with anyone who hasn’t been active in the student union.” 

As such, extra-curricular activities are a method for diversifying friendship clusters 

(though within the realm of the student union). Sofia’s network of friends portrays a 

similar story. Amanda notes that her own friends consist mostly of women, but overall, 

she sees that within the student union groups are relatively mixed. When asked the same 

question, Sofia make a surprised discovery on the even gender split between her friends. 

She comments on why this is a surprise: 

“Because in high school it was completely different. At that point I only hung out with women. 
Some men, but not as extensively as now.”  

Extra-curricular activity is not however an independent variable of networking practice. 

Saga explains that although it is a choice, there is an application and a selection process: 

“I assume that there quite often, exists a sort of nepotism at Hanken. Because in the end, there are 
only Swedish-speaking Finns, and many know each other from before. So, one has heard examples, 
if you apply to X you won’t get in because you do not know Y. The requirement is that someone 
has heard your name or something.”  

Sofia suggests a similar truth, noting that during her own application process to a 

committee at the student union, she finds that her family relations to members in the 

committee may have provided a helping hand. She notes that the link was not direct but 

is aware that if an individual (the interviewer) doesn’t know you, they will, whether you 

like it or not, have a pre-existing image of you based on your common network. Though 

there are other ways to ‘doing student union activity’ than being active in a committee, 

the perception of students is in my experience limited. Sofia, who agrees, highlights that 

she has always been a little annoyed at this fact, noting that her application was based on 

which two committees were most present during her freshman term. This left out options 

such as clubs or less known committees from her own perception of available options.  

4.4 Opting for the ‘Safe Choice’ 

Embracing new challenges hasn’t been easy for all students. Although the familiar 

Swedish-speaking setting has provided some comfort, the environment can feel 
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unfamiliar to some. Maria is an example of how the shift from high school to university 

is not easy on all students. The environment is new, the study technique is new, and 

particularly for her, the people were new. Her insecurity is also reflected through her 

choices, beginning from the choice of studying at Hanken. She notes that:   

“When I think about the changing future, the world is changing at such a fast pace and one 
wonders: “What jobs are there going to be?” There are thing that would be more interesting for me 
than Hanken, but it may be enough to know that this is a safe choice.” 

Many of the other students make a similar note on Hanken having been a “safe choice” 

that doesn’t “close any doors”. Unlike Maria, they seldomly point to what they would 

have wanted to do instead, but rather to an insecurity on what their ambitions were and 

are. The note on a “safe choice” is important, as it carries on to the selection of a major 

subject. Finance major Elias points out that: 

“Finance, in the same way as the choice of Hanken, was a sort of way to ‘buy some time’. Finance 
doesn’t close any doors. So now, if I want to work in HR or if I want to sell props, or save dolphins, 
Finance won’t be a downside.”  

The thought on something being a “safe choice” has guided many of the interviewed 

students in their choice of specialisation. Both Simon, Elias, and Matilda note that other 

students may be out looking for an increased paycheck through Finance, but that this 

hasn’t guided their choice. They instead all bring forth the security with varying degrees 

of interest towards the subject. This interest is often tied to mathematical know-how. 

Simon further highlights that there may also be a false sense of expected future pay: 

“I would say that it is just what people say, that higher pay within Finance is an advantage. I think 
that data that the notion relies upon is a little skewed, because [laughter], because one always talks 
about the median salary being higher amongst Finance majors, but they don’t take into 
consideration how many hours you put into the work. So, I believe that it is a little misleading on 
that front.” 

Skills in mathematics, and particularly the perceived obligation to study a subject that is 

related to one’s perceived mathematical skillset, has played a large role in the selection 

of a major subject. As such, mathematics (whether the knowledge of it or lack thereof) 

seems to provide the students with a sense of security, in an otherwise insecure world. 

According to Amanda, her best guess on why women more often than men lean towards 

softer subjects is one of sense of security. However, rather than being secure in a future 

career, as the connection is with the male majority, the need for security exists in the 

present. I asked her why she thinks that there is a female majority in marketing, she 

notes that: 

“I don’t know. I want to in some way take it back to that girls to some degree do not dare to put in 
an effort. They might not have the same level of self-confidence as the guys. You don’t dare to try 
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and read Finance and check if you would manage. Instead you make the safe choice and read 
Marketing or Management or something. Maybe it is a fear within girls to try, and a sense of failure 
is larger than with the boys. I don’t know.” 

Marketing majors Amanda and Sofia note that their choice of Marketing is linked to 

interest, but also to a lack of interest for mathematics, thus ruling out options. Amanda 

comments that her choice of Marketing came from a combination of a suggestion from 

her parents, an interest in psychology, and a lack of mathematical know-how: 

“Additionally, I mean, I and maths are not best friends. Not that we don’t, of course, it is a part, 
you have to understand the basics anyway, and statistics is a part of marketing, but on a subject 
level the requirement is more ‘hum-flum’ than for example Economics.” 

Whilst professors make a point of noting that the required mathematical skillset is not 

high in any subject, an aura of expectations continues to prevail and shape the outcomes. 

Amanda and Sofia make an interesting note on selecting a “safe subject” with regards to 

perceived mathematical skills. Within their friendship circles, they have noted that a 

surprisingly large number of women who originally selected Accounting have later had a 

change of heart, guided by their interests towards Marketing, rather than their perceived 

skillset. Sofia notes that: 

“I think… So, here is my own hypothesis: people have, during the freshman year, when one had to 
choose, had a bad image of Marketing and thought that they wanted ‘a real job’. So, for people feel 
like Finance is too demanding, whilst Accounting has maths, so I will take it. This is completely 
my own hypothesis.”  

Whereas switching from Finance to something else is regarded as a failure to keep up, 

and ‘moving down the rank’, a switch from Accounting to Marketing is supported and 

embraced for ‘finding one’s interest’, particularly amongst the female students. However, 

Sofia notes that some of her male student friends switched majors from Finance to 

Marketing after half a year, possibly due to being in a group of friends where other males 

studied Marketing. This note ties in with networking through friendship clusters and the 

requirement of masculinity discussed in an upcoming section. In general, there exists a 

support for women to dare to pursue a career that interests them, and thus moving out 

of a comfort zone. At the same time, the freshmen women in the study do not seem to 

have received this sense of support yet. Simon notes that within Finance, many 

companies organise events for women, and at Hanken there are networks created for 

women studying Finance to support their interests. Simon highlights that: 

“I would say that they are trying really hard, or so I have heard, to get more women there. All the 
companies also try. They have loads of events for women only, so I believe that at some point things 
will change. But how much, I don’t know.” 
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Elias also encourages the female networks, saying that it is a fantastic movement. 

However, he questions the need to reach a 50/50 split within Finance, noting that 

everyone should be free to choose the subject that suits them best. Matilda is more 

sceptical towards efforts such as female societies, noting that she doesn’t feel as if she is 

anything less than any man. She highlights that: 

“Yes, I do think that it is good that women help each other, but at the same time they reflect an 
image that is not possible for women to succeed in this industry in the same way as men, like 
women are the underdogs, which I think is a shame.” 

Overall, the support for women to choose freely has shaped an environment of support 

for a range of choices. This support however is predominantly existent after the initial 

choice of major subject has been made, e.g. through women’s societies. Thus, networking 

is able to conflate with the female student’s perception of her own abilities during the 

freshman year. Hence, initially some women select a subject based on their perceived 

mathematical skillset and/or through opting for the ‘safe choice’, where safe is associated 

with succeeding in their courses. According to Amanda and Sofia, many of these women 

later find their own route and make switch with support from their peers. However, this 

switch is often, if not always, made from a ‘hard’ subject to a ‘soft’ subject.  

The same initial obligation has skewed the men’s perceptions on the choice of 

specialisation, but a lack of encouragement, combined with a perception that Finance is 

a superior subject, has confines them to stay within their sphere of comfort. Finance is 

thus also a ‘safe choice’, notably however, the word safe is associated with a future sense 

of security of future work and pay rather than not failing classes. Security to select a 

subject other than Finance requires a friendship cluster where other male students study 

other subjects. However, the sphere of comfort is not always comfortable, and an 

insecurity within Finance plays a large role in determining outcomes throughout the 

students’ time at Hanken as discussed in upcoming themes. The perception of what the 

‘safe choice’ is is shaped by a chain of recommendations. 

4.5 A Chain of Recommendations 

A chain of recommendations for many of the students has begun at childhood. Parents, 

siblings or close friends for almost all of the interviewees had provided a helping hand in 

the application process to Hanken. All of the students note that at the end of the day the 

choice of applying to the university was their own, but some, more than others, recognise 

the impact of their close relationships on this choice. Mikael notes that for him this holds 

true:  
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“I have known for pretty long like, that I would apply to Hanken. Probably already in upper 
secondary school. Also, my dad went here. So, he has discussed Hanken and such. When we were 
close by, we would drive by and he would point and say “That’s Hanken. That’s where I went to 
school.” So Hanken was quite a straight-forward choice for me. I have never doubted applying.”  

The story is similar to another student’s, who notes that he/she had other aspirations as 

well, but his/her parents shifted his/her focus towards Hanken. The student concludes 

that: 

“Then at the end it felt as an easier choice of the two to apply to Hanken, and on that note… Well 
just because my mum and dad had gone to Hanken, and it felt as if Hanken doesn’t close many 
doors and the options were quite open as I didn’t really know what I wanted to do after high school. 
So Hanken it was.” 

However, the helping-hand has sometimes clashed with a teenager’s need to shape their 

own identity. Erik, a case example of a ‘typical’ male from the capital region notes that 

rather than a push towards Hanken, he felt a push away from Hanken. All of his siblings 

had attended the school, according to him Hanken was the “unoriginal choice”, a 

viewpoint which is common amongst the Swedish-speaking population. In the middle of 

the spectrum is a neutral tone. Emma laughs off my question on whether she felt any 

pressure on applying to Hanken. She showcases a reaction that was also presented by 

other individual’s with very few family or friendship links to Hanken. She highlights that: 

“I had some acquaintances, probably not any close family or anyone from my close circle of friends, 
but acquaintances and friends.” 

For many, the links to Hanken have been one of the most important aspects in terms of 

application. For Daniel, the recommendations from upper secondary school peers made 

Hanken the natural choice:  

“They recommended Hanken for being a good place to study, that there is a good spirit and such. 
So, I figured it is the most natural choice for me. I had heard so many positive things from there, 
so it was my first option.” 

The recommendations do not stop at application but continue throughout the student’s 

student career. There is however a shift in where these recommendations come from. 

Johannes discusses the selection of a major subject, highlighting that he has heard great 

things about Finance: 

“Well Finance, Finance is appealing because it is a subject that I… there were a few people last year 
who went through what the subject was like and it fit in the most with what I had considered. Then 
the other one… also, I had heard great things about Finance. Then the other one that has become 
of interest in the previous couple of months is when we had the basic course in Entrepreneurship.”  

Johannes notes that he has discussed the selection of a major with some older students, 

but that this conversation has been purely on the note of selecting Finance. At the time 
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of the interview Mikael was already comfortably settled with his upcoming choice. He 

brings up discussions that he has had with older students: 

“It wasn’t like I want to go there (referring the majoring in Finance) because he goes there, but 
because I have noticed that it is a good choice. I wouldn’t say that it is like, well yes, as I said I 
would not only go there because he does, but because it seems nice.” 

Maria, who defines herself as an introvert, recognises the need to speak to older students 

about selecting a major, finding a summer job and such, but has had a hard time finding 

someone to discuss with: 

“No, it is pretty hard to know what the studies are actually about and what you really study and 
what you really work with afterwards. It is pretty hard, yes. (…) It can also be useful to hear other 
peoples’ experiences of… Like, if one were to discuss with someone who had studied a little longer, 
to get to know about the education, how studies really work and what summer jobs they have and 
such. To know what opportunities one has.” 

Sofia highlights that this story may hold true for many other female freshmen: 

“There are very few girls who have read and studied Finance, so there really isn’t anyone you can 
ask about it. There are no role models within it that make it feel like it could be my thing. Especially 
when people are so unsure during their first year. Then this may create an added insecurity and a 
sense of no control.” 

This insecurity leads to a skewed reliance on older students’ opinions rather than one’s 

own interpretation. Many students make note of “making their own choice”, but this 

choice is either recommended or confirmed by peers and older students. Emma, who 

portrays an independence on all other accounts of choice notes that: 

“I have discussed selecting a major subject, or at least asked, if it is interesting and what, what they 
think, like, is it worth it and such.” 

The comments suggest that the choice of specialisation is a choice that is ‘too large’ to 

make independently. Mikael highlights that the need to discuss and make choices is 

positive in terms of realising goals and ambitions, particularly with regard to the area of 

studies. He notes that: 

“Like, when you study business, I think that it is good that you discuss what you are going to do in 
the future and to like realise your goals and such. That you talk about it openly and don’t just think 
about it alone.” 

Matilda looks back at her previous choice of Finance, highlighting that it was at Hanken 

that her choice was made, not through extensive research, but through interactions: 

“I didn’t know a lot about it when I started at Hanken. It is at Hanken when one finds out. It is the 
people who… I didn’t know what it was about or such. So, I haven’t looked up things by myself. So, 
it must have been through school. Then there are a lot of people at Hanken who study Finance. It 
is probably one of the biggest subjects. I think. I am not sure.” 
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Elias confirms to a similar story from when he was preparing to start his studies. He had 

asked some first-year students for recommendations on choices, and they had given 

them to him. Looking back, he makes a casual laugh out of the scenario, noting that from 

retrospective this was probably not a smart move to make: 

“But when one was a freshman and then the spring came and some future freshman would have 
come and asked me tips or help with something, [laughter] I wouldn’t have been able to give any 
tips, or it is not like I knew anything back then. Not that I know anything now either.” 

Elias was determined to go on a different path than Finance, but during the summer after 

his freshman year he changed his mind after discussing the major with professionals out 

in the field: 

“Then because of the discussions I had with them, it became, I became sure of Finance, it seemed 
like an interesting world. I never became very fond of it, I am not now either, I don’t have ‘Wolf of 
Wallstreet’ -aspirations. I think that there are a thousand things that are more interesting.” 

When asked why he didn’t for example opt for Economics, a subject which is similar in 

terms of mathematical ground, he notes that he “simply didn’t know enough about the 

subject” to select it. Matilda compliments this viewpoint and adds that there is 

additionally a certain prestige to Finance: 

“In some way there is a certain prestige to Finance as a career. I think that many that are driven 
towards Finance because of London banks… Of course, some from Economics may do the same, 
but something like that. It is a reputation that Finance has, as a subject, maybe.” 

Simon goes as far as to state that the first year of Hanken is horrible, not in terms of the 

education but in terms of having to make many important choices in a short amount of 

time, thus relying on what the others are doing:  

“It is probably at Hanken that it really begins, because I don’t think that many are very aware of, 
when they start Hanken, what all the specialisations are. Then I think that when everyone starts 
to have ideas, and the first year is horrible and so… [laughter].” 

He notes that the open university in combination with very few ties to other students 

gave him an opportunity to explore his choice, yet when asked why he selected his minor 

subject, he makes a note on what the norm is, rather than referring to an interest: 

“When it comes to selecting a minor subject, one usually selects Accounting or Economics as a 
Finance major.” 

The group pressure was also felt by Sofia, who contemplated between Marketing and 

Management. For her, similarly to many students, parents have provided a balanced 

perspective. Sofia comments: 

“I think that my parents had a pretty large impact. They reminded me that I came to Hanken to 
study Marketing. Why would I now change because of someone else’s opinion?” 



 55 

Although arguably the chain of recommendations is at its peak in terms of selecting a 

specialisation, recommendations by peers and family have an influence in other areas as 

well. Mikael was considering applying to the Freshman Committee (Gekko) at the 

Student Union, noting that: 

“I have got to know some people from Gekko, some of them better than others because I had a 
friend in Gekko, and through him I got to know them and we have built better connections.”  

Matilda on the other hand notes that during her parallel studies she used to be active in 

extra-curriculars. When reflecting on why, she notes that “someone asked me”. The need 

for a push or a pull is evident through the narratives of the student union actives. For 

Amanda, that push came from family members who had been active during their time at 

university. She describes the push: 

“I wouldn’t say that is was a pressure. It was mostly good memories. But I decided early on. I knew 
early on when I started Hanken that I wanted to join [committee] at some point. I had already 
decided that it was going to happen. But I wouldn’t say that it was directly someone at home that 
said that now you are going to do this, it was more of a “Try it, it is fun!”” 

The chain of recommendations is not an independent actor in the students’ pursuits of 

choices. The recommendations have a direct link to another prominent theme: the 

requirement of masculinity. 

4.6 The Requirement of Masculinity 

“It is easier to understand why many men are in high positions within Finance. I actually talked 
about this with a friend yesterday, that… He said that the ones who survive well in London have a 
housewife. They have gone the furthest. They have had time to put time into their career whilst 
someone else has taken care of the house and the children. So that is one thing, later in life. But 
why more men choose Finance as a major already earlier on is a hard question.” - Matilda 

Matilda spent a long time trying to make sense of why her specialisation was filled with 

mostly men. In her eyes, she was just as good as any man, and she believed that on the 

entry level her chances were equal to that of men when looking for a position. She was 

hoping for a future where gender wouldn’t make a difference, yet aware that at some 

point in her career it might. She comes to a conclusion: 

“Maybe many guys… They see a glamour in Finance. It is cool for them. For girls it may not feel as 
cool to be a trader. I think that with the guys there is an underlying need to earn money. That 
whole background doesn’t exist with girls in the same way, I think.” 

Matilda makes a note that during her freshman year she didn’t think about potential 

breaks in her career due to motherhood and believes that only a few may do so, thus this 

was never a factor of consideration, rather the career opportunities and a chain of 

recommendations were in the driver seat. The notion on ‘making money’ is brought up 

by many of the students when discussing stereotypes and the choice of major subject. 
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Notably, although the Finance students point to there being students who chose their 

subject based on monetary outcomes, all students in this study refer to this not being 

important to them. Saga comments on the stereotype: 

“Personally, I think that it is grose that one has to have a lot of money, or some specific clothes, or 
something, because it feels stupid. But yes, it does describe the stereotype. I hope that, or I hope 
that at Hanken we would work more on that, to try and destroy that image.” 

Though future pay and status is not important for the individual students, Simon 

highlights that there is a collective group pressure present. This group pressure is present 

during the choices, particularly amongst the male students to select Finance: 

“No, I am aware of the group pressure that exists, maybe not now in Finance, but when all friends, 
I don’t know, is the figure around 50 percent who choose Finance, but a large part. So, a group 
pressure is automatically created. I have tried to not engage in it. We should hope that I have been 
able to stay on the outside.” 

Sofia highlights a similar story on the discussions around selecting a major subject, 

noting that at the time when she had to select a major subject, the discussions were 

heated amongst students: 

“There was an active discussion. It was heated. It felt as if many wanted to… There became divided 
camps around mathematical subjects like Finance, Accounting, and then softer subjects, like 
Marketing. So, it felt as if many chose according to some sort of pressure, and they didn’t 
understand... people who chose Finance maybe didn’t really understand people who choose 
Marketing. There were many group chats that we have discussed hectically in.” 

She digs deeper into the pressure of selecting Finance: 

“I think that many men feel a pressure to choose something like Finance. Something buff and 
masculine. I do really think that there is a larger pressure. Hence the saying ‘Finance fire’: that 
there is a larger pressure on boys to choose Finance, or Accounting, or Economics, than for girls.” 

When asked where this pressure comes from, she tells a classic tale of higher wages and 

the stereotypical view on men being the breadwinners of the family. She however also 

makes a note on that many men have studied Finance, and thus it feels as something that 

the men should do. Sofia suggests that not choosing Finance may have consequences of 

men feeling like black sheep amongst all their Finance friends, of them not fitting in with 

the masculine standards. She is happy that there are many men in her group of friends 

who study Marketing, noting that this may however not be the case for all male students.  

A noteworthy question at this point is of if Finance is ‘better’ than any other subject. 

Matilda makes note of there being plenty of people outside of Finance who do interesting 

things, and Simon comments on there not actually being a superior choice. However, he 

highlights that many Hanken students feel a need to rank subjects in order to position 

themselves somewhere on a scale in life. Sofia notes that she often feels as if students 
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with mathematically oriented subjects look down on her because of her major subject. 

Elias expands on the thought through a comparison to Harry Potter houses: 

“Then there probably is some sort of internal Harry Potter-esque conflict between the different 
major subject groups. So, there is some sort of, there is a sort of specialisation identity and when 
speaking to Finance students, one gets a… It is easy for students to gain a superior view of 
themselves which is okay, to say that as a Finance student I am amazing. One sort of compares 
oneself to other students, and you become something in comparison to them. I have stumbled 
upon such thoughts a few times at Hanken.” 

Once the selection process is over however, the pressure doesn’t stop, instead it 

amplifies. Simon explains:  

“It doesn’t take, you have a group who all put a lot of effort into their studies, and if you are in any 
way in the group, or hang out with them, they talk about grades and such, about this and that 
course and like everyone starts sharing. [laughter] Especially the people that I studied with at the 
beginning during the first courses, they were very ambitious, all of them.”  

Grades and internships are yet another way for the students to compare and contrast 

their own abilities and place themselves on a scale within Finance. Matilda concludes 

that this competitive environment exists but is different amongst the women in Finance. 

She highlights that the competition is female internal and thus women more seldomly 

feel the need to compare themselves to the men. Elias concludes that some of the 

competitive environment is due to the requirements of grade point averages from 

potential future employees, but also, just due to the environment: 

” Then it could be that we Finance students are more, very egoistic and want to win and there is 
an absurd force towards “I need to win. I only got 93 in this course, and Emil over there, he got 95, 
96, so I have to do it again.” For some absurd reason. I don’t know if it is viable in the long term, 
it is not a healthy and honourable lifestyle. I don’t know. But I assume that these sorts of things 
play a part in shaping a competitive environment.” 

Elias points to there being a similar trend for when students are accepted to an 

internship. When although one is happy for a friend, at the same time that job is taking 

away from oneself and placing one lower down on the perceived Hanken rankings. Elias 

finds that this extensive competitive environment draws more men to Finance: 

“I don’t think that there will ever be a 50-50 split, I believe that the boys are more competitive with 
that whole sharp elbow thing, I think that... As dumb and half-egoistic as the battle is, I believe 
that the men are at a higher degree dumb enough to get into the fight whilst women may be making 
the better decisions on that note. No, I don’t think that there will ever be a 50-50 split, I think that 
men are just, just naturally more, “I want to win”, that mentality is probably more prevalent 
amongst guys.” 

What is notable is that the description of the Finance majors, seeking friends who are 

motivated and will do a good job in group projects in order “to win”, is not a Finance 

specific effect. Marketing major Daniel comments on finding friends: 
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“Motivated people. People who a good sense of humour. Similar to me. That like sports, doing 
things during their freetime. Social people. People who motivate me to do better. I am drawn to 
them. I might not think about it, but I notice it when I meet a person who seems interesting. Maybe 
I look for them. And then hang out and try and get into the same group projects. Then maybe some 
come to me thinking that I am an interesting person.” 

In contrast to Elias’ description, Daniel however describes a friendly environment within 

the Marketing major group, where the classroom groups are small, and the extensive use 

of group projects allows for friendships to bloom. 

At the end of the day all of the students are happy with their choice of major and wouldn’t 

change it if they could. However, with regards to the choice of Finance Elias makes some 

final remarks on his overall experience, highlighting the presence of a masculine aura 

and its consequences: 

” What I think is that many, and I have done the same, which I believe that many Finance students 
do, is that we don’t stop and have an honest chat with ourselves. Is this something that I actually 
want to do? Is this something that gets me engaged to work in a bank, or study in this way, or 
getting this internship, or working actively this week, is this something that I actually want to do 
or do I just do it because my parents or my peers want me to. You build up expectations amongst 
the different stakeholders in your life and you want to impress a certain person at your own cost. 
I think that many would agree with me. I have done it myself sometimes. If I could go back, I would 
change such things.” 

4.7 The Pace of Studies 

The pace of studies has met some freshmen with a surprise. To achieve good grades, one 

must put in time and effort. Erik comments: 

” I actually thought that it would have been easier than it is. So, I had some sort of image on that. 
It was positive to notice that it was a little challenging. Or that it is challenging. If you want to 
succeed you have to put in time and make an effort.” 

The requirement of time, as subjective as time is, has shaped the extra-curricular 

outcomes of the students. All students who have selected to not engage in activities, or 

only engage to some extent, have pointed to time as the main contributing factor. Maria 

comments: 

” I have had a lot of deadlines and practiced for exams and such. Maybe now that things are starting 
to calm down, maybe one could take a look at a club or…” 

The balance between grades and time has to some degree shaped a black-and-white 

extra-curricular scene where students opt for one or the other, although with a note that 

there is always a middle ground. Simon sums up the phenomena, describing the options 

as different strategies of ‘doing Hanken’: 

“I would say that there are two ways to do Hanken, maybe, one is the… The students who make an 
effort in their studies, who get good grades and through doing so, they get jobs easier, or good jobs. 
Then there are the ones who put effort into the other side of studies, student life, they get a lot of 
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contacts. Good friendships with a lot of people and through that way they can succeed in getting 
good jobs. So, there are two strategies which you can go for.” 

The two strategies are evident from multiple sets of interviews. However, time isn’t a 

variable on its own that students have more or less of. Time is a choice of how to allocate 

time, which is guided by a combination of ambitions and social pressure. On the other 

side of the table from Simon sits Amanda, who tells the same story but from a different 

angle, noting that at an early stage of her studies she ‘gave up on her grades’ and thus 

doesn’t feel a pressure to succeed on the academic scene: 

“I have made such an effort outside of school and realised early on that it won’t become anything 
if I spend every weekend fixing parties or partying, and everything else at the student union, whilst 
trying to maintain some sort of super grade point average. I have given up on trying to perform 
through some sort of high grade point average. I do as well as I can, with the time that I can and 
want to put down on schoolwork, but I don’t feel a pressure to perform.” 

Amanda makes an interesting comment on the lack of pressure that she feels. She links 

it to the climate at Hanken, which is accepting of the fact that you don’t have a high grade 

point average, but only if you have a clear reason for why, linked to time. This reason can 

be being very active in extra-curriculars, or possibly if you happen to work a lot on the 

side. The social pressure is however not equally divided between the subject areas. As 

there is an extensive pressure of grade point averages within Finance, the social pressure 

is thus to opt for the strategy of high grades. This effect thus further segregates many 

Finance majors from their peers. 

However, it seems as if at first glance students feel a need to pursue both and pursue both 

with high intensity. This aim to pursue both, which often burst into either or, shapes the 

strategies and according to Simon, thus contributes to shaping friendship clusters. Elias, 

who attempted to pursue both and more comments that it led him down a dark path 

which he doesn’t want to return to: 

“Then I quit (hobby). I was a little, both physically and emotionally drained on both fronts. I was, 
even a little half depressed, it was really though. I would claim that I wouldn’t attempt doing it 
again, I would slow down [laughter] and try to prioritise what I want to do.” 

Though Elias hasn’t completely shut down extra-curriculars, his freshman needs to try 

and fit in everything have started to fade. However, he is happy about the experiences. 

Matilda highlights a similar story from her parallel studies where at the beginning, there 

was a pressure to engage from older students and one’s own need to fit in: 

” To put more time in at the beginning would have made things easier, but instead I focused more 
on parties and such. To get to know people. But I don’t know if I would do anything differently 
either, really. It is just that at this current moment, when I feel a little old and like I should have 
made something out of my life, I feel this way. I have a constant drive to do things all the time.” 
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Matilda notes that she stays in contact with the friends she made during her time during 

extra-curricular activities, and now wonders whether she should have done more 

networking at Hanken. Simon concludes that although his picture is black-and-white, 

there probably would have been room for some grey in the arena: 

“Overall I am quite satisfied with the way things turned out. Especially within the financial world 
there are quite high demands on grades in order to get the job that one wants and so on. It requires 
you to put in a lot of time into it. But now glancing back I could probably have worked more 
efficiently and then enjoyed student life more.” 

The question thus turns to why the image has to be black-and-white, and why the grey 

area is seemingly so small. Sofia, with an extensive record on her plate notes that there 

is to some degree a myth around a clear correlation between grades and extra-curricular 

activity: 

“I think that it is a myth that student union actives have worse grades or put in less effort. I think 
that many people an attitude, that many believe that… I know that many for example think that I 
have a super bad grade point average.” 

Whereas this note is positive for Amanda, for Sofia is has caused frustration as peers 

expect her to have bad grades, yet she doesn’t. Networking activities and friendship 

clusters provide a helping hand in the black-and-white question. Matilda makes a 

noteworthy comparison between her two areas of study, highlighting the importance of 

existing networks: 

“If I compare Hanken and [other school], it feels as if at Hanken you have to… you have to know 
someone, and you never show up anywhere alone. Whilst going to a company visit you can do 
alone, no one knows you. (…) It is just my opinion, but I would rather go to these things with a 
friend than go alone. But at [other school] there are a little more people and one feels more alone 
anyways. People are not as social as at Hanken. There are a lot of people who are interested in an 
event and can go completely alone without having to drag along five of their friends.” 

Erik makes a similar note, stating that he only attends events that his friends are going 

to. Sometimes he attempts to make an effort into dragging a friend along, but more than 

often he feels lazy. Mikael goes by his gut feeling, a gut feeling that is tied to whether 

“other people will turn up”. Even Amanda, who’s network in linked to the extra-

curricular scene, comments that she would never turn up to an event if she didn’t know 

anyone at the event. The thought is also reflected when applying to be an active member 

of a club or committee. Saga comments: 

“Maybe like if I have heard of a club or committee, so I might look at it and think okay, who are in 
it? Would I like to hang out with those people?” 

Though interest also plays a role in the choice of how to allocate time, the students often 

point to what was and is available to them. Extra-curriculars thus seems to herd 
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individual’s into friendship clusters, and ones you have selected your strategy, you are to 

some degree either in or out. Jumping in midway is a rare choice as students at this point 

do not have the available networks to encourage and guide them through an application 

process, or on that matter to bring you along to an event. 

4.8 Thoughts on the Right Way to Network 

All Hanken students are met with the initial statement on how important networking is. 

Networking is mentioned during the introduction days, it is moulded into every alumni 

speech and appears on charts on the walls of the building. Yet the reasons for networking, 

the right way to networking, and the expected outcomes of networking split students. 

Mikael makes a comment on networking and Hanken: 

“I think that, especially, to create a lot of contacts and to get to know how things work out in the 
business world, I think that Hanken is good at that. Maybe better than anyone else, like, a 
theoretical school. It feels as if Hanken is, there is a lot of events and opportunities to meet 
companies all the time. So, I think that will give me the most. Then, of course the school if probably 
also great, so that’s a plus. But I think that the push into business life will give me the most from 
Hanken.” 

Matilda contrasts Hanken to her other school, noting that the size and tight connections 

provide a ground for intense networking. According to Elias, this may have something to 

do with the Swedish-speaking environment, and/or possibly the cumulation of people 

who end up at Hanken.  

However, the degree to which networks steer the students’ behaviour differs between 

students. For some, the underlying fear is tied to not finding friends, whilst for others, 

networking is an added bonus to their good grades. Emma and Erik are not afraid of 

networking. According to Emma, this lack of fear comes from a maturity and an already 

found stability in life. She however recognises that networking must have some degree 

of importance at Hanken, as it is talked about so much. Erik concludes that it would be 

a good idea to have a broad network, but he doesn’t feel any pressure himself. Saga on 

the other hand points to a possible shift in her networking behaviour: 

“Not right now. Possibly in the future when I am approaching the end… When one starts to think 
about stepping onto the corporate ladder. I haven’t thought about doing it now, during the first 
year, I will most likely still work somewhere. I have taken it pretty chill and haven’t networked a 
lot. Of course, a little bit, but not in large quantities. I think I will value it more later on.” 

All twelve students except for Amanda described the ideal Hanken student as a social 

individual with good connections, yet only two, Elias and Daniel, suggested that they are 

“good at networking”. Johannes shares his fears on not networking ‘enough’: 
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” Being left on the outside in a way. Maybe not in the same sense as during upper secondary school 
or high school, or what one was afraid of then. More on missing out on possibilities, I guess. 
Possibilities to be a part of fun possibilities and nice moments and such.” 

Johannes’ story ties in with Sofia’s, who notes that her decision on engaging in extra-

curricular activities were to some extent linked to a fear that all her social contacts would 

run out in the sand. As such, Sofia decided to become active through a push from her 

peers and an internal push to fit in, and stay in.  

Maria recognises the impact on choices at Hanken, noting that she should network more. 

However, according to her there is a requirement to fit into a certain mould of partying 

in order to meet new people, thus making it harder for her to network. She also wants to 

believe that networking won’t make a difference in terms of finding a job in the future, 

stating that it shouldn’t be this way. Maria comments on the importance of networking: 

“In some way, like, it is important and yes, half of studies are studies and the other half is 
networking. It is important to have a network, that’s the way it is, I guess. It puts a little pressure 
on a must, like, you have to do well on that aspect as well. But it shouldn’t be that way, like okay, 
you hire a relative or a friend.” 

Notably, although the view is not expressed by others directly, female students suggest 

that something is off with the system. Saga and Amanda are frustrated about the number 

of shallow connections the pressure on networking creates, noting that it is often hard to 

tell whether a friendship is built on mutual terms. Furthermore, Saga notes that men can 

more often “wing it” and get away with bad behaviour, such as holding a bad 

presentation, whilst women are expected to be perfect in order to be taken seriously. A 

female student, who landed the summer of job of her dreams was particularly proud 

because no one had recommended her for the job – she got the job through her own 

merits. The male students do not project a similar dislike for the role of networking and 

accept its challenges as they are. Furthermore, the older students recognise a dilemma 

with networking, noting that there exists a problem with what is enough. Matilda shares 

her views: 

” Successful people say that networking is very important, and people constantly say that networks 
are important. I don’t know if I network enough. Where is the limit or so? It doesn’t feel as if I am 
networking. Are you supposed to network actively...Should I go and talk to as many people as 
possible, actively? I am more the person who goes to an event and acts normal. If I happen to speak 
to someone, then I have. It isn’t systematic. Like “Now I should to talk, get to know, ten new 
people.” And if you go there with a friend, you easily hang out more with the friend. One should go 
to more events, meet new people.”  

Elias highlights that the rule of what is enough is a product of the competitive 

environment which fosters, using his terminology: ‘aggressive networking behaviour’: 
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“Then when you realise, in order to get a leg up on Hanken’s internal battleground, you have to 
network, you have to meet people and give them a good impression of you when you meet a person 
from company X in order to once again have a better change in the interview process and what 
have you. Hanken’s internal dynamics and internal little competition guaranteed is a push, but 
there is no one at Hanken who says, like, ok you’ve not done enough or you only have 350 LinkedIn 
contacts, now you have to [laughter]… No one says that.”  

What is enough is also complemented with what is important. Simon is aware of his 

environment but has not felt the same pressure to network as Elias, on the contrary he 

notes that the biggest pressure was at the start in order to fit in and find the right group 

of friends. He is calm and relaxed with the network that he has, hoping that it is a stable 

one. Amanda, who avoids company visits and ‘forced networking’ hopes that her extra-

curricular networks will give her a helping hand someday, if needed. However, she 

highlights that networking isn’t just about a number: 

“Then it of course depends on what other people think about you. Just because you know someone 
doesn’t mean that much. People have to think that you are hard-working, or just nice, or what not, 
something that makes them want to help you out.” 

Sofia confirms to Amanda’s perspective, noting that she believes that in order to be given 

something by another person you have to have a genuine connection. She notes that she 

often sees some students fall flat on networking because they are looking for networks, 

rather than connections. This distinction is clear from the set of interviews. When asked 

about the networking, none of the Finance students at first mention their Hanken peers 

as a form of networking. At the same time, of the Marketing students refer to the friends 

they have made during their time at Hanken. Daniel makes a note on that the 

specialisation may be a contributing factor to how students approach networking. 

Whereas the Finance classrooms are large, and the competition is high on all notes, 

Daniel highlights that his Marketing courses have given him good opportunities to 

expand his network: 

“I would like to add that in marketing, we have a lot of group projects and such. During some 
courses we have had 15 students. Then you can network with all students, the teachers and the 
visiting lecturers. I have gotten good LinkedIn-contacts. They have been really open. “Send a 
request on LinkedIn”, and then I can maybe take advantage of them in the future.” 

Additionally, Daniel makes a note on the importance of having a diverse network. He 

highlights that he is often drawn to international students, as they are able to provide 

different perspectives and broaden his view in a global society. Simon and Elias both 

highlight how their exchange term contributed to a global perspective, however, they, 

similarly to all other students with the exception of Daniel, do not make mention of 

international students at Hanken. Amanda makes a note on that Hanken students and 
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Swedish-speaking Finns in general too often sticking to the secure sense of their own 

Swedish-speaking Hanken peers. She notes: 

“I think that it is very important to have other friends and acquaintances outside of Hanken, and 
to have a broader understanding for society as a whole. Conversations are more interesting if 
everyone doesn’t sit and agree that the National Coalition Party is the best, but that someone 
thinks that the Left Alliance is the best.” 

Notably, networking has already granted some students, even first-year students with 

added bonuses. For example, Erik has gotten a job through connections at Hanken. He 

comments: 

“Yes. Or yes, actually I got a job this autumn through a friend who will start his studies at Hanken, 
who had another friend who goes to Hanken, who asked if there was someone who could work.”  

The advantages of networks in terms of job seeking are also brought up by masters’ 

students. Students with a background in extra-curricular activity bring up positive notes 

on finding a job through their Hanken networks. One comments: 

“The one who has recommended me has asked me and said that this job would suit me. That I 
should apply, and then I have applied, and someone has recommended me. Or in another case a 
person has posted in a common WhatsApp group like “Hey, would someone want to apply to this 
job?” and from there I have taken the opportunity and applied.” 

Mikael notes that there is a regional impact on networking possibilities at the beginning 

of studies, thus requiring more effort from individuals with a background from outside 

of the capital region: 

“At least in terms of networking at Hanken, if you are from here and you know many people from 
here, it makes it a lot easier. Because like, you are already in this life. You are almost, you know, 
for some it is like a continuation of high school. There is a natural path from high school to Hanken 
that many probably don’t see. So, that’s why it becomes easier for them to network and get friends 
here.” 

4.9 Summary of Results 

The narratives of the students tell a similar, yet very different tales of networking, gender, 

and the Swedish-speaking community.  

Theme Key points 

Friendship 
clusters 

• Clusters are based on previous networks, these networks are 
regionally stipulated.  

• Men tend to bond with other men. Women with other 
women, but less so than their male peers. 
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• New clusters shape and are shaped by the choice of 
specialisation. 

• Extra-curricular activities to some degree help with 
decreasing gender segregation and major specific clusters. 

Opting for the ‘safe 
choice’ 

• Hanken is commonly referred to as a ‘safe choice’ due to the 
broad area of study. 

• This thought on a ‘safe choice’ carries on to the choice of 
specialisation. 

• For women, a ‘safe choice’ is associated with a present sense 
of security. For men, this security is associated with a secure 
future. 

A chain of 
recommendations 

• Applying to Hanken is often linked to close family or 
friendship ties.  

• There exists a strong need for recommendations and 
validation from older students and peers in terms of the 
choice of major subject. 

• These recommendations are for men skewed towards Finance 
due to an overflow of male students in Finance.   

• Recommendations are also relevant in terms of engaging in 
extra-curricular activities. 

The requirement 
of masculinity 

• There exists a pressure, particularly for the men, to choose a 
‘hard’ subject due to its link to masculinity. 

• Men who do not select a ‘masculine’ subject may feel like 
black sheep unless their close circles include other men with 
‘soft’ subjects. 

• There is a pressure to engage in masculine behaviour which 
fosters an overly competitive environment. 

The pace of studies • The pace of studies shapes an illusion of a choice to engage or 
not engage in extra-curricular activity.  

• At first, there is a pressure to try and do everything, this 
pressure often folds into selecting one or the other, thus 
furthering segregation amongst students.  

• As there are high grade point expectancies within Finance, 
there thus exists a skewed segregation of this group of 
students. 
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Thoughts on the 
right way to 
network 

• There exists an expectation to network, however, students 
have a blurred understanding of what networking is.  

• First-year students are either not worried about networking, 
or view networking from a perspective of initially fitting in. 

• Students who engage in extra-curricular activity and/or 
Marketing majors rely on their contacts and friends whilst 
students within Finance are focused on external networks.  

 

Table 3 Summary of Themes 

Table 3 is a summary of the key points of each of the narrative themes to provide an 

overview of the findings for the reader. What is notable is that the variable of 

specialisation is evident within all themes and thus stands out as the most contributing 

factor in shaping network behaviour and outcomes. However, the variable and the 

themes intertwine, and though specialisation is a contributing factor of the outcomes 

present in most of the themes, often, it is also a product of the theme. In looking at the 

choice of specialisation, the choice in and of itself provides an interesting overview of this 

phenomena. 

All of the students in the interview note that their choice of specialisation was or will not 

be made in isolation. Rather, the choice is a product of the initial reasons and 

recommendations behind selecting Hanken, recommendation and validation from peers 

and particularly from older students, opinions of parents, and simply, the amount of 

information available about a given subject. As network clusters are often gendered, 

extensively so due to the influence of previous networks due to the Swedish-speaking 

environment, as well as aspects such as military service, the recommendations and 

validation is consequently gendered. This implies that an overflow of men in Finance 

thus leads to a future expectancy for men to select Finance (alternatively another 

mathematically oriented subject). This factor is further amplified by the students’ 

perception of a ‘safe choice’. For the men in this study, a security is bound to a security 

of future expected job security and pay, whilst for the women security comes from 

selecting a subject which they are expected to do well in. The segregation of men and 

women into different specialisations allows for masculine expectancies to bloom within 

Finance, fostering a competitive environment with aggressive networking behaviour. 

These notions will be further discussed in relation to the theoretical framework in the 

upcoming chapter. 
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5 CONCLUSION 

The students’ narratives give insight into the complex nature of networking and how the 

effects of them play out, often unconsciously. In this chapter I contrast the narratives of 

the students and the themes that arose thereof to the theoretical framework, in order to 

provide answers to the research questions. Finally, I provide ideas and suggestions for 

further research on the topic. 

The students’ narratives give a green light to the theory of homosociality, where men 

often bond with other men, and women bond with other women (Holgersson, 2013). In 

accordance to homosociality, the study finds that the interviewed men state that they 

primarily hang out with other male students. The female students respectively 

proportionally spend more time with other women, but the spectrum is more diverse and 

some even state they spend more time with men. It is also worth highlighting that many 

of the students suggest that the split is more extreme inside of the university setting as 

compared to outside of the university setting. The Swedish-speaking environment may 

help to explain some of the reasons behind this phenomenon, as the male students bring 

along pre-cumulated networks from high school as well as from their male-dominated 

military service. 

Lupu (2012) highlights that although there exists an option to choose freely, it is 

important to note that decisions are not made in isolation. Almost all students note that 

their decision to apply to Hanken was a ‘safe choice’ for them. Not to be mixed with an 

easy choice, the choice often reflects unsure ambitions on what exactly one wants to do 

in terms of future career. The insecurity of students provides an opportunity for 

networking to have a large impact on students’ choices, particularly their choice of 

specialisation and the perceptions on what the masculine choice is and what the feminine 

choice is. Connell (2016) suggests that objects are not inherently masculine or feminine, 

but that this perception shifts depending on the individual. This study suggests that this 

perception is based on close networks, where a historical gender imbalance shapes the 

base for the perception, and the degree of homosocial behaviour thereafter determines 

the degree of perceived confirmation to the historical gender norm. Although a shift in 

attitude may occur, the outcomes of this perception have already made their mark on the 

gender segregation at Hanken. Furthermore, the female students generally link 

continued security to a security of not failing class, while male students search for 

security through future career opportunities. The note is line with Filippin and Ichino’s 

(2005) findings on men more commonly making choices according to expected pay. As 
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students make choices based on perceived safety, this thus allows for perceived 

mathematical know-how to guide female students’ choices, whilst for male students’ 

mathematical know-how can to a greater extent be overlooked, thus allowing for 

networking to a greater extent impact their choice. 

Furthermore, the students’ narratives go hand in hand with a Finnish genderless view on 

networking as described by Koskinen Sandberg (2016); in their eyes there is an equal 

treatment of genders, as everyone is free to make their own choices. Yet, the outcomes 

thereof are different. Within Finance, there exists a competitive environment which 

fosters an ‘aggressive’ approach to networking and an ‘aggressive’ approach to studies in 

general. In order to be ‘successful’, students feel as they must elbow their way through 

their studies, which they thus assume will also be the case after their studies. This 

description of hegemonic masculinity, which is shaped and upheld by the male 

homosocial environment within Finance, thus produces an image of Finance as a 

‘masculine’ subject. The gender label of Finance, and other mathematically oriented 

subjects, is even explicitly made note of by some students. However, though the students 

recognise and sometimes question the existing gender order between subjects, none 

question the inherent masculine hegemony of Finance as a subject. Instead, students 

take for granted that the environment is more appealing to men and masculinity and 

expect that it will continue to be so.  

Female students’ reactions towards the networking expectations in Finance are 

comparable to Gheradi and Poggio’s (2001) note on women often ‘dropping their 

femininity’ in order to be able to compete with the men. Though this may to some extent 

be linked to a genderless claim that more networking is better, the expectation is that of 

Finance students ‘aggressively’ networking with external partners, in order to get a leg 

up within the Financial sector. At the same time, the female students point to a 

discomfort with this style of networking, highlighting that they focus their time on 

shaping genuine connections. As such, in line with Edling et al. (2013), the female 

students can be viewed as currently having a different strategy for networking, yet, there 

exists an assumption amongst some of the female students that this approach is not as 

worthy, and thus in order to ‘succeed’ they must take on a more ‘masculine’ approach to 

networking, where ‘success’ is linked to traditional masculinity (van den Brink and 

Benschop, 2014). The study suggests that while female students at Hanken have different 

strategies of networking as compared to their male peers, the women in a masculine 
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setting may also feel a pressure to shift their strategy, whilst women in a more feminine 

setting are more comfortable with their approach.  

Building on the idea of different networking strategies brought forward by Edling et al. 

(2013), the interviewees hint to there being “different strategies to doing Hanken”. The 

first strategy is a focus on studies, where good grades and internships will pave the way 

for career opportunities, i.e. the networking is focused on close peers and company 

representatives. The other is a focus on extra-curriculars outside of the realm of 

internshipe, where extensive contacts will provide a helping hand, i.e. the networking 

behaviour is broader, more genuine, and less focused. Although consensus is that doing 

great at both is probably going to give one the greatest boost, the extensive pressure on 

grades and and a rapid pace of studies, particularly within Finance, shapes a view on this 

being extremely hard to achieve. Furthermore, once a student gives in to one strategy or 

the other, friendship clusters will keep one grounded in the respective choice. Thus, the 

effect further segregates Finance students from other students, consequently amplifying 

gender segregation.  

Out of the two strategies which one is the better choice? In answering the question, I will 

agree with the students and say: “I don’t know”. The strategies divide genders: the female 

students’ narratives, more often than the men’s, showed an aspiration to pursue extra-

curricular activities outside of the realm of internships and tutoring. However, some 

made note on giving up extra-curriculars to focus on one’s career, suggesting that extra-

curriculars are viewed as an inferior approach in order to achieve ‘a successful career’, 

once again confirming to a traditional masculine model of success. Notably, this does not 

imply that extra-curriculars are perceived as feminine, but due to a superiority of 

hegemonic masculinity in society, this thus to some degree shapes a perception of extra-

curriculars being an inferior strategy for career success, in line with Collinson and 

Hearn’s (1994) note on a gender order.  

The viewpoint is not confirmed, yet projected by student union actives, who highlight 

that there is an expectancy for active students to perform worse in terms of academia due 

to a time constraint; a claim which for some holds true, and for others doesn’t. Thus, 

apart from internships, Stuber’s (2009) note on a ‘superiority’ and ‘elitism’ tied to extra-

curricular activities is debatable in the setting. Stuber (2009) points to the necessity of 

social and cultural capital in order for students to realise and gain access to the benefits 

of engaging in extra-curriculars. The Hanken students’ narratives however showcase 

how hegemonic masculinity and the requirements of a masculine identity can conflates 
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with the available capital. All the masters’ students make note of the advantages of 

engaging in extra-curriculars, yet Finance students seldomly choose to take advantage of 

the available options. Many of the students highlight that their ambitions for student 

union activity peaked during their freshman year, when social pressure heightened a 

need to engage in everything in order to “get friends”. Hence, the fear of networking 

through extra-curriculars is more often linked to a fear of missing out on experiences and 

a loss of friends, rather than a lost opportunity to advance their future careers. 

The networking environment at Hanken is thus segregated by the level of engagement, 

though some have found a balance through a light version of engagement. As previously 

noted, this separation further enhances the gender segregation amongst students. 

However, as many of the extra-curricular activities filter students through an application 

process, the gender imbalance within student union activity is to some degree corrected. 

To elaborate, there is an excess number of students who want to engage in certain 

activities. Tutoring is a clear case example of this, where the number of applicants 

significantly exceeds the number of accepted students. The popularity of tutoring can be 

drawn down to networking, as all students have a contact point with a tutor during their 

first freshman term. Thus, their social capital, as a form of information capital, has been 

evenly distributed between the genders (Porter, 1998). The Freshman Committee is 

traditionally split fifty-fifty between male and female tutors. As such, if more women 

apply, comparatively more women will be rejected. Some of these students are expected 

to apply somewhere else or start their own club, whilst many others, due to a lack of 

social capital as a consequence of a scarcity of contact points, are left behind. Thus, the 

extra-curricular scene produces comparatively more gender balanced networks. 

However, this effect also shapes a third group of students: ‘the leftovers’, who can choose 

to pursue a track of attempting to get good grades, or alternatively get a job on the side 

to justify their performance.  

The path towards one strategy or the other is commonly shaped by initial choices made 

during the freshman year – choices that are strongly influenced by suggestions and 

validation. Due to the presence of homosociality, suggestions, often unconsciously, 

follow a gendered pattern. Suggestions are often made throughout, and even before the 

first year. Many suggestions are provided student’s informal networks of older students, 

often just a year above the freshmen, who may not have extensive insight into the 

available options. This creates a chain reaction of male students encouraging younger 

peers (likely other men) towards a path which they are aware of, and/or which they view 
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as superior. The findings are in line with van den Brink and Benschop’s (2014) 

observations of marketing that is skewed towards the currently dominant gender. In 

terms of specialisation, this effect amplifies the dominance of Finance, and although 

other mathematically oriented subjects are also viewed of as masculine, the scarcity of 

students in subjects such as Economics results in a lack of encouragement and validation, 

and thus in a continuous lack of students. Notably, though some students also place 

importance on the introduction courses in the subjects as well as validation from parents, 

none of the students mention that formal networks through guidance counsellors or 

other faculty members had, or are expected to have, an influence on their choice of 

specialisation.   

In line with Collinson and Hearn (1994), the students’ narratives on studying Finance 

are enabled by older students and peers who expect masculine competitive and to some 

degree aggressive behaviour from their majority male peers. This shapes a circle, where 

homosociality has led to masculine expectations, in turn leading to a hegemonic 

masculinity, which in turn leads to furthering homosocial behavioural patterns; and the 

circle starts again. Staying away from the circle can be hard, yet the students all make a 

note of wanting to do so. This thought is in line with Connell and Messerschmidt’s (2005) 

note on how hegemonic masculinity also limits the growth potential of men. 

Furthermore, the pursuit of abstaining from the behaviour, but confirming to the norm 

showcases an example of how women, often unconsciously, can also contribute to 

mobilizing masculinities by taking masculine models of success for granted (van den 

Brink and Benschop, 2014). This is not to say that female students currently have a great 

alternative option, as in their view with the cultural capital that is available to them, this 

is the best method for reaching a successful career. Due to the prevailing hegemony in 

Finance, they may not be wrong. 

Although Finance continuous to hold a masculine gender label, all students majoring in 

the subject additionally bring up a female support society. Lupu (2012) highlights that it 

is important to make sure that such societies don’t limit the student’s networks to other 

women. Although the choice of specialisation has already been made, receiving internal 

networking benefits, such as recommendations for internships may be more limited due 

to the historical overrepresentation of men in a position to hire (Holgersson, 2013). As 

such, there are both pros and cons of such societies. Contrary to Lupu’s study (2012), the 

society however enables women to connect with other women within Finance, thus these 

women are by default already in a male dominated setting. This may, in contrast to 
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Lupu’s (2012) note on furthering gender segregation between fields due to women 

suggesting their line of work, foster gender equality through an encouragement to work 

in a male dominated sector. The male students take a positive stance towards the society. 

However, one of the narratives on the subject is a case example of men’s ability to shift 

between masculinities, where although Finance is, and will always from his perspective 

be masculine, women coming together and confirming to this masculinity is positive 

(Connell and Messerschmidt, 2005). This suggests and overall attitude that women in 

Finance are welcome, as long as they ‘act like the boys’. This attitude is combined with 

an expectation that the women are likely to not do so, thus consequently shaping a view 

that they will overall be less ‘successful’.  

Whilst an actual outcome cannot be viewed from the narratives, the study indicates 

results from early networking behaviour. Thus far, students who have been 

recommended to positions, or received off-the-record suggestions for opportunities, 

have confirmed to a ‘feminine’ way of networking, i.e. to shaping genuine connections. 

However, there is an inexplicable variable of specialisation which has been ignored when 

coming to this conclusion. The Finance students note that whilst networking is important 

in order to get an extra added bonus to the application process for Finance internships, 

the applications are extensive and include an immense pressure of grade point averages 

in order to funnel out applications. On the other hand, marketing jobs often require 

social behaviour, which pushes towards genuine networking connections. Hence, there 

may not be a superior approach to networking, but the variability of networking in and 

of itself may provide some lead to why some students opt for Finance, whilst others lean 

towards Marketing. 

Furthermore, the Finnish-Swedish community plays a large role on networking practices 

at Hanken. However, the degree of impact depends on the background of the student. 

Finnäs (2003) notes that there are regional cultural differences within the Swedish-

speaking minority, and thus, they should not be viewed as a homogenic group. Though 

background plays a role, the students’ narratives do not suggest that culture is a 

determinant factor in shaping networks. This is not to oppose the views of Finnäs (2003), 

but rather to suggest that the cumulation of Swedish-speaking students who have applied 

for a business education do not show the same diversity as the full spectrum of Swedish-

speaking Finns. Many of the students make note that either or both parents attended 

Hanken, or at least that either or held a university degree. Some exceptions to this note 

were also present. Additionally, a large proportion of the students are home from the 
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capital region, where the minority are on average socioeconomically better off as 

compared to individuals from other regions. Though this is the case, a majority of the 

students align with Westinen (2017) and Heikkilä’s (2011) shared idea of not wanting to 

be associated with being stereotypically ‘better than’.  

The study finds that students who come from a location which is omnipresent at Hanken, 

and are additionally of the median age group, have ‘enough’ old peers around to not have 

to step out of their comfort zone and meet new people. As high school friend groups are 

often split by gender, this further emphasises the gender segregation at Hanken, and 

even ‘friends of friends’ will thus often be of the same gender. Although some students 

view this as an advantage for local students, there is more than one side of the coin to the 

story. On the other side, students who do not belong to this group see this as a blessing, 

as it has provided them with a reason to step out of their comfort zone. Students from 

outside of the capital region, or within the capital region but of a different age group, 

often find themselves consequently sticking together. The term ‘outsider group’ has a 

negative connotation, but for all the masters’ students, being an ‘outsider’ has been 

rewarding to them in the long run. The effect of regional backgrounds on friendship 

clusters evens out over time, though some may still prevail throughout time at university.  

Notably, in line with Obućina and Saarela (2020) and Finnäs (2003) the Swedish-

speaking Finns seem to be great at self-segregating. Furthermore, the Finnish speakers 

seem to also self-segregate. Hence, an ‘outsider’ segregation is to some degree prevalent 

through a linguistic separation of Swedish speakers from Finnish speakers. This is 

further amplified by Finnish speakers not having an available group of friends present at 

day one. The behaviour is in line with Konrad et al. (2017) note on the actions of a 

majority often seeing less of an advantage of networking across majority boarders. This 

is however interesting in the context of a minority in majority, as from a Finnish career 

perspective, a diverse network beyond the minority boarders should be viewed in a 

positive light. However, the picture is not black-and-white, and there are plenty of 

examples of well-integrated Finnish speakers. Notably, integration as a Finnish speaker 

requires more effort from the individual in comparison to many of the Swedish speakers 

due to a missing linguistic bond as well as lack of previous networks.  

Additionally, a similar effect is present with regards to the English-speaking programme. 

The students in the study show a lack of students from the English-speaking programme 

belonging to their close friendship circle. This may be linked to the English programme 

being present only at master level, yet the majority of students note that their inner 
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circles have been shaped primarily during the first and second year at university. Thus, 

similarly to it being hard to break into existing high school groups, it may be difficult to 

break into existing university groups formed two to three years back in time. Many 

students express a want to expand their networks, however, Hanken has a tendency to 

“draw you in”, in good and in bad. In good through a tight knit network that provides 

comfort throughout student life and their future career. In bad through a lack of social 

capital to access a broader, Finnish and global network.  

5.1 Suggestions on Further Research 

The narratives showcase how networking is an important component of shaping 

gendered outcomes that consequently are expected to lead to upholding gender 

inequality. Simultaneously, they indicate a range of contributing factors that work along 

with networking to produce these outcomes, such as identity and background. Cross-

sectional research on how these factors work together can thus provide a broader view 

on the case. Furthermore, the research calls for an understanding of how different 

expectations, such as jobs security, shape gendered outcomes.  

 As the research is case specific, there is also an incentive to replicate the study within 

another setting in order to understand whether and how the outcomes are case specific. 

This research can be duplicated in other business schools to see how rules through e.g. 

an option to choose a major freely, as well as the Swedish-speaking environment, 

influences these choices. Similarly, a duplicate within another field of study can provide 

a broader perspective on how career expectations plays a role in shaping gendered 

outcomes. Further research is also needed for an understanding on what role the specific 

choices have on gender inequality outside of the business school setting. This thus calls 

for a longitudinal study that can explore questions such as what influence a chosen 

networking strategy has on a future career, and whether a superior strategy actually 

exists,, or whether this superiority is purely a product of the students’ perspectives, 

upheld by an existing gender order.  
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APPENDIX 1 INTERVIEW GUIDE FRESHMEN, SWEDISH 

 

Ämne Exempelfrågor 

ETABLERA FÖRTROENDE • Har du några frågor om studien? 

• Har du några frågor om mig som intervjuare, min bakgrund? 

RESPONDENTENS 

BAKGRUND 
• Berätta lite om dig själv, om vem du är och varför du sökt till Hanken. 

• Vilket gymnasium gick du i? När blev du klar? 
 
Möjliga följdfrågor: 

• Kände du ett tryck på att du skulle studera just på Hanken? 

• Var du osäker på om du skulle plugga på Hanken eller ej? Var det ett 
säkert val eller otippat för att vara dig? 

• Vad tror du att Hanken kommer att ge dig? 

• Vad tänkte du att Hanken skulle vara innan du började? 

• Kände du någon på Hanken innan du började?  

• Hade någon av dessa en inverkan på att du sökte till Hanken? 

• Vem? (man/kvinna) 

• Vad är den personen för dig? 

HUVUDÄMNESVAL • Vilket huvudämne har du tänkt välja? Om du inte ännu vet, vilka ämnen 
har du funderat på? 

• När kom du fram till vilket huvudämne som skulle passa dig? 

• Varför vill du välja det tidigare nämnda huvudämnet? 

• Känner du någon på Hanken med det specifika huvudämnet? 

• Vad är din relation till denna person? 

• Har du diskuterat huvudämnesval med denna person? Eller med någon 
annan? 

NÄRA SOCIALA 
KONTAKTER 

• Vem umgås du med på utbildningen?  

• Vad diskuterar du med dem?  

• Hur umgås du med dem? Vad gör ni/pratar ni om när ni umgås?  

• Hur kommunicerar du med dem? 

• Var ni i samma gulisgrupp? 

• Hur var stämningen i din gulisgrupp? 

• Umgås du mest med kvinnor/män? Om ja/nej, varför? 

• Vilka grupper umgås du i? Är det mest tjejer/killar där? 

MER AVLÄGSNA 
KONTAKTER 

• Har du tänkte på att söka till någon klubb eller kommitté? Varför/Varför 
inte? 

• Har du lärt känna folk genom kåren/andra föreningar på skolan? 

• Hur tänker du kring när du väljer vad du ska engagera dig i? 

• Väljer du aktiviteter och engagemang utifrån någon särskild tanke? 
(”Det här kommer vara bra senare när jag”) 

NYTTOR AV KONTAKTER • Kan du komma på ett exempel på när du kunnat dra nytta av att du är 
student på skolan? [förmedling av sommarjobb, bostad, beröm, annan 
förmånlig behandling]  

• Om du kommer på specifika situationer, beskriv hur det gick till! 
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Negativ kontrollfråga: 

• Kan du komma på ett exempel på när det varit en nackdel av att du är 
student på Hanken? 

UPPLEVELSER OCH 
TANKAR KRING SOCIALT 
LIV OCH VÄNSKAPER 

 

• Vilka aspekter av det sociala livet som student tycker du är det roligaste? 

• Och det krångligaste? 

• Hur väljer du vem du umgås med? 

• Är det viktigt för dig vilka du umgås med? 

• Försöker du aktivt lära känna vissa personer, vilka och varför? 

• Är det någon du tycker det är enklare att hänga med än någon annan?  

• Är det t ex lättare att umgås med personer av samma 
kön/etnicitet/klassbakgrund/religion? 

• Är det någon grupp/person du tycker att det är jobbigt att umgås med? 

• Är det någon du umgås mycket med som du inte skulle umgås med 
annars om ni inte studerade ihop? 

• Känner du över stress att ”nätverka” på skolan? 

• Vad är du rädd för ska hända om du inte nätverkar? 

• Har du sett exempel på skolan där det är bra att känna vissa människor? 

• Kan du nämna ett exempel när du hjälpt någon på skolan? 

• På vilka sätt kan man hjälpa varandra socialt? 
 

IDENTITET OCH 
BILDNING 

• Vad är idealbilden av student på din skola? 

• Vad är idealbilden av en kvinnlig student på skolan? 
 

TANKAR KRING 
KARRIÄRSUTSIKTER 

• Vet du vad du vill jobba med? 

TANKAR KRING 

STRUKTURELLA 
SKILLNADER 

• Känner du att det görs skillnad på hur olika studenter behandlad på 
skolan? [T ex kvinnor jämför med män, social bakgrund, etnicitet, 
utbytesstudenter]  

• Om ja/nej, varför? 
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APPENDIX 2 INTERVIEW GUIDE FRESHMEN, ENGLISH (TRANS.) 

 

Subject Example Questions 

ESTABLISHING TRUST • Do you have any questions about the study? 

• Do you have any questions about me as an interviewer, about my 
background? 

THE RESPONDENT’S 
BACKGROUND 

• Tell me about yourself, why did you apply to Hanken? 

• What high school did you go to? When did you graduate? 
 
Possible follow-up questions: 

• Did you feel any pressure for studying at Hanken? 

• Where you insecure about studying at Hanken? Was it a sure choice or a 
coincidence for you? 

• What do you think that Hanken will give you? 

• What did you think of Hanken before you started studying here? 

• Did you know someone at Hanken before you came here? 

• Dida any of these have an impact on your choice of studying at Hanken 

• Who? (male/female) 

• Who is this person to you? 

CHOICE OF 

SPECILISATION 
• What major subject are you going to choose? If you don’t know yet, what 

subjects have you considered? 

• When did you figure out what subject would suit you best? 

• Why do you wish to select the previously mentioned subject? 

• Do you know someone at Hanken with the major subject? 

• What is your relation to this person? 

• Have you discussed the choice of a major subject with this person or 
with any other people? 

CLOSE SOCIAL CONTACTS • Who do you spend time with at Hanken? 

• What do you discuss with them? 

• How do you hang out with them? What do you you/talk to them about? 

• How do you communicate with them? 

• Where you in the same freshman group? 

• How was the atmosphere in your freshman group? 

• Do you hang out mostly with women/men? If yes/no, why? 

• What groups do you hang out with? Are they mostly girls/boys? 

OTHER CONTACTS • Have you considered applying to a club or committee? Why/Why not? 

• Have you learnt to know people through extra-curricular activity at 
Hanken? 

• What do you consider when making decisions on what to engage in? 

• Do you choose activities or the option to engage through some certain 
thought (“This will be good for me when”) 

USEFULLNESS OF 
CONTACTS 

• Can you think of an example when being a student at Hanken has been 
useful for you? [getting a summer job, an apartment, praise, other] 

• If you can think of an example, please describe the process. 
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Negative control question: 

• Can you think of an example when being a student at Hanken has been a 
disadvantage to you?  

EXPERIENCES AND 
THOUGHTS ON SOCIAL 
LIFE AND FRIENDSHIPS 

 

• Which aspects of social life as a student do you find most fun? 

• And most troublesome? 

• How do you choose who you hang out with? 

• Is it important to you who you hang out with? 

• Do you actively try to get to know certain people, who and why? 

• Do you find it easier to hang out with some group over another? 

• Is it for example easier for you to hang out with people of the same 
sex/ethnicity/class/religion? 

• Is there some group/person that you find it hard to spend time with? 

• Is there someone you hang out with a lot that you would not spend time 
with unless you studied together? 

• Do you feel pressure to “network” at school? 

• What are you afraid that will happen if you do not network? 

• Have you seen examples at Hanken when it is good to know certain 
people? 

• Can you name an example when you have helped someone at school? 

• In what ways can one help each other out socially? 
 

IDENTITY AND 
FORMATION 

• What is the ideal image of a student at Hanken? 

• What is the ideal image of a female student? 
 

THOUGHTS AROUND 
CAREER 

• Do you know what you want to work with? 

THOUGHTS ON 
STRUCTURAL 

DIFFERENCES 

• Do you feel as if students are treated different at school [e.g. women 
compare to men, social backgrounds, ethnicity, exchange students] 

• If yes/no, why? 
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APPENDIX 3 INTERVIEW GUIDE MASTERS, SWEDISH 

 

Ämne Exempelfrågor 

ETABLERA FÖRTROENDE • Har du några frågor om studien? 

• Har du några frågor om mig som intervjuare, min bakgrund? 

RESPONDENTENS 

BAKGRUND 
• Berätta lite om dig själv, om vem du är och varför du sökt till Hanken. 

• Vilket gymnasium gick du i? När blev du klar? 

• Har du avlagt övriga högskolestudier utanför Hanken? 
 
Möjliga följdfrågor: 

• Kände du ett tryck på att du skulle studera just på Hanken? 

• Var du osäker på om du skulle plugga på Hanken eller ej? Var det ett 
säkert val eller otippat för att vara dig? 

• Kände du någon på Hanken innan du började?  

• Hade någon av dessa en inverkan på att du sökte till Hanken? 

• Vem? (man/kvinna) 

• Vad är den personen för dig? 

• Om du skulle gå tillbaka i tiden, skulle du göra samma val gällande din 
utbildning? Varför/Varför inte? 

HUVUDÄMNE • Vad har du för huvudämne? 

• Varför valde du det huvudämnet? 

• När kom du fram till vilket huvudämne som skulle passa dig? 

• Diskuterade du huvudämnesval med någon, vem? 

• Hade dessa diskussioner/personer en inverkan på ditt val av 
huvudämne? 

• (Du nämnde tidigare att du hänger med vissa människor.) Har dessa 

personer samma huvudämne som du? 

• Vad har ditt huvudämne för för och nackdelar? 

• Har ämnet varit det som du tänkte då du gjorde ditt val? Varför/Varför 
ej? 

• Skulle du välja annorlunda om du gjorde ditt val idag? 

• Vad skulle du välja och varför? 

• Hur ser könsfördelningen ut i ditt huvudämne? 

• Varför tror du att den ser ut så? 

NÄRA SOCIALA 
KONTAKTER 

• Vem umgås du med på utbildningen?  

• Hur träffades ni? 

• Vad diskuterar du med dem?  

• Hur umgås du med dem? Vad gör ni/pratar ni om när ni umgås?  

• Hur kommunicerar du med dem? 

• Umgås du mest med kvinnor/män? Om ja/nej, varför? 

• Vilka grupper umgås du i? Är det mest tjejer/killar där? 

• Umgås du med Hankeiter som du kände redan före er tid på Hanken? 

• Finns det någon som du brukade umgås med på Hanken som du inte 
längre umgås med? 

• Varför umgås ni inte längre? 

• Vem ber du om hjälp i studierelaterade ärenden? 

• Vem frågar du om hjälp av när det kommer till studielivet? 
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MER AVLÄGSNA 

KONTAKTER 
• Är du eller har du varit med i någon klubb eller kommitté? 

• Varför eller varför inte? 

• Om du sökte men inte kom in, vad fick dig att inte söka på nytt? 

• Om du skulle göra om ditt studieliv, skulle du engagera dig lika mycket, 
mindre eller mera? Eller kanske på något annat plan?  

• Har du lärt känna folk genom kåren/andra föreningar på skolan? 

• Hur nära är din relation till dessa personer? 

• Tror du att ni kommer att fortsätta att ses efter er studietid? 

• Tror du att du skulle ha blivit vänner med personerna om ni inte 
engagerat er i samma aktivitet? 

• Hur tänker du kring när du väljer vad du ska engagera dig i? 

• Väljer du aktiviteter och engagemang utifrån någon särskild tanke? 
(”Det här kommer vara bra senare när jag”) 

• Vad har du fått för nytta av de studielivs aktiviteter som du deltagit i? 

NYTTOR AV KONTAKTER • Kan du komma på ett exempel på när du kunnat dra nytta av att du är 
student på skolan? [förmedling av sommarjobb, bostad, beröm, annan 
förmånlig behandling]  

• Om du kommer på specifika situationer, beskriv hur det gick till! 
 

Negativ kontrollfråga: 

• Kan du komma på ett exempel på när det varit en nackdel av att du är 
student på Hanken? 

UPPLEVELSER OCH 
TANKAR KRING SOCIALT 

LIV OCH VÄNSKAPER 

 

• Vilka aspekter av det sociala livet som student tycker du är det roligaste? 

• Och det krångligaste? 

• Hur väljer du vem du umgås med? 

• Är det viktigt för dig vilka du umgås med? 

• Försöker du aktivt lära känna vissa personer, vilka och varför? 

• Är det någon du tycker det är enklare att hänga med än någon annan?  

• Är det t ex lättare att umgås med personer av samma 
kön/etnicitet/klassbakgrund/religion? 

• Är det någon grupp/person du tycker att det är jobbigt att umgås med? 

• Är det någon du umgås mycket med som du inte skulle umgås med 
annars om ni inte studerade ihop? 

• Känner du över stress att ”nätverka” på skolan? 

• Vad är du rädd för ska hända om du inte nätverkar? 

• Hur har denna stress ändrats under din studietid? 

• Har du sett exempel på skolan där det är bra att känna vissa människor? 

• Kan du nämna ett exempel när du hjälpt någon på skolan? 
 

IDENTITET OCH BILDNING • Vad är idealbilden av student på din skola? 

• Vad är idealbilden av en kvinnlig student på skolan? 
 

TANKAR KRING 

KARRIÄRSUTSIKTER 
• Vet du vad du vill jobba med? 

• Har du under din studietid innehaft erfarenhet från arbetslivet inom din 
sektor? 

• Hur fick du information om den öppna positionen? 

• Rekommenderade någon dig till positionen, vem? 
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• Vad har du för förväntningar av arbetslivet? 

• Tror du att du kommer att ha nytta av de kontakter som du knutit under 
din studietid? 

• Vilka kontakter ser du som särskilt nyttiga? 

• Finns det någon eller några som du önskar att du hållit bättre kontakt 
med med tanke på din framtida karriär? 

TANKAR KRING 
STRUKTURELLA 
SKILLNADER 

• Känner du att det görs skillnad på hur olika studenter behandlad på 
skolan? [T ex kvinnor jämför med män, social bakgrund, etnicitet, 
utbytesstudenter]  

• Om ja/nej, varför? 

• Känner du att de görs skillnad i studielivet? 
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APPENDIX 4 INTERVIEW GUIDE MASTERS, ENGLISH (TRANS.) 

 

Subject Example Questions 

ESTABLISHING TRUST • Do you have any questions about the study? 

• Do you have any questions about me as an interviewer, about my 
background? 

THE RESPONDENT’S 
BACKGROUND 

• Tell me about yourself, why did you apply to Hanken? 

• What high school did you go to? When did you graduate? 

• Have you done any other university level studies besides your studies at 
Hanken? 
 
Possible follow-up questions: 

• Did you feel any pressure for studying at Hanken? 

• Where you insecure about studying at Hanken? Was it a sure choice or a 
coincidence for you? 

• Did you know someone at Hanken before you came here? 

• Dida any of these have an impact on your choice of studying at Hanken 

• Who? (male/female) 

• Who is this person to you? 

• If you were to go back in time, would you make the same choice about 

your education? Why/why not? 

• If no: what made you not make this choice before? 

CHOICE OF 
SPECILISATION 

• What is your major subject? 

• Why did you choose the specific major? 

• When did you figure out what subject would suit you best? 

• Did you discuss the selection of a major subject with anyone, who? 

• Have these discussions or the person had an influence on your choice of 

major subject? 

• (You mentioned earlier that you hang out with certain people). Do these 
people have the same major subject as you do? 

• What pros and cons does your major subject have? 

• Has the major been what you expected it to be when you made your 
choice? Why/Why not?  

• Would you choose differently if you made your choice today? 

• What would you choose and why? 

• How does the gender balance look like in your specialisation? 

• Why do you figure it looks like it does? 

CLOSE SOCIAL CONTACTS • Who do you spend time with at Hanken? 

• What do you discuss with them? 

• How do you hang out with them? What do you you/talk to them about? 

• How do you communicate with them? 

• Where you in the same freshman group? 

• How was the atmosphere in your freshman group? 

• Do you hang out mostly with women/men? If yes/no, why? 

• What groups do you hang out with? Are they mostly girls/boys? 
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OTHER CONTACTS • Have you been a member of a club or committee? 

• Why or why not? 

• If you applied by weren’t admitted: what made you not try again? 

• If you would go back and do it all again, would you engage as much, 
more, or less? Or maybe within a different sector? 

• Have you learnt to know people through extra-curricular activity at 
Hanken? 

• How close is your relationship to these individuals? 

• Do you think that you will see each other after you graduate? 

• Do you think that you would have been friends with the people if you did 

not engage in the same activities? 

• What do you consider when making decisions on what to engage in? 

• Do you choose activities or the option to engage through some certain 
thought (“This will be good for me when”) 

• What advantages have extra-curriculars given you? 

USEFULLNESS OF 
CONTACTS 

• Can you think of an example when being a student at Hanken has been 
useful for you? [getting a summer job, an apartment, praise, other] 

• If you can think of an example, please describe the process. 
 

Negative control question: 

• Can you think of an example when being a student at Hanken has been a 
disadvantage to you?  

EXPERIENCES AND 
THOUGHTS ON SOCIAL 

LIFE AND FRIENDSHIPS 

 

• Which aspects of social life as a student do you find most fun? 

• And most troublesome? 

• How do you choose who you hang out with? 

• Is it important to you who you hang out with? 

• Do you actively try to get to know certain people, who and why? 

• Do you find it easier to hang out with some group over another? 

• Is it for example easier for you to hang out with people of the same 
sex/ethnicity/class/religion? 

• Is there some group/person that you find it hard to spend time with? 

• Is there someone you hang out with a lot that you would not spend time 
with unless you studied together? 

• Do you feel pressure to “network” at school? 

• What are you afraid that will happen if you do not network? 

• How has this stress developed through your time at Hanken? 

• Have you seen examples at Hanken when it is good to know certain 
people? 

• Can you name an example when you have helped someone at school? 

• In what ways can one help each other out socially? 
 

IDENTITY AND 
FORMATION 

• What is the ideal image of a student at Hanken? 

• What is the ideal image of a female student? 
 

THOUGHTS AROUND 
CAREER 

• Do you know what you want to work with? 

• Have you during your time at Hanken got work life experience from your 
sector? 

• How did you gain information about the open position? 

• Did someone recommend you to the position, who? 

• What expectations do you have for working? 
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• Do you think that the contacts you have made at Hanken will be useful 
for you in the future? 

• What contacts do you believe will be particularly useful? 

• Are there some people you wish you kept better contact with with 
regards to your future career? 

THOUGHTS ON 
STRUCTURAL 
DIFFERENCES 

• Do you feel as if students are treated different at school [e.g. women 
compare to men, social backgrounds, ethnicity, exchange students] 

• If yes/no, why? 

• Do you feel that there are differences within student life? 

 


